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1. Executive Summary 
 
The Washington Migrant Education Program (MEP) assists schools in helping migrant learners 
meet State achievement expectations that may be negatively impacted by students’ frequent 
migration and interrupted schooling. Services are designed to facilitate continuity of instruction 
to eligible students who migrate between Washington and other states, within the State of 
Washington, and across international borders.  
 
In 2015-16, there were 31,382 eligible migrant students in Washington (9% were PFS migrant 
students). Services were provided to 11,148 migrant students (36% of all eligible migrant 
students) during the performance period. Ninety percent (90%) of the students served received 
services during the regular school year (32% of all eligible migrant students), and 22% received 
services during the summer (8% of all eligible migrant students). 
 
Fifty-nine districts/Education Service Districts (ESDs) provided services to migrant students 
during 2015-16. Projects provided instructional and support services aligned with the State 
Service Delivery Plan (SDP) and Comprehensive Needs Assessment (CNA) within the four goal 
areas of: 1) Reading, 2) Math; 3) High School Graduation; and 4) Migrant English Learners 
(ELs). Services included supplemental tutoring/instructional support, summer school programs, 
extended day programming, supplemental reading and mathematics instruction, supportive and 
supplemental services, and graduation enhancement and career education. Services also were 
provided to migrant parents to engage them in the education of their children through PAC 
meetings, college visits, and parent training/activities/events. 
 
The chart below shows that two of the three (67%) Measurable Program Outcomes (MPOs) 
identified in the Washington MEP SDP and applicable during 2015-16 were accomplished. Note 
that progress toward MPO 4.1 was not measured during 2015-16 as this year served as 
baseline for the new ELPA21 Assessment. For the two MPOs met, positive results show the 
benefit of Washington MEP services on migrant students’ math achievement and secondary 
credit accrual. 
 

Washington MEP Measurable Program Outcomes (MPOs) 
MPO 
Met? Evidence 

Reading   
MPO 1.1: By the end of the 2016 summer migrant program, 57% 
of migrant students receiving standards-based reading (English 
language arts) instruction will improve their scores on curriculum-
based assessments by 5%.  

No 
50% of the 506 migrant 
students pre/post-tested 
gained by 5% or more 

Mathematics   
MPO 2.1: By the end of the 2016 summer migrant program, 71% 
of migrant students receiving standards-based math instruction 
will improve their scores on curriculum-based assessments by 
5%. 

Yes 
71% of the 873 migrant 
students pre/post-tested 
gained by 5% or more 

Graduation   
MPO 3.1: By the end of the 2016 summer migrant programs, 
83% of migrant students enrolled in credit-bearing courses will 
obtain credit toward high school graduation. 

Yes 
87% of the 594 students 
enrolled in credit-bearing 
courses obtained credit 

Migrant English Learners   
MPO 4.1: Annually review the language assessment results of 
migrant English learners (ELs) for growth compared to non-
migrant ELs. 

N/A 
2015-16 serves as the 

baseline year for the new 
ELPA21 Assessment 
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Other key findings/trends revealed in the 2015-16 evaluation follow. 
 

 Inter/intrastate collaboration resulted in increased services to migrant students. Local 
MEP directors reported that their programs collaborated with numerous community 
agencies and school programs such as universities and colleges, 21st Century 
Community Learning Center projects, College Assistance Migrant Program (CAMP) 
programs, GEAR UP programs, and the State Transitional Bilingual Instructional 
Program. In addition, the Washington Office of Superintendent of Public Instruction 
(OSPI) collaborated with other states for data collection, transfer, and maintenance of 
MEP student records, as well as through participation in MEP Consortium Incentive 
Grants (CIGs).  

 MEP staff reported that parents participating in parent activities and events increased 
their knowledge of the topics addressed including reading and math, financial aid and 
scholarships, testing/homework, postsecondary education, and community partnerships. 

 MEP staff at each of the local projects worked in teams to assign ratings of the 
implementation of the Strategies contained in the SDP using the Fidelity of Strategy 
Implementation (FSI) tool. The average rating for all four Strategies was 3.6 out of 5.0, 
with means for each Strategy ranging from 3.3 to 3.8.  

 From 2014-15 to 2015-16, there was a 1% increase in the percentage of migrant 
students scoring proficient or above on the Smarter Balanced Math Assessment (1% 
increase for PFS migrant students); however, there was no change in the percentage of 
migrant students scoring proficient or above on the Smarter Balanced ELA Assessment, 
although there was a 6% increase for PFS migrant students.  

 Support services provided to migrant students helped eliminate barriers that traditionally 
inhibit school success. Focused on leveraging existing services and resources, support 
services included health services, translations and interpretations, advocacy and 
outreach, family literacy programs, nutrition services, referrals, educational materials, 
transportation, academic and non-academic guidance, student advocacy, case 
management, career/postsecondary awareness, and social work outreach.  

 
In summary, during 2015-16, the Washington MEP offered individualized, needs-based, 
student-centered services to migratory students that improved their learning and academic 
achievement. In addition, parents were provided services to improve their skills and increase 
their involvement in their child’s education; MEP staff were trained to better serve the unique 
needs of migrant students and their parents; community resources and programs helped 
support migrant students; and local projects expanded their capacity to meet the needs of 
Washington‘s mobile migrant population by conducting local needs assessments and 
professional learning activities.  
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2. Program Context 
 
This evaluation provides summary information on the accomplishments made by staff and 
students of local Migrant Education Projects (MEPs) in Washington during 2015-16. These 
accomplishments were examined based on State Performance Goals 1 and 5, and MEP 
Measurable Program Outcomes (MPOs) as outlined in the Washington State Service Delivery 
Plan (SDP). Fifty-nine (59) projects provided services to migrant students during 2015-16. Local 
sites implementing MEP projects are identified on the following map in blue. Non-project school 
districts are indicated in red.  

 
  

 
 
Projects provided instructional and support services aligned with the SDP and the needs 
identified in the Comprehensive Needs Assessment (CNA) within the four goal areas of reading, 
mathematics, graduation, and migrant English learners (ELs). The primary components of the 
Washington MEP include academic services, supportive and supplemental services, interstate 
coordination, identification and recruitment (ID&R), parent involvement, and professional 
development. These areas are guided by the Continuous Improvement Cycle that includes 
assessing needs, designing services, implementing services, and evaluating services.  

Exhibit 1  
Map of Washington MEP Project and Non-Project Districts 
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INSTRUCTIONAL SERVICES 
 
Migrant students are provided with a wide range of supplemental instructional services during 
the regular school year and summer including the following. 
 

Supplementary Instructional 
Services 

 

Math Tutoring/Instruction Preschool/School Readiness 
Reading Tutoring/Instruction GED Preparation 
Science/Social Studies Instruction ESL Instruction 
Other Instructional Services Secondary Credit Accrual 
Summer School Extended-day Instruction 

 
INTER/INTRASTATE COORDINATION 
 
Because migrant students move frequently, a central function of the MEP is to reduce the 
effects of educational disruption by removing barriers to their educational achievement. The 
MEP has been, and continues to be, a leader in coordinating resources and providing integrated 
services to migrant children and their families. MEP projects also have developed a wide array 
of strategies that enable schools that serve the same migrant students to communicate and 
coordinate with one another. In Washington, inter/ intrastate collaboration is focused on the 
following activities: 
 
 providing year round ID&R; 
 coordinating with other states for the ID&R of migrant students; 
 participating as a partner state in the Out-of-School Youth (OSY) CIG; 
 participating as a member state in the Preschool CIG;  
 participating in the Binational Migrant Education Initiative (BMEI); 
 coordinating secondary education coursework; 
 coordinating secondary credit accrual with counselors and educators in other states;  
 participating in MSIX to transfer education and health data to participating states; and 
 attending inter- and intra-state migrant education meetings 

 
SUPPORT SERVICES 
 
Support services are provided to migrant students to eliminate barriers that traditionally get in 
the way of school success. Support focuses on leveraging existing services during both the 
summer and regular year program. Support services include collaboration with other agencies 
and referrals of migrant children from birth to age 21 to programs and community services. 
Examples include health (medical and dental screening and referrals), instructional supplies, 
information and training on nutrition, translations and interpretations, advocacy and outreach, 
transportation, and services to OSY. The needs-based support services provided to students 
throughout the year are listed in the chart below.  
 

Support Services   
Referrals Youth Leadership Instructional Supplies 
Career Counseling Life Skills Extended Learning Opportunities 
Academic Guidance Health Services Career/Postsecondary Support 
Transportation Student Advocacy Interpreting/Translating 
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IDENTIFICATION AND RECRUITMENT 
 
The Washington MEP is responsible for the proper and timely ID&R of all eligible migrant 
children and youth in the State. This includes securing pertinent information to document the 
basis of a child’s eligibility. Ultimately, it is the State’s responsibility to implement procedures to 
ensure that migrant children and youth are both identified and determined as eligible for the 
MEP.  
 
ID&R for Washington is led by Migrant Student Data, Recruitment and Support (MSDRS) and 
conducted by MSDRS staff along with local project recruiters and staff. Detailed information 
about ID&R in Washington and instructions for conducting ID&R can be found in the ID&R 
Handbook (March 2015) at the following link: https://www.msdr.org/resources/ Publications/ 
IR%20Handbook/index.html#34 
 
The Handbook provides detailed information for local projects on their responsibilities for ID&R, 
MEP eligibility criteria, interviewing migrant families, eligibility scenarios/rulings, completing 
Certificates of Eligibility (COEs), and the Migrant Student Information System (MSIS) for 
recruiters.  
 
SEA MONITORING PROCESS 
 
Monitoring local MEPs is the responsibility of the Washington OSPI. This includes both the 
compliance monitoring process as well as follow-up and ongoing technical assistance that 
supports project implementation and student achievement.  
 
The Washington Monitoring Checklists contain the requirements in the ESEA Consolidated 
Application for Title I, Part C. The Checklists can be used by grant recipients to ensure 
programs are operated in compliance with the law and guidance. The Checklists are used 
during onsite visits, as well as virtually, and when conducting desk audit monitoring. All ESEA 
programs also are monitored through the application and financial reporting approval processes. 
 
In addition to Federal No Child Left Behind (NCLB) monitoring, the accuracy of documentation for 
Certificates of Eligibility (COEs) and other quality control processes is verified by OSPI as part of 

https://www.msdr.org/resources/%20Publications/%20IR%20Handbook/index.html#34
https://www.msdr.org/resources/%20Publications/%20IR%20Handbook/index.html#34
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its MEP monitoring process. OSPI also has the responsibility for monitoring budgetary and 
programmatic aspects of its grantees. Monitoring is documented through the Checklists which 
look at the following programmatic areas during the regular school year: 
 
 Identified Needs 
 Services from Other Programs 
 Coordinated Services 
 Priority for Services (PFS) 
 Graduation and Promotion 
 Attendance 
 Professional Development 

 Annual Training 
 ID&R Time and Flexibility 
 Records Clerk Time and Flexibility 
 MGS/MSA Activities 
 Parent Advisory Council 
 Parent Engagement 
 Students Served 

 
Following are the areas on the Monitoring Checklist for summer programs: 
 ID&R 
 Staffing 
 Professional Development 
 Parent Communication/Engagement 

 Curriculum/Academic Standards 
 Pre/Post Assessment 
 Evaluation  

 
 
STUDENT DEMOGRAPHICS 
 
During 2015-16, there were 31,382 eligible migrant students in Washington, a slight increase 
(1%) from 2014-15. UG=ungraded 
 

Exhibit 2 
Number of Eligible Migrant Students by Grade Level and Program Year 

Grade 2011-12 2012-13 2013-14 2014-15 2015-16 
0-2 347 1,849 1,473 1,254 1,625 
3-5 801 3,946 2,801 2,710 2,612 
K 1,918 2,073 1,724 1,655 1,483 
1 1,954 1,995 2,080 1,958 1,833 
2 1,939 1,955 2,102 2,157 1,969 
3 1,813 1,879 2,023 1,991 2,040 
4 1,831 1,776 1,941 1,907 1,993 
5 2,016 1,829 1,846 1,900 1,878 
6 1,864 1,920 1,813 1,816 1,890 
7 1,743 1,862 1,930 1,771 1,929 
8 1,795 1,698 1,923 1,839 1,738 
9 1,905 1,857 1,841 1,871 1,864 
10 1,729 1,715 1,861 1,776 1,945 
11 1,634 1,569 1,670 1,682 1,699 
12 1,807 1,745 2,444 2,235 2,605 
UG 2 0 0 0 0 

OSY 8,696 3,675 2,344 2,809 2,279 
Total 33,794 33,343 31,816 31,331 31,382 
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Source: CSPR Part II School Years 2011-12 through 2015-16 

 
As part of the NCLB requirements for Title I, Part C, every State must set its priorities for 
services; likewise, every MEP in every State is required to maintain a list of eligible migrant 
students, migrant students served, and migrant students designated as having Priority for 
Services (PFS). Determining which migrant students are PFS is put into place through the 
SDP. The definition for PFS described on the following page is used to determine if migrant 
children or youth are considered PFS and serves as the PFS number used in the MEP 
funding formula. 
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2015-16 Evaluation of the Washington Migrant Education Program 9 

Washington State Priority for Service Definition
Section 1304(d) -In providing services with funds received under this part, each recipient of such funds shall give 
priority to migratory children who are failing, or most at risk of failing, to meet the State’s challenging State 
academic content standards and challenging State student academic achievement standards, and whose education 
has been interrupted during the regular school year. 
 
Washington State Migrant Education Program Definition for Students Identified for Priority for Service: 
Students: 

• whose education has been interrupted during the regular school year   
AND 

• who are failing, or most at risk of failing, to meet the State’s challenging State academic content 
standards and challenging State student academic achievement standards. 

 
Migrant Students Priority for Services Criteria 

Criterion  #1 –Migratory children whose education has been interrupted during the regular school year   

Interrupted School Year defined by the following parameter: 

• A Qualifying Arrival Date (QAD) has been made within the 180 day school-year and 
excludes the summer months. 

Documentation Required 
 
• Certificate of Eligibility 

(COE) 
AND  

Criterion #2 – Migratory children who are failing, or most at risk of failing, to meet the State’s challenging State 
academic content standards and challenging State student academic achievement standards 

Academic Proficiency in State Assessments – student has not demonstrated 
proficiency in at least one of the following assessments at grade levels tested: 

Documentation Required 
 
• Student level assessment 

results in the areas 
tested. 

� Measurements of Student Progress (MSP) grades 3-8 (reading, math, writing, and 
science); or 

� High School Proficiency Exam (HSPE) grades 9-12 (reading and writing); or 
� End-of-Course (EOC) Exams  grades 7-12 (math); or 
� Washington Alternate Assessment System (WAAS). 
***USE PROXY RISK FACTORS when State assessment data is not available to determine whether migrant students are 
failing, or most at risk of failing, to meet the State’s challenging State academic content standards and challenging State 
student academic achievement standards.   
 
***One Proxy risk factors may be applied when: 
 

1. The student was not present in the district when the State assessment was administered, OR 
2. The student is enrolled in a grade level where a State assessment is not administered (grades K-2 and 9).  

Proxy Risk Factors to Criteria #2    
� 2–a).  Student’s score on Washington’s English Language Proficiency test is within 

the limited English proficient levels (1, 2, and 3). 
• English language 

proficiency score. 
� 2–b). Retained- student is enrolled in same grade level from one school year to the 

next. • Grade level retained 
� 2–c).  Grade Age Compatible (Over Age for Grade)- age does not match acceptable 

range for grade level placement within 2 years. 
• Age and grade level 

placement. 

� 2–d). Credit Deficiency (for secondary-age students only) - student has not earned 
sufficient credits per his/her school’s graduation requirements and grade level. 

• Number of credits 
deficient and area of 
deficiency. 
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Exhibit 3 shows that of the 31,382 eligible students in 2015-16, 9% were categorized as PFS 
[percentage does not include children birth-2], 34% [percentage does not include children birth-
2] were identified as being limited in English proficiency (LEP), and 7% were identified as having 
a disability through the Individuals with Disability Education Act (IDEA). Twenty-nine percent 
(29%) had a Qualifying Arrival Date (QAD) occurring within 12 months from the last day of the 
performance period (8/31/16), with half of the QADs (50%) occurring during the regular year.  
 

Exhibit 3 
2015-16 Performance Period Demographics of Migrant Students by Grade Level 

 
Total 

PFS  LEP  IDEA  QAD 
12 

w/in  
months 

QAD 12  
Reg 

w/in 
months 

Year 
Grade Eligible # % # % # % # % # %* 
Birth-2 1,625 -- -- 0 -- 11 1% 822 51% 432 53% 

Age 3-5 2,612 0 0% 3 <1% 70 3% 867 33% 496 57% 
K 1,483 16 1% 392 26% 82 6% 483 33% 262 54% 
1 1,833 94 5% 1,219 67% 139 8% 520 28% 271 52% 
2 1,969 211 11% 1,334 68% 159 8% 539 27% 292 54% 
3 2,040 237 12% 1,249 61% 169 8% 559 27% 299 53% 
4 1,993 213 11% 1,142 57% 185 9% 514 26% 253 49% 
5 1,878 232 12% 1,038 55% 212 11% 536 29% 242 45% 
6 1,890 242 13% 880 47% 173 9% 513 27% 232 45% 
7 1,929 268 14% 769 40% 189 10% 519 27% 264 51% 
8 1,738 215 12% 600 35% 164 9% 443 25% 237 53% 
9 1,864 253 14% 589 32% 139 7% 556 30% 266 48% 
10 1,945 228 12% 548 28% 171 9% 489 25% 250 51% 
11 1,699 205 12% 469 28% 140 8% 428 25% 214 50% 
12 2,605 260 10% 578 22% 212 8% 402 15% 209 52% 

OSY 2,279 1 <1% 1 <1% 0 <1% 905 40% 354 39% 
Total 31,382 2,675 9% 10,811 34% 2,215 7% 9,095 29% 4,573 50% 

Source: CSPR Part II School Year 2015-16   *Percentage of QAD within 12 months, not total eligible 
 
Exhibits 4 and 5 show the number of eligible migrant students and students served at each of 
the 59 local projects during 2015-16. (Note: these graphs do not include non-project districts). 
Actual numbers can be found in Exhibit 8 on page 14.  

 
Exhibit 4 

2015-16 Local Project Migrant Child Count Totals (Projects Over 550 Students) 
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Exhibit 5 
2015-16 Local Project Migrant Child Count Totals (Projects under 550 students) 
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3. Purpose of the Evaluation 
 
In 1966, Congress included language in the ESEA to help the children of migrant farmworkers 
and established the Office of Migrant Education. Migrant education programs provide 
supplemental instruction and support services to children of migratory workers and fishers in 
nearly all States. These programs must comply with Federal mandates as specified in Title I, 
Part C of the ESEA. 
 
The State of Washington has established high academic standards and provides all students 
with a high quality education to allow them to achieve to their full potential. The Washington 
standards support Title I, Part C, section 1301 of the ESEA to ensure that migrant students 
have the opportunity to meet the same challenging State content and student performance 
standards that all children are expected to meet.  
 
States are required to evaluate the effectiveness of the MEP and provide guidance to local 
MEPs on how to conduct local evaluations. A program’s actual performance must be compared 
to “measurable outcomes established by the MEP and State performance targets, particularly 
for those students who have priority for service.”  
 
To investigate the effectiveness of its efforts to serve migrant children and improve those efforts 
based on comprehensive and objective results, the Washington MEP conducted an evaluation 
of its MEP to: 
 
  determine whether the program is effective and document its impact on migrant children; 
  improve program planning by comparing the effectiveness of different interventions;  
  determine the degree to which projects are implemented as planned and identify 

problems that are encountered in program implementation; 
  identify areas in which children may need different MEP services; and 
  consider evaluation questions regarding program implementation and results.  

 
EVALUATION QUESTIONS (IMPLEMENTATION) 
 
OME requires that SEAs conduct an evaluation that examines both program implementation 
and program results. In evaluating program implementation, the evaluation will address 
questions such as: 
  
 Was the program implemented as described in the approved project application? 

If not, what changes were made? 
 What worked in the implementation of Washington MEP projects and programs? 
 What problems did the projects encounter? 
 What improvements should be made? 
 How did local projects tailor instruction to meet the needs of individual students? 
 What instructional programs were used to teach reading/English language arts? 
 What instructional programs were used to teach math? 
 What types of credit accrual instruction/programs were provided to students? 
 What programs provided English language instruction to migrant ELs? 
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EVALUATION QUESTIONS (RESULTS) 
 
In evaluating program results, the evaluation will address questions such as: 
 
 What percentage of migrant students (PFS and non-PFS) improved their scores on 

curriculum-based math and reading/English language arts assessments by 5%?  
 What percentage of migrant students (PFS and non-POFS received high school credit 

toward graduation?  
 What percentage of migrant ELs (PFS and non-PFS) demonstrated growth in English 

language skills compared to non-migrant ELs? 
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4. Evaluation Methodology 

 

 
 
The Washington MEP evaluation is part of the State MEP Continuous Improvement Cycle 
(Office of Migrant Education, 2011), as depicted in the figure to the right. In this cycle, each step 
in developing a program, assessing needs, identifying and implementing strategies, and 
evaluating results, builds on the previous activity and informs the subsequent activity. 
 
As required, the evaluation of the Washington MEP includes both implementation and results 
data. It examines the planning and implementation of services based on substantial progress 
made toward meeting performance outcomes as well as the demographic dimensions of 
migrant student participation; the perceived attitudes of staff, parent, and student stakeholders 
regarding improvement, achievement, and other student outcomes; and the accomplishments of 
the Washington MEP.  
 
An external evaluator was contracted to help ensure objectivity in evaluating Washington’s 
MEP, to examine the effectiveness of services, and to make recommendations to improve the 
quality of the services provided to migrant students. To evaluate the services, the external 
evaluator and/or MEP staff had responsibility for: 
 

 maintaining and reviewing evaluation data collection forms and collecting other 
anecdotal information; 

 observing the operation of MEPs and summarizing field notes about project 
implementation and/or participation in meetings and professional development; and 

 preparing an annual evaluation report to determine the extent to which progress was 
made and objectives were met. 

 
Data analysis procedures used in this report include descriptive statistics (e.g., means, 
frequencies, and t-tests); trend analysis noting substantial tendencies in the data summarized 
according to notable themes; and analyses of representative self-reported anecdotes about 
successful program features and aspects of the program needing improvement. 
 
In order to gather information about the outcomes and effectiveness of the services provided to 
students in the Washington MEP, the evaluator collected formative and summative evaluation 
data to determine the level of implementation of the strategies contained in the SDP, the extent 
to which progress was made toward the State Performance Goals in reading, math, graduation 
and dropout rates; and the four Measurable Program Outcomes (MPOs) listed below.  
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Reading/ELA MPO 1.1: By the end of the 2016 summer migrant program, 57% of migrant 
students receiving standards-based reading (English language arts) instruction will 
improve their scores on curriculum-based assessments by 5%.  

Mathematics MPO 2.1: By the end of the 2016 summer migrant program, 71% of migrant 
students receiving standards-based math instruction will improve their scores on 
curriculum-based assessments by 5%. 

Graduation MPO 3.1: By the end of the 2016 summer migrant programs, 83% of migrant 
students enrolled in credit-bearing courses will obtain credit toward high school 
graduation. 

Migrant ELs MPO 4.1: Annually review the language assessment results of migrant English 
learners (ELs) for growth compared to non-migrant ELs. 

 

5. Implementation Evaluation Results 
 
MIGRANT STUDENT SERVICES 
 
Exhibit 6 shows that 10,074 migrant students (32% of all eligible migrant students) were served 
during the regular school year (2015-16), 16% of which were PFS students (60% of all PFS 
students); and 2,410 migrant students (8% of all eligible migrant students) were served during 
the summer (2016), 20% of which were PFS students (18% of all PFS students). 
 

Exhibit 6 
Migrant Students Served during the Regular School Year and Summer 

 
Source: CSPR School Year 2015-16 and MSIS 

 
Exhibit 7 shows the unduplicated number of participating migrant children who received MEP-
funded instructional or support services at any time during the 2015-16 performance period 
(regular year and summer). Results show that 36% of the 31,382 eligible migrant students were 
served during 2015-16, 15% of which were PFS students (62% of all PFS students). Seventy-
five percent (75%) of the migrant students served received support services (26% of all eligible 
migrant students) with 82% receiving support services received counseling services.  
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Forty-eight percent (48%) of the students served received instructional services (17% of all 
eligible migrant students). Not included in Exhibit 7 is the percentage of migrant students 
receiving reading and math instruction, and high school credit accrual during the performance 
period (instruction provided by a teacher only). Six percent (6%) of the 5,390 migrant students 
receiving instruction during the performance period received reading instruction and 4% 
received math instruction. Ninety-three percent (93%) of the 1,269 high school students/OSY 
receiving instruction received high school credit accrual. 
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Exhibit 7 
Migrant Students Served during the 2015-16 Performance Period 

 
Source: CSPR School Year 2015-16 

*Percentage of students served during the performance period 
**Percentage of students receiving support services 

 
Exhibit 8 displays the migrant students and youth eligible and served at each of the 59 project 
districts during 2015-16 (Note: this chart does not include non-project districts). A total of 26,389 
students were eligible to receive MEP services during 2015-16 at the project districts, with 9% of 
these students considered PFS, and 91% considered non-PFS. Forty-seven percent (47%) of 
the eligible migrant students received MEP services. Seventy-four percent (74%) of the PFS 
migrant students were served, as were 44% of the non-PFS migrant students. The three largest 
projects were Yakima, Kennewick, and Wenatchee. 
 

Exhibit 8 

2015-16 Local Project Migrant Child Counts and Student Served 
 Eligible   PFS    Non- PFS   
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Aberdeen 140 99 71% 8 6% 8 100% 132 94% 91 69% 
Bellingham 135 78 58% 12 9% 8 67% 123 91% 70 57% 
Brewster 328 161 49% 65 20% 65 100% 263 80% 96 37% 
Bridgeport 233 71 30% 34 15% 17 50% 199 85% 54 27% 
Burlington-Edison 345 117 34% 25 7% 18 72% 320 93% 99 31% 
Cascade 102 28 27% 24 24% 10 42% 78 76% 18 23% 
Cashmere 259 122 47% 21 8% 21 100% 238 92% 101 42% 
Centralia 145 56 39% 9 6% 7 78% 136 94% 49 36% 
College Place 107 44 41% 17 16% 17 100% 90 84% 27 30% 
Columbia (Walla Walla) 34 18 53% 2 6% 0 0% 32 94% 18 56% 
Conway 36 18 50% 9 25% 7 78% 27 75% 11 41% 
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Eastmont 983 449 46% 86 9% 61 71% 897 91% 388 43% 
Ellensburg 54 42 78% 3 6% 3 100% 51 94% 39 76% 
Ephrata 149 23 15% 11 7% 9 82% 138 93% 14 10% 
Finley 72 18 25% 0 -- 0 -- 72 100% 18 25% 
Grandview 703 473 67% 64 9% 62 97% 639 91% 411 64% 
Granger 369 147 40% 45 12% 31 69% 324 88% 116 36% 
Highland 256 73 29% 38 15% 25 66% 218 85% 48 22% 
Kennewick 2,975 873 29% 98 3% 58 59% 2,877 97% 815 28% 
Kiona-Benton City 342 268 78% 31 9% 30 97% 311 91% 238 77% 
Lake Chelan 212 121 57% 28 13% 24 86% 184 87% 97 53% 
Lind 46 30 65% 3 7% 1 33% 43 93% 29 67% 
Lynden 150 45 30% 28 19% 16 57% 122 81% 29 24% 
Mabton 358 120 34% 40 11% 27 68% 318 89% 93 29% 
Manson 61 28 46% 14 23% 10 71% 47 77% 18 38% 
Moses Lake 559 182 33% 89 16% 43 48% 470 84% 139 30% 
Mossyrock 55 21 38% 2 4% 2 100% 53 96% 19 36% 
Mount Vernon 1,352 650 48% 136 10% 109 80% 1,216 90% 541 44% 
Naselle-Grays River 45 18 40% 3 7% 3 100% 42 93% 15 36% 
Nooksack Valley 197 23 12% 27 14% 9 33% 170 86% 14 8% 
North Franklin 884 420 48% 79 9% 62 78% 805 91% 358 44% 
Ocean Beach 93 65 70% 19 20% 15 79% 74 80% 50 68% 
Ocosta 74 17 23% 5 7% 2 40% 69 93% 15 22% 
Okanogan 77 0 0% 13 17% 0 0% 64 83% 0 0% 
Orondo 66 14 21% 13 20% 2 15% 53 80% 12 23% 
Othello 834 254 30% 113 14% 81 72% 721 86% 173 24% 
Pateros 38 0 0% 9 24% 0 0% 29 76% 0 0% 
Paterson 40 28 70% 3 8% 3 100% 37 93% 25 68% 
Prescott 77 1 1% 5 6% 0 0% 72 94% 1 1% 
Prosser 854 377 44% 74 9% 56 76% 780 91% 321 41% 
Quillayute Valley 45 4 9% 4 9% 0 0% 41 91% 4 10% 
Quincy 624 205 33% 65 10% 27 42% 559 90% 178 32% 
Royal City 325 78 24% 28 9% 11 39% 297 91% 67 23% 
Seattle 231 96 42% 18 8% 13 72% 213 92% 83 39% 
Sedro-Woolley 148 46 31% 18 12% 5 28% 130 88% 41 32% 
Sunnyside 1,278 395 31% 105 8% 46 44% 1,173 92% 349 30% 
Tonasket 246 190 77% 42 17% 42 100% 204 83% 148 73% 
Toppenish 1,141 839 74% 163 14% 160 98% 978 86% 679 69% 
Union Gap 74 0 0% 10 14% 0 0% 64 86% 0 0% 
Wahluke 1,126 388 34% 142 13% 107 75% 984 87% 281 29% 
Walla Walla 150 52 35% 21 14% 13 62% 129 86% 39 30% 
Wapato 1,166 788 68% 80 7% 79 99% 1,086 93% 709 65% 
Warden 380 233 61% 56 15% 47 84% 324 85% 186 57% 
Wenatchee 1,998 885 44% 113 6% 112 99% 1,885 94% 773 41% 
West Valley (Yakima) 77 18 23% 4 5% 1 25% 73 95% 17 23% 
White Salmon Valley 40 0 0% 2 5% 0 0% 38 95% 0 0% 
Winlock 119 119 100% 2 2% 2 100% 117 98% 117 100% 
Yakima 3,280 2,425 74% 185 6% 174 94% 3,095 94% 2,251 73% 
Zillah 102 3 3% 11 11% 2 18% 91 89% 1 1% 

Total 26,389 12,356 47% 2,374 9% 1,763 74% 24,015 91% 10,593 44% 
Source: MSIS 

 
Exhibit 9 shows the specific instructional services received by migrant students and youth 
during 2015-16. Results show that the largest number of students/youth received math 
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instruction, followed by reading instruction, science instruction, writing instruction, credit 
recovery, and early childhood education. 
 

Exhibit 9 
Instructional Services Received by Migrant Students/Youth during 2015-16 

 
Source: MSIS 

 
Exhibit 10 shows the specific support services received by migrant students and youth during 
2015-16. Results illustrate that the largest number of migrant students/youth received academic 
guidance, followed by non-academic guidance, student advocacy, and case management. 
Other support services received included career/postsecondary, student leadership, social work 
outreach, transportation, health, dental, and educational supplies.  
 

Exhibit 10 
Support Services Received by Migrant Students/Youth during 2015-16  

 
Source: MSIS 

 
Of note is that the Washington MEP funds Migrant Graduation Specialists [MGSs] and Migrant 
Student Advocates [MSAs] to provide counseling to students in tandem with school counselors, 
teachers, and other staff. As a result, students received case management and advocacy 
services. Following are examples provided by MEP staff on end-of-year reports illustrating the 
ways in which MGSs/MSAs worked with migrant students during 2015-16. 

 
• The MSA worked with migrant students to see what they needed to be successful. They may need 

extra academic help and were referred to our "AFTERS" program. Sometimes they just needed to 
know that someone was checking in on them and cared about their success. 
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• The advocate meets with students regularly to make sure they are on track; they check grades and 
talk about improvements they can make. If needed, the advocate creates a progress report and 
has the student take it around to teachers to get comments on what they can do to improve their 
grades. The advocate also reminds them of tutoring opportunities before and after school that 
students can participate in during the year. 

• Our MGS used data from NWEA, the classroom, and feedback from other instructional staff to 
determine the needs of at-risk migrant students. Students were given interventions to meet their 
needs in multiple subject areas.  

• The main activities conducted by the MGS's and the Student Advocate were to partner with others 
from the community to provide students with information that will plant the seed of furthering 
their education beginning now. These activities included attending universities with students, 
Student Leadership Programs, CAMP (College Assistant Migrant Program), and workshops. 
Most importantly, we worked in conjunction with the parents, teachers, counselors, and 
administration to address the needs of the students. These needs could be and are not limited to 
challenges at home, school, or personal. 

• MSAs and MGSs track students weekly (grades, behavior, etc.) and meet with students (and 
teachers if needed) to address specific student concerns related to not meeting state academic 
content and achievement standards (i.e., setting students up with after school programs, credit 
retrieval, tutoring, student advocacy, etc.).  

• Our student advocate's main activities this year included tracking our PFS students and referring 
them to counselors and academic programs for support within their school. She also worked with 
our OSY to re-enroll them in school and/or refer them to programs available to obtain their GED 
and/or diploma. 

• The MGS implemented a case management model focused on providing supplemental support 
and intervention strategies to address the unique needs of migrant students. The MGS worked 
with the district’s federal program director and school staff to identify and establish program and 
student goals in alignment with the district’s local plan and the State Service Delivery Plan. The 
MGS coordinated and ensured access to other services migrant students may be eligible and 
entitled to receive. Additionally, the MGS worked with school counselors, teachers, and other 
appropriate staff to develop a caseload of migrant students most at-risk of not meeting state 
academic and achievement standards. Further, the MGS identified barriers including educational 
disruption, cultural and language barriers, social isolation, various health related problems, or 
other factors that inhibit the ability of migrant students to meet state academic and achievement 
standards. 

• The MGS provides after school tutoring in specific content areas, credit retrieval, and PASS 
packets; and non-academic guidance including referrals to counselors when needed, 
supporting incoming new migrant students to school, working with parents to help them 
understand graduation requirements, attendance policies, extracurricular activities and help with 
the unique needs of migrant students. MGS helps students with career exploration, postsecondary 
education exploration, student advocacy, collaboration with community services, and program 
administration.  

• The Middle School Student Advocate worked with students by monitoring grades, discussing 
strategies to be successful in school, and promoting college and career opportunities. 
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PARENT INVOLVEMENT 
 
The Washington MEP values parents as partners with the program/schools in the education of 
their children. As a result, parents take part in regular and ongoing Parent Advisory Council 
(PAC) meetings during the regular school year and various other parent activities during both 
the regular school year and summer. Each project has a PAC that provides guidance and input 
into the planning and implementation of the Migrant Education Program. Following are 
examples of the events, activities, and meetings in which parents participated during 2015-16.  
 
 Annual Farmworker Symposium 
 College field trips 
 College informational nights 
 Conference for Technology Student 

Association 
 Cowiche Canyon Conservancy 
 Dare to Dream Parent Night 
 End-of-year family night 
 End-of-year parent events 
 English classes for parents 
 FAFSA/WASFA nights 
 Family engineering night 
 Family health and fitness night - 

resource fairs 
 Family information nights 
 Harvest Family Festival 
 Health fairs 
 Heritage University Career in Math & 

Science trip 
 High school parent night for 

incoming freshmen 
 Holiday family events 
 Home visits 
 Knowledge Fair  
 La Chispa Regional Workshop 
 Literacy nights 
 Love and Logic classes 
 Math nights 

 Migrant awards banquet 
 Migrant family nights 
 Migrant math night 
 Migrant Parent Symposium 
 Migrant Student Leadership Club 
 Mini Resources Fair 
 Mount Rainier Institute Program 
 Open houses 
 PAC meetings 
 Parent classes 
 Parent Day 
 Parent/teacher conferences 
 PASSport classes 
 Postsecondary Exploration and 

Discovery at University of WA & 
Music Project Museum 

 Spanish financial aid nights 
 State Parent Advisory Group 
 STEM nights 
 Student presentations 
 WA MS Parent Winter Wonderland 
 WA Tsunami Program 
 Washington Migrant State 

Conference 
 West Valley Migrant Parent 

Symposium 
 Yakima Valley Youth and Justice 

Forum 
 

Examples of training topics provided to parents by the MEP included the following: 

 
 Accessing Skyward Student 

Information 
 Action Planning 
 Book cyber cafe ("Going Home") 
 Building Relationships 
 Career Exploration and 

Postsecondary Education  
 College and Career Readiness - 

FAFSA and Scholarships 
 College Pathways 
 Common Core State Standards 

 Community Resources 
 Coping Strategies for Success  
 DACA 
 Discipline 
 Dreamers Project 
 Effective Conferencing with 

Teachers 
 ELL curriculum 
 Enhanced English Language 

Acquisition Skills 
 FAFSA 
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 Family Support - People for People - 
Resource Call Center 

 Family Support - Sharing your Story 
 Financial Literacy 
 Funds of Knowledge 
 Graduation Requirements 
 How School Programs Support 

Students 
 How to Support Academics in the 

Home  
 IEP and 504 Plans - What do they 

mean? 
 Immigration 
 Improved School Relationships and 

Advocacy 
 Increased Knowledge of Citizenship 

and Immigration 
 Insurance 
 Introduction to ELPA21 
 Leadership Skills 
 Migrant After School Tutoring in 

Reading and Math 
 Migrant Education Program 

Overview 

 Overcoming Barriers 
 Parent Involvement for Title I, 

AMAO, and ELPA21 
 Planning for the Future 
 Program Evaluation 
 Project FIT 
 Reading at Home 
 READY! for Kindergarten classes 
 Scholarships 
 Sexual Harassment in the 

Workplace 
 State Assessments 
 Stronger Cultural/Generational 

Perspectives  
 Succeeding in College 
 Understanding of the new SBAC 

Assessment 
 Using District Technology to 

Communicate about Student 
Achievement- Skyward Training 

 Valuing Literacy and the Power of 
Education 

 
On end-of-year reports, local project staff identified activities conducted to increase migrant 
parent engagement. Following are examples from individual projects which address PAC 
meetings and training, parent involvement activities and training, and opportunities for parent 
involvement in the classroom and at home.  
 

PAC Meetings and Training 

• Parents were provided the opportunity to make recommendations that they wished to see 
implemented as part of the summer program. They also were invited to come and meet the 
summer school teachers and join on trips to the library and other school-sponsored activities 
with their children and school staff to be more engaged in the summer program. 

• PAC meetings offer our migrant parents abundant information on several different topics. Other 
activities include a math night and a literacy nights for promoting the importance of reading. 
Helping parents understand the importance of being active in their child’s learning is a big key to 
their success.  

• We held regular meetings with the PAC and bigger meetings on themes they considered 
important. We provided child care and some light food to encourage their attendance at every 
meeting. We had all meetings in Spanish and provided translators for guest speakers. We made 
calls to invite parents whose student qualified for one or more scholarship or another to get them 
in to hear about it and encourage interest in higher learning. We had a guest speaker come from 
Radio Cadena and read stories in Spanish to our migrant parents. 

• The PAC met monthly from October-March for a total of five meetings. Dinner and childcare was 
provided during these meetings. In the Spring of 2015, parents selected topics for the meetings 
and then the district worked on providing speakers during the PAC meetings that the parents 
chose. In addition, ALAS hosted our annual events of Viernes gigante and Sembrando esperanza.  
These student-led activities had topics about succeeding in college, overcoming barriers, and 
financial literacy for parents.  
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• Parents are invited by personal phone calls to the PAC meetings. During the meetings, the 
district solicits their concerns and questions they would like covered during the school year.  
Parents are given specific information regarding the changes made each year to the graduation 
requirements. Parents are given the resources to understand what opportunities are available to 
their students and how to easily access the resources. 

• Monthly PAC meetings and monthly PAC Board meetings were scheduled to provide varied 
learning opportunities for our migrant parents. PAC meetings provide a safe environment for 
parents to voice their concerns, ask clarifying questions, and gain valuable information 
regarding a variety of resources, including our school system and the community. The PAC 
works to empower parents with information that will support migrant students as they progress 
through our educational systems. 
 

Parent Activities and Classes 

• Parents were involved in the summer program through parent nights that were scheduled 
throughout the course of the summer migrant programs. Parents were highly encouraged to 
participate in daily activities and invited to attend and participate in student events.  

• Parents were chaperones/volunteers for all field trips and attended a class activity presentation 
during summer school. The parents also were generous by bringing fruit to share. 

• Parents were invited to an open house evening to meet teachers, see the classroom, and learn 
about the instruction for the summer. There also was a parent night at the end of the program to 
celebrate student learning. Students created projects based on their learning and showed it to 
their family. 

• Parents were invited to chaperone field trips as well as invited to the SEED celebration on the 
Heritage University campus. The district scheduled a parent night during the summer program in 
which all staff were present. The topic for the evening was "Safe Technology - What Every Parent 
Needs to Know". 

• We used migrant funds to pay for English classes as well as after-school academic interventions 
for migrant students. We offered six weeks of English classes for migrant parents to learn 
English.  

• The activity that was the biggest hit with the parents was the Health Fair. They were engaged and 
appreciated the knowledge the doctors and nurses were able to share with them. 

• The MGS makes frequent contacts with parents to share both positive things students have done 
as well as to seek assistance when things aren't going so well. An event was held at the end of the 
school year to celebrate senior accomplishments. Over 50 people attended including staff, 
students, and parents. We see this as not only an opportunity to celebrate but also as a means of 
showing the younger siblings in the family that they too can 'do it.' 

• The district provides a staff member to teach English to our migrant families 3 nights a week at 
the high school. The location itself helps bridge the issue of parents’ comfort level with coming to 
a school setting. Interpreters are provided for parent/teacher conferences, IEP meetings, 
community forums regarding bond/levy information, parent nights regarding curriculum review/ 
opt out items (health and sexual education/HIV/AIDS), etc. Speakers are brought in to inform 
parents about how to access their child's grades and academic progress in Skyward. A high 
school parent night was held to inform parents about SBAC, graduation requirements, and 
ELPA21 score interpretation. 

• With an added focus on early school events families feel more inclined to participate in school 
activities. The goal was to engage parents early in the year and work with school staff to ensure 
they support families with a welcoming experience and language/translation support. 

 
Opportunities for Parent Involvement in the Classroom and at Home 
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 Parents were asked to support their child’s learning by sharing their knowledge on science topics 
studied. This information was part of the Home School Connection prompts that teachers sent 
home. 

 All parents were invited to attend the book club in the evenings to award student incentives for 
reading, as well as to the last day of the summer school program for a cookie reception and 
teacher meet and greet. 

 The elementary summer program was a home-based program with instruction given to parents or 
older siblings to follow-up on with students during the week. Parents and older siblings both had 
a chance to participate and learn from the summer school activities. 

 Family partnerships are an essential piece of home visits. We required a parent and/or adult 
family member to be present during each visit. Teachers designed activities that would engage 
the entire family during their visits. During one week, the teachers asked families to prepare a 
lesson to teach them something they are good at. 

 Parents were invited to lunch each day and were welcome to visit the program.   
 Parents are welcome to visit any time. Parents are invited each week to a read-aloud, and there 

are parents in attendance each week. They can bring younger children too.  
 The K-5 home-based program has a huge parent support piece. There are many important stories 

to share but, the fact that each student's home became and maintained a 'place of learning' status 
for the entire summer is noteworthy. 

 
On end-of-year reports, local project staff identified ways in which parent activities impacted 
parents. Following are examples from individual projects that address achievement of parent 
goals, increased parent involvement, and impact on students. 
 

Achievement of Parent Goals/Skills 

• Parents reported that PAC meetings were helpful to families, and English classes helped them 
improve their English skills. 

 
Increased Parent Involvement 

• Parents know more about the migrant program and the services provided.  
• Based on meeting conversations and parent survey results, parents felt there was a good mix of 

student academic support, parent information/communication, and social events offered. Parents 
appreciate academic support for their children, learning about school routines and academic 
requirements, and having access to a Spanish-speaking employee at school and at events to assist 
with questions and communication.  

• Parents reported that they learned about why the program was established and the goals of 
closing the gaps for migrant students, graduation requirements, scholarships, and felt supported 
in applying for financial aid. Parents felt more informed and more connected with what was 
going on in the buildings and how the school system works, and felt their suggestions had been 
heard and listened to.   

• Parents reported that they loved the home/school connection offered at PAC meetings and feel 
that it has given them a better understanding of what the academic expectations are for their 
children.  

• A trip to the Wenatchee Valley College helped parents and students understand the variety of 
college/university campuses and that education for their children is attainable and is a realistic 
family goal. 

• Parent activities increased migrant parent engagement and student academic achievement. End-
of-year surveys reflected increased parent understanding on the different topics presented to 
better assist their children. Increased parent engagement also was measured with greater 
attendance at parent information/workshop events. Parents reported increased awareness of 
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student academic standards, requirements for district graduation requirements, and student 
academic standards. 

• By participating in parent activities, parents increased their motivation to help and support their 
children, developed a better understanding of postsecondary options, and gained ownership of 
their role and involvement of their child's education 

• Monthly PAC meetings and monthly PAC Board meetings were scheduled to provide varied 
learning opportunities for our migrant parents. PAC meetings provide a safe environment for 
parents to voice their concerns, ask clarifying questions, and gain valuable information 
regarding a variety of resources, including our school system and the community. The PAC 
works to empower parents with information that will support migrant students as they progress 
through our educational systems. 

• We had the highest turnout ever at the FAFSA/WASFA Night. We were able to increase student 
and parent understanding of financial aid and scholarships available. Families also were able to 
complete the FAFSA/WASFA that night or schedule an appointment for later. 

 
 

Impact on Students 

• Families feel that their children benefit from the services and are doing better academically at 
school.  

• Parents stated that the summer school program has helped their children, and that the after 
school tutoring program has helped their children get caught up with grades and helped them 
pass their classes. 

• As a result of all the parent engagement activities and training for parents, students benefited 
from parent advocacy and knowledge gained to assist them in meeting current school graduation 
requirements and being self-empowered to increase levels of achievement knowing that their 
parents had gained some awareness of school requirements. 

• Bridging the communication gap between non-English speaking parents and staff helps students 
succeed as parents are more comfortably involved in their education by getting to know our 
bilingual staff at each building level. 

 
PROFESSIONAL DEVELOPMENT 
 
Professional development supports staff that provide instructional and support services to 
migrant students. All MEP staff participate in professional learning opportunities, allowing them 
to more effectively and efficiently serve migrant students. Professional development takes many 
forms including national/state conferences, regional training, site-based workshops, and 
coaching and mentoring. Following are examples of the key professional development in which 
MEP staff participated during 2015-16.  
 
 Book studies 
 Daily math and literacy PLC's 
 ELL team meetings 
 International Literacy Association Conference 
 Job-embedded coaching (summer) 
 Latino/a Educational Achievement Project (LEAP) Conference 
 Migrant staff meetings 
 Migrant webinars 
 MSIS Data Training 
 National Association of Bilingual Education (NABE) Conference 
 National Migrant Education Conference 
 National Summer Learning Association (NSLA) Summer School Institute 
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 Regional migrant meetings 
 Title I Parent Conference 
 Visit to the Erie Pennsylvania Summer School Program 
 Washington Association of Bilingual Education (WABE) Conference 
 Washington Association of Bilingual Education (WABE) Regional Forums 
 Washington Migrant Education Conference 
 Washington School Counselor Conference 
 Washington Student Support Conference 

 
In addition, MEP staff participated in regular and ongoing professional development provided by 
local districts, ESDs, and the MEP. ESDs provided more than 750 hours of PD during 2015-16 
to Washington districts. Following is a sample of the topics covered during professional 
development. 
 
 Academic Vocabulary 
 ACES 
 Achieve3000 Reading 
 Addressing Language Barriers 
 Aspire 
 AVID 
 Characteristics of Migrant Students and 

MEP Services 
 Common Core State Standards 
 Complex Instruction in Math and its 

impact on Equitable Achievement for 
Students 

 Cultural Intelligence 
 Differentiated Instruction 
 Effective Academic Vocabulary 

Development 
 Effective Reading Comprehension 

Strategies in the Content Areas 
 ELA Binders 
 ELP Standards 
 ELPA21 
 Engineering is Elementary (EiE) 
 First Steps in Math 
 Funds of Knowledge 
 GLAD  
 Health 
 ID&R 
 Imagine Learning 
 Information on the Needs of OSY 
 iPad and Chromebook Apps 
 Language Acquisition 
 LASER Science 
 LitCamp 
 Literacy in Science 
 Literacy Strategy Lessons for Small 

Group Instruction 
 Math & Literacy/Science Readiness 
 Math Matters 

 Math Read Aloud 
 Mathematical Practices 
 McKinney-Vento Homeless Program 
 MGS/MSA Training on Efforts to Meet 

Identified Needs of Migrant Students 
 Migrant 101 
 Migrant Physical Examination 
 Odyssey Learning 
 Paper Tigers 
 Parent Partnerships 
 PASS 
 Play and Learn 
 Progress Monitoring 
 Protective Factors 
 Role of Migrant Parents and Families in 

Child's Education 
 Scholastic Literacy Camp Program 
 Seven Areas of Concern 
 SIOP 
 Strategies for Analyzing Writing using a 

Variety of Reading Genres 
 Strategies for English Language 

Learners 
 Student Performance Training 
 Summer School Curriculum 
 Summer School Planning 
 Summer School Requirements and 

Expectations 
 Understanding the Unique Needs of 

Migrant Students - A Support Network 
for Educators 

 Use of Applied Math Models 
 Use of Applied Science Models 
 Use of Data for Supplemental 

Instruction 
 Use of Leadership Component in 

Applied Math 
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 Use of Leadership Component in 
Applied Science 

 
MEP staff completing end-of-year reports indicated the ways in which professional learning 
impacted MEP staff. They reported that staff incorporated strategies learned from PD while 
working with migrant students, extending staff knowledge of the needs and home life of migrant 
students, and in creating and implementing innovative and engaging instruction. Following are 
examples of MEP staff comments on the impact of profession learning opportunities.  
 

Impact on New MEP Staff 

• New staff has benefited from the information acquired at the State MEP Conference, learning 
efficient management of the MSDR database, understanding changes in the program, and 
understanding efficient ID&R skills. 

• New staff implemented summer school curriculum using innovative ideas and strategies. Student 
assessment results show gains in reading.  
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Impact on Instruction Provided to Migrant Students 

• K-5 teachers received progress monitoring training to support student growth to help them 
identify specific needs.  

• Staff received training to recognize student needs and develop strategies to address those needs. 
The use of multiple student data elements helps modify instruction and improve student learning. 

• Staff districtwide have attended ESD trainings hosted by Migrant/Bilingual staff on how to better 
meet the needs of migrant students. These trainings focused on mathematics, science, writing, 
literacy, vocabulary, and how to engage parents and families. 

• Staff are provided with regular coaching and individualized support in working with migrant 
students within their classroom. This guidance is provided by an in-house trainer with more than 
20 years’ experience in Migrant and Bilingual Education. The Seven Areas of Concern, second 
language acquisition principles, instructional strategies, diversity, and multiculturalism are 
incorporated into individualized coaching. 

• Teachers routinely incorporated pedagogical strategies that were reviewed during the coaching 
sessions with the administrator. 

• Staff were exposed to and aligned with the curriculum and learned how to use it. They also used 
reading A-Z Science for non-fiction reading selections. 

• PD helped teachers receive a refresher class on Math Matters and supported our efforts to teach 
the program with fidelity. The English Language Proficiency Standards training helped teachers 
become more familiar with the standards as they teach and assess ELs. 

• Migrant Academic Academies (grades 6-8) teachers had an opportunity to engage in ongoing PD 
relevant to their summer assignments. The effects of this was reflected in daily teacher practice 
through job-embedded PD with daily debriefs on practice and application. Emphasis was placed 
on practicing new strategies with the support of the Migrant Summer Programs Coordinator with 
emphasis on the Common Core State Standards. Daily debriefs helped teachers clarify their 
understandings of the strategies being employed. 

• PD was crucial because it helped teachers develop their teaching program. 
• A guaranteed and viable curriculum was in effect for all our students as a result of PD. 
• PD impacted instruction positively. Teachers understood the curriculum and plan before the start 

of the summer program. Students were able to research and practice writing skills. 
• Math Matters training provided them with an understanding of the curriculum and skills needed 

to present math to their students in an effective way. The in-service day helped teachers realize 
the potential impact in setting high standards both academically and in terms of character for 
their students. They were given time to set these goals and plan for them. This was applied 
throughout summer school and showed great results. Throughout summer school, teachers had 
the opportunity to work with the coach and director in focus areas. 

• The embedded PD went on simultaneously with team teaching so teachers could work together to 
implement strategies and suggestions from PD. Teachers felt their own instructional ability 
increase and were able to see firsthand changes they implemented. 

• We think the curriculum review helped with the presentation of the materials and ideas to 
students. PD that had the most impact on instruction was GLAD training, and understanding 
diverse learners. Another PD helped set the tone for the summer by presenting the overarching 
ideas and connections to math. 

• PD gave teachers hands-on ideas to use in the class. 
 

Impact on MEP Staff 

• The LEAP Conference helped staff and students develop leadership skills. 
• Instructional staff were more intentional and better prepared. 
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Impact on Program Implementation 

• Staff attended Regional Migrant Meetings to keep up-to-date with the changes in the program 
and collaborate with other districts to address the identified needs of migrant students.  

• Staff involved in ID&R and working with migrant parents attended the Migrant Physicals 
training to help improve the ID&R process identifying the health needs of migrant students. 

• PD gave us a true sample of what we were to expect this summer. Our teachers had as much fun 
with the kits as our students. Not enough time was our biggest issue. 

• Our teachers reported feeling safe during their visits and knew exactly what to do and who to 
contact if they had an issue or problem.  

• We felt confident delivering credit retrieval with the help of MSDRS staff and the training and 
PASS website help for the PASS program and courses.  

 
Impact on Teacher Understanding of Migrant Student Needs 

• The entire school district staff participated in a local PD opportunity with Consuelo Castillo 
Kickbusch of Educational Achievement Services (EAS). The message was focused on school staff 
valuing diversity by learning to accommodate cultural differences in school. Using examples 
from her own personal story to help develop a better understanding of obstacles facing migrant 
students, as well as to motivate staff to look inward to themselves, their work environment, and 
community as they take action.  Her message aligned with the work EAS is supporting with our 
Family Leadership Institute. 

• Migrant lifestyles training helped staff to better comprehend and relate to their migrant students. 
• PD gave a clear picture of the goals and expectations and what our migrant students go through 

as far as mobility and lifestyle. I believe it increased cultural sensitivity and understanding. 
 
FIDELITY OF STRATEGY IMPLEMENTATION 
 
The Fidelity of Strategy Implementation (FSI) tool was completed by all local projects in 
Washington. MEP staff worked in teams to discuss how the four strategies were implemented in 
their projects, arrive at consensus on the level of implementation of each strategy, and identify 
evidence used to determine ratings for their projects. Following are the mean ratings assigned 
by MEP staff for the level of implementation of each strategy in the Washington SDP. Ratings 
are based on a 5-point rubric where 1=not aware, 2=aware, 3=developing, 4=succeeding, and 
5=exceeding. A rating of succeeding (4) is considered “proficient”. A copy of the FSI is included 
in Appendix A. 
 

Exhibit 11 
Mean Ratings on the Fidelity of Strategy Implementation (FSI) 

Strategies 2015-16 
Rating 

Reading  
Provide reading support in summer programs focused in the areas of comprehension and 
vocabulary development 3.6 

Mathematics  
Provide math support in summer programs to strengthen mathematics vocabulary, problem 
solving, algebraic sense, and procedural concepts 3.3 

Graduation  
Provide opportunities during the summer for migrant students to participate in credit retrieval 
programs (e.g., Dare to Dream, summer programs providing credit recovery) 3.6 

Migrant English Learners (ELs)  
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Strategies 2015-16 
Rating 

Collaborate with the State Transitional Bilingual Instructional Program (TBIP), Title III 
(extended day, summer, or intersession programming), or other applicable resources to 
ensure that migrant ELs are receiving language development services 

3.8 

 
The strategy rated highest for level of implementation addressed migrant ELs (mean rating of 
3.8 out of 5.0), followed by the strategies addressing summer reading instruction and graduation 
(mean rating of 3.6 each), and the strategy addressing summer math instruction (mean rating of 
3.3). The mean ratings for the strategies addressing reading, graduation, and migrant ELs were 
at the high end of the “developing” level, and the mean rating for the strategy addressing math 
was at the lower end of the “developing” level. All mean ratings were below the “proficient” level 
(“succeeding”). Exhibit 12 lists the examples of evidence provided by the projects for each of the 
four strategies. 
 

Exhibit 12 - Evidence Cited for Strategies on FSIs 
1-1 Provide reading support in summer programs 
focused in the areas of comprehension and 
vocabulary development 

 

• After-school support 
• Balanced literacy 
• Benchmark assessments 
• Close reading 
• Collaboration with other programs (e.g., 21st CCLC, 

Title I, LAP) 
• Culturally-relevant literature 
• Curriculum documents 
• Daily exit tickets 
• Daily reports of student progress 
• Differentiated instruction 
• Direct instruction provided by certified staff 
• Documentation of staff providing services 
• Engineering is Elementary (EiE) 
• Enrollment documentation 
• Family literacy night 
• Formative assessments 
• Foundations of Academic Endeavors Program 
• Home-based summer program 
• Imagine Learning 
• LEGO Robotics 
• Leveled Literacy Intervention (LLI) 
• Leveled readers 
• Lexia 
• Literacy camp 

• Literacy provided through Math MATTERS  
• Literature camp 
• Measuring Up online program 
• Migrant PreK Kindergarten Jump Start 
• One-on-one tutoring 
• Paraeducators providing support 
• Pre/post-testing 
• Reading Mastery 
• Science A-Z 
• Small group instruction 
• STAR Test 
• STEM 
• Strategies to build reading skills 
• Student needs assessment data 
• Student progress shared with parents 
• Student records 
• Student self-assessments 
• Student work 
• Summer Read Up free books 
• Teacher candidates in classrooms 
• Training on GLAD binders 
• Vocabulary development 
• WA Kids assessment results 
• Wordless books 
• Writing 

 
2-1 Provide math support in summer programs to 
strengthen mathematics vocabulary, problem 
solving, algebraic sense, and procedural concepts 

 

• After school support 
• Benchmark assessments 
• Big Brainz Math 
• Bridges Intervention Binders 
• Collaboration with other programs (e.g., 21st CCLC, 

Title I, LAP) 
• Curriculum documents 
• Direct instruction provided by certified staff 
• Documentation of staff providing services 
• Engineering is Elementary (EiE) 

• Math manipulatives 
• Math MATTERS 
• Math routines 
• Meaningful discourse 
• Measuring Up online program 
• Migrant Prek Kindergarten Jump Start 
• Number talks 
• One-on-one tutoring 
• Pre/post-testing 
• Progress monitoring 
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1-1 Provide reading support in summer programs 
focused in the areas of comprehension and 
vocabulary development 

 

• Enrollment documentation 
• Eurika Math 
• Family math nights 
• Foundations of Academic Endeavors Program 
• Group projects 
• Home-based summer program 
• IXL Math 
• K’nex 
• LEGO Robotics 
• Math instructional coaches 

• Small group math support 
• STEAM program 
• STEM program 
• Strategies to build reading skills 
• Student needs assessment data 
• Student records 
• Student self-assessments 
• Student work 
• Supplemental intervention classes 
• WA Kids assessment results 

 
3-1 Provide opportunities during the summer for 
migrant students to participate in credit retrieval 
programs (e.g., Dare to Dream, summer programs 
providing credit recovery). 

 

• Academic Academy 
• Apex Learning 
• Aventa Curriculum 
• Beyond Action Plan 
• Collaboration with other programs (e.g., districts, 

vocational high school, LAP) 
• College readiness activities 
• Computer program work packets 
• Curriculum documents 
• Dare to Dream Academy 
• Dropout reports 
• Enrollment documentation 
• Fees paid for migrant students to attend credit 

retrieval programs 
• Field trips 
• High school counselor credit evaluations 
• IslandWood 
• Leadership programs 
• LEAP Conference 
• Lists of services provided 
• MGS caseload/services 

• Next Generation club for migrant students 
• Odysseyware 
• Online credit options 
• Onsite Algebra class 
• PASS 
• PLATO 
• Progress monitoring 
• Red Comet online credit retrieval program 
• Secondary credit accrual 
• Student conferences to determine need 
• Student monitoring by MEP staff 
• Student monitoring by MGS 
• Student participation records 
• Student records 
• Student work 
• Summer home visit program 
• Summer programming 
• Transportation provided 
• University recruiter to assist with FAFSA/WASFA 
• Voices from the Field 

4-1 Collaborate with the State Transitional Bilingual 
Instructional Program (TBIP), Title III (extended day, 
summer, or intersession programming), or other 
applicable resources to ensure that migrant ELs are 
receiving language development services 

 

• A/B partners 
• After school program 
• AVID programs 
• Collaboration with other programs (e.g., Title III, Title 

I, LAP) 
• Collaboration with the State TBIP Program 
• Daily assessments via written and oral responses 
• ELP rubric to assess student need/progress 
• ELPA21 results 
• ESL camp 
• Extended day programs 
• Focus on academic language 
• GLAD strategies/support 
• Head Start/preschool programming 
• Imagine Learning English 
• Instruction provided by TBIP staff 
• Jump Start Program 

• Lists of migrant ELs shared with school buildings 
• LitCamp by Scholastic 
• MEP training provided to EL staff 
• MEP/EL family activities 
• Monthly data meetings 
• Names of programs provided to support migrant Els 
• Peer tutoring 
• Principals coordinate student learning programs 
• Progress monitoring 
• Project ELL data system 
• Regular meetings of MEP/EL staff 
• Staff providing support and instruction 
• Summer home visit program 
• Summer literacy camp 
• Summer programming 
• Title I services 
• Wordless books 
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6. Outcome Evaluation Results 
 

MIGRANT STUDENT ACHIEVEMENT OF STATE PERFORMANCE GOALS 1 AND 5 
 
Migrant Student Performance on Performance Goal 1: Proficiency in Reading and Math 
 
During 2015-16, academic achievement in reading and math of students attending public school 
in Washington was assessed through three assessments: 1) Smarter Balanced Assessment in 
English Language Arts (ELA) and Math (grades 3-12); 2) End-of-Course (EOC) exams in Math 
(grades 9-12); and 3) High School Proficiency Exams (HSPE) in Reading (grade 12). 
Proficiency levels for all assessments are as follows: Level 1=Below Basic; Level 2=Basic; Level 
3=Proficient; and Level 4=Advanced.  
 
Migrant Student Performance on Performance Indicator 1.1: The percentage of students at 
or above the proficient level each year on the state assessment in reading/language.  
 

Exhibit 13 
Number/Percent of 2015-16 Migrant Students Scoring Proficient/Advanced (P/A) 

on the 2016 Smarter Balanced ELA Assessment 
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Migrant students were 74% short of the Washington State Performance Target (100%) for 
reading proficiency, and 34% fewer migrant students scored P/A than non-migrant students. 
PFS students were 81% short of the target and non-PFS students were 73% short of the target. 
The 2015-16 target was not met by migrant students for any grade level (differences ranged 
from -59% to -92%). Largest differences were seen for 4th grade PFS students and 12th grade 
non-PFS students (-92% each). In addition, for all grade levels except grade 12, fewer PFS 
migrant students scored P/A than non-PFS migrant students. Below is a graphic display of the 
differences in the percent of migrant and non-migrant students scoring P/A on the 2016 Smarter 
Balanced ELA Assessment. 
 

Exhibit 14 

Comparison of 2016 Smarter Balanced ELA Assessment Results 
 

 
 
 
Not displayed in the charts is a comparison of 2014-15 and 2015-16 results. The percentage of 
students scoring proficient or above on the Smarter Balanced ELA Assessment was the same 
for both years (6%), with a 6% increase for PFS migrant students in 2015-16. 
 
Migrant students in grade 12 also were assessed with the High School Proficiency Exam 
(HSPE) in Reading. Following are the 2016 results for migrant students, PFS migrant students, 
non-PFS migrant students, and non-migrant students.  
 

Exhibit 15 

Number/Percent of 2015-16 Migrant 12th Grade Students Scoring Proficient/ 
Advanced (P/A) on the 2016 HSPE Reading Test  

PFS 
Status 

# 
Tested 

% Migrant 
Students 
Scoring 

P/A 

15-16 State 
Performance  

Target 
Diff 

(+/-%) 

% Non-
Migrant 

Students 
Scoring P/A 

PFS 14 29%  -71%  
Non-PFS 113 19% 100% -81% 38% 
Total 127 20%  -80%  

 
Migrant students were 80% short of the Washington State Performance Target (100%) for 
HSPE Reading proficiency, and 18% fewer migrant students scored P/A than non-migrant 
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students. PFS students were 71% short of the target and non-PFS students were 81% short of 
the target.  
 
Migrant Student Performance on Performance Indicator 1.2: The percentage of students at 
or above the proficient level each year on the state assessment in math.  
 

Exhibit 16 
Number/Percent of 2015-16 Migrant Students Scoring Proficient/Advanced (P/A) 

on the 2016 Smarter Balanced Math Assessment  

 

Migrant students were 79% short of the Washington State Performance Target (100%) for math 
proficiency, and 31% fewer migrant students scored P/A than non-migrant students. PFS 
students were 90% short of the target and non-PFS students were 79% short of the target. The 
2015-16 target was not met by migrant students for any grade level assessed (differences 
ranged from -70% to -95%). Largest differences were seen for 11th grade PFS students (-95%). 
In addition, fewer PFS migrant students scored P/A than non-PFS migrant students for all grade 
levels. Following is a graphic display of the differences in the percent of migrant and non-
migrant students scoring P/A on the 2016 Smarter Balanced Math Assessment. 
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Exhibit 17 

Comparison of 2016 Smarter Balance Math Assessment Results 

 
 
 
Not displayed in the charts is a comparison of 2014-15 and 2015-16 results. There was a 1% 
increase in the percentage of students scoring proficient or above on the Smarter Balanced 
Math Assessment 2015-16 (1% increase for PFS migrant students as well). 
 
Migrant high school students (grades 9-12) also were assessed using End-of-Course (EOC) 
assessments in Algebra 1/Integrated 1, and Geometry/Integrated 2. Following are their results 
for 2016 which show the results for all migrant students, PFS migrant students, non-PFS 
migrant students, and non-migrant students. Results for all grade levels are combined due to 
small numbers of students assessed at each grade level and PFS criteria. 
 

Exhibit 18 

Number/Percent of 2015-16 Migrant Students Scoring Proficient/Advanced (P/A) 
on the 2016 EOC Algebra 1/Integrated 1 Exam 

PFS 
Status 

# 
Tested 

% Migrant 
Students 
Scoring 

P/A 

15-16 
State Perf  

Target 
Diff 

(+/-%) 

% Non-
Migrant 

Students 
Scoring P/A 

PFS 82 26%  -74%  
Non-PFS 681 19% 100% -81% 30% 
Total 763 20%  -80%  

 
Migrant students were 80% short of the Washington State Performance Target (100%) for EOC 
Algebra I exams, and 10% fewer migrant students scored P/A than non-migrant students. Of 
note is that more PFS students scored P/A than non-PFS migrant students (26% compared to 
19%), and only 4% fewer PFS students scored P/A than non-migrant students. 
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Exhibit 19 

Number/Percent of 2015-16 Migrant Students Scoring Proficient/Advanced (P/A) 
on the 2016 EOC Geometry/Integrated 2 Exam 

PFS 
Status 

# 
Tested 

% Migrant 
Students 
Scoring 

P/A 

15-16 
State Perf  

Target 
Diff 

(+/-%) 

% Non-
Migrant 

Students 
Scoring P/A 

PFS 38 50%  -50%  
Non-PFS 356 33% 100% -67% 53% 
Total 394 35%  -65%  

 
Migrant students were 65% short of the Washington State Performance Target (100%) for EOC 
Geometry exams, and 18% fewer migrant students scored P/A than non-migrant students. Of 
note is that more PFS students scored P/A than non-PFS migrant students (50% compared to 
33%), and only 3% fewer PFS students scored P/A than non-migrant students. 
 
Migrant Student Performance on Performance Goal 5: High School Graduation 
 
Migrant Student Performance on Performance Indicator 5.1: The percentage of students 
who graduate from high school each year with a regular diploma.  
 
The Washington State Performance Target for high school graduation is 85%. In 2015-16, the 
4-year Cohort graduation rate for migrant students was 84% (1.5% short of the 85% target). The 
graduation rate for PFS migrant students was 72% (13% short of the target), and the graduation 
rate for non-PFS migrant students was 84% (1% short of the target). The non-migrant student 
graduation rate was 91% which exceeded the 85% target by 6%, and exceeded the migrant 
student graduation rate by 7.9%.  
 

Exhibit 20 
Graduation Rates for Non-Migrant and Migrant Students 

 
 
Graduation data also was collected for migrant students in the Cohort, even if they weren’t MEP 
eligible in 2015-16. Results show that graduation rates were lower across the board – 71% 
graduation rate for migrant students, 59% for PFS migrant students, and 74% for non-PFS 
migrant students. This may have resulted from the discontinuation of MEP services due to 
ineligibility; and/or migration, mobility, or the high migrant student dropout rate.  
 
Migrant Student Performance on Performance Indicator 5.2: The percentage of students 
who drop out of school each year.  
 
Washington does not have a State Performance Target for dropout rate. The 2015-16 dropout 
rate for Washington migrant students was 14.6% which was 6.2% higher than the non-migrant 
student dropout rate. The dropout rate for PFS migrant students was higher than it was for non-
PFS migrant students (22.3% compared to 14.0%).  
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Exhibit 21 
Dropout Rates for Non-Migrant and Migrant Students 
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MEASURABLE PROGRAM OUTCOMES (MPO) RESULTS 
 
This section provides a summary of program results as indicated by the MPOs. Sources of data 
include data entered into MSIS including student assessment results and credit accrual 
enrollment and completion; local end-of-project reports (regular term/summer); and English 
Language Proficiency Assessment for the 21st Century (ELPA21) results provided by OSPI. 
 

Reading/English Language Arts (ELA) 

 
MPO 1.1: By the end of the 2016 summer migrant program, 57% of migrant students 
receiving standards-based reading (English language arts) instruction will improve their 
scores on curriculum-based assessments by 5% 
 
Exhibit 22 shows that the Washington MEP did not meet MPO 1.1 with 50% of the 506 migrant 
students pre/post-tested during the 2016 summer migrant program improving their reading/ELA 
score by 5% or more. All 15 projects providing reading instruction during the summer of 2016 
reported pre/post reading results. Forty percent (40%) of the 88 PFS migrant students improved 
their reading/ELA score by 5% as did 52% of the 418 non-PFS students. Two-thirds of the 
students assessed improved their score by at least 1% from pretest to post-test. 
 

Exhibit 22 
Migrant Student Gains on Summer Reading/ELA Assessments  

PFS 
Status N 

Mean 
Pretest 

Mean 
Post-test 

Mean 
Gain P-Value 

# (%) 
Gaining 

# (%) 
Gaining 
By 5% 

MPO 
Met? 

PFS 88 130.2 135.9 +5.7 <.05 61 (69%) 35 (40%) No 
Non-PFS 418 111.8 119.2 +7.5 <.001 272 (65%) 217 (52%) No 
Total 506 115.0 122.1 +7.1 <.001 333 (66%) 252 (50%) No 

 
Following is a graphic display of these results by grade level for all migrant, PFS migrant 
students (Number of students: PK=0, K=2, 1=16, 2=11, 3=10, 4=23, 5=15, 6=5, 7=2, 8=2, 
HS=2), and non-PFS migrant students (PK=37, K=61, 1=72, 2=58, 3=67, 4=62, 5=28, 6=9, 
7=12, 8=8, HS=4). Of note is that a higher percentage of kindergarten, third, and fourth grade 
PFS students improved their reading skills than non-PFS students. A higher percentage of non-
PFS migrant students than PFS students improved their reading skills in grades 1, 2, 5, and 6. 
 

Exhibit 23 
Percent of Migrant Students Improving Reading Skills by Grade Level
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MATHEMATICS 
MPO 2.1: By the end of the 2016 summer migrant program, 71% of migrant students receiving 
standards-based math instruction will improve their scores on curriculum-based 
assessments by 5% 

 
Exhibit 24 shows that the Washington MEP met MPO 2.1 with 71% of the 873 migrant students 
pre/post-tested during the 2016 summer migrant program gaining in math by 5% or more. All 12 
projects providing math instruction during the summer of 2016 reported pre/post math results. 
Results were very similar for PFS and non-PFS migrant students with 71% of PFS and 72% of 
non-PFS migrant students gaining by 5% or more.  
 

Exhibit 24 
Migrant Student Gains on Summer Math Assessments  

PFS 
Status N 

Mean 
Pretest 

Mean 
Post-test 

Mean 
Gain P-Value 

# (%) 
Gaining 

# (%) 
Gaining by 

5% 
MPO 
Met? 

PFS 100 67.3 79.4 +12.1 <.001 75 (75%) 71 (71%) Yes 
Non-PFS 773 48.1 54.7 +6.6 <.001 565 (73%) 553 (72%) Yes 
Total 873 50.3 57.5 +7.2 <.001 640 (73%) 624 (71%) Yes 

 
Following is a graphic display of these results by grade level for all migrant, PFS migrant 
students (1=13, 2=20, 3=17, 4=25, 5=18, 6=7), and non-PFS migrant students (PK=60, K=89, 
1=106, 2=123, 3=146, 4=135, 5=63, 6=32, 7=11, 8=8). A higher percentage of PFS migrant 
students improved their math skills in grades 2, 3, and 6. A higher percentage of non-PFS 
migrant students improved their math skills in grades 1, 4, and 5.  
 

Exhibit 25 
Percent of Migrant Students Improving Math Skills by Grade Level
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GRADUATION 
MPO 3.1: By the end of the 2016 summer migrant program, 83% of migrant students enrolled 
in credit-bearing courses will obtain credit toward high school graduation 

 
Exhibit 26 shows that the Washington MEP met MPO 3.1 with 87% of the 594 migrant students 
enrolled in credit-bearing courses obtaining credit toward high school graduation. Programs 
included PASS, Odesseyware, Red Comet, APEX Learning, and Dare to Dream program 
credits. A higher percentage of PFS migrant students received secondary credit than non-PFS 
migrant students (92% versus 84%).  
 

Exhibit 26 
 Secondary Courses Completed by Migrant Students (48 Districts Reporting) 

PFS 
Status 

# Students 
Enrolled 

# (%) Students 
Receiving 
HS Credit 

MPO 
Met? 

PFS 194 178 (92%) Yes 
Non-PFS 400 337 (84%) Yes 

Total 594 515 (87%) Yes 
  
To support graduation and academic growth, secondary students were provided with numerous 
opportunities for field experiences and leadership activities. Following are examples of some 
of the field experiences and leadership activities provided to migrant students during 2015-16. 
 
 Academic Academy 
 CASHE Conference 
 College and career fairs 
 College visits (e.g., University of Washington, Washington State University, Art Institute 

of Seattle, Yakima Valley Community College) 
 Community service projects 
 Cowiche Canyon Conservancy 
 Dare to Dream 
 Eastern Washington University's CAMP Day (College Assistant Migrant Program) 
 Field trips (e.g., Rocky Reach Dam, GEAR UP field trips, bowling alley to learn about 

robotics, Pacific Science Center in Seattle) 
 High school clubs 
 IslandWood Outdoor Camp 
 IslandWood's STEM Leadership Camp 
 La Chispa Leadership Day Camp 
 Latino Legislative Day in Olympia  
 Latino Youth Summit 
 LEAP Conference 
 Migrant State Conference 
 Migrant Youth Leadership Conference at Western Washington University 
 Student involvement in PACs and family literacy events (e.g., child care, presentations,  
 Students of Color Leadership Conference at Everett Community College 
 Trip to Washington, DC 
 Voices from the Fields 
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Following are descriptions of a few of the leadership opportunities and field experiences 
submitted by MEP staff on end-of-year reports.  
 

• Students visited Dubrul Vineyards for a field experience on the geology of the vineyard, 
microclimates, and management practices; Bonvino's Bistro for a field experience presentation 
on how to manage a small business; Heritage University for a field experience presentation on 
college readiness and science hands-on activity in a biology lab; a tour of Perry Tech Institute to 
learn about Automotive, Business and Accounting, Electrical HVAC/R, IT & CS, Instrumentation, 
Machining, Welding and MED Programs; and attended College Planning Day at Yakima Valley 
Community College for a field experience opportunity to participate in a variety of informational 
sessions for college planning. 

• The annual LEAP conference promotes, motivates, and inspires Latino students to pursue 
educational careers beyond high school. The conference also trains students how to identify and 
advocate for better educational outcomes in their communities. Students get the unique 
opportunity to put into practice this training in a special trip to Olympia to meet their state 
representatives. 

• Jueves Gigante, an annual event for parents/students, is a student-led event that MGS' guide 
students/ALAS in planning, organizing, running, and evaluating the event. Sembrando Esperanza, 
an annual event for parents of middle school students, is planned, organized, run and evaluated 
by the MGS. Parents learn about graduation requirements, financial literacy (loans, taxes, Tax 
ID number in lieu of Social Security Number), understanding the school system, and the 
importance of advocating for their students. High school students provide leadership activities 
for the middle school students.  They also had a movie showing of McFarland, USA and debrief 
questions afterwards. 

• Next Generation ASB Club is comprised of high school migrant program students. Their advisor 
is the Migrant Graduation Specialist. This club meets weekly or bi-weekly, depending on the time 
of year. During their meetings, they address academic topics such as postsecondary 
opportunities, senior projects, or community service hours. They plan the Next Generation 
Family Night/College Fair, typically held in November at the end of parent-teacher conferences. 
They also plan further service projects for the academic year, including fund-raisers and 
assistance at parent events. 

 
MEP staff reported that students benefited greatly from leadership opportunities and field 
experiences. They increased their awareness, aspirations, and participation in postsecondary 
education; improved their academic achievement; and more migrant students were prepared to 
graduate as a result of leadership and field experiences. Following are examples of MEP staff 
comments about the ways in which these activities impacted students. 
 

Impact on Aspirations/Participation in Postsecondary Education/Careers 

• Programs like Dare to Dream provided actual credit to help students get closer to credits needed 
to attend these colleges. 

• With this experience, our students may feel more comfortable pursuing higher education. This 
opportunity allows students explore a variety of career paths and potential areas of study. 

• Some migrant students mentioned that they had never considered teaching but after the 
experience of working with children during our Migrant PAC Meetings, some quickly embedded 
the idea of teaching as they saw firsthand how some children learned something new and made a 
big impact on some students. The students also enjoyed sharing their personal thoughts to a 
group of parents and enjoyed their role in the presentations. 

• The college visit was tied to academic growth in the sense that students who are interested in a 
certain college career realized the importance of taking the proper courses during high school. 
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Students also realized the importance of choosing appropriate prerequisites in high school that 
would prepare them for their college future. 

• The exposure to college campuses over the last couple of years has paid off not only with more 
students wanting to go to college, but an increase in students actually applying, being accepted 
and starting in the fall. 

• Our club’s president for the year received a full ride scholarship to the University of Idaho for 
2016-17. She felt that this leadership experience gave her confidence to pursue her academic 
dreams.  

• Students who help at school events have identified possible future career goals: for example, 
some students through helping in child care realize they are interested in an education degree. 
Students helping in the kitchen find a chef's career interests them. 

 
Impact on Academic Achievement 

• It gives students confidence and a sense of belonging. They felt they were there to learn and they 
were learning about leadership and learning styles. Teaching them to do better in their classes. 
Giving them a sense of belonging to connect with individuals. This all becomes rewarding and 
helps the student excel in these activities and other areas of their lives. They receive a lot of 
outside the box knowledge. This has helped them to solve problems and become a better student. 

• Students are immersed in academics at a college campus for a week, which facilitates academic 
growth and an overall sense of what is possible through higher education. 

• The LEAP Conference ties directly into increasing academic growth of migrant students by 
empowering and motivating students to pursue educational careers beyond high school and 
advocate for greater educational opportunities in their communities. Students become aware of 
the need to continue to strive for academic growth and success in order to pursue educational 
careers after high school. Students take on a leadership role at the school and provide 
presentations to other students, PAC members, parents, and the school board. These 
presentations focus on how the LEAP Conference empowered them to become greater leaders 
and how it motivates them for higher achievement in high school and beyond. 

• Leadership activities help students recognize their full potential to achieve at high academic 
levels, regardless of their migrant status. 

• These opportunities have changed the thinking of our migrant students who have struggled with 
academics. It has allowed them the experience they need to want to succeed in school so they can 
go on to college. These experiences/activities have motivated our students who have done better 
academically than before attending them. 

• All higher education and leadership activities convey the importance of maintaining a high GPA, 
extracurricular participation, and overall academic achievement. The various field experiences 
also encouraged the development of positive peer, community, and mentor type of relationships. 
These relationships provide support and encouragement throughout students' academic career. 
In addition, all postsecondary institutes discuss the value of a GPA and extracurricular 
involvement when applying to their site. Therefore, encouraging students to work towards high 
standards, make goals, and accomplish their dreams by putting importance to academic 
achievements. 

• Students that participated in IslandWood learned personal skills for STEM and cross content 
learning in a rigorous course of study based on thematic, constructivist science activities. 

• Field experience and leadership activities were tied to academic growth of participating migrant 
students by providing them knowledge of how the state government system functions and how they 
have a voice in laws that affect them negatively. They also share their experience with their 
family and fellow students. 

• Field experiences provided migrant students with the opportunity incorporating the arts into 
academic activities. 
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Impact on High School Graduation 

• Gives students motivation for completing high school classes. 
• The importance of meeting deadlines and completing high school requirements is always 

emphasized at each club meeting. Students plan and discuss their goals. Students talk about 
strategies to keep themselves on track and work through challenges. The percentage of students 
graduating on time continues to grow. 

 
Migrant students in grades 9-12 that participated in the Dare to Dream (DTD) Academies 
completed evaluations of the events. Results show that after participating in DTD, 98% of the 
students responding reported that finishing high school was important to them; and 94% of the 
students responding reported that they plan to attend college. In addition, 92% of 9th and 10th 
grade students responding reported that they know what it takes to graduate from high school. 
Following are student statements about the most helpful parts of the Dare to Dream Academy. 
Responses addressed the mentors; math classes; science classes and learning about science; 
hands-on experiments; journal time; learning about college, financial aid, scholarships, and 
college essays; the academic fair; the dental workshop; and learning what college life is like. 
 

• Knowing I wasn’t the only one that has trouble with learning 
• Mentors sharing their college experience to tell us what to do 
• Learning math because I need extra help 
• Learning more about science because I’m not really good at science 
• Learning how to determine statistics 
• The most helpful was creating options for myself getting to know what I really want to be in life 

and the programs provided those unanswered questions. 
• I learned how to become a leader 
• I have always been shy and now I’m more active and a little bit smarter 
• Story time because it helped open up and get to know each other 
• Making me see that it doesn’t matter if people don’t believe in you, you have to believe in yourself 
• WOIS, it helped me pick my career. I was undecided but now I’m not. 
• The mentors helped the most, especially the hall homie because they were always helping us out 

with everything 
• Talking and expressing myself on our journals and in person 
• Having an experience of actually being in college and going to class 
• The more I learned, the more I thought about college 
• Gave me the experience of staying on a campus. 
• I got to talk to the administrators and found out more for getting into college. 
• I learned a lot more about science and who I want to be in life. 
• Knowing there is many resources out there to help us go to school. 
• Learning about scholarships 
• Taking notes because it helps me with my note-taking skills. 
• Talking and meeting new people. 
• The mentors were helpful, they kept me comfortable. 
• When they talked to us about scholarships because it’s very helpful. 
• All the things they taught me. I now know what I have to do to go to college.  
• The most helpful part was the math class for giving us a taste of what college math looks like to 

be prepared for the future. 
• The financial aid was most helpful because I thought I wasn't going to have enough money for 

college. 
• The most helpful part was having my mentor help me out, as well as others. 
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• The most helpful thing about this that having plans for college after your done of high school. 
• The professors teaching us ways to get into college. 
• The professors walking through on what I want for my career step by step. 
• The reality check was really helpful. It opened my eyes to the reality of how expensive life can be, 

even living alone. 
• Having a mentor who was caring, understanding, and helpful, not just to me but to everyone here 

at DTD. 
• It helped me get to know the UW campus and helped me understand what career I want in the 

future. 
• The anatomy labs because I am thinking of becoming a surgeon. 
• Writing the letter to myself. It really made me think about school. 
• Making friends 
• Cornell notes because they made my notes more professional. 
• Experiencing the college life for a few days because I know how it sort of is now. 
• Having all the speakers we had because I really picked up a lot of information. 
• High School and Beyond Plan because it helps us to learn what classes we need to take to 

graduate. 
• Learning more about the opportunities that CWU has. 
• Learning new things, and a mentor helped me understand more about college. 
• Presenting in front of the class because it broke my fear of speaking on stage. 
• That helping others will help you too. I learned that WA does have architect universities. WOIS. 

Knowing with I can go to study architecture. 
• The most helpful part was that it helped me figure out a career.   
• The most helpful part was to know about different scholarship.  This is helpful because this could 

pay of my college. 
• The most helpful thing at Dare to Dream was public speaking and how to apply for scholarships. 
• The most important part was telling us the requirements for college because now I know what's 

expected. 
• Having our mentors because they helped to guide us throughout the week. 
• That they showed us what we have to do to enter a university for free. 
• For me, the most helpful part was to experience the life as a college student and learning about 

EWU. 
• Knowing there's places and programs that can help me get into college because I didn't think I 

could afford college before. 
• Learning about applying to colleges because without that I would have never done it. 
• Learning about the different programs because those are going to help me get into college. 

 
Migrant students also participated in the Voices from the Field Arts Academy. Student 
evaluations of the Arts Academy show that students tried new things (89% responding), 
increased their skills during the program (84% responding), were able to think in new ways 
(76% responding), and learned something about themselves (71% responding). Following are 
student comments about the highlights of the Arts Academy. 
 

• It was fun meeting new friends. 
• I learned about poetry. 
• I didn’t think I was good at poetry and now I am. 
• I learned how to write better. 
• I learned more about acting. 
• I acted in the actor’s boot camp. 
• I tried new things that I haven’t done. 
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• Building Gizmos 
• Making costumes 
• I wearable art when we got to create sculptures out of paper and different things. 
• Having really cool chaperones and teachers. 
• Nature – beach and forest 

 
Migrant students also participated in the Voices from the Field Science Academy which was 
highly rated students. Students rated highest the active games and team building (mean rating 
of 3.9 each out of 4.0), followed closely by science and exploration (mean rating of 3.8), 
connecting learning to their own background and experiences (mean rating of 3.7), writing 
scientific observations (mean rating of 3.6), creative expression through arts (mean rating of 
3.5), journaling and quiet reflection (mean rating of 3.4), practicing math skills using data 
collection methods (mean rating of 3.4), and creative writing (mean rating of 3.1).  
 
According to the teachers and chaperones of the Science Academy, the highest rated 
component of the program was the active games (perfect mean rating of 4.0), followed by team 
building (mean rating of 3.9), science and exploration (mean rating of 3.8), and cultural 
connections (mean rating of 3.8). Teachers and chaperones provided feedback about the 
Science Academy. Following are some of their responses. 
 

• A student was able to see how her story and her family background are connected, similar to how 
all the plants and animals are in their habitat. 

• Each one, teach one. Incredible experience for kids and myself. 
• They learn a low without realizing they are learning, while team building and gaming. 
• Students actively observed their environment. They utilized what they learned about the thrones 

and how to use other plants to prevent itching. 
• Students had a great time, many voicing they did not want to leave. 
• The activities kept kids moving and engaged. 

 
MIGRANT ENGLISH LEARNERS 

 
MPO 4.1: Annually review the language assessment results of migrant English learners 
(ELs) for growth compared to non-migrant ELs. 
 
Exhibit 27 shows the baseline results for the English Language Proficiency Assessment for the 
21st Century (ELPA21). This year (2015-16) was the first year in which the assessment was 
administered to English learners (ELs) in Washington. Results show that 9% of migrant ELs 
scored at a Level 3 or above (Intermediate, Early Advanced, or Advanced) compared to 14% of 
non-migrant ELs. In addition, the non-migrant EL mean scale score was higher than the migrant 
EL scale score.  
 

Exhibit 27 
Results of the 2016 ELPA21 Assessment of 2015-16 Migrant and 

Non-Migrant English Learners (ELs) 
Migrant  ELs   Non-  Migrant ELs 

PFS 
Status 

# 
Tested 

2016 
Mean Scale  

Score 

# (%) of ELs 
Scoring at 

Level 3 
# 

Tested 

2016 
Mean Scale  

Score 

# (%) of ELs 
Scoring at 

Level 3 
PFS 658 5298 10%    
Non-PFS 12,308 5311 8% 106,254 5431 14% 
Total 12,966 5310 9%    
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In conclusion, following are examples of comments from end-of-summer reports completed by 
local migrant project staff demonstrating the impact of MEP services on migrant students. 
These comments show impact on student learning and achievement in the content areas, high 
school credit accrual, and English language acquisition. 
 

• All migrant students who participated in the summer programs maintained and/or improved their 
word reading fluency and math facts (Reading: Lexia and Leveled Literacy Interventions; 
Writing: Writer's Workshop; Math: IXL and Bridges Intervention Binders). Students who were 
provided writer's workshop instruction increased the volume of their writing in their writing 
journals by 20%. 

• Ninety percent of students showed increased growth in scientific academic areas, and 90% of our 
students showed that they learned more about the environment and want to go into engineering 
jobs in the future.  

• The 2-week Migrant Summer Program is in addition to a 4-week all district summer program. We 
had 24 migrant students attend both programs. The content focus was math using Math Matters. 
Most of our students maintained academic concepts or increased skills on Math Matters pre-post 
assessments. 

• Overall: 89% of our migrant students maintained or increased their math skills. 
• Prekindergarten assessments results showed that 91% of students made gains in math and 91% 

percent of students made gains in reading, indicating that students were able to maintain 
academic concepts taught. For Migrant Academic Academies for students in grades 6-8: 33% of 
students made significant gains in math and reading based on the use of mathematics and literacy 
extension activities from the regular school year math/literacy curriculum. Migrant students 
enrolled in the summer Migrant PASS program demonstrated a completion rate of 100%. All 
students enrolled in PASS earned credits for the courses they enrolled in. 

• The home visit students focused on ELP standard 4 for the pre/post assessment. The teachers 
assessed them on the ELP rubric through a writing prompt that was appropriate for their level.  
Half of the students gained one ELP level.  

• Students were able to use new vocabulary in conversations, and the explanations they gave were 
confident when we discussed the material and ideas in class. 
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7. Implications 
 
This section of the report provides progress on recommendations from the previous evaluation 
and recommendations for action based on the data collected for the evaluation of the 
Washington MEP. Recommendations are summarized based on the data reported in this report. 
Recommendations are provided for program implementation as well as for improving services to 
achieve the State’s MPOs. 
 
PROGRESS ON PREVIOUS RECOMMENDATIONS 
 

Parent Involvement 
Recommendations 

Status 

Continue to provide the quality and quantity 
of parent activities/PAC meetings to parents 
as they feel they are valuable learning 
experiences.  

Regional MEP staff at the ESDs have all been trained on 
Project FIT (Family Involvement Training) and will 
implement this training with local PACs. Project FIT is a 
training-of-trainers model to help local school district PACs 
understand their role.  

Provide MEP staff with opportunities to 
share/discuss effective practices for 
involving parents. 

At the State level, MEP ESD staff have launched the 
development of a new comprehensive training opportunity 
called Migrant Ed 101. ESD staff were trained in June 2016. 
This training is modular so districts can do certain modules, 
rather than having to do the entire training at once. In 
addition, the MEP has four regional meetings each year of 
MEP and State staff (2 days) which are organized by the 
ESDs. During these meetings, staff have time to network 
and discuss all components of the implementation of MEPs.  
The State also is getting input from parents participating on 
the State Parent Advisory Committee (which meets four 
times/year) regarding parent involvement and engagement. 
ESDs will bring forward the Migrant Ed 101 training to this 
group. In addition, the State conducts a strand for parents 
and students at the State MEP Conference. This 2-day 
strand supports parents around student and parent 
engagement focusing on science in the previous years. 

Review all reporting requirements related 
to parent involvement (e.g., MSIS entries, 
end-of-year reports, evaluation 
requirements) and consolidate/streamline 
where appropriate.   

This task was completed during the March 2016 Evaluation 
Planning Team Meeting in Olympia. 

 
Professional Development 

Recommendations 
Status 

Facilitate opportunities for MEP staff to 
share effective and promising practices 
during training sponsored by the MEP so 
they can learn from each other. 

It is a requirement that projects must address PD in their 
local grant applications by identifying the PD they will 
provide to staff. In addition, the Annual State MEP 
Conference provides time for MEP staff to network about 
effective and promising practices. Migrant Ed 101 training 
also will provide MEP staff with time for networking.  

Review all reporting requirements related 
to professional development (e.g., MSIS 
entries, end-of-year reports, evaluation 
requirements) and consolidate/streamline 
where appropriate.   

This task was completed during the March 2016 Evaluation 
Planning Team Meeting in Olympia. 
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Support Services Recommendations Status 
Revise MPO 4.1 to include targets for 
migrant EL percentages based on the 
baseline results reported this year. 

Targets will be set after two years of results have been 
collected (2015-16 and 2016-17). The State English 
language assessment changed in 2015-16 from the WELPA 
to the ELPA21. 

Continue coordination efforts at the State 
and local levels with the State Transitional 
Bilingual Instructional Program (TBIP), 
Title III (extended day, summer, or 
intersession programming), and other 
applicable resources to ensure continued 
positive impact on migrant ELs. 

The State wrote the Consolidated State Plan for ESSA. 
Washington had multiple workgroups, including an EL 
workgroup. OSPI MEP staff wrote the migrant plan and have 
worked with the EL workgroup to obtain input. They also 
took it to the State Parent Advisory Committee as well for 
their review/input. Work was completed in August.  

 
Strategy Implementation 

Recommendations 
Status 

Review the four strategies to determine if 
changes/additions need to be made for 
2015-16.  

This task was completed during the March 2016 Evaluation 
Planning Team Meeting in Olympia. Revisions are included 
in the updated SDP. 

Work with local projects to determine the 
reasons for the lower ratings of 
mathematics instruction provided to 
migrant students and provide technical 
assistance and/or training as needed to 
ensure that math instruction is needs-based, 
of high quality, and implemented with 
fidelity to the intended strategy. 

The results of the 2015-16 FSIs will be looked at to 
determine if this trend continues. The MEP paid 10% of the 
Mathematics person’s salary at OSPI to build the math 
component in MEPs. In addition, the credit retrieval program 
is being refocused into a more vibrant, common core-
aligned curriculum that poses the same rigor for migrant 
students as non-migrant students so the curriculum 
prepares students for the State assessment in math.  

Provide training to all local projects on 
completing the FSI tool.   

Local projects received information about the FSI as well as 
a PowerPoint presentation that provided an overview of the 
process and reporting requirements. 

 
Reading and Math Recommendations Status 
This was the first year in which pre/ post-
test results for reading and math were 
required to be reported by Washington 
migrant projects. Only 10 projects reported 
reading pre/post-test scores and only eight 
reported math pre/post-test scores. It is 
recommended that OSPI MEP staff 
determine if these were the only sites 
providing reading and math instruction 
during the summer, or if there were sites 
that provided reading and math instruction 
that did not submit pre/post-test scores. 
OSPI MEP staff should provide technical 
assistance as needed, with a focus on 
assessment and data reporting. 

It was determined that 16 projects provided summer reading 
instruction, and 21 projects provided summer math 
instruction. As a result, OSPI and MSDRS staff will stress 
the importance of submitting pre/post-test results prior to the 
summer program, and will follow-up with projects to ensure 
that they submit these results. 
Related to this recommendation is the collaborative work 
being done with NSLA (National Summer Learning 
Association) to review the MEP summer programs. During 
2015-16, a PLC was created with 5 districts to look at their 
summer program models. The PLC is being met with a lot of 
positive input and feedback from the field as staff are 
focused on doing this work and looking at the summer 
programs.  
 

For 2015-16, revise the pre/post-test 
reading and math data collection to include 
1) name of assessment; 2) raw score; and 3) 
total points possible of assessment for each 
set of scores. 

MSDRS revised the data submission requirements for local 
summer projects. 

Revise MPO 1.1 and 2.1 to include targets 
for student percentages based on the 
baseline results reported this year. 

This task was completed during the March 2016 Evaluation 
Planning Team Meeting in Olympia. Revisions are included 
in the updated SDP. 
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Graduation Recommendations Status 
Revise MPO 3.1 to include a target for the 
percentage of students receiving secondary 
course credit based on the baseline results 
collected this year. 

This task was completed during the March 2016 Evaluation 
Planning Team Meeting in Olympia. The revised MPO can 
be found in the updated SDP. 

Ensure that all districts providing students 
with secondary credit accrual are entering 
information into MSIS, and provide 
technical assistance as needed. 

When a student gets a secondary credit, that credit goes 
into the state database at OSPI. Every Friday, MSDRS gets 
an update about the secondary credit accrual of students. 
Students that complete the Dare to Dream program also get 
a transferrable credit. That credit goes to the District and 
gets into MSIS.  
There is a need for a system to make sure that Dare to 
Dream students are getting credit for their participation. The 
Association of Washington School Principals (AWSP) plans 
to follow-up after this summer’s program to ensure that 
migrant students receive credit for their participation. 
OSPI plans to have a certificated high school counselor 
position that can connect with the professional counselor’s 
association statewide to provide training and make sure 
students get credit. 

 
2015-16 SUMMARY AND IMPLICATIONS - PROGRAM IMPLEMENTATION 
 
Parent Involvement: MEP staff reported that parents participating in PAC meetings, parent 
events, family literacy activities, home-based services, parent training, and statewide/regional 
parent conferences increased their involvement in their child’s education and their capacity to 
advocate for their children and families. Parents were pleased with the parent programming and 
were involved in planning parent/family activities and student services (e.g., summer 
programming) on a regular basis.  
 
Professional Development: MEP staff were provided with ongoing and varied professional 
learning opportunities throughout the year that positively impacted their ability to address the 
learning needs of migrant students. Professional development included attendance at national, 
State, and regional conferences and meetings, local training and workshops, and coaching and 
mentoring. 
 

Support Services: Migrant students received support services in order to reduce barriers to 
academic success including academic guidance, student advocacy, non-academic guidance, 
case management, career/postsecondary services, student leadership, social work outreach, 
health and dental, educational supplies and transportation, and collaboration with other 
programs and agencies. The Washington MEP SDP includes one MPO related to support 
services. Progress toward MPO 4.1 was not measured in 2015-16 as this year served as 
baseline for the new ELPA21 Assessment. 
 
Strategy Implementation: Local migrant projects completed the Fidelity of Strategy 
Implementation (FSI) tool. MEP staff worked in teams to discuss how each of the strategies 
identified in the Washington SDP were implemented in their projects, arrive at consensus on the 
level of implementation, and identify evidence used to determine ratings for their projects. All 
four strategies were rated at the “developing” level, with the strategy addressing migrant ELs 
receiving the highest mean rating by MEP staff (mean rating of 3.8 out of 5.0), followed by the 
strategies addressing summer reading instruction and graduation (mean rating of 3.6 each), and 
the strategy addressing summer math instruction (mean rating of 3.3).  
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Recommendations for Program Implementation 
 

 Work with local projects to determine the reasons for the lower ratings on the FSI of mathematics 
instruction provided to migrant students and provide technical assistance and/or training as 
needed to ensure that math instruction is needs-based, of high quality, and implemented with 
fidelity to the intended strategy. 

 Facilitate opportunities for MEP staff to share effective and promising practices during training 
sponsored by the MEP so they can learn from each other. 

 Revise MPO 4.1 to include targets for migrant EL percentages based on the baseline results 
reported this year. 

 Continue coordination efforts at the State and local levels with the State Transitional Bilingual 
Instructional Program (TBIP), Title III (extended day, summer, or intersession programming), 
and other applicable resources to ensure continued positive impact on migrant ELs. 

 
2015-16 SUMMARY AND IMPLICATIONS - PROGRAM RESULTS 

 

Reading and Mathematics: Local projects focus services on reading and math instruction to 
migrant students during the regular school year and the summer. The Washington MEP SDP 
includes two MPOs related to reading and math. During 2015-16, MPO 1.1 was no met with 
50% of migrant students (7% short of the target) improving their scores by at least 5% on 
pre/post summer reading assessments (40% of PFS students and 52% of non-PFS students). 
MPO 2.1 was met with 71% of migrant students improving their scores by at least 5% on 
pre/post math assessments (71% of PFS students and 72% of non-PFS students).  
 
Graduation: Services to secondary migrant students were designed to ensure that students 
graduate from high school. The Washington MEP SDP includes one MPO related to graduation. 
MPO 3.1 was met with 87% of the 594 migrant students enrolled in credit-bearing courses 
obtaining credit towards high school graduation (92% of PFS students and 84% of non-PFS 
students).  

 

Recommendations for the Results Evaluation 
 

 Continue to ensure that all projects providing reading and math instruction during their summer 
programs administer and report pre/post-test assessment results. Provide technical assistance 
and training to projects on pre/post-testing as needed. 

 MPO 1.1 was not met during 2015-16 with 50% of the migrant students pre/post-tested in 
reading/English language arts improving their score by 5% or more. It is recommended that 
professional development and technical assistance be provided to local migrant projects 
providing reading/ELA instruction during the summer to ensure that they are selecting and 
administering appropriate assessments for the short duration in which they are operating. 

 MPO 2.1 was met, however, the percentage of migrant students increasing their math score was 
the same as it was last year. Once again, it would be worthwhile to provide professional 
development and technical assistance on selecting appropriate math assessments for the summer 
to ensure that the impact of math instruction provided to migrant students is reflected in student 
assessment results. 
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Washington Migrant Education Program 
2015-16 FIDELITY OF STRATEGY IMPLEMENTATION (FSI) 

MIGRANT PROGRAM/DISTRICT: __________________________________ 
 
Purposes: 
 

1. To measure the level of implementation of each MEP Strategy listed in the Washington Migrant Education Program (MEP) Application 
that aligns with the Washington MEP Service Delivery Plan 

2. To address the implementation evaluation of the Washington MEP as required by the U.S. Department of Education, Office of Migrant 
Education 

3. To determine the extent to which MEP services are delivered with fidelity 
4. To serve as a self-assessment guide to local MEPs in implementing migrant-funded services in the 4 Goal Areas: 1) Reading, 2) 

Mathematics, 3) Graduation, and 4) Migrant English Language Learners (ELLs) 
 
Directions:  
 

• For each Strategy, rate your migrant education project’s level of implementation for the past year, place a checkmark in the rating 
assigned, and cite evidence to support the rating. Schedule time for discussion about scoring and evidence for each Strategy with 
appropriate MEP instructional staff and administrators. 

• Ratings are based on a 5-point scale where 1=Not Evident, 2-Aware, 3=Developing, 4=Succeeding, and 5=Exceeding where a rating of 
Succeeding is considered “proficient”. 

• Regular year only projects submit your completed FSI to Sylvia Reyna no later than May 31, 2016 
• Year-round projects submit your completed FSI to Sylvia Reyna no later than August 31, 2016 
• Questions? Contact Cari Semivan, Program Evaluator, META Associates at capan1@aol.com or call (720) 339-5349 

  

mailto:capan1@aol.com


 

 

GOAL AREA 1: READING  
 IMPLEMENTATION LEVEL     

Strategy 1-1 Not Evident Aware Developing Succeeding Exceeding 
1-1 Provide reading support 
in summer programs focused 
in the areas of 
comprehension and 
vocabulary development. 

• No provision of 
supplemental reading 
instruction 
• No progress monitoring 
to determine student 
reading needs 
• No student participation 
• No record keeping 

• Inadequate provision of 
supplemental reading 
Instruction 
• Limited progress 
monitoring to determine 
student reading needs 
• Limited student 
participation 
• Inadequate record 
keeping 

• Some provision of 
supplemental reading 
instruction 
• Some progress 
monitoring to determine 
student reading needs 
• Some student 
participation 
• Some record keeping 

• Sufficient provision of 
supplemental reading 
instruction 
• Sufficient progress 
monitoring to determine 
student reading needs 
• Sufficient student 
participation 
• Sufficient record keeping 

• Extensive provision of 
supplemental reading 
instruction 
• Extensive progress 
monitoring to determine 
student reading needs 
• Extensive student 
participation 
• Comprehensive record 
keeping 

 

Examples of Evidence: Lists of services provided, especially related to the suggested supplemental activities listed in the SDP; information on supplemental instruction; 
documentation on enrollment; curriculum documents; student work; student records showing identified needs and strengths; student pre/post results and formative assessments; 
names of reading programs/curriculum used; description of reading support provided; strategies to build reading skills; collaboration with other programs; type of staff providing 
reading support and instruction 
 
Actual Evidence: Note: please highlight in yellow examples of evidence above ↑ that are applicable to your project, and cite additional evidence below ↓ 
 
Comments/Follow-up: 
 

GOAL AREA 2: MATHEMATICS  
 IMPLEMENTATION LEVEL     

Strategy 2-1 Not Evident Aware Developing Succeeding Exceeding 
2-1 Provide math support in 
summer programs to 
strengthen mathematics 
vocabulary, problem solving, 
algebraic sense, and 
procedural concepts. 

• No provision of 
supplemental math 
instruction 
• No progress monitoring 
to determine student 
math needs 
• No student participation 
• No record keeping 

• Inadequate provision of 
supplemental math 
Instruction 
• Limited progress 
monitoring to determine 
student math needs 
• Limited student 
participation 
• Inadequate record 
keeping 

• Some provision of 
supplemental math 
instruction 
• Some progress 
monitoring to determine 
student math needs 
• Some student 
participation 
• Some record keeping 

• Sufficient provision of 
supplemental math 
instruction 
• Sufficient progress 
monitoring to determine 
student math needs 
• Sufficient student 
participation 
• Sufficient record keeping 

• Extensive provision of 
supplemental math 
instruction 
• Extensive progress 
monitoring to determine 
student math needs 
• Extensive student 
participation 
• Comprehensive record 
keeping 

Examples of Evidence: Lists of services provided, especially related to the suggested supplemental activities listed in the SDP; information on supplemental instruction; 
documentation on enrollment; curriculum documents; student work; student records showing identified needs and strengths; student pre/post results and formative assessments; 
names of math programs/curriculum used; description of math support provided; collaboration with other programs; strategies to build math skills; type of staff providing math 
support and instruction 
 
Actual Evidence: Note: please highlight in yellow examples of evidence above ↑ that are applicable to your project, and cite additional evidence below ↓ 
 
Comments/Follow-up: 
 



 

 

GOAL 3: GRADUATION  
 IMPLEMENTATION LEVEL     

Strategy 3-1 Not Evident Aware Developing Succeeding Exceeding 
3-1 Provide opportunities 
during the summer for 
migrant students to 
participate in credit retrieval 
programs (e.g., Dare to 
Dream, summer programs 
providing credit recovery). 

• No provision of or 
collaboration with 
credit retrieval 
programs  
• No progress monitoring 
• No student/youth 
participation 
• No record keeping 

• Inadequate provision of 
or collaboration with 
credit retrieval programs 
• Limited progress 
monitoring 
• Limited student/youth 
participation 
• Inadequate record 
keeping 

• Some provision of or 
collaboration with credit 
retrieval programs 
• Some progress 
monitoring 
• Some student/youth 
participation 
• Some record keeping 

• Sufficient provision of or 
collaboration with credit 
retrieval programs 
• Sufficient progress 
monitoring 
• Sufficient student/youth 
participation 
• Sufficient record keeping 

• Extensive provision of or 
collaboration with credit 
retrieval programs 
• Extensive progress 
monitoring 
• Extensive student/youth 
participation 
• Comprehensive record 
keeping 

Examples of Evidence: Lists of services provided; documentation of student participation in activities that support student understanding of graduation requirements and the 
correlation of graduation to employment and postsecondary education and participation in activities supporting graduation and leadership opportunities; information on supplemental 
instruction provided; documentation on enrollment; curriculum documents; student work; student records showing identified needs and strengths; dropout reports; student monitoring 
by MEP staff; interventions provided; strategies for supporting student graduation and participation in postsecondary education; credit retrieval options available; leadership 
programs; collaboration with other programs 
Actual Evidence: Note: please highlight in yellow examples of evidence above ↑ that are applicable to your project, and cite additional evidence below ↓ 
Comments/Follow-up: 
 

GOAL 4: MIGRANT ENGLISH LANGUAGE LEARNERS  
 IMPLEMENTATION LEVEL     

Strategy 4-1 Not Evident Aware Developing Succeeding Exceeding 
4-1 Collaborate with the State 
Transitional Bilingual 
Instructional Program (TBIP), 
Title III (extended day, 
summer, or intersession 
programming), or other 
applicable resources to 
ensure that migrant ELLs are 
receiving language 
development services. 

• No collaboration with 
language development 
programs 
• No migrant ELLs 
receiving services 
• No monitoring of 
student progress 
• No student/youth 
participation 
• No record keeping 

• Inadequate collaboration 
with language develop-
ment programs resulting 
in limited migrant ELLs 
receiving services 
• Limited progress 
monitoring 
• Limited student/youth 
participation 
• Inadequate record 
keeping 

• Some collaboration with 
language development 
programs resulting in 
some migrant ELLs 
receiving services 
• Some progress 
monitoring 
• Some student/youth 
participation 
• Some record keeping 

• Sufficient collaboration 
with language develop-
ment programs to ensure 
migrant ELLs are 
receiving services 
• Sufficient progress 
monitoring 
• Sufficient student/youth 
participation 
• Sufficient record keeping 

• Extensive collaboration 
with language develop-
ment programs to ensure 
migrant ELLs are 
receiving services 
• Extensive progress 
monitoring 
• Extensive student/youth 
participation 
• Comprehensive record 
keeping 

 

Examples of Evidence: Lists of migrant ELLs created for the MEP and shared with school buildings; records of collaboration with the state TBIP program, Title III, and other 
applicable programs; student records showing progress monitoring; programs/services provided to migrant students by the MEP when no other services available; names of 
programs provided to support migrant ELLs; staff providing support and instruction; WELPA results 
Actual Evidence: Note: please highlight in yellow examples of evidence above ↑ that are applicable to your project, and cite additional evidence below ↓ 
Comments/Follow-up: 
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Washington Migrant Education Program (MEP) 
2015-16 SDP/CNA/Evaluation Alignment Chart 

 
GOAL AREA #1: READING/ENGLISH LANGUAGE ARTS 
State Performance Target: In 2015-16, 100% of students in grades 3-8 and 10-11 will score proficient or above in English language 
arts (ELA) on the Smarter Balanced Assessment.  
Concern Statement: We are concerned that as a result of migrancy, more migrant students score below proficient on state reading/ 
English language arts assessments than non-migrant students. 
Data Summary: In 2014-15, 26% of the 12,973 migrant students assessed (13% of PFS migrant students) scored proficient or 
above in English language arts compared to 58% of non-migrant students. 
Need Statement: The percentage of migrant students scoring proficient or above in English language arts needs to increase by 32% 
(45% for PFS migrant students) to eliminate the gap between migrant and non-migrant students. 

 
Strategy: Provide reading support in summer programs focused in the areas of comprehension and vocabulary development.  
 

Measurable Program Outcome (MPO) 
Evaluation Questions for 

Program Results 
Evaluation Questions for 
Program Implementation 

MPO 1.1: By the end of the 2016 summer migrant 
program, 57% of migrant students receiving 
standards-based reading (English language arts) 
instruction will improve their scores on curriculum-
based assessments by 5% 

1.1.1 What percentage of migrant 
students (PFS and non-PFS) improved 
their scores on curriculum-based 
reading/English language arts 
assessments by 5%? 

1.1.2 How did local projects tailor 
instruction to meet the needs of 
individual students? 
1.1.3 What instructional programs 
were used to teach reading/ 
English language arts? 



 

 

GOAL AREA #2: MATHEMATICS 
State Performance Target: In 2015-16, 100% of students in grades 3-8 and 10-11 will score proficient or above in math on the 
Smarter Balanced Assessment.  
Concern Statement: We are concerned that as a result of migrancy, more migrant students score below proficient on state math 
assessments than non-migrant students. 
Data Summary: In 2014-15, 20% of the 11,444 migrant students assessed (9% of PFS migrant students) scored proficient or above 
in math compared to 49% of non-migrant students. 
Need Statement: The percentage of migrant students scoring proficient or above in math needs to increase by 29% (40% for PFS 
migrant students) to eliminate the gap between migrant and non-migrant students. 

 

Strategy: Provide math support in summer programs to strengthen mathematics vocabulary, problem solving, algebraic sense, and 
procedural concepts. 

Measurable Program Outcome (MPO) 
Evaluation Questions for 

Program Results 
Evaluation Questions for 
Program Implementation 

MPO 2.1: By the end of the 2016 summer migrant 
program, 71% of migrant students receiving 
standards-based math instruction will improve their 
scores on curriculum-based assessments by 5% 

2.1.1 What percentage of migrant 
students (PFS and non-PFS) 
improved their scores on curriculum-
based math assessments by 5%? 

2.1.2 How did local projects tailor 
instruction to meet the needs of 
individual students? 
2.1.3 What instructional programs 
were used to teach math? 

 
  



 

 

 
GOAL AREA #3: GRADUATION 
State Performance Target: In 2015-16, the State graduation rate will be 85%.  
Concern Statement: We are concerned that as a result of migrancy, migrant students are not graduating at the State target rate. 
Data Summary: In 2013-14, the graduation rate for PFS migrant students was 74% compared to 80% for non-migrant students.  
Need Statement: The graduation rate for PFS migrant students needs to increase by 6% to eliminate the gap between PFS migrant 
and non-migrant students, and by 11% to meet the State target of 85%. 

 

Strategy: Provide opportunities during the summer for migrant students to participate in credit retrieval programs (e.g., Dare to 
Dream, summer programs providing credit recovery). 

Measurable Program Outcome (MPO) 
Evaluation Questions for 

Program Results 
Evaluation Questions for 
Program Implementation 

MPO 3.1: By the end of the 2016 summer migrant 
program, 83% of migrant students enrolled in credit-
bearing courses will obtain credit toward high school 
graduation 

3.1.1 What percentage of migrant 
students (PFS and non-PFS) received 
high school credit toward graduation?  

3.1.2 What types of credit accrual 
instruction/programs were 
provided to students? 

  



 

 

 
GOAL AREA #4: MIGRANT ENGLISH LEARNERS (ELS) 
State Performance Target: There is no State performance target for English learners (ELs).   
Concern Statement: We are concerned that as a result of migrancy, migrant ELs are not improving their language proficiency as 
much as non-migrant ELs.  
Data Summary: In 2014-15, 61% of migrant ELs (69% of PFS ELs) improved their score from 2014 to 2015 on the Washington 
English Language Proficiency Assessment (WELPA), compared to 57% of non-migrant ELs.  
Need Statement: The percentage of migrant ELs gaining on the WELPA was more than the percentage of non-migrant ELs gaining 
from 2014 to 2015, so the percentage does not need to increase. However, in 2015-16, the State implemented a new English 
language assessment (ELPA21), so 2015-16 will serve as the baseline (since WELPA and ELPA21 results are not comparable). 

 
Strategy: Collaborate with the State Transitional Bilingual Instructional Program (TBIP), Title III (extended day, summer, or 
intersession programming), or other applicable resources to ensure that migrant ELs are receiving language development services. 

Measurable Program Outcomes (MPOs) 
Evaluation Questions for 

Program Results 
Evaluation Questions for 
Program Implementation 

MPO 4.1: Annually review the language assessment 
results of migrant English learners (ELs) for growth 
compared to non-migrant ELs. 

4.1.1 What percentage of migrant ELs 
(PFS & non-PFS) demonstrated growth in 
English language skills compared to non-
migrant ELs? 

4.1.2 What programs 
provided English language 
instruction to migrant 
students? 
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