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A schoolwide plan helps students meet state standards and guide systematic improvement.  ESSA provides four 
new components for schoolwide plans (Section 1114-Schoolwide). Note: Schools must revise their Title I, Part 
A Schoolwide Plans to include these new requirements for the 2017-18 school year. OSPI developed this plan 
template as an optional tool. It aligns the four components with reform strategies to help improve student 
outcomes. Though this template is not required, it is strongly encouraged.  

After your school establishes a schoolwide planning team, review the four components of the schoolwide plan 
template. Apply the plan, do, study, act improvement cycle to each components annually to build and update. 
For more information on Active Implementation (AI) please refer to the National Implementation Research 
Network’s AI Hub. 

Plan Do Study Adjust 
Plan: Identify purpose, desired outcomes, and success criteria 

• Engage key stakeholders in the planning process.  (e.g. teachers who lead instructional teams, special 
education teachers, English language development teachers, key professional staff, parents representing 
diversity of student body, principal, administrator from “feeder pattern” school, district administrator) 

• Collect and review academic and non-academic data (e.g. achievement data, demographic data, perceptual 
data, contextual data).  See the “What to Collect?” worksheet templates 

• Collect and review best practices.  Refer to the OSPI Menus of Best Practices and Strategies 
• Analyze and evaluate: core instruction, tiered support model, data-based decision making, school climate 

and systems support, implementation of best practices. 
• Determine how progress will be measured 
Do: Implement intended outcomes  
• Develop the plan with goals and objectives in S.M.A.R.T. (Specific, Measurable, Actionable/Attainable, 

Realistic/Results-oriented, and Timely/Time-bound) Goal format to articulate both the evidence supporting 
the strategy and measurable outcomes for students and educators.  Use the S.M.A.R.T. Goal Rubric to assess 
the quality of each goal/objective. 

• Provide training if needed 
• Document process—highlight strengths and challenges 
• Continue to collect data  
• Observe and seek feedback on the process 
Study: Reflect on implementation of intended plan and student outcomes 
• What are the strengths and challenges of the current school program? 
• Was the plan implemented as intended?  What modifications did you make to the plan along the way? 
• Does the evidence gather support staff assumptions about strengths and needs? 
• Are there information gaps? What more do we need? 
• What priorities does the information suggest? 
Adjust: Identify action steps to make targeted adjustments to the original plan 
• What adjustments/modifications should be made? 
• How can we improve the effectiveness of our program? 

Component One – Needs Assessment 
The comprehensive needs assessment directs a building to collect and analyze student data. This process 
identifies the strengths and weaknesses impacting student performance. It also sheds light on the needs of the 

http://implementation.fpg.unc.edu/
http://www.k12.wa.us/SSEO/Menus.aspx
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entire program.  All students benefit from the interventions and services made possible through a schoolwide 
program; however, schools should place emphasis on strategies that help learners struggling to meet state 
standards. 
In their needs assessment, schools must describe their students’ demographics, levels of achievement, family 
involvement, atmosphere, and staffing. 
A needs assessment includes outcomes, and documents how schools use data to reach outcomes. This 
documentation must include a detailed analysis of student subgroups. Districts must also examine student, 
teacher, and school community strengths and needs. 
Needs assessments include both district and building priorities and concerns. Schools also provide strengths and 
weaknesses of their Title I, Part A program. 
ESSA:  Supporting School Reform by Leveraging Federal Funds in the Schoolwide Program-Non Regulatory 
Schoolwide Guidance –September 2016. 
Essential Questions 
• How does your needs assessment integrate current school year quantitative and qualitative data? 
• How does your needs assessment give an accurate and thorough view of the entire school? 
• What subjects, grade levels, and programs are the strongest and weakest? 
• How does the school focus on the academic progress of English language learners? 
• To what extent are discipline issues impacting students?  
• What is the level family and the community support at the school? 
• What does the data say about the success of students transitioning into and out of your school? Examples: 

Elementary schools should look at WAKids, middle schools at 6th grade at attendance and behavior, high 
schools at 9th grade course completion.  

• How have you identified the following areas of concern within your needs assessment:  
o Family Engagement 
o Transitions Between Grades and/or Schools 
o Technology 
o Professional Development 
o Schoolwide Tiered Models of Instruction 
o Behavior and Discipline 
o Well Rounded Education 
o Secondary Education Program Needs 

  

http://www.k12.wa.us/ESEA/ESSA/Guidance/EDTitleIAGuidance09-16.pdf
http://www.k12.wa.us/ESEA/ESSA/Guidance/EDTitleIAGuidance09-16.pdf
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Component Two–Schoolwide Reform Strategies 
Schoolwide programs need to have a schoolwide focus.  ESSA’s new focus is on a well-rounded education. 
Schoolwide programs should focus on supporting all students within the school. 
There are several ways to ensure schoolwide focus: 
• Targeting a range of subjects, including literacy, science, & mathematics. 
• Improving transitions between grades and/or schools. 
• Enriching and accelerating curriculum. 
• Realigning curriculum horizontally and vertically from grade to grade. 
Be specific. Include the ways in which the school plans to include how it will reach each level of reform. 
Outline staffing plans and who will be hired, professional development strategies, and intended outcomes. You 
should use methods and strategies that will strengthen student outcomes for all students.  
The plan must show how you will increase the amount and quality of learning. This includes detailing specific 
programs and activities. 
ESSA:  Supporting School Reform by Leveraging Federal Funds in the Schoolwide Program-Non Regulatory 
Schoolwide Guidance –September 2016. 
Essential Questions 
Does the plan’s schoolwide reform: 
• Consider a well-rounded education ESSA Section: 8102 (52). What about literacy, science, government, 

engineering, the arts, and mathematics? 
• Improve transitions between grades and/or schools? 
• Enrich and accelerate curriculum? 
• Provide opportunities for students both ahead of and behind grade level? 
• Include specific ways in which the school will reach each level of reform? Did you address staffing plans 

and hires, professional development strategies, and schoolwide goals?  
• Outline the strategies that you will use to improve academics for all students? Did you outline how you will 

increase the amount and quality of learning using specific programs, activities, and courses? 
• If your school is continuing as a priority or focus school in 2017-18, how do your strategies incorporate the 

7 turn around principles? 
  

http://www.k12.wa.us/ESEA/ESSA/Guidance/EDTitleIAGuidance09-16.pdf
http://www.k12.wa.us/ESEA/ESSA/Guidance/EDTitleIAGuidance09-16.pdf
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Component Three–Activities to Ensure Mastery 
The schoolwide plan upgrades the entire school’s program.  At the same time, it should address how students 
who have not yet standard in certain skills will receive effective and timely assistance. Each student is different, 
and some students may need more help to get back on track. Schoolwide plans should have strategies for 
students who may fall behind on key skills or are in danger of dropping out.  
Schools may choose to meet the academic and non-academic needs of these students.  This provides schools 
significant flexibility in improvement student achievement with strategies, including: 

o Counseling and mental health support 
o College and career readiness 
o Tiered behavioral support 
o Preschool transition support 
o Professional development for staff 
o Intensive academic support for students 

ESSA:  Supporting School Reform by Leveraging Federal Funds in the Schoolwide Program-Non Regulatory 
Schoolwide Guidance –September 2016. 
Essential Questions 
• How does the plan support the most at-risk students in the school? 
• What strategies and programs will we use to help at-risk students remain or get back on track? 
• What is the school doing to help students in danger of dropping out or falling behind on mastery of a key 

skill? 
• Does the plan ensure the school meets students' academic and non-academic needs? 
• Does the plan incorporate a wide range of strategies, programs, and activities, including: 

o Counseling and mental health support 
o College and career readiness 
o Tiered behavioral support 
o AP & International Baccalaureate courses 
o Preschool transition support 
o Professional development for staff 
o Intensive academic support to students 

  
  

http://www.k12.wa.us/ESEA/ESSA/Guidance/EDTitleIAGuidance09-16.pdf
http://www.k12.wa.us/ESEA/ESSA/Guidance/EDTitleIAGuidance09-16.pdf
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Component Four–Coordination and Integration 

The schoolwide plan should show how federal, state, and local services work together to improve outcomes. 
The plan must show how the district coordinates and integrates funding used at the school. This means the 
schoolwide plan must outline the ways in which funds are going to be consolidated, as well as how the funds 
will be used to meet the specific intents and purposes of each program. This ensures the school is still meeting 
the statutory requirements of Title I, Part A and other federal education programs. Schools must name the 
specific state, local, and other federal programs that they will combine under the plan. If a priority/focus school, 
make sure the plan addresses school improvement efforts and funds. 

Please refer to the OSPI Bulletin on combining funds in a schoolwide (coming soon). 
ESSA: Supporting School Reform by Leveraging Federal Funds in the Schoolwide Program-Non Regulatory 
Schoolwide Guidance–September 2016. 
Title I Fiscal Issues, pp. 49-63 (Feb. 2008) 
2004 Notice on Schoolwide Consolidation of Funds 
Title l, Part A Template – Combining Funds 

 
Essential Questions 

• How will the school leverage allowable combined funds to improve the schoolwide plan? 
• How will it make the most of available staff at the school and district to maximize the positive impact of the 

plan? 
• How does the plan to combine funds connect to the reform strategies developed? 
• Does the plan outline how the school will combine funds, and how the school will meet the intents and 

purposes of each program? 
• Does the plan outline how funds from Title I, Part A and other federal education programs will be used to 

help the school meet the statutory requirements of the programs?  
• Does the plan include the total amount of funds for each program? 
• If a priority/focus school: 

o Does the plan include school improvement funds? 
o How are schoolwide funds being leveraged to support school improvement efforts? 

 

http://www.k12.wa.us/ESEA/ESSA/Guidance/EDTitleIAGuidance09-16.pdf
http://www.k12.wa.us/ESEA/ESSA/Guidance/EDTitleIAGuidance09-16.pdf
http://www2.ed.gov/programs/titleiparta/fiscalguid.pdf#page=49
http://www.gpo.gov/fdsys/pkg/FR-2004-07-02/pdf/04-15121.pdf
http://www.k12.wa.us/TitleI/TitleI/SchoolwideProgram/pubdocs/CombineFundsInSchoolwidePlanandTemplateMatrix.pdf
http://www.k12.wa.us/TitleI/TitleI/SchoolwideProgram/pubdocs/CombineFundsInSchoolwidePlanandTemplateMatrix.pdf
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Name of District/Building: Prescott Elementary Date: August 8, 2018 

Mission 
We support, inspire and challenge all students so they 
can succeed in college, career and life. 

Vision 
Education…your path to the future 

COMPONENT #1: NEEDS ASSESSMENT 
PROCEDURES TO SUPPORT YOUR COMPREHENSIVE PLAN 
Plan DIBELS Data Spring 2018 

Kindergarten – No data available 
Grade 1 – Nine students are core across all four areas (nonsense word fluency correct letter 
sounds, nonsense word fluency whole words read, oral reading fluency rate, and oral reading 
fluency accuracy).  No students were intensive support in all 4 areas.  Most students struggled 
with nonsense word fluency whole words read.   
Grade 2 – Eight students are core across both areas.  Two students were intensive across both 
areas.  Students struggled with reading fluency more than retell.   
Grade 3 – Eight students are core across both areas.  Three students were intensive across 
both areas.  Students that can read fluently are able to retell what they read. 
Grade 4 – Seven students are core across both areas.  One student is intensive across both 
areas.  Reading fluency was the issue.  Story retell was good. 
Grade 5 – No students are core across both areas.  Ten students are intensive across both 
areas.  Students struggled with both accuracy and fluency.   
Grade 6 – One student was core across both areas.  Eight students are intensive across both 
areas.  Speed was better than accuracy. 
 
 
STAR and SBAC initial Data Spring 2018 

Spring 2017-2018 

Grade # 
Students 

Mathematics 

Mean Grade 
Level 

Equivalency 

% of 
students 
making 8 
months 

of 
growth 

SBA % 
at 

grade 
level 

1 17 2.7 88%   
2 20 3.5 90%   
3 19 4.2 84% 26% 
4 18 4.4 56% 20% 
5 18 4.1 22% 0% 
6 19 5.6 58% 21% 

Spring 2017-2018 

Grade # 
Students 

Reading 

Mean Grade 
Level 

Equivalency 

% of 
students 
making 8 
months 

of 
growth 

SBA % 
at 

grade 
level 

K 21   67%   
1 16 2.4 75%   
2 20 3.2 80%   
3 19 3.9 68% 56% 
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4 19 4.2 63% 37% 
5 16 4.0 44% 25% 
6 19 5.2 58% 37% 

 
 
Data continues to show significant concerns with instruction in grades 4 and 5, and now 6 is 
showing concerns.  This is a pattern over several years.   
 
There are significant concerns with math at all grade levels according to the SBA. 
 
A review of the LAP data showed that the younger the student, the more likely they were to 
make growth when provided a LAP intervention.  There was a significant decrease is student 
growth in grades 4-6.  LAP interventions were strongest in grades 1 and 2. 
 
Family support and engagement has gradually increased.  There was good parent participation 
in school related activities surrounding students (family lunches, concerts, student recognition 
events, etc.).  Many classes had 100% of parents attend fall conferences. 
 
Students entering the school are not prepared for kindergarten according to WAKids data.  The 
students are not emotionally ready for kindergarten and require significant support from the 
classroom teacher and paraeducators. 
 
According to STAR, about half of the sixth grade students are making growth, however SBA 
indicates that 20 to 30% are prepared for seventh grade level material. 
 
Prescott Elementary will have one-to-one chromebooks for students in grades K-6.  Teachers 
received support in their implementation of technology to transform their teaching.  Teachers in 
grades 2, 3, 5, and 6 are more comfortable with technology integration than with teachers in 
grades K, 1, and 4.   
 
Teachers have identified culture, mathematics, and reading comprehension as priorities for the 
next school year.  One teacher has signed up to be an early learning fellow and one will 
continue to serve as a mathematics fellow for the district.  We will also have weekly support in 
mathematics from an instructional coach. 
 
Currently we have a strong support system for struggling reading through transitional bilingual, 
Title III, LAP, and Title I.  These models are effective for students in grades K-3.  The 
interventions are less effective for students in grades 4-6.  Interventions include Phonics Boost, 
Phonics Blitz, ReadWell, Read Naturally, and intervention components from the basil text. 
 
We do not have a strong support system for students struggling in mathematics.  STRIDE and 
preteaching math units was not effective in meeting the need of the students in any grade.  The 
district purchased a new mathematics curriculum, Ready Math, and coordinating intervention 
component i-ready.  I-ready is both a universal screener and intervention software program.  
Other districts using this intervention have seen marked improvement. 
 
We are currently a PBIS school.  2017-2018 data showed that the majority of discipline 
incidents occurred at the fourth, fifth, and sixth grade classes.   Those classes saw the least 
amount of academic growth.  There was a high number of special education/504 students in 6th 
grade.  Our fourth grade teacher needs additional support for classroom management.  Our 
fifth grade teacher will be in her first teaching position.  She will need wrap around support. 
 
Students are provided instruction in reading, writing, mathematics, science, social studies, 
music, and PE.  Eligible students are offered an after school program to fill gaps in learning.  
Students needing a double or triple dose of reading or mathematics are provided assistance 
during, music, science, or social studies or after school per parent requests. 
 

Do Our primary focus for 2018-2019 will be on mathematics.  We have been using a poorly aligned 
curriculum, have poor core instructional skills, ineffective intervention components, and a 
universal screener that was not aligned well to the intervention.  Curriculum associates will train 
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staff on how to implement the core program.  They will also provide two follow-up meetings to 
assist with understanding the universal screening data. 
 
Teachers in grades 4-6 will also look at reading instruction.  They will focus on two reading 
comprehension goals: having students make inferences and drawing conclusion in order to 
compare texts and using evidence as justification or explanation.  This will be done through 
either collaboration or PLC.  It is anticipated that this will show student growth on the STAR 
reading assessment and end of the year SBA. 
 
As an elementary staff we also need to work on staff culture.  We need to learn to work 
together as a team to improve student learning rather than getting caught up in nuts and bolts 
items that do not show academic gains with students.  We also need to be comfortable asking 
and receiving support from our colleagues without fear of criticism or gossip. 
 
By having a better aligned math curriculum, training on how to teach math, math interventions 
aligned to the universal screener, focus on reading comprehension, and a staff that knows how 
to work together to improve student learning, we anticipate each student making 8 months of 
growth from September to May as measured on the STAR reading and i-Ready math 
assessments. 
 

Study Study: Reflect on implementation of intended plan and student outcomes 
 
Strengths of the current school program include our K-3 reading instruction.   
 
We are encouraged that the new mathematics curriculum, instructional coaching, and 
assistance with understanding the assessment will increase math scores as evident on the 
SBA. 
 
The academic performance of students in grades 4-6 continue to be an area of growth. 
 
One modification will be implementing PLCs and learning to work together in a collegial way. 
 
The evidence gathered will provide data on the growth students are making. 
 
We are interested to see if there is a gap between our district assessment and state 
assessment results.  This is our third attempt with a universal screener that may or may not be 
aligned. 
 
Our first priority is mathematics instruction since the majority of students do not recover from 
this deficit created in grade 4. 
 

Adjust Act: Identify action steps to make targeted adjustments to the original plan 
 
We need to improve mathematics instruction for all students. 
 
We need to improve our mathematics instruction – less teacher stand and deliver. 
 
We need to build positive trusting relationships among the staff. 
 

COMPONENT #2: SCHOOLWIDE REFORM STRATEGIES  

PROCEDURES TO SUPPORT SCHOOLWIDE REFORM STRATEGIES 
Plan Continue to provide a well-rounded education to include reading, writing, mathematics, science, 

social studies, music, and PE.  Per parent requests, students will be pulled from music, 
science, and/or social studies to provide remediation.  Students may also receive supplemental 
instruction after school. 

We are struggling K-6 in mathematics.  Students in grades k-3 are generally making growth 
according to STAR, but when given the SBA are showing that they are not at grade level.  
Teachers have identified that while essential topics are covered, they are not covered to the 
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depth of the current standards.  For example a major area of focus in fourth grade is fractions 
and the current curriculum spends less than a week on the topic.  Based on observations and 
walk through teachers are also not comfortable teaching mathematics and there is not 
alignment from grade level to grade level.  For example in first grade students are taught one 
way to add multiple digit numbers and in second grade a different way.  In reality students 
should be taught multiple ways in both grade levels.  In other classrooms, teachers are 
providing poor quality instruction.  Teachers provide direct instruction typically going through 
examples.  A student may then show or explain one example before the class is released for 
independent or partner work.  In other classes students are released to work on a computer 
based program while the teacher assists individual students.  Students assigned independent 
work typically do not complete it.  When assigned partner work, one student copies from the 
other, and when assigned to computer based work, students are on YouTube.  Our math 
instruction in most grade levels needs to be refined.   

In 2016-2017 we adopted Reading Street, a new ELA curriculum to address deficits in ELA, 
however we still need to improve our strategy for vocabulary instruction especially in grades 4-
6.  Teachers have identified that making inferences, drawing conclusions, and supporting 
conclusions with evidence from one or more texts is difficult for students.   

Students are not entering kindergarten prepared.  Families have requested a free, full day 
preschool program so students are better prepared for kindergarten.  We explored this in depth 
during the 17-18 school year. Families were not 125% below the poverty line and we were 
unable to generate enough grant funding to begin a district funded preschool program.  The 
board of directors was not willing to fully fund a preschool program out of basic education 
funds.  We recently entered into a consortium with ESD123 to partner with Waitsburg 
Elementary to provide an ECEAP program.  Unfortunately this does not meet the needs of all 
students needing a quality preschool. 

With one-to-one devices deployed K-12 teachers are better able to meet the OSPI technology 
standards.  This is an area of growth for our K-1 teachers and many of our parents.   

Professional development funds have been negotiated with the Prescott Education Association.  
Each teacher is provided $300 annually for professional development registration costs. 

The staff plan to improve academics for all students by learning about the PLC model for staff 
collaboration.  One goal of PLC training will be keeping teachers focused on student growth, 
student learning, the menu of best practices, and creating trusting supportive relationships with 
their colleagues. 

Professional collaboration/professional development will focus on mathematics.  One teacher 
has volunteered to be a math fellows, Curriculum Associates will come for 3 professional 
development opportunities throughout the year, and we have hired an instructional coach one 
day a week to improve mathematics instruction. 

PLC time will also be spent on reading comprehension focused on grades 4-6. 
Do Teachers will be provided collaboration/PLC time dedicated to mathematics, reading 

comprehension, and the new technology standards.  Teachers will also be provided training on 
how to develop a positive school culture and work together as effective PLCs.  Curriculum 
Associates will also provide training on how to use the new math curriculum, intervention 
curriculum, and interpret the universal screening data. 
 
Teachers will be provided 3 opportunities to review an analyze data, adjust intervention groups 
and adjust intervention strategies.  We have hired a LAP coach to assist staff in looking 
specifically at reading data, eligibility for intervention programs, and determining effective 
intervention strategies for reading instruction.  She will focus on grades 4-6. 

Study Study: Reflect on implementation of intended plan and student outcomes 
 
Strengths of the current program includes a part time reading coach and part time mathematics 
instructional coach.  The reading coach will observe multiple classrooms, ensure students are 
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correctly identified for intervention and provide interventions aligned to gaps in knowledge.  The 
math instructional coach will work with teachers to improve their core mathematics instruction. 
 
Challenges include accepting critical feedback and the temptation to revert back to the way 
things have been done. 
 
Another challenge is building trusting relationships among the elementary staff.  There is 
currently tension among many of the staff members. 
 
The data continues to show our greatest need is K-6 mathematics. 
 
We would like to see if there is better alignment between the district and state assessment.  
Every publisher promises it.  We will see if i-ready will deliver! 
 
Priorities - the information suggests is that math is the most critical need with an emphasis on 
grades 4-6 in both ELA and mathematics. 
 

Adjust Act: Identify action steps to make targeted adjustments to the original plan 
 
Adjustments need to include both what and how we teach math.   
 
Adjustments include learning how we work together as a team keeping teachers focused on 
student learning and implementing best practices.  Keeping a focus on solutions and not the 
problem.  Two minutes to tell me about the problem and 13 minutes brainstorming solutions. 
 
Adjustments also need to be training for our paraeducators on how to assist struggling students 
with reading comprehension at the 4-6 grade level. 
 

COMPONENT #3: ACTIVITIES TO ENSURE MASTERY  

PROCEDURES TO SUPPORT YOUR ACTIVITIES TO ENSURE MASTERY 
Plan  In prior years staff identified school counseling services as an area that there was not enough 

support.  Weekly social skill lessons resumed in 2017-2018.  With the increase in teacher 
salary, teaching positions had to be reduced returning the counseling position to half time.  The 
hope is social skills lessons will be every other week with the hope it would improve student 
conduct during class and during unstructured times such as recess. 
 
Training on PBIS will be needed for staff not familiar with our school-wide behavior 
management system. 
 
Some students need intensive academic support.  This is provided by paraeducators in an after 
school program for students in grades K-6. 
 
Minimal support is provided to student with behavior difficulty outside of what is provided by the 
school administrator, social skills lessons to begin this school year, classroom teacher, and IEP 
or 504 plan (if applicable). 
 
There are multiple opportunities for students at risk for academic failure to receive support 
through small group and individualized help during and after the school day.   
 
Summer school is provided to students in danger of falling behind in the mastery of a key skills. 
 
We have many supports in place for academic needs.  We need additional supports to improve 
our supports for students with nonacademic needs and reduce time out of class. 
 
School counseling and social problem solving is provided as needed, typically to resolve 
friendship issues.  Mental health support is provided by Comprehensive Counseling and funded 
by private insurance. 
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Our PBIS program provides tiered behavioral support from teacher level conferences; teacher, 
counselor, student conferences; to principal, parent, teacher, student conferences and the 
development of a behavioral strategies to assist the student at home and at school. 
 
Parents have requested a free full time preschool program to improve readiness for 
kindergarten. 
 

Do The district has partnered with Waitsburg Elementary and ESD123 to create an ECEAP.  This 
partially fills the need for kindergarten readiness. 
 
Beginning fall of 2018, our counselor/dean of students will have reduced time to serve our 
elementary students with social skills and bullying/harassment prevention.  Rather than weekly 
lessons, they will be bi-weekly. 
 
We will assign one paraeducator per grade level to provide after school support beginning in 
the fall of 2018. 
 
We will continue to provide a no cost summer school program K-6 through multiple funding 
sources. 
 
Provide PBIS training to staff new to the building/unfamiliar with PBIS. 
 

Study Study: Reflect on implementation of intended plan and student outcomes 
 
Social skills lessons show a reduction in behavior problems in grades K-2 
 
Expanding our after school program, one paraeducator per grade level K-6. 
 
Providing instructional coaching support for mathematics K-6.   
 
Hiring a part time instructional coach to support reading comprehension in grade 4-6. 
 
Adopting a better aligned math curriculum with follow up training for both teachers and 
paraeducators implementing the program. 
 
The plan was implemented as intended.  Social skills lessons are happening every other week, 
professional development for mathematics has occurred.  Instructional coaches are supporting 
staff with instruction.  We are still working on creating trusting relationships. 
 
There is some improvement on social skills with targeted students.   
 
Teachers are gaining confidence in their use of technology. 
 
Information gaps include best practices for math and reading comprehension and student 
engagement. 
 
The greatest priority is mathematics instruction. 
 

Adjust Act: Identify action steps to make targeted adjustments to the original plan 
 
We need to refine our mathematics instruction. 
 

COMPONENT #4: COORDINATION AND INTERGRATION 

PROCEDURES TO SUPPORT YOUR COORDINATION AND INTEGRATION OF SERVICES 
Plan Collaboration/PLC time will be provided by basic education funds. 

Counseling support will be provided by Title I Part A, Title II REAP, and Title IV. 
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Summer school is funded by Title 1 and LAP.  Summer school is aligned to all of these grants.  
Summer school will be funded based on remaining grant funds.  Approximately $6500 

PBIS training will be funded by Title II which includes professional development.  Costs very 
based on the number of day of training and the location of services. 

Instructional coaches will be funded out of LAP. 

The district has begun an ECEAP partnership.  The district is supporting ECEAP through a 
preschool transportation route. 

TB, LAP, and Title III will be used to fund the after school program for eligible students. 

Math fellows and associated costs, Curriculum Associates Training, and reading coach, and 
math instructional coach are all critical components of our school wide plan. 

 
Do Collaboration time will be provided by basic education funds. 

Counseling support will be provided by Title II REAP/Title I Part A/Title IV.. 

Summer school is funded by Title 1 and LAP.  Summer school is aligned to all of these grants. 

PBIS training will be funded by Title II which include components of professional development. 

A reading coach and mathematics instructional coach will be funded out of LAP.   

ECEAP support will be funded through district transportation. 

TB, LAP, and Title III will be used to fund the after school program for eligible students. 

Math fellows and associated costs, Curriculum Associates Training, and reading coach, and 
math instructional coach are all critical components of our school wide plan. 

 
Study Study: Reflect on implementation of intended plan and student outcomes 

 
Strengths of the current school program include the ability to provide a free after school 
program and summer school program.  We are also excited to have a reading coach and a 
mathematics instructional coach.  Another strengths is keeping some level of counseling 
services support. 
 
Challenges of the current school program is fully funding our school counselor/dean of students 
position.  We would like to provide a free preschool to all families, not just those that qualify for 
ECEAP.   
 
The plan was implemented as intended ECEAP. Extended day programs, professional 
development/coaching, and new curriculum.   
 
Evidence shows a need for a preschool program.  That need still exists and is a weakness with 
the current program. 
 
We need teachers comfortable with the new technology standards. 
 
We need to develop trusting professional relationships. 
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TITLE I, PART A SCHOOLWIDE PLAN 
We need to improve our math instruction. 
 
We need additional strategies for teaching reading comprehension in grades 4-6. 
 
The priority is mathematics instruction K-6. 
 

Adjust Act: Identify action steps to make targeted adjustments to the original plan 
 
Adjustments/modifications include continuing or expanding our instructional coaching for 
mathematics and building healthy relationships on staff and in classrooms. 
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Template Matrix for Combining Funds to Support Our Schoolwide Program  
“See the Business Office for a detailed list of expenditures, numbers below are approximate” 

Program Amount 
Available 

How the Intents and Purposes of the Program will be 
Met 

Basic 
Education 

1,950,597 Provides for some counseling support.  Provides for 
additional collaboration time to support math instruction, 
PLC training, and reading comprehension strategies, and 
understanding the technology standards. 

Title I Part A $73,857 Summer school staff and summer school supplies provided 
to all children so they each have a fair, equitable, and high 
quality well-rounded education, and to close educational 
achievement gaps. Provides for part of the dean of students 
salary for K-6 counseling/social skills instruction.  Provides 
for professional development 

Title II Part A REAP PBIS, GLAD, and AVID training and travel to ensure 
teachers are prepared and trained in effective practices.  
Math professional development training.  

LAP $147,299 Reading and math instructional coaches, paraprofessional 
support for students, extended day programs.  Also covers 
the cost of universal screeners and intervention curriculum 
for K-6 students. 

Title III $12,789 After school Title III intervention staffing, and supplies to 
ensure that limited English proficient (LEP) students, 
including immigrant children and youth, develop English 
proficiency and meet the same academic content and 
academic achievement standards that other children are 
expected to meet.  Covers the cost of ESL coursework and 
GLAD professional development.  Also covers a portion of 
the cost of the elementary after school program. 

Title II Part A 
REAP 

$12,870 Professional Development; mathematics, reading, AVID, or 
PBIS; provides for part of the dean of students salary for K-6 
counseling/social skills instruction 

Title IV $10,000 Provides for part of the dean of students salary for K-6 
counseling/social skills instruction. 
 

Total $256,815  
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