
 

 

 

 

 

  
    

    
   

   
    

  
    

   
 

 
 

 
   

 
 

 

 

 
  

    
  

 
 
 

Slide 1 

Teacher and Principal Growth 

and Evaluation:

Student Growth

1 November 2018

Slide 2 

2

 As you sign in, please complete ‘Who’s in the Room 

Continuum’ by:

 Write your role/title on a sticky note

 Place your sticky note on the continuum based on your 

Student Growth (S.G.) understanding.

Student Growth 

what?

I have basic 

understanding of 

S.G.

I have proficient

understanding of 

S.G.

I can teach other 

educators about 

S.G.

Welcome!

Slide 3 

 On a sticky note, 

complete the following 

sentence frame.

“This image is like student 

growth implementation at 

my site because _______.”

Activator: Quick Write

3

With an elbow partner, share your quick write.

Facilitator Pre-Work 
• You will need to draw the 

continuum on a white board, or on 
a chart paper, and have sticky notes 
available as participants sign in. 

• The continuum will assist you in 
knowing the prior knowledge on 
student growth that participants 
are bringing in to the workshop. 

Welcome 
Introductions 
Logistics – restrooms, emergency 
exits, facilities, materials, etc. 

The purpose of this activity is to 
engage participants in thinking about 
their students growth journey. You 
could choose to use a different 
picture. 



 

 

 
   

  
 

    
   

  
 
 

 

 

 
  

    
 
 

 

 

  
      

   
    

  
     

  
 
 

Slide 4 

 Pausing

 Paraphrasing

 Posing Questions

 Putting Ideas on the Table

 Providing Data

 Paying Attention to Self and Others

 Presuming Positive Intentions

 What Else?

4

Session Norms
Review the norms. 
Participants will select a norm that 
they will self-monitor during the 
training. 
Option: You could create a statement 
of purpose, instead of using norms, if 
you prefer. 

Slide 5 

Participants will:

 Review the legislative requirements for using student growth and 
addressing equity in learning

 Review the student growth goal rubric language and vocabulary 

 Understand the difference between “compliance” and “growth-
oriented” student growth goals

 Identify relevant measures of student growth in your district 
context

 Write one or more student growth goals (3.1, 6.1, 8.1)

 Understand importance of engaging students in the student growth 
goal process

 Determine ways to monitor,  collect evidence, and report student 
growth goals 

5

Learning Outcomes
Review the Learning Outcomes. 
Option: Utilize equity strategies, such 
as choral read, partner read etc. 

Slide 6 

6

What is the connection between student 

growth and equitable classroom learning?

Pair Share 
• Ask participants to think about the 

question, “What is the connection 
between student growth and 
equitable classroom learning?” 

• Turn to an elbow partner and share 
their thoughts. 



 

 

    
     

 
    

 
 
 

 

 

     
 

     
    

   
  

   
   

    
    

 
   

      
   

     
 

 

 

    
     

    
     

 
 

Slide 7 
We will know we have equitable 

classroom learning when…

Race, income, gender, primary 

language, etc., are no longer predictors 

of student learning.

• Share the definition of equity.  Ask 
participants to reflect on how this 
relates to the connections they 
discussed in the previous slide. 

Slide 8 

Slide 9 

8

WA requirements:

A capital “G!” indicates that 

the guidance represents 

Washington state law 

(RCW) or rules (WAC).

A lower-case “g” indicates that the guidance 

represents research-based best practice but 

is not mandated by law or rules.
RCW 28A.405.100

RCW 28A.405.100

RCW 28A.405.100

RCW 28A.405.100

RCW 28A.405.100

RCW 28A.405.100

Educator 
Evaluation

WAC        
392-191A

RCW 
28A.405.100

8 Criteria -
Teachers

8 Criteria -
Principals Instructional 

and 
Leadership 

Frameworks

Student 
Growth 
Rubrics

9

 Student growth data must be a 
substantial factor in evaluating 
the summative performance of 
certificated classroom teachers 
for at least three of the 
evaluation criteria.

 Student growth data that is 
relevant to the teacher and 
subject matter must be a 
factor in the evaluation 
process and must be based on 
multiple measures that can 
include classroom-based, 
school-based, and state-based 
tools.

Student Growth in RCW 28A.405.100

 Student growth data 
elements may include the 
teacher’s performance as a 
member of a grade-level, 
subject matter, or other 
instructional team within a 
school when the use of the 
data is relevant and 
appropriate.

 Student growth means the 
change in student 
achievement between two 
points in time.

• This is a quick review. In WA there 
are several key documents, two of 
which are Revised Code of 
Washington - RCW (law, which can 
only be changed by the Legislature) 
and the Washington Administrative 
Code – WAC (rules, written by 
OSPI). Both of these describe the 
role of student growth as a 
measure in educator evaluation. A 
capital “G!” indicates that the 
guidance exists in RCW or WAC. 

• In other places, little “g” guidance 
indicates research-based best 
practices, but not laws or rules. 

• Equity strategy – choral read 
• Facilitator reads the green printed 

words and participants join in on 
the red printed words. 
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Student Growth Is Embedded in 

the Criteria RCW 28A.405.100

Slide 11 

Slide 12 

 Student Achievement: The status of subject-matter 

knowledge, understandings, and skills at one point in time.

 Student Growth (Learning): The growth in subject-

matter knowledge, understandings, and skill over time.

11

Defining Key Terms

It is student growth, not student achievement, 

that is relevant in demonstrating impacts 

teachers and principals have on students.

RCW 28A.405.100

 OSPI has provided student growth rubrics for each of 

the three criteria:

 Teachers: 3, 6, 8

 Principals: 3, 5, 8

 The rubrics for student growth describe both goal 

setting and outputs of student learning.

12

Student Growth Rubrics
RCW 28A.405.100

• Note that this slide has animations 
in it—the red ovals will appear on 
the click of the mouse. 

• This is a graphic that shows how 
student growth is embedded in 
Instruction in the teacher and 
principal criteria. 

• Review the difference between 
Student Achievement and Student 
Growth. This is an important 
distinction and will assist teachers 
in data selection process, growth-
oriented goal setting, and on-going 
monitoring of the goals. 

• Quick review as to where student 
growth lives. 



 

 

    
 

 
    

   
    

  
 

     
   

 
  

   
    

    
    

     
   
 

  
  
  

  
  

 
    

 
    

   
   

    
 

    
    

      
 
 
 

Slide 13 

 Five Student Growth Criteria

 3.1 Establish Student Growth Goals

Re: individual or subgroups of students (achievement/opportunity gap)

 3.2 Achievement of Student Growth Goals

Re: individual or subgroups of students (achievement/opportunity gap)

 6.1Establish Student Growth Goals Using Multiple Student 
Data Elements

Re: whole class based on grade-level standards and aligned to school and 
district goals

 6.2 Achievement of Student Growth Goals

Re: whole class based on grade-level standards and aligned to school and 
district goals

 8.1 Establish Team Student Growth Goals

Re: Teacher as part of a grade-level, content area, or other school/district team

13

Using District, School, and 

Classroom-Based Data (Teachers) RCW 28A.405.100

• Within criterion 3, Recognizing 
individual student learning needs 
and developing strategies to 
address those needs, it is required 
to set student growth goals 
(criterion 3.1) and to look at the 
achievement of those goals 
(criterion 3.2) using multiple data 
points. This criterion really focuses 
on setting goals for individual or 
subgroups of students, including in 
places where it is critical to close 
the achievement gap. 

• Within criterion 6, Using multiple 
student data elements to modify 
instruction and improve student 
learning, it is the same as criterion 
3 – setting student growth goals 
and determining whether 
achievement of those goals has 
been met. However, here the focus 
is on the whole class, and the 
alignment to grade-level standards 
and school/district goals is 
important. 

• Within criterion 8, Exhibiting 
collaborative and collegial practices 
focused on improving instructional 
practice and student learning, it is 
required to establish team student 
growth goals. Remember that 
teachers on a comprehensive 
evaluation get scored on all 8 
criteria; teachers on a focused 
evaluation get scored on 3 or 6. 



 

 

   
   

   
  

    
   

    
    

  
 
 

 

 

  
     

  
     

  
   

  
   

  
 
 

 

 

     
   

   
   

 
   

  
   

     
   

    
    

   
        

 
 

Slide 14 

14

Looking at GROWTH

Slide 15 

Slide 16 

In what ways might a goal that focuses on proficiency 

rather than growth lead to greater inequities among 

students?  Among teachers?

For example:  

By January 2019, 80% of students will reach proficiency 

in…

15

Quick-write and discussion:

 How has your district developed common language (and 
definitions) to establish and measure appropriate student 
growth goals?

SGG 3.1, 6.1: 

 Establishes appropriate student growth goals

 Full learning potential

 High-quality sources of data

 What are the potential impacts of not having common 
definitions or common language of the terms in the student 
growth goal rubric?

Essential Question

16

Each student is somewhere on the 
scale of proficiency for the targeted 
learning. A GROWTH goal is about the 
progress each student makes toward 
the goal.  Students who are beginning 
their journey toward proficiency from 
a greater distance may meet their 
growth goal even though they 
haven’t yet achieved proficiency. 

A goal of this type: 
• Can allow for “writing off” a set of 

students who are far from the goal 
and unlikely to be part of the 80% 
reaching proficiency 

• May not provide challenge for 
teacher whose students are already 
at or above proficiency on this 
learning goal 

• Table Talk - use the two questions. 
The examples come in on a second 
click. Ask each table to share 
something that they are thinking 
more about. 

• Facilitator note: This slide has the 
potential of moving the 
conversation on a tangent, if the 
district has not developed common 
language around student growth 
goals. Use your facilitation skills to 
keep them on focus on the topics 
on hand and encourage them to 
pose the question back at their site. 



 

 

    
   

     
    

 
     

    
 

 
 

 

 

    
  

   
 

  
   

 
  

     
 
 

 

 

    
  

   
   

  
    

   
  

   
 

 
 
 

Slide 17 

To monitor growth during the year

Consistently and actively 

collaborates with other grade-

level, subject matter or 

instructional team members

To establish goals

To develop common 

high quality measures

To implement common, 

high quality measures

To monitor achievement during 

the year.

SG 8.1  - Proficient

This is not about writing a goal.  It’s 

about:

• Your Personal contribution  to be 

collectively responsible for student 

learning

• One of the most powerful 

components to change a culture of 

collaboration

• To collaboratively and actively 

participate in authentic practices 

that increase student achievement

A note on Criterion 8… When used correctly, Criterion 8 can 
have the most profound impact on 
student - and teacher – learning, 
because it is viewed collaboratively. 

Kenyan proverb: “If you want to go 
fast, go alone; if you want to go far, 
go together.” 

Slide 18 

18

Nested Goals: 

 Criteria 8 (PLC/Grade Level/Department Team)

 All of OUR 5th grade students will make measureable 

progress in argumentative writing  as measured by . . . . .

 Criteria 6 (Whole Group)

 All of MY 5th grade students will demonstrate substantial 

growth in argumentative writing as measured by . . . . . .

 Criteria 3 (Small Group)

 All of MY TARGETED students will demonstrate substantial 

growth in argumentative writing as measured by . . . . . .  

Slide 19 

 Table Team: Using the Student Growth Rubric:

 How could it be rewritten to improve the quality of the 

goal?

 Rewrite it on poster paper

 Gallery Walk: What do you notice about the 

revised goal?  Any feedback on the revisions?

19

Analyze and Rewrite .  . .

• The concept of ‘nested goals’ is 
about alignment of teacher goals 
from the classroom level to the 
school and/or district level goals 
and strategic planning. There are 
benefits of nesting your goals; 
however, teachers need to have the 
flexibility to create relevant goals 
based on student data and needs. 

• Each table team will be given a goal 
that needs improvement. They will 
improve the quality of the goal and 
write it on a poster paper. Use the 
rubric to help you. 

• Click again. For the gallery walk, 
participants will take a marker and 
comment on each of the goals by 
giving feedback for further 
improvement, acknowledging 
strong points, etc. 



 

 

     
   

 
 
 

 

 

  
   

    
 

    
  

   
     

   
    

 
   

   
    

    
   

   
    

 
    

   
  

 
 

• Provide quiet time for personal 
reflection and adding to their Quick 
Write. 

Slide 20 

 What are some insights you’ve gained from today’s 

learning  about student growth goals?

 Add to your “Quick Write”

20

Personal Reflection: 

Slide 21 

 TPEP website

 http://www.k12.wa.us/tpep/

 Decision Matrix

 http://www.k12.wa.us/TPEP/DecisionMatrix.aspx

 FAQs from TPEP website

 www.k12.wa.us/TPEP/QandA.aspx

21

Resources
The decision-making matrix 
overviews each critical item in TPEP, 
where the state has created 
definitions, guidance, or requirements 
and where local decisions can be 
made, as well as some suggestions 
about tasks for districts. Here the 
three main decisions for districts 
regarding student growth include: 
• Determining available and relevant 

multiple measures. 
• Determining how assessment 

literacy and best practices will be 
incorporated into educator training. 

• Considering whether to design a 
menu of professional growth 
options for educators who receive a 
low student growth impact rating.  

Lots of resources on the TPEP Website 
along with frequently asked questions, 
training dates, trainers, etc. 



 

 

    
  

    
    

 
    

  
 

  
    

    
  

  
    

   
    

       
  

  
 
 

 

 

    

   
 
       

  
    

   
   

  
  

   
  

     
    

    
    

  
 

Slide 22 

 Focus on Washington State Learning Standards (WSLS)

 Multiple measures with “a change in student achievement 
between two points in time”.  RCW28A.405.100

 Growth is expected for all students. 

 Student growth goals are established from multiple 
measures/sources of data:

 Classroom-based tools

 School-based tools

 District-based tools

 State-based tools

What do we know . . .

22

Slide 23 
A Voice from the Field: 

Partner Read

Directions:

1. Determine reading partners of two at your table 

groups.

2. Chunk the text into three sections – facilitator 

will direct you.

3. Read the article independently and silently. 

When you reach the first line, compose a brief 

summary on a sticky note.

4. Repeat the process for the remaining two 

sections.

5. Share your summaries with your reading 

partner.
23

• Let’s remember the definition of 
growth established by the 
legislation, as well as some of the 
guiding principles about student 
growth found within the TPEP 
work. 

• That all the tools for measuring 
growth are valuable, including 
classroom-based, school-based, 
district-based, and state-based 
tools – the data pyramid concept! 

• The student growth rubric we’ve 
spent time unpacking asks an 
educator to establish certain 
student growth goals: 3.1 for a 
subset of students in your class, 6.1 
for all of the students in your class 
or one of your classes, OR 8.1 for all 
the students your collegial team is 
focused on. 

• Story can be found at: http://cstp-
wa.org/cstp2013/wp-
content/uploads/2014/05/Final-
Mark-Gardner-case-story.pdf 

• Mark Gardner’s bio: Mark Gardner 
is a National Board Certified 
Teacher in English Language Arts 
and currently teaches English at 
Hayes Freedom High School in the 
Camas School District. Over the last 
eight years, he has worked as a 
Teacher on Special Assignment 
focusing on new educator induction 
and the implementation of TPEP in 
Camas. Mark is also a state ICFFS 
for the Marzano framework and has 
designed and delivered training 
modules around TPEP, student 
growth, evidence and artifacts as 

http://cstp-wa.org/cstp2013/wp-content/uploads/2014/05/Final-Mark-Gardner-case-story.pdf
http://cstp-wa.org/cstp2013/wp-content/uploads/2014/05/Final-Mark-Gardner-case-story.pdf
http://cstp-wa.org/cstp2013/wp-content/uploads/2014/05/Final-Mark-Gardner-case-story.pdf
http://cstp-wa.org/cstp2013/wp-content/uploads/2014/05/Final-Mark-Gardner-case-story.pdf


  
 

 
  

     
   

  
   

  
    

   
 
 
 
 
 
 

 

 

      
    

  
   

part of the WEA teacher-leader 
cadre. 

• Chunking the text: Direct 
participants to draw a horizontal 
line above fourth paragraph on 
page 2 of the article (“These, 
obviously, are the enduring…..”; and 
another horizontal line above 
fourth paragraph on page 3 of the 
article (“First, I realized that….) 

Slide 24 

A Voice from the Field: 

Stand-Up, Meet-Up, Speak-Up

Share:

 What connections can you 

make to your own student 

growth goal journey? 

24

• Ask participants to stand up, meet 
up with someone from another 
table, and share their thoughts 
about the question on the slide. 



 

 

    
  

    
  

  
  

  
  
  

     
   

 
 

   
    

  
 
     

  
    

    
    

 
     

    
 

 
 

 

 

    
  
     

   
  

      
  

  
 
 
 

Slide 25 

Learning that 

 endures beyond a single test date,

 is of value in other disciplines

 is relevant beyond the classroom (applying 

learning to new and unique situations)

 is worthy of embedded, course-long focus, 

 may be necessary for the next level of instruction.

 requires critical thinking (analyzing, creating and 

evaluating)

25

Enduring Knowledge . . .

Slide 26 

26

Continuous Improvement Cycle

Plan

Do

Study

Act

• Explain the concept of the enduring 
knowledge and share the following 
examples. In order to get to the 
quality student growth goal, you 
need to move beyond skills to 
identifying the enduring skills, 
concepts or processes for your 
content area. 

Examples: 
• Produce an argument to support 

claims with an appropriate use of 
relevant, historical evidence. 

• Summarize key supporting details 
and ideas. 

• Make sense of math problems and 
persevere in solving them. 

• Ask participants to think about 
examples and/or non-examples of 
enduring knowledge in their 
content, and do a quick whip 
around share at their table. 

• Have participants review their quick 
write and see if they want to add 
anything. 

• This slide grounds participants in 
the continuous improvement cycle 
that teachers can use to plan and 
adjust instruction using formative 
assessments. 

• Plan – Do- Study – Act, the cycle of 
inquiry, is also a part of the 
instructional frameworks. 



 

 

     
    
 
      

    

  
   
  

 
 
 

  

 

 

 

 

    
 

     
      

     
   

    
  

   
    

 
 

  
     

 
  

Slide 27 
Learning Progression

 Determine needs from data

 Select a standard-based learning goal.

 Identify all the learning targets necessary to achieve learning 
goal proficiency.

 Sequence the learning targets that build to the standard-based 
learning goal.

 Complete the student friendly ‘I can…’ statements.

 Identify formative assessments for each learning target.

 Create and implement learning and teaching strategies

 Monitor student growth through ongoing formative 
assessments.

 Determine whether students met growth goal, and next steps. 

27

Slide 28 

Slide 29 

AL2.5 Learning Progression 
AESD-OSPI Assessment Literacy 2015                               
 
                                      
 

 

  

What Standards, Structural 

Documents and Resources 

accompany the standards in each 

content area?

29

 College/Career Readiness (CCR) 

Standards-Literacy/Science/Social 

Studies/Technical Subjects

 CCR Standards Reading-ELA

 Standards for Mathematical 

Content and the Standards for 

Mathematical Practice

 Next Generation Science Standards 

(NGSS)

 National Standards-Visual Arts, PE, 

etc.

 Washington State Learning 

Standards/Guidelines: Social Studies, 

Art, PE/Health, etc.

• Explain that the Learning 
Progression document will be used 
throughout the training session. 
Ample time should be taken on the 
creation of this document. 

• If training non-teachers, make sure 
they see a sample of a completed 
Learning Progression. 

• Use documents to identify the 
learning goal/big idea. Once 
identified: write it in the large circle 
on the right side of the Learning 
Progression graphic that is in the 
participant folder. This will be your 
student learning goal focus. 

Examples: 
• Write arguments to support claims 

with clear reasons and relevant 
evidence. 

• Summarize key supporting details 
and ideas. 

• Produce an argument to support 
claims with appropriate us of 
relevant historical evidence. 



    
   

   
  

  
  

 
    

   
    
  

  
  

  
  
 
 

 

 

      
     

    
    

    
 

   
  
  

 
  

 
  

  
 

   
  

   
 
 

• Develop models using an analogy, 
example, or abstract representation 
to describe a scientific principle or 
design solution. 

• Reading and comprehending 
complex text 

• Participants will want to think 
about where they are in the 
teaching of their content standards. 
Have them use this learning 
opportunity to reflect actual 
planning that they will be doing in 
the future. 

Slide 30 
What does proficiency look like?

What must students at this grade level be able to do 
to demonstrate proficiency at the level intended by 

the standard(s)? 

What is a reasonable amount of growth toward 
proficiency to set as a goal for this time period?

• Be sure to consider the intent of 
the standard and the level of rigor 
intended at this grade level. 

• Underneath the learning goal/big 
idea on the Learning Progression 
graphic, identify what proficiency 
would look like for the learning goal 
they have identified. 

How will you know that students are 
proficient? 
What will they have to know and be 
able to do? 
How will you measure? 
What measures/methods will you use 
to assess? 
How will you make sure that your 
assessment aligns with the cognitive 
demand of the standard? 



 

 

   
   

   
  

  
  

 
   

 
    

   
  

 
 

  
   

     
    

   
   

  
   

  
  

  
 
 
 
 

 

 

   
    

   
   

  
   

     
  

   
 

   

   

Slide 31 Guiding Questions to Determine 

Proficiency

 Is there a rubric that describes proficiency?

 Are there assessments available that allow students to 

demonstrate proficiency? 

 Do assessment items need revision to improve congruency? 

 Do appropriate and congruent assessment items need to be 

developed?

Slide 32 

32

The Data Pyramid: What Kind of Data 

Do Teachers Use? How Often? 

Formative classroom assessments

Formative common assessments

Benchmark/interim 

common  assessments

Data about people,

practices, perceptions

Summative 

assessments

Daily

1-4 times 

a month

Quarterly or 

end of the unit

2-4 times

a year

Annually

Adapted from N. Love, K. E. Stiles, S. Mundry, and K. DiRanna, The Data Coach’s Guide to Improving Learning for All Students: 

Unleashing the Power of Collaborative Inquiry, Thousand Oaks, CA: Corwin, 2008. All rights reserved.

• Do you have assessments available 
that allow students to demonstrate 
proficiency as intended by the 
grade level? Are there rubrics 
available? What is available in 
current district assessments, online 
assessments, classroom 
assessments that can reflect where 
students are. 

• You may find that you have multiple 
resources for collecting data. Even 
state data, previous years’ data, 
Program Review data can help. 
Using multiple sources of data 
provides a more accurate 
assessment of students’ abilities. 

• The goal is to collect data in order 
to decide not only where students 
are in demonstrating mastery, but 
also to identify priority needs for 
goal-setting.  So based on your 
formative data, you would choose 
the enduring skills, processes, or 
concepts for focusing your student 
growth goal. 

• Student Growth goals describe the 
desired growth in what students 
will know and be able to do at the 
end of an instructional period 
based on Washington State 
Learning Standards. 

• When looking at the Student 
Growth Rubrics, teachers have to 
set a goal and monitor student 
progress toward the goal. This 
occurs in 3.1/3.2 & 6.1/6.2. For 8.1, 
a team (PLC/grade 
level/department set the goal, 



    
   

      
 

   
   

 
    

  
 

   
  

   
   

   
   

  
 

 
 
 

 

 

    
 

   
   

    
 

 
 

implement the goal and monitor 
the goal as a team. 

• Keeping a data pyramid in mind 
assists teachers in identifying the 
measures that they will use to 
monitor student growth. When 
looking at this graphic, teachers 
collect data as often as daily and as 
infrequently as annually. There is an 
entire range of assessments that 
may be relevant and useful for 
measuring student growth. Each 
has its own purpose. 

• Some districts/schools have created 
data pyramids for their teachers 
with common assessments. 
Teachers can add additional 
formative assessments as well. 

Slide 33 
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A Data Pyramid for Washington 

Educators

MSP, ACT, SAT, ASVAB, 
PSAT, IB tests, AP tests, ELPA 

21 (ELL), district finals

Benchmark assessments, MAP 
(Measure of Academic Process), 
DIBELS, music performances,) 

finals/mid-terms, common 
assessments, RBA (ELA), fit-n-fun day 

CBAs, unit test, project/exam = summative 
demonstration, practice MSP portfolio, grade-level 

common assessments, oral exams, skills performance 
test, collaborative with classroom teachers - 6 trait 

writing: transferable learning, PB exams, RCBM, 
Performance tasks

Unit test/project, common formative assessment, essays 
(all content areas), literature circles, writing groups presentation and 

projects with rubric criteria, peer assessments, quizzes, writing samples, 
student self assessment, timed writing probes, weekly math-fact fluency, 

writers workshop writing samples, AIMS (reading/math assessment), 
running records

Entry/exit slips, quiz, homework, quick checks, focus task, summary task, think-pair-share, 
student reflection, note check, student dialogue/discourse/demonstration, student white 
boards, conferring with students, diagram labeled with words (ELL), student interviews, 

hand votes, written responses, science lab, math practice

Annually

2-4 times 

a year

Quarterly or 

end of unit

1-4 times 

a month

Formative 

Practices

• Here is an example of a data 
pyramid, where there is a more 
comprehensive list of assessment 
possibilities at each level of the 
pyramid. Located in the participant 
handouts. 



 

 

    

 
     

    
 
 

 

 

     
    

   
    

  
     

 
  

  
    

    
    

   
 

      
  

    
  

  

      
    

     
    

  

     
   

    
   

  
  

Slide 34 
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Activity: Creating Your Own Data 

Pyramid for Your District
Annually

2-4 times 

a year

Quarterly or 

end of unit

1-4 times 

a month

Daily/

weekly

• Activity: Create a data pyramid for 
your district, content, grade level, 
school. 

• You will have 15-20 minutes for this 
activity. Blank pyramid in packet. 

Slide 35 • Optional slide to differentiate for 
participants that have a deeper 
understanding of student growth 
and are ready to benefit from this 
information. 

• As you think about the best way to 
assess enduring learnings at your 
grade level, this chart may be 
helpful. Many of you may be 
familiar with this chart from 
previous student growth modules. 
It provides a way to match learning 
targets to the most appropriate 
assessment method. Your teachers 
involved in the ELA and Math 
Leadership Networks should be 
familiar with this and your Science 
and Social Studies Network 
teachers will at some point.  

• This chart can help you ensure a 
good match between the learning 
intended of the standard to be 
assessed and the method used to 
collect evidence. 

• Take a moment and look at this 
chart. The words down the left side 
of the chart identify the different 
kinds of learning targets, while 
across the top you’ll notice the 
various methods for assessment. 



  
    

 
   

   
    

   
    
   

 

      
  

   
  

   
    

  

  
  

   
 

 
 
 

 

 

      
      
    

     
   

  
   

   
    

   
  

 
 

The important question teachers 
need to ask is: Will students need 
to demonstrate knowledge, 
reasoning, a performance skill, or 
create a product?  Once you 
identify the kind of target you 
should use with any given standard, 
the chart can be used to make the 
best choice for assessing the 
standard. 

• For instance, if the standard is 
about development of a 
performance skill, then the best 
way for students to demonstrate 
mastery of that skill is a 
performance event. Likewise, if a 
standard asks students to reason, 
there are two strong matches: a 
written response or personal 
communication; either can be used 
to assess students’ mastery of that 
standard. 
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 Using what you have learned and reviewed today, 

write a goal for 6.1

 If time permits, write a

goal for 3.1 or 8.1 as

well.

36

Writing Student Growth Goals

• Individual goal writing: It would be 
best if they started with 6.1 and 
then did 3.1 or 8.1. 

• You could also talk briefly about 
nesting goals. Have them use their 
learning goal/big idea on the 
Learning Progression graphic as a 
starting point for thinking about 
writing a student growth goal. Of 
course using their standard 
documents is helpful. 
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Directions:

1. Draw four quadrants on a piece of 

paper.

2. Write the prompts on each quadrants 

as shown on the graphic. Make sure to 

leave room for writing below the 

prompts.

3. Pass the paper to your right. Read the 

goal and give feedback on number 2.

4. Pass the paper to your right. Read the 

quadrant 1 & 2; give feedback on 

number 3.

5. Pass the paper back to the owner. 

Based on feedback, rewrite the goal.

Table Top Carousel Brainstorm

1. Draft a 
student growth 
goal.

2. What are 
some strengths
of the goal?

3. What
improvements 
might make 
this goal 
stronger?

4. Rewrite the 
goal.
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Continuous Improvement Cycle

Plan

Do

Study

Act

• To gain feedback on individual 
goals: Table Top Carousel 
Brainstorm 

• Have participants use Carousel 
handout and Student Growth 
Rubric for this activity. Explain the 
rest of the directions. 

• Groups of 3-4 would be ideal. Each 
person in the group will then use 
the feedback to rewrite their goal. 
If time they could write another 
goal and go through the same 
process. Also remind participants 
that this is for practice only, and 
encourage taking risks and not to 
over think their goals. 

Optional Ideas: Group the participants 
by content areas and set time limits 
for each round. 

• This slide again grounds 
participants in the continuous 
improvement cycle that teachers 
use to plan and adjust instruction 
using formative assessments. 
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• Create time for participants to 
continue to work on the Learning 
Progression graphic identifying the 
Learning targets that will need to 
be in place in order for students to 
be proficient in the Learning 
Goal/Big Idea that they had 
previously identified. Participants 
can work from the left to right or 
from right to left depending on how 
they prefer to process their 
thinking. For each learning target, 
they will need to identify success 
criteria, and the formative 
assessment methods/techniques 
that they will use to demonstrate 
proficiency. Have them also think 
about prerequisite skills that their 
students would need to have and 
enter those in the bubble under the 
Topic. 

• You will need to provide time 
where they can get a good start on 
this process. This progression 
models the continuous 
improvement cycle. 
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 How and when will I monitor progress toward the SGG 

throughout the year/course?  

 What formative assessment processes will I use for 

progress monitoring?

 How will I keep track of the progress?

 How will I share with my supervisor?

40

Plan for Ongoing Progress Monitoring
• Progress monitoring fits in with 

each of the targets identified on the 
Learning Progression. Thinking of 
ways to track as well as how to 
share evidence of impact with their 
students, peers, and supervisor. 
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Take notes while watching

the video. 

Table talk: 

 How will students be 

involved in progress 

monitoring of their goals? 

 Video: Self-Assessment/Peer 

Support 

https://www.teachingchannel.or

g/videos/peer-teaching--2

Engage Students . . .
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 How are students doing in meeting their growth goals? Are 
they progressing enough to meet the goal by the end of the 
course/year?

 How are the instructional strategies working? Do I need to 
adjust my instructional strategies?

 How am I capturing the evidence of impact? How do I share 
that evidence?

42

Questions to Ponder . . .

• This video support engaging 
students in the learning process by 
using strategies of self-reflection 
and peer support. 

• What are some ways participants 
are involving their students in 
monitoring their own progress? 

• (You could mention the student 
perception survey project as well 
here.) 

• Monitoring progress should not be 
left only to teachers. We know that 
by engaging students in self-
assessment we greatly increase 
their achievement results 

• More questions that teachers 
ponder as they strive for 
continuous improvement/student 
growth for all of their students. 

• Depending on the time left, this 
activity could be a table 
conversation or partner share. 
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Some ideas…

 Create or revise student 

growth goal templates or other 

tools

 Determine specific processes 

for monitoring progress or for 

collecting evidence

 Articulate a plan for committee 

work and/or communication 

with teachers about the 

student growth component of 

the evaluation process

Optional: Team Time
• Optional: Team Time or Individual 

planning time to continue working 
on their learning progression or 
other tools and supports for their 
goals. 
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“Do not judge me by my successes, judge 

me by how many times I fell down and got 

back up again.” – Nelson Mandela

44

Closure and Wrap-up

Read the quote below. 

• What connections can you make between Nelson 

Mandela’s quote and what we learned today? 

• What is your personal commitment to this work?

Share with an elbow partner.

• Depending on the size of the group, 
could do a whole group go around 
sharing their personal commitment. 
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Thank you!

Presenter Name

xxxxxxxxxxx@xxx.xxx
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