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CSIS Annual Report 2017 
Washington Elementary School & Western Washington University 
 

Introduction 
 
Ethnically, the students at Washington Elementary School are primarily either Hispanic (63%) 
or white (33%). A percentage of the students listed as Hispanic are actually of indigenous 
origin from Oaxaca whose families may not speak either Spanish or English initially. Just under 
80% qualify for free or reduced lunch. A third (33%) of the students receive Transitional 
Bilingual services and about 25% of the students live in migrant families who move frequently 
for work. Overall, these figures exceed state averages and represent significant educational 
challenges for the school. Based on our Comprehensive Needs Assessment conducted in Fall 
2012 we identified a significant achievement/opportunity gap for many of the students at 
Washington School, in particular, Hispanic and ELL students and boys.  
 
An analysis of recruitment and retention efforts in elementary teacher education at WWU 
revealed that, despite efforts to increase the number of candidates from underrepresented 
groups into the program, more work was needed to maintain steady progress in this area 
(WCE Recruitment and Retention Task Force, 2010). Candidates in the program (and current 
teachers at Washington School) continue to be predominantly white, middle class females who 
do not share the language and background of most of the students at Washington School or at 
an increasing number of schools in the state.  
 
As a result of these findings, and in accordance with the recommendations made by the 
Center for Educational Effectiveness that conducted the needs assessment, we focused our 
efforts on developing the following innovative practices: promoting family engagement in the 
school by conducting family visits and developing parent leaders; enhancing family literacy in 
both English and Spanish; developing a supported pathway to teaching for local students in 
order to diversify the teaching force in the future; using educational technology to enhance 
assessment and instruction; addressing the gender gap; improving professional development 
for in-service teachers and modifying the preparation of new teachers to enhance their cultural 
responsiveness and ability to teach students with limited English proficiency (or ELLs). We 
describe these initiatives and our continuing progress on them in more detail below in Section 
1(Innovative Practices) and Section 7 (Implementation Progress). 
 
The substantial funding from the CSIS Grant allowed us to tackle the variety of barriers to 
learning that hampered children and teachers at Washington School in a holistic way. As we 
learned more about the families and their circumstances, we have been able to add new 
initiatives tailored to the needs of the school. We have continuously sought ways to dovetail 
our initiatives so that they support and amplify each other to get the most impact for every 
dollar spent. In this way, we have developed synergies that have led to significant results in the 
past four years as we show in Section 6 (Assessments).  
 
Below is a logic model chart (Table 1) that gives some idea of how the various initiatives fit 
together and lead to the desired changes and outcomes. 
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In addition, we have, throughout the project, kept one eye towards the end of the grant. What 
needs to be sustained beyond the CSIS funding and how can that be achieved? This will be 
one of our prime efforts during this, the last year of our grant support and is discussed in more 
detail in Sections 8 and 9 (Scalability and Sustainability). 
 

1. Innovative Practices 

Family Engagement Initiatives 
During the pilot year, school faculty visited with 16 volunteer families with successful results 
(Tang, Dearing, & Weiss, 2012). As a result of the information gained from the family visits and 
other conversations, family engagement activities during our first three implementation years 
focused on deepening relationships, developing trust and offering family literacy opportunities.  

Wolf Pack Nights (formerly Family Literacy Nights) 
In 2013-14 we began offering Family Literacy nights once per week in the winter and spring, 
with activities for a variety of age levels in the same location. These nights were primarily 
aimed at the Hispanic and Mixteco families and included a FamilyRead class for parents with 
young children, Club de Lectura for intermediate students (see description under the Pathway 
to Teaching section below), and an ESL class for adults. In 2014-15, the evening activities 
were expanded to appeal to a wider range of families and became Wolf Pack nights, in honor 
of the school’s wolf mascot. Additional classes included conversational Spanish, knitting, and 
movement activities. The library and computer center were also available and well-used during 
these evenings. In 2017 there were four Wolf Pack Nights, which ran from mid-February 
through March. They featured dinner for all attendees and a variety of family activities, 
including cultural dances, bingo, arts/crafts, Spanish bingo, PE games, story time, homework 
help, science and cooking activities, and tech lab resources. There were 60 - 75 people 
involved each night. One interesting addition last year focused on the inclusion of pre-
schoolers at these family nights. Pre-school aged siblings of current Washington students were 
identified and invited, along with their families, to attend Wolf Pack Nights. Programming was 
led by a Head Start teacher, a Washington kindergarten teacher, an Early Childhood faculty 
member from Western Washington University, and Early Childhood interns. Providing this 
opportunity to Washington's future kindergartners was a successful addition to Wolf Pack 
Nights. 
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Parent Action Team 
Based upon their participation in the family literacy night program, a small group of Spanish 
speaking parents was identified to join key staff and two key leaders from the school’s parent 
leadership group to form a Parent Action Team (Delgado-Gaitan, 2004) (Lawson & Alameda-
Lawson, 2013) (Warren, Hog, Rubin, & Uy, 2009). The purposes of the Parent Action Team 
included: 

 Provide school leadership opportunities for Spanish speaking parents; 

 Promote the continuation of Family Visits; 

 Utilize the relationships these key Spanish speaking parents have with other; 
Washington parents to mobilize increased levels of school participation and support 

 Create a forum for Spanish speaking parents to be heard and to contribute to school 
programming and planning. 

Facilitated by Dr. John Korsmo, a professor in the Human Services program at Western 
Washington University, this group began meeting in Spring 2014 and continued through 2015-
16. The Parent Action team positively influenced school planning with several family events 
such as family visits, the back-to-school barbecue, the timing and focus of parent conferences 
and the Wolf Pack Nights. Although this group did not continue to meet formally during 2016-
17, the Spanish-speaking parents involved continued to attend school events and the PTA 
meetings and to seek out additional leadership opportunities. One of the parents volunteered 
to serve on the District’s boundary adjustment committee this year, something that would have 
been very unlikely prior to involvement in the Parent Action Team. 

Communities in Schools 
Despite the success of the family engagement efforts in connecting with Hispanic and Mixteco 
families, school staff still struggled to reach a smaller segment of the parent population. 
Typically, these parents have experienced generational poverty and alienation from school; 
often the resulting challenge for their children is regular attendance. Previous efforts to connect 
with these parents were very labor intensive and sadly produced little positive change. In 
Spring 2014, Dr. Korsmo led a poverty simulation for all of our staff and interns as well as a 
number of WWU faculty to increase understanding of poverty’s impacts and to help school 
staff develop practices to simultaneously hold high expectations and build empathetic 
relationships with elementary students. Dr. Korsmo continued to meet with a team focused on 
this work and in the 2014-15 school year this led the school to investigate the Communities in 
Schools (CIS) model as a way to address this challenge. A partnership with the Whatcom 
County CIS program facilitated the hiring of an on-site CIS coordinator at Washington School 
in January 2015. The site coordinator works with Washington staff to identify students and 
families that may be in need of assistance and to link them with community resources that may 
be able to address their needs. In Summer 2017, the CIS Coordinator, along with 2 
coordinators from other schools in the district, initiated a new summer project. They took a van 
loaded with books (and ice cream) to designated stops on Fridays to promote reading and to 
maintain relationships with students. This project served approximately 150 enthusiastic 
students on a weekly basis  

Compassionate School Model 
As trusting relationships deepened between the school and families, so did knowledge about 
the challenges families are dealing with and, in some cases, these stem from traumatic 
experiences and result in children exhibiting extreme behaviors in school. Teachers began to 
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express a need for more knowledge and support in helping these children. In the spring of 
2016, the school contracted with Dr. Susan Kincaid to offer a hybrid course that included a 
face-to-face workshop plus online modules aimed at helping school personnel understand the 
effects of adverse childhood experiences (ACEs) on learning and to investigate the 
Compassionate School Model (Wolpow, Johnson, Hertel, & Kincaid, 2016). The effects of this 
work continued to be evident throughout the 2016-17 school year as teachers and staff looked 
for innovative ways to support children affected by trauma. In Spring 2017, at the instigation of 
one of the teachers who was impressed by a workshop she attended at the National 
Association of Professional Development Schools Conference, the school purchased several 
resources about integrating social-emotional learning into the classroom and these were 
widely read by the faculty over the summer.  

Educational Technology Initiatives 
The utilization of instructional technology promoted by CSIS activities aligns with the district's 
effort to increase mobile technology in classrooms. In many cases Washington teachers have 
been more prepared for and more interested in using mobile technology as a teaching and 
learning tool due to the opportunities provided through the grant. 
 
During the pilot year, K-2 teachers explored the use of iPads in conjunction with launching the 
use of AIMSWeb to assess and monitor the progress of students in math (August, Branum-
Martin, Cardenas-Hagan, & Francis, 2009) (Bradley, Danielson, & Doolittle, 2005). District and 
university staff also introduced some curricular applications. In 2013-14, iPad/iPod carts were 
purchased for each grade level to extend this work. Interns drew on their previous teacher 
education coursework to model mobile technology-supported instruction in their classrooms. In 
addition, two classrooms have piloted a 1-to-1 iPad project where each student was assigned 
an iPad for the year and families could arrange for their child to bring it home.  
 
As digital technology tools have become more ubiquitous at the school and teachers more 
experienced in using technology for instruction and assessment, iPads and other devices have 
been used for a wide range of innovative purposes. They have provided teachers with useful 
assessment data, and provided students with differentiated support and remediation, graphic 
formats in accord with GLAD strategies, additional practice in oral language, and the capacity 
to express their knowledge in a multimedia format (Fuchs, Fuchs, & Zumeta, 2008) (Keller-
Margulis, Shapiro, & Hintze, 2008). The availability of mobile technology also supported 
teachers as they moved toward common core standards and prepared students for the 
Smarter Balanced Assessment (SBA). Increasing access to technological resources for 
families living in poverty will help to close the opportunity gap for those students by "leveling 
the playing field." (Contreras & Stritikus, 2008) 
 
In addition to enhancing instruction and assessment in the classrooms, mobile technology 
tools are being used to enhance relationships with families. During the 1st grade parent night 
in Fall 2016, the teachers and students used technology in several ways.  First, they had 
families submit family photos which were put into a slide show and run throughout the event on 
a large screen.  Secondly, during class time (as part of writing/technology) students created an 
"All About Me" report on Google slides with multiple headings, text and pictures.  They brought 
the mobile technology to the off-site location for the event and students were able to access 
their own report and share it with their family members.   
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Extended Day Tutoring 
This CSIS initiative continued from previous years. Students are targeted for additional school 
time primarily in the area of mathematics based on progress monitoring data. These data also 
informed which concepts are focused upon. Additionally, pre- and post- assessments are used 
to determine when a student has mastered a particular skill and ready to move on to the next. 
Over the course of 16 weeks, students identified for this extended time come to school early 4 
days per week for an extra hour of teaching and learning. The theory of action behind this work 
is that many students need to make more than one year’s worth of growth in in one year’s time 
in order to close the achievement gap and move closer to or reach grade level standards 
(Marzano, 2003) (OSPI: Bilingual Education Advisory Committee, 2011) (Professional 
Educator Standards Board, 2008).  
 

Math Interventions  
Washington School has a robust intervention system for students below standard with their 
reading skills. However, there is not a similar system for, nor resources to support, math 
intervention. In years past, CSIS funds have been used for extended day tutoring (see above) 
in order to provide math intervention. While impactful, and even with transportation provided, 
not all students who needed this intervention could access it since it occurred outside of school 
hours. Based upon some small scale efforts to utilize a new intervention resource, the school 
scaled up that effort in the Spring of 2017 to target below standard learners in all grades for 
math intervention. Two WWU graduate interns were hired full time to deliver these intervention 
lessons to small groups of students. Three paraeducators also participated. This staffing 
resource, combined with the intervention materials, which directly align to the classroom 
curriculum, was very successful. Students were identified by classroom teachers. They were 
assessed and then intervention lessons were targeted directly to their areas of need. Student 
growth during this 10-week intervention was very successful (an average of 16 weeks of 
growth for the 49 students that participated) and the model will continue in the 2017-18 school 
year. 

Close the Gender Gap 
During the pilot year, a review of student achievement data revealed several areas where boys 
performed significantly below their female classmates. Several initiatives now underway are 
helping to address this issue including: 1) the mentoring provided in Club de Lectura; 2) the 
Educational Technology Initiatives described above; 3) the Guided Language Acquisition 
Design (GLAD) training described in #5 below; and 4) Extended Day learning opportunities. 
The addition of the After School Wolf Clubs in 2016-17 is also part of this effort. 
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Graduation and Pathway to Teaching 
This approach is aimed at encouraging students to graduate from high school and creating a 
supported pathway to college and teacher education for underrepresented students. Beginning 
steps at the elementary level involved taking the students to visit the WWU campus, exposing 
them to the exciting learning opportunities that exist there and developing a level of comfort 
and anticipation that they could attend college in the future. During the last four years, more 
than 600 Washington School students visited the WWU campus and many of them have made 
several repeat visits. 
 
In the summer of 2016 the Mount Vernon School Board re-organized their strategic plan. While 
they retained the same four action plan areas, they placed these under the overarching goal of 
improving the percentage of students graduating from high school. The school board's 
aspirational goal reads,  
 
"100% of our students will graduate with the knowledge and skills necessary to be 
successful in post-secondary education, careers, and life." 
 
This goal resonated with teachers at Washington and immediately many messaging tactics 
emerged around the school during 2016-17. Teachers began talking with their respective 
grade levels about their graduation year. Bulletin boards displayed the goal and aligned 
previous goal setting language (which emerged from PLC training described below) to this 
longer term goal. The concepts of making plans and exerting effort to accomplish goals, which 
Washington students were familiar with from other goal setting efforts, were aligned to the high 
school graduation goal as part of this messaging effort. When the WWU interns graduated, an 
assembly was held in order to help the elementary students see the connection between the 
interns’ graduation and the high school goal. At the end of the year, former Washington 
students who were graduating from high school attended another school assembly to further 
reinforce those connections. This goal also led to Washington School's implementation of two 
new programs, Advisory and Wolf Clubs. Anecdotal evidence shows that these activities 
generated excitement among the students and they were eager to participate. 

Advisory 
Knowing the importance of relationships and social/emotional supports, Washington staff 
launched a bi-monthly advisory program in the second half of the 2016-17 school year. 
Students were organized into small multi-age groups and assigned to nearly every staff 
member, certificated and classified. Each staff member met with their advisory group, which 
provided additional adult connections for our students. Because so many staff were involved, 
advisory teams consisted of about 10 students. The multi-age dynamic also provided for 
wonderful older/younger connections during these meetings. Much of the content of the 
advisory time focused on social / emotional activities and support. The theory of action behind 
the advisory teams was to provide another reason for students to engage in school and 
another adult to build a relationship with at school, in hopes of those factors positively 
impacting engagement, behaviors and attendance.This idea for advisory came directly from 
staff thinking about initiatives we could take during elementary school that would support the 
long-term 100% graduation goal.  
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After School Wolf Clubs 
Many classified and certificated staff developed after school club offerings for students. These 
combined the interests and talents of staff with the interests of students. Students signed up 
for the club of their choice and over 100 students participated in these weekly after-school 
sessions. The sessions ran in the late fall and again in the spring. Transportation was provided 
to equitably provide access to the clubs. The theory of action for Wolf Clubs was similar to 
Advisory. The staff believed that offering these after school opportunities would enable 
students to build additional relationships with staff and positively impact engagement with 
school and attendance. Just like Advisory, the idea for the Wolf Clubs was generated to 
support the long-term 100% graduation goal.  
 

Attendance Committee 
Both of the above programs were partly developed to impact student attendance. Additionally, 
an attendance committee was formed in the 2016-17 school year. This group met quarterly to 
review student attendance patterns. The team organized attendance messages that were sent 
to all families. They monitored student absences and implemented "nudge" letters, which were 
delivered to targeted families, in Spanish or English as appropriate, in order to educate them 
about the impacts of missing school days. This trial leveraged efforts in other Mount Vernon 
schools and has now resulted in each district school adopting attendance goals and identifying 
staff to lead attendance improvement efforts.   

Club de Lectura 
In the Club de Lectura program offered during the Wolf Pack nights, older students mentor 
younger students in a heritage language program that enhances bilingual language 
development and English literacy (Prospera Initiatives, 2012) (Niehaus, Rudasill, & Alelson, 
2012). This program connects elementary students with mentors from the high school 
Recruiting Washington Teachers (RWT) class, the Skagit Valley College (SVC), and WWU. 
These partnerships form a multi-level cascading mentorship approach (Timmons-Flores, 2013) 
designed to support Hispanic and indigenous Mexican students through high school into higher 
education and to recruit some of these students into teacher education (Scontrino-Powell, 
2014).  
 
The cascading mentorship approach helps to create the supported pathway to teaching as 
represented in Figure 1, which is in Appendix B. 
 
In 2014, WWU approved a conditional acceptance agreement that offers SVC students an 
opportunity to apply to Woodring early and receive intensive advising through the Maestros 
Para el Pueblo program as they pursue their career goals.  

Teacher Preparation and Development 

Professional Learning Communities 
We have established a Professional Learning Community (PLC) approach in which pre-service 
teachers, teacher educators, in-service teachers, administrators and other educational and 
human service professionals participate in ongoing, collaborative professional development—
with P-5 student learning at the center (DuFour & Marzano, 2011) (McDonald, Mohr, Dichter, & 
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McDonald, 2013) (Gallimore, Ermeling, Saunders, & Goldenberg, 2009). Twenty-six teachers 
and specialists, the principal, and five WWU team members have attended DuFour PLC 
training and this data-based decision-making model has been implemented school-wide. 
Grade level teams adhere to the critical elements of effective collaboration as promoted by 
DuFour. These include the identification of essential learnings, agreed upon use of formative 
assessment, group analysis of formative assessment results, and teamwork around 
intervention and enrichment based upon those results.  
 
Another piece of the PLC framework is aimed at setting and achieving goals which has been a 
school-wide effort for the past three years. The CIS Coordinator has taken on the super-hero 
role of “Goal Man” and has had wonderful success.  He is recognized by students of all grades 
and has made close relationships through this role.  He has helped motivate students towards 
achieving their academic goals set by their grade level (math or reading).  This year the goal is 
schoolwide - attendance.  The students are very motivated because we are challenging 
another school in the district.   

Support for ELLs 
All of the teachers and specialists in the school are now trained in Guided Language 
Acquisition Design (GLAD). In addition, we have been including interns in school and district 
GLAD training whenever possible. The entire 2016 cohort of 27 interns completed the GLAD 
training (in conjunction with some experienced classroom teachers and new WWU faculty 
members) prior to doing their lead teaching in the winter quarter. The current cohort of 21 
interns will complete the training in December 2017. GLAD strategies support the learning of 
ELLs in content areas as they continue to develop their academic language skills. This 
innovation is an important strategy for ensuring that new teachers have the skills to teach in 
ways that close the achievement/opportunity gap. It also enables the interns & teachers to 
collaborate on GLAD implementation in the classroom, promoting mutual learning. (Deussen, 
Professional development for mainstream teachers of ELLs: Project GLAD and beyond, 2014) 
(Deussen, Autio, Miller, Lockwood, & Stewart, 2008) (Vanosdall, Klentschy, Hedges, & 
Weisbaum, 2007).  
 
The ELL specialist has been supporting the infusion of GLAD strategies into content learning 
and, in partnership with the teachers, has developed sentence frames to support academic 
language acquisition. (Echevarria, Short, & Powers) (National Institute for Excellence in 
Teaching, 2013).  
 
Four of the courses needed for an ELL endorsement are now available in hybrid versions 
(partially online) to increase access for off-site teacher candidates and in-service teachers so 
that more are able to obtain an ELL or bilingual endorsement.  We have faced a challenge in 
making this ELL online coursework more widely available because the number of ELL faculty 
in WCE has been barely sufficient to meet the need among candidates in our teacher 
preparation programs. That challenge has recently been addressed by WCE and a new faculty 
member with expertise in second language acquisition was hired in 2016. As a result, WCE is 
now offering a new program for practicing teachers who wish to gain an ELL 
endorsement:  https://wce.wwu.edu/eled/ell-endorsement-practicing-teachers 
 
The Dean of Woodring committed significant funds to make the ELL endorsement available to 

https://wce.wwu.edu/eled/ell-endorsement-practicing-teachers
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in-service teachers, and a newly-designed ESOL for Practicing Teachers program was piloted 
during the summer of 2016. We are exploring funding to support teachers at Washington 
School who wish to pursue this endorsement. 

Innovations in Teacher Education 
During the pilot year of the CSIS grant (2012-13), the Elementary Education Department 
placed a group of seven interns at Washington School for their 3-quarter internship. They 
graduated in December 2013 and reported high levels of satisfaction with the preparation they 
received. In the spring of 2014 an entire cohort of interns (20) was placed in the Skagit Valley. 
One large cluster was at Washington School; two other clusters were placed at schools in 
Mount Vernon and Burlington. This enabled us to offer coursework that occurs during Quarters 
1 & 2 in the Skagit Valley, to integrate the courses more closely with each other and with their 
school placements, and to use a place-based approach in the social studies methods class 
that deepened the interns’ learning about the local contexts of their students’ lives. This 
experiment was very successful and a second cohort of 23 interns started in spring 2015, all of 
them placed in Mount Vernon schools. The school district hired 5 of those graduates on 
conditional contracts in April, providing them with immediate employment and professional 
induction opportunities. This conditional hiring process was very well received by all 
stakeholders and proved to be a highly valued practice that the District intends to replicate in 
the future. The induction opportunities afforded the five early hires were very rich and are now 
viewed as part of the MVSD beginning teacher support system. An additional two graduates 
were hired during the spring and summer. In spring 2016, a cohort of 27 interns was placed in 
5 Mount Vernon schools and graduated March 2017. There is currently another cohort of 21 
interns in Skagit Valley schools. 

Classroom Assessment and Scoring System (CLASS) 
The CLASS is a classroom observation tool that assesses effective teacher/student 
interactions that correlate with improved student achievement (Teachstone, 2013). We have 
conducted workshops to introduce the tool to interns and some of the mentor teachers and the 
intern university internship coordinators (UICs). CLASS has been systematically integrated into 
ELED coursework and program assessments. We anticipate that the CLASS tool will provide 
an effective common framework and language for assessing the interns’ performance and for 
supporting their professional development.  
 

2. Research/Evidence 
 
We have cited supporting research as appropriate throughout this report. A complete 
bibliography is included in Appendix A. 

3. Partnerships 
 
We have developed a variety of partnerships to accomplish our CSIS goals: 

 Working with Community Action of Skagit County (CASC) to help families access wrap-
around services; 

 Developing trusting and mutually respectful relationships with families to support 
student success; 
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 Working with RWT and SVC to develop the cascading mentorship approach and to 
recruit teacher candidates for Woodring College of Education and eventually prepare 
more bilingual/bicultural teachers. 

 Fostering a strong relationship between the Mount Vernon School District, Washington 
School and the WWU Faculty (including ELED, SPED, Human Services, and School 
Counseling, with faculty from the Secondary Education program and Educational 
Administration likely to be involved soon) to develop a Professional Development 
District model to benefit K-12 students and to prepare new teachers. 

 
We began establishing these partnerships in the first year of the CSIS Grant and they have 
deepened and expanded each year. Such collaborations require time for planning and 
maintenance and, when funding expires, it may become difficult to support the current levels of 
partnership, particularly the outreach to families as much of this work has to occur after the 
school day and requires teacher time. To try to address this challenge, WCE and MVSD have 
begun working on an MOU that will establish additional partnership structures and possible 
funding sources.  

4. Stakeholder Equity  

 
The CSIS Team is making concerted efforts to increase stakeholder equity through the family 
engagement and partnership strategies described in #2. The teaching force in the Skagit 
Valley has remained predominantly composed of white Anglo teachers while the demographics 
have changed over the past decade with an increasing number of Hispanic and Mexican 
indigenous families immigrating into the area – primarily for agricultural work. For the long 
term, we are taking a grass roots approach to diversifying the teaching force in Skagit County. 
Through the Cascading Mentorship Approach described in #1, combined with an Alternative 
Route to Certification program recently offered by WWU and the Advising Action Project being 
conducted to help retain students of color in teacher education (described in #5), we intend to 
recruit and prepare a growing force of bicultural/bilingual teachers from the local area. A group 
of 16 bilingual paraprofessional candidates are beginning an alternative certification program in 
the Fall of 2018, which is offered by WCE in partnership with the Highline School District and 
others. Three Maestros graduates are currently in the Elementary Education program and one 
is in the Early Childhood/Elementary dual endorsement program. Two more are expected to 
apply to begin in January 2018. Overall, the ELED program accepted 35 students of color, 
about 29% of the total, during the 2015-16 academic year.  

5. Cultural Responsiveness 

 
Many of the initiatives described previously are enhancing cultural responsiveness in the 
school and among teacher educators and interns, most notably: 

 Family visits and the Parent Action Team; 

 Innovative uses of mobile technology; 

 GLAD strategies in the classrooms (Deussen, 2014) (Deussen, Autio, Miller, 
Lockwood, & Stewart, 2008); 

 Compassionate School model; 

 Recruiting and preparing Latino teacher candidates from the local community. 
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6. Assessments 

Student Achievement 
 
Tracking student achievement during the course of the CSIS grant has been extremely 
challenging. Standards and assessment requirements continue to change at the federal, state 
and district level thus making tracking data over time difficult. Our data are housed in various 
places and to date a data management system at the district level is not in place to make data 
collection and analysis more efficient. However, despite these challenges we have used data 
available to us to assess impact and make decisions. Curriculum Based Measures (CBM) in 
math and literacy (i.e. AIMSWeb) are regularly used to assess students’ skill levels and to 
decide on appropriate intervention strategies. The teachers use AIMSWeb to benchmark all 
children three times per year. Intervention specialists work with children who need additional 
support. The teachers and the intervention specialists do constant progress monitoring on 
targeted children. As children’s skills improve, they are replaced with other children who need 
this more intensive support. Mobile technology is being used to collect data in real time, to 
capture samples of student work for later reflection and as tools for personalized instruction 
and practice via such applications as Lexia and IXL, which offer dynamic diagnostic 
assessment.  
 
In 2016-17,we contracted with a university faculty member with a specialty in statistical 
analysis to take an in-depth look at our data to try to assess what measurable impacts our 
initiatives and interventions are having on student achievement. This analysis revealed several 
significant findings described below.  

In looking at scores on the Smarter Balanced Assessment (SBA) in Table 2 below, we see 
notable improvements in student achievement in math. Despite the challenges represented by 
the demographics of Washington students, there were numerous categories where the 
percentage of students meeting standard was above the state average. In grade 4, the four 
categories of ALL, Latinx, male and female are above the state average. In grade 5, male 
students met standard at percentages above the state average. The percentage of males 
meeting standard in math is especially noteworthy given the significant gap in achievement for 
boys when our project began in 2012. Further analysis of SBA math scores to determine the 
relative levels of performance reveals that, not only are Washington Latinx students being 
brought up to standard (Level 3), but they are demonstrating mastery at level 4 in percentages 
that exceed both the state and district averages.  

Despite the gratifying improvements in math, we note persistent challenges in the SBA ELA 
data: the percentage of students meeting standard in most demographic categories is below 
the state average. However, given the demographics of the school, with 29.3% of students 
identified as transitional bilingual, it should not be surprising that English language skills are 
lagging. When compared with schools of a similar demographic (focusing on percentage of 
free/reduced and percentage of ELLs), Washington students outperform others in that 
demographic.  
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We also ran a series of specialized tests comparing different groups of students from the 2024 
graduating class (students who were in 4th grade during the 2015-16 school year). This 
particular group of students was selected since they had attended Washington since at least 
grade 2, the first year of partnership project implementation, and thus had the most exposure 
to the numerous project interventions. Our analyses occurred in three stages: first, we 
analyzed the patterns of achievement in this group for males and females; second, the 
achievement of White vs. Latinx students; then we sorted the students into what we defined as 
a higher vs. lower impact group.  

When we ran comparisons between the two genders in our grade-level focus group, we 
discovered that there is no statistical difference in male and female mean scores in 2015 
or 2016 in either ELA or math. This represents a significant change from the situation in 2012 
when our school-university partnership project began. In 2012, our analysis of state- required 
standardized test scores from 2007 to 2012 showed a persistent gender gap, particularly in 
reading, for the boys.  

The second stage of our analysis involved comparison of the SBA scores of White and Latinx 
students currently in grade 5. Our finding was that there is no statistical difference between 
these two groups means that the achievement gap has been essentially closed in math 

for the Latinx students currently in grade 5.   

The third stage of our analysis compared the achievement between the students who have 
been at Washington for the duration of the partnership project vs. those who may have entered 
the school later. Our theory was that to better see the effects of our project, we ought to look at 
the students who have been most highly impacted by our initiatives, simply because they have 
remained at the school for the duration of the grant. These data indicate that Latinx 
students who had attended Washington since grade two scored significantly higher in 
math than those who entered the school later.  

In summary, what do these SBA data on the percentage of Washington students in grades 3-5 
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who are achieving standard, as well as the deeper analysis of score data tell us? The most 
important (and gratifying) result is that the data reveal a closing of the achievement gap in two 
demographics: between White and Latinx students in math, and between males and females in 
both the math and the ELA assessment. Despite that very positive improvement, however, a 
gap persists between Latinx and White students on the SBA in English Language Arts in both 
2015 and 2016. White students continue to outperform Latinx. Given the number of English 
Learners among the Latinx students at Washington, the gap in ELA is undoubtedly more 
challenging to close, but it remains a focus for the staff at Washington and for the partnership 
team.  

Behavior Intervention 
Attendance and discipline referral data is being used to help assess the effectiveness of the 
school's efforts to implement positive behavior strategies (Described in #7.) as well as 
initiatives designed to offer engaging curriculum and instruction and to provide scaffolding for 
ELLs in the classroom (i.e. GLAD, educational technology). Figure 2 shows that there has 
been a general decline in behavior referrals due to these efforts. 

 
Figure 2 Behavior Office Referrals September 2013 – June 2017 

Teacher Candidates 
Varied data sources are being collected and analyzed to: 

 Identify the strengths and weaknesses of teacher candidates in order to make 
programmatic improvements.  

 Compare the professional development of Washington interns to the rest of their cohort 
to determine the extent to which features in the school setting are conducive to intern 
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learning.  

 Compare the preparation of interns placed in Mount Vernon to state averages.  
 
These data sources include: 

 Teacher Performance Assessment (TPA) scores  

 West E Test scores 

 Capstone course evaluations (e.g., ELED 492 and ELL SIOP assessments) 

 ELED Final internship evaluations conducted by University Internship Coordinators 

 Teacher Education Internship Survey  

 WCE Intern Development and Evaluation System (IDES). 

 The Classroom Assessment Scoring System (CLASS) (Teachstone, 2013).  
 
Our first cohort of interns that was placed at Washington School (n=7) completed the TPA in 
2013 and the second cohort that was all placed in Skagit Valley schools (n=22) completed it in 
2014. The third cohort that was placed in all Mount Vernon Schools (n=23) completed it in Fall 
2015 and a fourth cohort (n=27) completed it in Fall 2016. 100% of the interns passed the 
TPA, although the scores for the first cohort were non-consequential. The average score for 
the other cohorts was slightly above the national average. 
 
On the Internship Survey, graduating interns rated their internship placements as average to 
above average in all areas, with the first cohort rating their experiences consistently higher 
than most.  
 
One of our primary goals has been to prepare new teachers who have a repertoire of core 
practices effective for diverse learners and the dispositions for becoming an excellent 
community teacher (Murrell, 2001). Closing the achievement/opportunity gap requires that 
these teacher candidates be prepared for the student populations in high-need schools where 
at least 60% of students are eligible for a free or reduced price lunch. We analyzed data on 
where ELED graduates from two different groups were hired as teachers to determine if there 
were any differences in terms of whether or not they chose to teach in high-need schools. 
Group 1 (n=39) was composed of two cohorts who had done their internship in the Skagit 
River valley. Nearly all were in the Mount Vernon School District (MVSD), although one small 
cluster of interns was in a school with similar demographics in an adjoining district. This Group 
1 (n=36) included the cohorts who graduated in winter 2015 and 2016. Group 2 (n=43) 
included two cohorts who had NOT done their internship in the Skagit Valley. This group was 
composed of interns who graduated one quarter after the Group 1 cohort—in spring 2015 and 
spring 2016. In general, the interns in the Group 2 cohorts, were in schools that were less 
diverse and had lower poverty measures than those in Group 1. A much higher percentage 
of the Skagit Valley interns who did their final preparation in high-need schools are now 
working in high-need schools throughout the state, suggesting that both they and the 
principals of high-need schools who hire them feel they are well-prepared to teach the 
diverse students who are often represented in the achievement/opportunity gap data. 
 
Group 1: Two place-based community cohorts (n=36) — 22 are currently employed in high-
need schools = 61%; 10 in MVSD (27.7%) 
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Group 2: Non-place-based cohorts (n=43)—16 employed in high-need schools = 37% 

Teachers & Teacher Candidates 
We are using a number of instruments to document the growth of practicing teachers that 
results from various professional development efforts designed to further the goals of the CSIS 
project (i.e. supporting ELLs, promoting family engagement, integrating mobile technology, 
mentoring interns) 
These include: 

 Pre- and post- surveys (self-reports) 

 Observational assessments (CLASS and Project GLAD Observation Protocol) 

 Portions of the TPEP 
 
Our goal was to have all the teachers at Washington School and all of the WWU faculty who 
teach intern and ELL courses at the university trained in GLAD (described in #5 above) by 
2016. As of June 2017, 100% of the teachers at Washington School have completed Tier 1 
GLAD training and we are monitoring the implementation of GLAD strategies in the classrooms 
by conducting periodic surveys of both teachers and interns. Using these data we can plan 
appropriate support and coaching as well as make decisions about possibly integrating GLAD 
more systematically in ELED coursework. Full implementation of all the GLAD strategies 
typically takes 4 or 5 years.  

Another project goal was to increase the number of ELED candidates who graduate with an 
ELL endorsement. Figure 3 demonstrates that we have been gradually achieving that goal The 
spike in 2014-15 is due to a cohort of students in an alternative certification program for 
paraeducators that was offered in addition to the regular certification programs. 

 

Figure 3 Number of ELL Endorsements Earned  

As noted previously, a new WCE ELL faculty hire, a significant commitment of WCE funds to 
make online coursework more available to both teacher candidates and in-service teachers, as 
well as the PESB retooling funds are likely to greatly enhance CSIS efforts in this area. 
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Diversifying the Teaching Workforce 

Although the Cascading Mentorship approach we are using and the Maestros Para el Pueblo 
program are very new, we are already seeing positive results. Three Maestros graduates are 
currently in the Elementary Education program and one is in the Early Childhood/Elementary 
dual endorsement program. Two more are expected to apply to begin in January 2018.  

7. Implementation Progress 
 
Based on the Comprehensive School Review and other needs assessments conducted in Fall 
2012, we piloted several promising initiatives during the planning year including Extended Day 
tutoring, family visits, WWU visits, use of mobile technology, and the placement of an intern 
cluster in the school. The initial success of these initiatives encouraged us to continue and 
expand on them in our Implementation Plan.  
 
In the first years of implementation, we focused on building capacity in specific areas: 

 School-wide professional development in the DuFour PLC model and GLAD so that 
everyone is working together on common goals with common language. 

 Family engagement designed in response to families’ expressed desires and needs, 
focused on tapping and utilizing family funds of knowledge. 

 Purchasing mobile technology and providing professional development to support its use. 

 Developing the infrastructure for the cascading mentoring approach to support the 
pathway to teaching through the RWT and Maestros Para el Pueblo programs.  

 Expanding the teacher education presence in the Valley and developing a place-based 
curriculum for interns. 

 Providing mentoring support for cooperating teachers. 

 Developing on-line coursework for the ELL endorsement. 

 Hiring an on-site coordinator for the CIS program to connect families with needed 
community resources to help relieve the negative impacts of Adverse Childhood 
Experiences (ACEs) 

 
During our final year, we will be supporting continued implementation and expansion in all 
these areas while working closely with the Mount Vernon School District and University to 
move toward lasting partnership structures. For a more detailed timeline of these activities, see 
Appendix C. 

8. Scalability and 9. Sustainability 

Local Partnerships  
We are developing partnerships with local agencies such as Head Start and the Community 
Action agency that will continue and have lasting benefits long after the CSIS grant funding is 
finished. However, as noted earlier, the family outreach efforts will be difficult to sustain without 
funding to pay for teacher time beyond the school day.  

Recruiting Bilingual Teachers 
In addition to the above initiatives, the Cascading Mentorship approach described in #1 is 
designed to enhance the long-term sustainability of the CSIS efforts by preparing future 
teachers who come from the same cultural and language backgrounds as the students. In 
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cultures that value strong family and social connections, this relationship-based approach is 
critical to supporting first generation students as they progress into higher education. However, 
lack of financial resources is a significant barrier for many of these students and we will be 
exploring a variety of scholarship and other funding sources to support them.  

Enhancing Teacher Qualifications 
As described in #6 above, the development of online ELL courses will make it possible for 
practicing teachers and non-traditional students from a wide geographic area to obtain an ELL 
endorsement. This program will be available after the CSIS funds are no longer available as 
one of the regular ELED offerings through WCE. Practicing teachers may be able to use 
retooling funds to pay a portion of the tuition for this endorsement. See previous link to 
information about this WCE ELL endorsement program for inservice teachers. 
 
Also, as the district is able to hire new bilingual/bicultural teachers, this will bring diverse 
cultural and experience assets into the schools that will be shared with current veteran 
teachers. 

Ongoing University Presence 
The partnership itself will continue beyond the CSIS grant timeline as we continue to 
collaborate on preparing interns for working with students and their families from diverse 
backgrounds. We are actively exploring ways to increase the university presence in Skagit 
Valley by means of the initiatives in #1 above and by working more closely with SVC. 

Dissemination 
Our project has presented at numerous regional and national conferences. Several articles 
have been published or are under review and several other publishing projects are underway.  
This dissemination will extend our work beyond the Skagit Valley.  

Alignment with District Goals 
One of our primary strategies in regard to scalability and sustainability is to keep our CSIS 
initiatives aligned with school board and district goals, as well as with the long-term plans of 
the district's technology initiatives. By doing so, we ensure district level support that enables 
our initiatives to influence programs and practices in other Mount Vernon Schools and we 
anticipate district investment in our initiatives beyond the life of the grant funding. 
 
Since the beginning of the CSIS partnership, there has been regular communication with the 
Mount Vernon School Board. In Fall 2013 the school board met in Washington School during 
the student day to receive an update on our CSIS initiatives and to visit classrooms in order to 
see these initiatives in action. Over the past three years they have also asked for presentations 
about our family engagement initiatives, the Bergen partnership evaluation, and the internship 
experience.  
 

The following initiatives are already having an impact throughout the Mount Vernon school 
district and were planned with district goals in mind. They also have promise for other districts 
in the state. 

 The use of progress monitoring tools such as AIMSWeb: These provide teachers with 
the data needed to make individualized intervention and enrichment plans for children. 
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Use of this tool is now a district initiative. 

 Family engagement initiatives starting with Family Visits: The district hired Anne Jones 
who has been our family engagement coordinator the past two years to work with all 
elementary schools in the district to promote family involvement in the schools. She has 
also contributed to a major family engagement initiative in the Burlington-Edison district.  

 Combined family literacy: By addressing the literacy needs of many age levels on one 
night in one location, we expect to multiply the impact of any one strategy by itself. The 
School Board observed at the school during one of these evenings and is following this 
model closely. 

 Parent Action Team: This team will grow over time and continue to provide a forum for 
parent involvement and leadership in school planning and programming. Already the 
school has experienced an increase in Spanish speaking parents attending school 
events and traditional parent group meetings. Parent Action Team members will also 
continue to promote and participate in Family Visits, which significantly and positively 
alter the relationship between school, families and students.  One parent volunteered to 
participate in the District’s boundary adjustment committee this year. 

 Mobile technology: Initiatives at Washington school build upon significant investments in 
technology throughout the district and are in line with MVSD plans to increase mobile 
technology and student access to technology in each school. The community’s support 
for a technology levy creates these opportunities district wide. While staying aligned 
with the district technology initiatives, Washington School has been able to move faster 
and pilot uses of technology for teaching, learning, and assessment. The development 
of two 1:1 classrooms at Washington enables the District to learn from the school’s 
experiences as plans are generated to replicate similar types of student access in the 
District. The MVSD Digital Literacy Specialist has been integral to teacher and intern 
professional development at Washington School and two WCE faculty members with 
expertise in educational technology have spent their 2-quarter sabbaticals in MVSD. 
The MVSD Digital Literacy Specialist has been an adjunct instructor for sections of the 
IT 442 Instructional Technology course at WWU, adding to the linkages between WWU 
and MVSD around teacher preparation and professional development. 

 Communities in Schools: This appears to be a logical extension of family engagement 
efforts, targeting the hardest to reach families. Often, the challenge that emerges with 
these families is poor student attendance and an inability to reach parents. CIS has a 
proven track record of reaching and supporting these families through staff focused 
primarily on this type of outreach. The school established a CIS coordinator at 
Washington School in January 2015, under the umbrella of the Whatcom County CIS 
Program. The usefulness of this resource has inspired the District to fund two additional 
positions serving three schools. 

 Trauma Sensitive Schools: The MVSD has started offering ACEs and Compassionate 
Schools training as part of their district-wide professional development offerings. 

 At a Board retreat in Summer 2016, the Mount Vernon School Board established a new 
goal of achieving a 100% high school graduation rate. School efforts in support of this 
goal were described in Section 1 above.  

Place-Based Teacher Preparation and Professional Development 
Figure 4 below shows the rapid expansion of the teacher education presence in the Mount 
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Vernon School District and the evolution of the partnership between WWU and not just 
Washington School, but with the entire district, in preparing new teachers who are capable of 
working in schools with large ELL and low income populations. As described above, each year 
since the inception of the CSIS project, we have placed a cohort of interns, in increasingly 
larger numbers, in Mount Vernon elementary schools.  This has enabled us to offer 
coursework that occurs during Quarters 1 & 2 in Mount Vernon, to integrate the courses more 
closely with each other and with their school placements, and to use a place-based approach 
in the social studies methods class, which has deepened the interns’ learning about the local 
contexts of their students’ lives.  
 
Having a high concentration of interns in one district has also made it possible to focus 
professional development opportunities for interns and their collaborating teachers (CTs) on 
local and relevant needs such as support for ELL students by means of GLAD strategies 
implemented widely in classrooms, mentoring, and adoption of new curriculum (math). In turn, 
these opportunities support collaboration and mutual learning between the intern and CT and 
amplifies the impacts on student learning in the classrooms. 
 
In Spring 2016, the Mount Vernon School District initiated a program to hire 5 of the graduating 
interns on conditional contracts, providing them with immediate employment and professional 
induction opportunities. This conditional hiring process was very beneficial to the district as 
well as to the graduates. The district is able to reap the rewards of their substantial investment 
in preparing new teachers; they have advance knowledge of the candidates’ skills and abilities; 
and they are able to recruit very capable beginning teachers early in the hiring season during a 
time of teacher shortages. The induction opportunities afforded the five early hires were very 
rich and are now viewed as part of the MVSD beginning teacher support system. The district 
expects to continue and expand on this initiative in the coming years. Five additional WWU 
graduates were hired by the district for the 2017-18 school year. 
 
In looking ahead to sustaining the partnership between WWU and Mount Vernon beyond CSIS 
funding, we are piloting a new Intern Mentoring Model during 2017-18 that will involve a new 
Faculty Liaison position and expanded roles for Collaborating Teachers in the mentoring and 
evaluation of interns. The WWU ELED faculty is looking to this pilot to inform them about future 
permanent changes to the mentoring and evaluation system for all interns.  
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Figure 4 
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Intern Courses held in 
Mount Vernon and take 
place-based approach.

PD for interns and CTs 
focused on mentoring 
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new math curriculum.
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Implementation 
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receive GLAD training.
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Professional 
Development District 

model.
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program.
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Appendix B   

Figure 1: Supported Pathway to Teacher Education 
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Appendix C: Timeline of CSIS Project 
 

When What  Who 

Fall 2012 Comprehensive School Review CEE 

 RTI Review Dr. Leanne Robinson 

 ELED Recruitment and Retention 
Review 

ELED 

 WAKids Data Review Susan Donnelly 

 Conducted mobile technology and 
AIMSWeb PD 

MVSD and WWU 

 Conducted mentor teacher PD Dr. David Carroll, Dr. 
Joanne Carney 

 Conducted family visit PD Anne Jones 

Winter 2013 Initiated family visits Anne Jones and school 
staff 

 Piloted extended day program School staff 

 1st ELED intern cluster began 3 qtr. 
Internship. School also hosted 
Human Services and School 
Counseling interns. 

Washington School staff 
& ELED 

Spring 2013 Conducted first WWU field trips for 
2nd and 3rd grades 

Susan Donnelly 

 Developed online ELL courses Jen Green, Joy Wiggins 

 Presented to MV School Board 
about family engagement initiatives 

Anne Jones 
School staff 

Fall 2013 Revisited families with menu of 
family literacy possibilities 

Anne Jones and school 
staff 

 Launched 16 week extended day 
tutoring program 

School staff 

 Conducted 1st GLAD training Dr. Marsha Riddle Buly 
Dawn Christiana 

 Mentor Coordinator began to 
connect with RWT and SVC to 
develop pipeline to teaching 

William Enriquez 

 Conducted focus groups with 
graduating interns and CTs 

Dr. Joanne Carney and 
Susan Donnelly 

 Conducted Club de Lectura tutor 
training 

Anne Jones 
William Enriquez 

 Launched PBIS  Bill Nutting 
Kevin Schwitter 

 Launched 1-1 iPad classroom with 
24/7 access. Developed innovative 
uses of mobile technology for 
instruction and assessment. 

Dr. Joanne Carney 
Lori Sadzewicz 

 Presented at NNER conference Dr. Marilyn Chu 
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about family engagement work Anne Jones 

Winter 2014 Launched Family Literacy Nights: 

 Club de Lectura  

 Family Read 

 Library/technology access 

William Enriquez 
Anne Jones 
School staff 
RWT, SVC and WWU 
student mentors & faculty 

 Conducted placement process for 
entire cohort of 20 ELED interns in 
Skagit Valley Schools. Conducted 
2nd mentor teacher PD 

Susan Donnelly 
Dr. David Carroll 
Dr. Joanne Carney 

 Became familiar with Bergen Model 
of Collaborative Functioning and 
began plans to collaborate with Dr. 
Hope Corbin 

WWU Faculty 
Bill Nutting 
Andrea Clancy 
Susan Donnelly 

 Presented at NCCE conference 
about math instructional innovations 
with iPads 

Lori Sadzewicz 
Dr. Joanne Carney 

Spring 2014 Added ESL class to Family Literacy 
Nights 

Skagit Community Action 
Agency 

 Conducted family visits with families 
transitioning to middle school 

Anne Jones  
School staff 

 Launched integrated TE coursework 
in Skagit Valley 

Dr. Joanne Carney 
Dr. David Carroll 

 Launched Maestros Para el Pueblo 
Club at SVC.  

William Enriquez 
Daisy Padilla 

 University approved conditional 
acceptance agreement for potential 
ECE and ELED students from SVC 

WWU & Maestros Para el 
Pueblo 

 Conducted poverty simulation Dr. John Korsmo 

 Began the formation of a Parent 
Action Team 

Dr. John Korsmo 
Anne Jones 
Bill Nutting 

 1st Group of teachers and university 
faculty attended DuFour PLC 
Training 

 

 Began exploring use of CLASS for 
intern preparation and evaluation. 
Co-Coordinator attended training. 

Susan Donnelly 
Dr. Marilyn Chu 
Dr. Joanne Carney 
Dr. David Carroll 

 Presented at WABE conference 
about mobile technology and GLAD 

Dr. Joanne Carney 
Dr. Marsha Riddle Buly 
School staff 

Summer 2014 Additional school and university 
faculty attended DuFour PLC 
Training 

 

 Conducted 2nd GLAD training Dr. Marsha Riddle Buly 
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Dawn Christiana 

Fall 2014 Ongoing coaching for ELL sheltered 
instruction and GLAD 
implementation 

School staff 
Dr. Marsha Riddle Buly 

 Conducted school review focusing 
on WELPA scores 

CEE 

 Anne Jones, our Family Engagement 
Coordinator hired by MVSD to 
implement family engagement 
initiatives district wide 

 

 Conducted evaluation using Bergen 
model 

Dr. Hope Corbin 

 Launched implementation of DuFour 
model PLC process 

Bill Nutting 
School and university 
faculty 

 Launched 2nd 1-1 iPad classroom 
with 24/7 access 

Vonnie Reep 

 Continued extended day tutoring 
program 

 

 Began exploring use of CLASS with 
interns, CTs and UICs 

Susan Donnelly 
Dr. Marilyn Chu 

 Presented 2 sessions at NNER 
conference. Article about family 
engagement work published in 
NNER Journal. 

School and university 
faculty 

 Conducted fall family visits instead of 
conventional parent teacher 
conferences 

 

 Began exploring CIS model  

Winter/Spring 
2015 

Re-launched Family Literacy Nights 
adding Spanish class (now Wolf 
Pack Nights) 

Andrea Clancy 
School and university 
faculty 

 Worked with Daisy Padilla at SVC to 
recruit potential teacher candidates 

Dr. David Carroll 
Dr. Joanne Carney 

 Disseminated report from Dr. Hope 
Corbin and wrote article for 
publication 

Dr. Hope Corbin 
Dr. Joanne Carney 
Dr. Marilyn Chu 
Susan Donnelly 

 Conducted focus groups and 
surveys to evaluate interns’ and CTs’ 
experience with TE innovations 

Dr. Joanne Carney 
 

 Hired a CIS on-site coordinator Bill Nutting 

 Parent Action Team wrote article for 
Journal of Educational Controversy 
and presented at WWU’s 
Educational Law and Social Justice 

Dr. John Korsmo and 
team members 
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Forum 

 Began third cohort of interns all 
placed in Mount Vernon schools 

 

Fall 2015 Ongoing coaching for ELL sheltered 
instruction and GLAD 
implementation 

Dr. Riddle Buly 
School staff 

 Continued implementation of DuFour 
model PLC process 

School staff 

 Continued implementation of CIS 
Model 

Adam Walker 
School staff 

 Partnered with WWU Math 
Education faculty to provide support 
for adoption of new district math 
curriculum and mentoring PD. Intern-
CT pairs attended together. 

WWU Faculty 

 Continued extended day tutoring 
program 

School staff 

Winter/Spring 
2016 

Re-launched Wolf Pack Family 
Nights  

School staff 

 Conducted focus groups and 
surveys to evaluate interns’ and CTs’ 
experience with TE innovations 

Dr. Joanne Carney 
Susan Donnelly 

 Attended and made presentations at 
NAPDS Conference 

Dr. Marilyn Chu 
Dr. Marsha Riddle Buly 
School teachers 

 MVSD initiated “conditional hiring” of 
graduating interns and began 
induction program 

 

 Began fourth cohort of interns placed 
in 5 Mount Vernon schools 

 

 Initiated PD on ACEs awareness and 
Compassionate Schools Model 

Dr. Susan Kincaid 
School staff 

Fall 2016 Ongoing coaching for ELL sheltered 
instruction and GLAD 
implementation 

Dr. Riddle Buly 
School staff 

 Continued implementation of DuFour 
model PLC process 

School staff 

 Continued implementation of CIS 
Model 

Adam Walker 
School staff 

 Continued extended day tutoring 
program 

School staff 

 Conducted Tier 1 GLAD training for 
interns and refresher for teachers 

Dr. Marsha Riddle Buly 
Dawn Christiana 

 Early program practicum students 
placed at Washington 

WWU faculty 
Washington teachers 

 Development of MOU between WCE faculty 
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Woodring and MVSD  CSIS Advisory Team 
Dr. Carl Bruner 
Dr. Fracisco Rios 

Winter/Spring 
2017 

Re-launched Wolf Pack Family 
Nights 

School staff 

 Attended and made presentations at 
NAPDS Conference 

Dr. Marilyn Chu 
School teachers 

 Began fifth cohort of interns placed 
in 5 Mount Vernon schools 

 

 Developed plans for new intern 
mentoring/evaluation pilot 

CSIS Advisory Team 

 Purchased and circulated resources 
for Compassionate School model 

School staff 

Summer 2017 Initiated Summer Bookmobile 
program 

Adam Walker (CIS 
Coordinator) 
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	Washington Elementary School & Western Washington University 
	 
	Introduction 
	 
	Ethnically, the students at Washington Elementary School are primarily either Hispanic (63%) or white (33%). A percentage of the students listed as Hispanic are actually of indigenous origin from Oaxaca whose families may not speak either Spanish or English initially. Just under 80% qualify for free or reduced lunch. A third (33%) of the students receive Transitional Bilingual services and about 25% of the students live in migrant families who move frequently for work. Overall, these figures exceed state av
	 
	An analysis of recruitment and retention efforts in elementary teacher education at WWU revealed that, despite efforts to increase the number of candidates from underrepresented groups into the program, more work was needed to maintain steady progress in this area (WCE Recruitment and Retention Task Force, 2010). Candidates in the program (and current teachers at Washington School) continue to be predominantly white, middle class females who do not share the language and background of most of the students a
	 
	As a result of these findings, and in accordance with the recommendations made by the Center for Educational Effectiveness that conducted the needs assessment, we focused our efforts on developing the following innovative practices: promoting family engagement in the school by conducting family visits and developing parent leaders; enhancing family literacy in both English and Spanish; developing a supported pathway to teaching for local students in order to diversify the teaching force in the future; using
	 
	The substantial funding from the CSIS Grant allowed us to tackle the variety of barriers to learning that hampered children and teachers at Washington School in a holistic way. As we learned more about the families and their circumstances, we have been able to add new initiatives tailored to the needs of the school. We have continuously sought ways to dovetail our initiatives so that they support and amplify each other to get the most impact for every dollar spent. In this way, we have developed synergies t
	 
	Below is a logic model chart (Table 1) that gives some idea of how the various initiatives fit together and lead to the desired changes and outcomes. 
	 
	 
	Figure
	 
	Figure
	 
	In addition, we have, throughout the project, kept one eye towards the end of the grant. What needs to be sustained beyond the CSIS funding and how can that be achieved? This will be one of our prime efforts during this, the last year of our grant support and is discussed in more detail in Sections 8 and 9 (Scalability and Sustainability). 
	 
	1. Innovative Practices 
	Family Engagement Initiatives 
	During the pilot year, school faculty visited with 16 volunteer families with successful results (Tang, Dearing, & Weiss, 2012). As a result of the information gained from the family visits and other conversations, family engagement activities during our first three implementation years focused on deepening relationships, developing trust and offering family literacy opportunities.  
	Wolf Pack Nights (formerly Family Literacy Nights) 
	In 2013-14 we began offering Family Literacy nights once per week in the winter and spring, with activities for a variety of age levels in the same location. These nights were primarily aimed at the Hispanic and Mixteco families and included a FamilyRead class for parents with young children, Club de Lectura for intermediate students (see description under the Pathway to Teaching section below), and an ESL class for adults. In 2014-15, the evening activities were expanded to appeal to a wider range of famil
	Parent Action Team 
	Based upon their participation in the family literacy night program, a small group of Spanish speaking parents was identified to join key staff and two key leaders from the school’s parent leadership group to form a Parent Action Team (Delgado-Gaitan, 2004) (Lawson & Alameda-Lawson, 2013) (Warren, Hog, Rubin, & Uy, 2009). The purposes of the Parent Action Team included: 
	 Provide school leadership opportunities for Spanish speaking parents; 
	 Provide school leadership opportunities for Spanish speaking parents; 
	 Provide school leadership opportunities for Spanish speaking parents; 

	 Promote the continuation of Family Visits; 
	 Promote the continuation of Family Visits; 

	 Utilize the relationships these key Spanish speaking parents have with other; Washington parents to mobilize increased levels of school participation and support 
	 Utilize the relationships these key Spanish speaking parents have with other; Washington parents to mobilize increased levels of school participation and support 

	 Create a forum for Spanish speaking parents to be heard and to contribute to school programming and planning. 
	 Create a forum for Spanish speaking parents to be heard and to contribute to school programming and planning. 


	Facilitated by Dr. John Korsmo, a professor in the Human Services program at Western Washington University, this group began meeting in Spring 2014 and continued through 2015-16. The Parent Action team positively influenced school planning with several family events such as family visits, the back-to-school barbecue, the timing and focus of parent conferences and the Wolf Pack Nights. Although this group did not continue to meet formally during 2016-17, the Spanish-speaking parents involved continued to att
	Communities in Schools 
	Despite the success of the family engagement efforts in connecting with Hispanic and Mixteco families, school staff still struggled to reach a smaller segment of the parent population. Typically, these parents have experienced generational poverty and alienation from school; often the resulting challenge for their children is regular attendance. Previous efforts to connect with these parents were very labor intensive and sadly produced little positive change. In Spring 2014, Dr. Korsmo led a poverty simulat
	Compassionate School Model 
	As trusting relationships deepened between the school and families, so did knowledge about the challenges families are dealing with and, in some cases, these stem from traumatic experiences and result in children exhibiting extreme behaviors in school. Teachers began to 
	express a need for more knowledge and support in helping these children. In the spring of 2016, the school contracted with Dr. Susan Kincaid to offer a hybrid course that included a face-to-face workshop plus online modules aimed at helping school personnel understand the effects of adverse childhood experiences (ACEs) on learning and to investigate the Compassionate School Model (Wolpow, Johnson, Hertel, & Kincaid, 2016). The effects of this work continued to be evident throughout the 2016-17 school year a
	Educational Technology Initiatives 
	The utilization of instructional technology promoted by CSIS activities aligns with the district's effort to increase mobile technology in classrooms. In many cases Washington teachers have been more prepared for and more interested in using mobile technology as a teaching and learning tool due to the opportunities provided through the grant. 
	 
	During the pilot year, K-2 teachers explored the use of iPads in conjunction with launching the use of AIMSWeb to assess and monitor the progress of students in math (August, Branum-Martin, Cardenas-Hagan, & Francis, 2009) (Bradley, Danielson, & Doolittle, 2005). District and university staff also introduced some curricular applications. In 2013-14, iPad/iPod carts were purchased for each grade level to extend this work. Interns drew on their previous teacher education coursework to model mobile technology-
	 
	As digital technology tools have become more ubiquitous at the school and teachers more experienced in using technology for instruction and assessment, iPads and other devices have been used for a wide range of innovative purposes. They have provided teachers with useful assessment data, and provided students with differentiated support and remediation, graphic formats in accord with GLAD strategies, additional practice in oral language, and the capacity to express their knowledge in a multimedia format (Fu
	 
	In addition to enhancing instruction and assessment in the classrooms, mobile technology tools are being used to enhance relationships with families. During the 1st grade parent night in Fall 2016, the teachers and students used technology in several ways.  First, they had families submit family photos which were put into a slide show and run throughout the event on a large screen.  Secondly, during class time (as part of writing/technology) students created an "All About Me" report on Google slides with mu
	 
	Extended Day Tutoring 
	This CSIS initiative continued from previous years. Students are targeted for additional school time primarily in the area of mathematics based on progress monitoring data. These data also informed which concepts are focused upon. Additionally, pre- and post- assessments are used to determine when a student has mastered a particular skill and ready to move on to the next. Over the course of 16 weeks, students identified for this extended time come to school early 4 days per week for an extra hour of teachin
	 
	Math Interventions  
	Washington School has a robust intervention system for students below standard with their reading skills. However, there is not a similar system for, nor resources to support, math intervention. In years past, CSIS funds have been used for extended day tutoring (see above) in order to provide math intervention. While impactful, and even with transportation provided, not all students who needed this intervention could access it since it occurred outside of school hours. Based upon some small scale efforts to
	Close the Gender Gap 
	During the pilot year, a review of student achievement data revealed several areas where boys performed significantly below their female classmates. Several initiatives now underway are helping to address this issue including: 1) the mentoring provided in Club de Lectura; 2) the Educational Technology Initiatives described above; 3) the Guided Language Acquisition Design (GLAD) training described in #5 below; and 4) Extended Day learning opportunities. The addition of the After School Wolf Clubs in 2016-17 
	 
	Graduation and Pathway to Teaching 
	This approach is aimed at encouraging students to graduate from high school and creating a supported pathway to college and teacher education for underrepresented students. Beginning steps at the elementary level involved taking the students to visit the WWU campus, exposing them to the exciting learning opportunities that exist there and developing a level of comfort and anticipation that they could attend college in the future. During the last four years, more than 600 Washington School students visited t
	 
	In the summer of 2016 the Mount Vernon School Board re-organized their strategic plan. While they retained the same four action plan areas, they placed these under the overarching goal of improving the percentage of students graduating from high school. The school board's aspirational goal reads,  
	 
	"100% of our students will graduate with the knowledge and skills necessary to be successful in post-secondary education, careers, and life." 
	 
	This goal resonated with teachers at Washington and immediately many messaging tactics emerged around the school during 2016-17. Teachers began talking with their respective grade levels about their graduation year. Bulletin boards displayed the goal and aligned previous goal setting language (which emerged from PLC training described below) to this longer term goal. The concepts of making plans and exerting effort to accomplish goals, which Washington students were familiar with from other goal setting eff
	Advisory 
	Knowing the importance of relationships and social/emotional supports, Washington staff launched a bi-monthly advisory program in the second half of the 2016-17 school year. Students were organized into small multi-age groups and assigned to nearly every staff member, certificated and classified. Each staff member met with their advisory group, which provided additional adult connections for our students. Because so many staff were involved, advisory teams consisted of about 10 students. The multi-age dynam
	After School Wolf Clubs 
	Many classified and certificated staff developed after school club offerings for students. These combined the interests and talents of staff with the interests of students. Students signed up for the club of their choice and over 100 students participated in these weekly after-school sessions. The sessions ran in the late fall and again in the spring. Transportation was provided to equitably provide access to the clubs. The theory of action for Wolf Clubs was similar to Advisory. The staff believed that off
	 
	Attendance Committee 
	Both of the above programs were partly developed to impact student attendance. Additionally, an attendance committee was formed in the 2016-17 school year. This group met quarterly to review student attendance patterns. The team organized attendance messages that were sent to all families. They monitored student absences and implemented "nudge" letters, which were delivered to targeted families, in Spanish or English as appropriate, in order to educate them about the impacts of missing school days. This tri
	Club de Lectura 
	In the Club de Lectura program offered during the Wolf Pack nights, older students mentor younger students in a heritage language program that enhances bilingual language development and English literacy (Prospera Initiatives, 2012) (Niehaus, Rudasill, & Alelson, 2012). This program connects elementary students with mentors from the high school Recruiting Washington Teachers (RWT) class, the Skagit Valley College (SVC), and WWU. These partnerships form a multi-level cascading mentorship approach (Timmons-Fl
	 
	The cascading mentorship approach helps to create the supported pathway to teaching as represented in Figure 1, which is in Appendix B. 
	 
	In 2014, WWU approved a conditional acceptance agreement that offers SVC students an opportunity to apply to Woodring early and receive intensive advising through the Maestros Para el Pueblo program as they pursue their career goals.  
	Teacher Preparation and Development 
	Professional Learning Communities 
	We have established a Professional Learning Community (PLC) approach in which pre-service teachers, teacher educators, in-service teachers, administrators and other educational and human service professionals participate in ongoing, collaborative professional development—with P-5 student learning at the center (DuFour & Marzano, 2011) (McDonald, Mohr, Dichter, & 
	McDonald, 2013) (Gallimore, Ermeling, Saunders, & Goldenberg, 2009). Twenty-six teachers and specialists, the principal, and five WWU team members have attended DuFour PLC training and this data-based decision-making model has been implemented school-wide. Grade level teams adhere to the critical elements of effective collaboration as promoted by DuFour. These include the identification of essential learnings, agreed upon use of formative assessment, group analysis of formative assessment results, and teamw
	 
	Another piece of the PLC framework is aimed at setting and achieving goals which has been a school-wide effort for the past three years. The CIS Coordinator has taken on the super-hero role of “Goal Man” and has had wonderful success.  He is recognized by students of all grades and has made close relationships through this role.  He has helped motivate students towards achieving their academic goals set by their grade level (math or reading).  This year the goal is schoolwide - attendance.  The students are
	Support for ELLs 
	All of the teachers and specialists in the school are now trained in Guided Language Acquisition Design (GLAD). In addition, we have been including interns in school and district GLAD training whenever possible. The entire 2016 cohort of 27 interns completed the GLAD training (in conjunction with some experienced classroom teachers and new WWU faculty members) prior to doing their lead teaching in the winter quarter. The current cohort of 21 interns will complete the training in December 2017. GLAD strategi
	 
	The ELL specialist has been supporting the infusion of GLAD strategies into content learning and, in partnership with the teachers, has developed sentence frames to support academic language acquisition. (Echevarria, Short, & Powers) (National Institute for Excellence in Teaching, 2013).  
	 
	Four of the courses needed for an ELL endorsement are now available in hybrid versions (partially online) to increase access for off-site teacher candidates and in-service teachers so that more are able to obtain an ELL or bilingual endorsement.  We have faced a challenge in making this ELL online coursework more widely available because the number of ELL faculty in WCE has been barely sufficient to meet the need among candidates in our teacher preparation programs. That challenge has recently been addresse
	Four of the courses needed for an ELL endorsement are now available in hybrid versions (partially online) to increase access for off-site teacher candidates and in-service teachers so that more are able to obtain an ELL or bilingual endorsement.  We have faced a challenge in making this ELL online coursework more widely available because the number of ELL faculty in WCE has been barely sufficient to meet the need among candidates in our teacher preparation programs. That challenge has recently been addresse
	https://wce.wwu.edu/eled/ell-endorsement-practicing-teachers
	https://wce.wwu.edu/eled/ell-endorsement-practicing-teachers

	 

	 
	The Dean of Woodring committed significant funds to make the ELL endorsement available to 
	in-service teachers, and a newly-designed ESOL for Practicing Teachers program was piloted during the summer of 2016. We are exploring funding to support teachers at Washington School who wish to pursue this endorsement. 
	Innovations in Teacher Education 
	During the pilot year of the CSIS grant (2012-13), the Elementary Education Department placed a group of seven interns at Washington School for their 3-quarter internship. They graduated in December 2013 and reported high levels of satisfaction with the preparation they received. In the spring of 2014 an entire cohort of interns (20) was placed in the Skagit Valley. One large cluster was at Washington School; two other clusters were placed at schools in Mount Vernon and Burlington. This enabled us to offer 
	Classroom Assessment and Scoring System (CLASS) 
	The CLASS is a classroom observation tool that assesses effective teacher/student interactions that correlate with improved student achievement (Teachstone, 2013). We have conducted workshops to introduce the tool to interns and some of the mentor teachers and the intern university internship coordinators (UICs). CLASS has been systematically integrated into ELED coursework and program assessments. We anticipate that the CLASS tool will provide an effective common framework and language for assessing the in
	 
	2. Research/Evidence 
	 
	We have cited supporting research as appropriate throughout this report. A complete bibliography is included in Appendix A. 
	3. Partnerships 
	 
	We have developed a variety of partnerships to accomplish our CSIS goals: 
	 Working with Community Action of Skagit County (CASC) to help families access wrap-around services; 
	 Working with Community Action of Skagit County (CASC) to help families access wrap-around services; 
	 Working with Community Action of Skagit County (CASC) to help families access wrap-around services; 

	 Developing trusting and mutually respectful relationships with families to support student success; 
	 Developing trusting and mutually respectful relationships with families to support student success; 


	 Working with RWT and SVC to develop the cascading mentorship approach and to recruit teacher candidates for Woodring College of Education and eventually prepare more bilingual/bicultural teachers. 
	 Working with RWT and SVC to develop the cascading mentorship approach and to recruit teacher candidates for Woodring College of Education and eventually prepare more bilingual/bicultural teachers. 
	 Working with RWT and SVC to develop the cascading mentorship approach and to recruit teacher candidates for Woodring College of Education and eventually prepare more bilingual/bicultural teachers. 

	 Fostering a strong relationship between the Mount Vernon School District, Washington School and the WWU Faculty (including ELED, SPED, Human Services, and School Counseling, with faculty from the Secondary Education program and Educational Administration likely to be involved soon) to develop a Professional Development District model to benefit K-12 students and to prepare new teachers. 
	 Fostering a strong relationship between the Mount Vernon School District, Washington School and the WWU Faculty (including ELED, SPED, Human Services, and School Counseling, with faculty from the Secondary Education program and Educational Administration likely to be involved soon) to develop a Professional Development District model to benefit K-12 students and to prepare new teachers. 


	 
	We began establishing these partnerships in the first year of the CSIS Grant and they have deepened and expanded each year. Such collaborations require time for planning and maintenance and, when funding expires, it may become difficult to support the current levels of partnership, particularly the outreach to families as much of this work has to occur after the school day and requires teacher time. To try to address this challenge, WCE and MVSD have begun working on an MOU that will establish additional pa
	4. Stakeholder Equity  
	 
	The CSIS Team is making concerted efforts to increase stakeholder equity through the family engagement and partnership strategies described in #2. The teaching force in the Skagit Valley has remained predominantly composed of white Anglo teachers while the demographics have changed over the past decade with an increasing number of Hispanic and Mexican indigenous families immigrating into the area – primarily for agricultural work. For the long term, we are taking a grass roots approach to diversifying the t
	5. Cultural Responsiveness 
	 
	Many of the initiatives described previously are enhancing cultural responsiveness in the school and among teacher educators and interns, most notably: 
	 Family visits and the Parent Action Team; 
	 Family visits and the Parent Action Team; 
	 Family visits and the Parent Action Team; 

	 Innovative uses of mobile technology; 
	 Innovative uses of mobile technology; 

	 GLAD strategies in the classrooms (Deussen, 2014) (Deussen, Autio, Miller, Lockwood, & Stewart, 2008); 
	 GLAD strategies in the classrooms (Deussen, 2014) (Deussen, Autio, Miller, Lockwood, & Stewart, 2008); 

	 Compassionate School model; 
	 Compassionate School model; 

	 Recruiting and preparing Latino teacher candidates from the local community. 
	 Recruiting and preparing Latino teacher candidates from the local community. 


	6. Assessments 
	Student Achievement 
	 
	Tracking student achievement during the course of the CSIS grant has been extremely challenging. Standards and assessment requirements continue to change at the federal, state and district level thus making tracking data over time difficult. Our data are housed in various places and to date a data management system at the district level is not in place to make data collection and analysis more efficient. However, despite these challenges we have used data available to us to assess impact and make decisions.
	 
	In 2016-17,we contracted with a university faculty member with a specialty in statistical analysis to take an in-depth look at our data to try to assess what measurable impacts our initiatives and interventions are having on student achievement. This analysis revealed several significant findings described below.  
	In looking at scores on the Smarter Balanced Assessment (SBA) in Table 2 below, we see notable improvements in student achievement in math. Despite the challenges represented by the demographics of Washington students, there were numerous categories where the percentage of students meeting standard was above the state average. In grade 4, the four categories of ALL, Latinx, male and female are above the state average. In grade 5, male students met standard at percentages above the state average. The percent
	Despite the gratifying improvements in math, we note persistent challenges in the SBA ELA data: the percentage of students meeting standard in most demographic categories is below the state average. However, given the demographics of the school, with 29.3% of students identified as transitional bilingual, it should not be surprising that English language skills are lagging. When compared with schools of a similar demographic (focusing on percentage of free/reduced and percentage of ELLs), Washington student
	 
	Figure
	We also ran a series of specialized tests comparing different groups of students from the 2024 graduating class (students who were in 4th grade during the 2015-16 school year). This particular group of students was selected since they had attended Washington since at least grade 2, the first year of partnership project implementation, and thus had the most exposure to the numerous project interventions. Our analyses occurred in three stages: first, we analyzed the patterns of achievement in this group for m
	When we ran comparisons between the two genders in our grade-level focus group, we discovered that there is no statistical difference in male and female mean scores in 2015 or 2016 in either ELA or math. This represents a significant change from the situation in 2012 when our school-university partnership project began. In 2012, our analysis of state- required standardized test scores from 2007 to 2012 showed a persistent gender gap, particularly in reading, for the boys.  
	The second stage of our analysis involved comparison of the SBA scores of White and Latinx students currently in grade 5. Our finding was that there is no statistical difference between these two groups means that the achievement gap has been essentially closed in math for the Latinx students currently in grade 5.  
	The third stage of our analysis compared the achievement between the students who have been at Washington for the duration of the partnership project vs. those who may have entered the school later. Our theory was that to better see the effects of our project, we ought to look at the students who have been most highly impacted by our initiatives, simply because they have remained at the school for the duration of the grant. These data indicate that Latinx students who had attended Washington since grade two
	In summary, what do these SBA data on the percentage of Washington students in grades 3-5 
	who are achieving standard, as well as the deeper analysis of score data tell us? The most important (and gratifying) result is that the data reveal a closing of the achievement gap in two demographics: between White and Latinx students in math, and between males and females in both the math and the ELA assessment. Despite that very positive improvement, however, a gap persists between Latinx and White students on the SBA in English Language Arts in both 2015 and 2016. White students continue to outperform 
	Behavior Intervention 
	Attendance and discipline referral data is being used to help assess the effectiveness of the school's efforts to implement positive behavior strategies (Described in #7.) as well as initiatives designed to offer engaging curriculum and instruction and to provide scaffolding for ELLs in the classroom (i.e. GLAD, educational technology). Figure 2 shows that there has been a general decline in behavior referrals due to these efforts. 
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	Figure 2 Behavior Office Referrals September 2013 – June 2017 
	Teacher Candidates 
	Varied data sources are being collected and analyzed to: 
	 Identify the strengths and weaknesses of teacher candidates in order to make programmatic improvements.  
	 Identify the strengths and weaknesses of teacher candidates in order to make programmatic improvements.  
	 Identify the strengths and weaknesses of teacher candidates in order to make programmatic improvements.  

	 Compare the professional development of Washington interns to the rest of their cohort to determine the extent to which features in the school setting are conducive to intern 
	 Compare the professional development of Washington interns to the rest of their cohort to determine the extent to which features in the school setting are conducive to intern 


	learning.  
	learning.  
	learning.  

	 Compare the preparation of interns placed in Mount Vernon to state averages.  
	 Compare the preparation of interns placed in Mount Vernon to state averages.  


	 
	These data sources include: 
	 Teacher Performance Assessment (TPA) scores  
	 Teacher Performance Assessment (TPA) scores  
	 Teacher Performance Assessment (TPA) scores  

	 West E Test scores 
	 West E Test scores 

	 Capstone course evaluations (e.g., ELED 492 and ELL SIOP assessments) 
	 Capstone course evaluations (e.g., ELED 492 and ELL SIOP assessments) 

	 ELED Final internship evaluations conducted by University Internship Coordinators 
	 ELED Final internship evaluations conducted by University Internship Coordinators 

	 Teacher Education Internship Survey  
	 Teacher Education Internship Survey  

	 WCE Intern Development and Evaluation System (IDES). 
	 WCE Intern Development and Evaluation System (IDES). 

	 The Classroom Assessment Scoring System (CLASS) (Teachstone, 2013).  
	 The Classroom Assessment Scoring System (CLASS) (Teachstone, 2013).  


	 
	Our first cohort of interns that was placed at Washington School (n=7) completed the TPA in 2013 and the second cohort that was all placed in Skagit Valley schools (n=22) completed it in 2014. The third cohort that was placed in all Mount Vernon Schools (n=23) completed it in Fall 2015 and a fourth cohort (n=27) completed it in Fall 2016. 100% of the interns passed the TPA, although the scores for the first cohort were non-consequential. The average score for the other cohorts was slightly above the nationa
	 
	On the Internship Survey, graduating interns rated their internship placements as average to above average in all areas, with the first cohort rating their experiences consistently higher than most.  
	 
	One of our primary goals has been to prepare new teachers who have a repertoire of core practices effective for diverse learners and the dispositions for becoming an excellent community teacher (Murrell, 2001). Closing the achievement/opportunity gap requires that these teacher candidates be prepared for the student populations in high-need schools where at least 60% of students are eligible for a free or reduced price lunch. We analyzed data on where ELED graduates from two different groups were hired as t
	 
	Group 1: Two place-based community cohorts (n=36) — 22 are currently employed in high-need schools = 61%; 10 in MVSD (27.7%) 
	 
	Group 2: Non-place-based cohorts (n=43)—16 employed in high-need schools = 37% 
	Teachers & Teacher Candidates 
	We are using a number of instruments to document the growth of practicing teachers that results from various professional development efforts designed to further the goals of the CSIS project (i.e. supporting ELLs, promoting family engagement, integrating mobile technology, mentoring interns) 
	These include: 
	 Pre- and post- surveys (self-reports) 
	 Pre- and post- surveys (self-reports) 
	 Pre- and post- surveys (self-reports) 

	 Observational assessments (CLASS and Project GLAD Observation Protocol) 
	 Observational assessments (CLASS and Project GLAD Observation Protocol) 

	 Portions of the TPEP 
	 Portions of the TPEP 


	 
	Our goal was to have all the teachers at Washington School and all of the WWU faculty who teach intern and ELL courses at the university trained in GLAD (described in #5 above) by 2016. As of June 2017, 100% of the teachers at Washington School have completed Tier 1 GLAD training and we are monitoring the implementation of GLAD strategies in the classrooms by conducting periodic surveys of both teachers and interns. Using these data we can plan appropriate support and coaching as well as make decisions abou
	Another project goal was to increase the number of ELED candidates who graduate with an ELL endorsement. Figure 3 demonstrates that we have been gradually achieving that goal The spike in 2014-15 is due to a cohort of students in an alternative certification program for paraeducators that was offered in addition to the regular certification programs. 
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	Figure 3 Number of ELL Endorsements Earned  
	As noted previously, a new WCE ELL faculty hire, a significant commitment of WCE funds to make online coursework more available to both teacher candidates and in-service teachers, as well as the PESB retooling funds are likely to greatly enhance CSIS efforts in this area. 
	Diversifying the Teaching Workforce 
	Although the Cascading Mentorship approach we are using and the Maestros Para el Pueblo program are very new, we are already seeing positive results. Three Maestros graduates are currently in the Elementary Education program and one is in the Early Childhood/Elementary dual endorsement program. Two more are expected to apply to begin in January 2018.  
	7. Implementation Progress 
	 
	Based on the Comprehensive School Review and other needs assessments conducted in Fall 2012, we piloted several promising initiatives during the planning year including Extended Day tutoring, family visits, WWU visits, use of mobile technology, and the placement of an intern cluster in the school. The initial success of these initiatives encouraged us to continue and expand on them in our Implementation Plan.  
	 
	In the first years of implementation, we focused on building capacity in specific areas: 
	 School-wide professional development in the DuFour PLC model and GLAD so that everyone is working together on common goals with common language. 
	 School-wide professional development in the DuFour PLC model and GLAD so that everyone is working together on common goals with common language. 
	 School-wide professional development in the DuFour PLC model and GLAD so that everyone is working together on common goals with common language. 

	 Family engagement designed in response to families’ expressed desires and needs, focused on tapping and utilizing family funds of knowledge. 
	 Family engagement designed in response to families’ expressed desires and needs, focused on tapping and utilizing family funds of knowledge. 

	 Purchasing mobile technology and providing professional development to support its use. 
	 Purchasing mobile technology and providing professional development to support its use. 

	 Developing the infrastructure for the cascading mentoring approach to support the pathway to teaching through the RWT and Maestros Para el Pueblo programs.  
	 Developing the infrastructure for the cascading mentoring approach to support the pathway to teaching through the RWT and Maestros Para el Pueblo programs.  

	 Expanding the teacher education presence in the Valley and developing a place-based curriculum for interns. 
	 Expanding the teacher education presence in the Valley and developing a place-based curriculum for interns. 

	 Providing mentoring support for cooperating teachers. 
	 Providing mentoring support for cooperating teachers. 

	 Developing on-line coursework for the ELL endorsement. 
	 Developing on-line coursework for the ELL endorsement. 

	 Hiring an on-site coordinator for the CIS program to connect families with needed community resources to help relieve the negative impacts of Adverse Childhood Experiences (ACEs) 
	 Hiring an on-site coordinator for the CIS program to connect families with needed community resources to help relieve the negative impacts of Adverse Childhood Experiences (ACEs) 


	 
	During our final year, we will be supporting continued implementation and expansion in all these areas while working closely with the Mount Vernon School District and University to move toward lasting partnership structures. For a more detailed timeline of these activities, see Appendix C. 
	8. Scalability and 9. Sustainability 
	Local Partnerships  
	We are developing partnerships with local agencies such as Head Start and the Community Action agency that will continue and have lasting benefits long after the CSIS grant funding is finished. However, as noted earlier, the family outreach efforts will be difficult to sustain without funding to pay for teacher time beyond the school day.  
	Recruiting Bilingual Teachers 
	In addition to the above initiatives, the Cascading Mentorship approach described in #1 is designed to enhance the long-term sustainability of the CSIS efforts by preparing future teachers who come from the same cultural and language backgrounds as the students. In 
	cultures that value strong family and social connections, this relationship-based approach is critical to supporting first generation students as they progress into higher education. However, lack of financial resources is a significant barrier for many of these students and we will be exploring a variety of scholarship and other funding sources to support them.  
	Enhancing Teacher Qualifications 
	As described in #6 above, the development of online ELL courses will make it possible for practicing teachers and non-traditional students from a wide geographic area to obtain an ELL endorsement. This program will be available after the CSIS funds are no longer available as one of the regular ELED offerings through WCE. Practicing teachers may be able to use retooling funds to pay a portion of the tuition for this endorsement. See previous link to information about this WCE ELL endorsement program for inse
	 
	Also, as the district is able to hire new bilingual/bicultural teachers, this will bring diverse cultural and experience assets into the schools that will be shared with current veteran teachers. 
	Ongoing University Presence 
	The partnership itself will continue beyond the CSIS grant timeline as we continue to collaborate on preparing interns for working with students and their families from diverse backgrounds. We are actively exploring ways to increase the university presence in Skagit Valley by means of the initiatives in #1 above and by working more closely with SVC. 
	Dissemination 
	Our project has presented at numerous regional and national conferences. Several articles have been published or are under review and several other publishing projects are underway.  This dissemination will extend our work beyond the Skagit Valley.  
	Alignment with District Goals 
	One of our primary strategies in regard to scalability and sustainability is to keep our CSIS initiatives aligned with school board and district goals, as well as with the long-term plans of the district's technology initiatives. By doing so, we ensure district level support that enables our initiatives to influence programs and practices in other Mount Vernon Schools and we anticipate district investment in our initiatives beyond the life of the grant funding. 
	 
	Since the beginning of the CSIS partnership, there has been regular communication with the Mount Vernon School Board. In Fall 2013 the school board met in Washington School during the student day to receive an update on our CSIS initiatives and to visit classrooms in order to see these initiatives in action. Over the past three years they have also asked for presentations about our family engagement initiatives, the Bergen partnership evaluation, and the internship experience.  
	 
	The following initiatives are already having an impact throughout the Mount Vernon school district and were planned with district goals in mind. They also have promise for other districts in the state. 
	 The use of progress monitoring tools such as AIMSWeb: These provide teachers with the data needed to make individualized intervention and enrichment plans for children. 
	 The use of progress monitoring tools such as AIMSWeb: These provide teachers with the data needed to make individualized intervention and enrichment plans for children. 
	 The use of progress monitoring tools such as AIMSWeb: These provide teachers with the data needed to make individualized intervention and enrichment plans for children. 


	Use of this tool is now a district initiative. 
	Use of this tool is now a district initiative. 
	Use of this tool is now a district initiative. 

	 Family engagement initiatives starting with Family Visits: The district hired Anne Jones who has been our family engagement coordinator the past two years to work with all elementary schools in the district to promote family involvement in the schools. She has also contributed to a major family engagement initiative in the Burlington-Edison district.  
	 Family engagement initiatives starting with Family Visits: The district hired Anne Jones who has been our family engagement coordinator the past two years to work with all elementary schools in the district to promote family involvement in the schools. She has also contributed to a major family engagement initiative in the Burlington-Edison district.  

	 Combined family literacy: By addressing the literacy needs of many age levels on one night in one location, we expect to multiply the impact of any one strategy by itself. The School Board observed at the school during one of these evenings and is following this model closely. 
	 Combined family literacy: By addressing the literacy needs of many age levels on one night in one location, we expect to multiply the impact of any one strategy by itself. The School Board observed at the school during one of these evenings and is following this model closely. 

	 Parent Action Team: This team will grow over time and continue to provide a forum for parent involvement and leadership in school planning and programming. Already the school has experienced an increase in Spanish speaking parents attending school events and traditional parent group meetings. Parent Action Team members will also continue to promote and participate in Family Visits, which significantly and positively alter the relationship between school, families and students.  One parent volunteered to p
	 Parent Action Team: This team will grow over time and continue to provide a forum for parent involvement and leadership in school planning and programming. Already the school has experienced an increase in Spanish speaking parents attending school events and traditional parent group meetings. Parent Action Team members will also continue to promote and participate in Family Visits, which significantly and positively alter the relationship between school, families and students.  One parent volunteered to p

	 Mobile technology: Initiatives at Washington school build upon significant investments in technology throughout the district and are in line with MVSD plans to increase mobile technology and student access to technology in each school. The community’s support for a technology levy creates these opportunities district wide. While staying aligned with the district technology initiatives, Washington School has been able to move faster and pilot uses of technology for teaching, learning, and assessment. The d
	 Mobile technology: Initiatives at Washington school build upon significant investments in technology throughout the district and are in line with MVSD plans to increase mobile technology and student access to technology in each school. The community’s support for a technology levy creates these opportunities district wide. While staying aligned with the district technology initiatives, Washington School has been able to move faster and pilot uses of technology for teaching, learning, and assessment. The d

	 Communities in Schools: This appears to be a logical extension of family engagement efforts, targeting the hardest to reach families. Often, the challenge that emerges with these families is poor student attendance and an inability to reach parents. CIS has a proven track record of reaching and supporting these families through staff focused primarily on this type of outreach. The school established a CIS coordinator at Washington School in January 2015, under the umbrella of the Whatcom County CIS Progra
	 Communities in Schools: This appears to be a logical extension of family engagement efforts, targeting the hardest to reach families. Often, the challenge that emerges with these families is poor student attendance and an inability to reach parents. CIS has a proven track record of reaching and supporting these families through staff focused primarily on this type of outreach. The school established a CIS coordinator at Washington School in January 2015, under the umbrella of the Whatcom County CIS Progra

	 Trauma Sensitive Schools: The MVSD has started offering ACEs and Compassionate Schools training as part of their district-wide professional development offerings. 
	 Trauma Sensitive Schools: The MVSD has started offering ACEs and Compassionate Schools training as part of their district-wide professional development offerings. 

	 At a Board retreat in Summer 2016, the Mount Vernon School Board established a new goal of achieving a 100% high school graduation rate. School efforts in support of this goal were described in Section 1 above.  
	 At a Board retreat in Summer 2016, the Mount Vernon School Board established a new goal of achieving a 100% high school graduation rate. School efforts in support of this goal were described in Section 1 above.  


	Place-Based Teacher Preparation and Professional Development 
	Figure 4 below shows the rapid expansion of the teacher education presence in the Mount 
	Vernon School District and the evolution of the partnership between WWU and not just Washington School, but with the entire district, in preparing new teachers who are capable of working in schools with large ELL and low income populations. As described above, each year since the inception of the CSIS project, we have placed a cohort of interns, in increasingly larger numbers, in Mount Vernon elementary schools.  This has enabled us to offer coursework that occurs during Quarters 1 & 2 in Mount Vernon, to i
	 
	Having a high concentration of interns in one district has also made it possible to focus professional development opportunities for interns and their collaborating teachers (CTs) on local and relevant needs such as support for ELL students by means of GLAD strategies implemented widely in classrooms, mentoring, and adoption of new curriculum (math). In turn, these opportunities support collaboration and mutual learning between the intern and CT and amplifies the impacts on student learning in the classroom
	 
	In Spring 2016, the Mount Vernon School District initiated a program to hire 5 of the graduating interns on conditional contracts, providing them with immediate employment and professional induction opportunities. This conditional hiring process was very beneficial to the district as well as to the graduates. The district is able to reap the rewards of their substantial investment in preparing new teachers; they have advance knowledge of the candidates’ skills and abilities; and they are able to recruit ver
	 
	In looking ahead to sustaining the partnership between WWU and Mount Vernon beyond CSIS funding, we are piloting a new Intern Mentoring Model during 2017-18 that will involve a new Faculty Liaison position and expanded roles for Collaborating Teachers in the mentoring and evaluation of interns. The WWU ELED faculty is looking to this pilot to inform them about future permanent changes to the mentoring and evaluation system for all interns.  
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	William Enriquez 


	TR
	Span
	 
	 

	Launched PBIS  
	Launched PBIS  

	Bill Nutting 
	Bill Nutting 
	Kevin Schwitter 


	TR
	Span
	 
	 

	Launched 1-1 iPad classroom with 24/7 access. Developed innovative uses of mobile technology for instruction and assessment. 
	Launched 1-1 iPad classroom with 24/7 access. Developed innovative uses of mobile technology for instruction and assessment. 

	Dr. Joanne Carney 
	Dr. Joanne Carney 
	Lori Sadzewicz 


	TR
	Span
	 
	 

	Presented at NNER conference 
	Presented at NNER conference 

	Dr. Marilyn Chu 
	Dr. Marilyn Chu 
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	about family engagement work 
	about family engagement work 

	Anne Jones 
	Anne Jones 


	TR
	Span
	Winter 2014 
	Winter 2014 

	Launched Family Literacy Nights: 
	Launched Family Literacy Nights: 
	 Club de Lectura  
	 Club de Lectura  
	 Club de Lectura  

	 Family Read 
	 Family Read 

	 Library/technology access 
	 Library/technology access 



	William Enriquez 
	William Enriquez 
	Anne Jones 
	School staff 
	RWT, SVC and WWU student mentors & faculty 


	TR
	Span
	 
	 

	Conducted placement process for entire cohort of 20 ELED interns in Skagit Valley Schools. Conducted 2nd mentor teacher PD 
	Conducted placement process for entire cohort of 20 ELED interns in Skagit Valley Schools. Conducted 2nd mentor teacher PD 

	Susan Donnelly 
	Susan Donnelly 
	Dr. David Carroll 
	Dr. Joanne Carney 


	TR
	Span
	 
	 

	Became familiar with Bergen Model of Collaborative Functioning and began plans to collaborate with Dr. Hope Corbin 
	Became familiar with Bergen Model of Collaborative Functioning and began plans to collaborate with Dr. Hope Corbin 

	WWU Faculty 
	WWU Faculty 
	Bill Nutting 
	Andrea Clancy 
	Susan Donnelly 
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	Span
	 
	 

	Presented at NCCE conference about math instructional innovations with iPads 
	Presented at NCCE conference about math instructional innovations with iPads 

	Lori Sadzewicz 
	Lori Sadzewicz 
	Dr. Joanne Carney 
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	Spring 2014 
	Spring 2014 

	Added ESL class to Family Literacy Nights 
	Added ESL class to Family Literacy Nights 

	Skagit Community Action Agency 
	Skagit Community Action Agency 
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	Conducted family visits with families transitioning to middle school 
	Conducted family visits with families transitioning to middle school 

	Anne Jones  
	Anne Jones  
	School staff 


	TR
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	Launched integrated TE coursework in Skagit Valley 
	Launched integrated TE coursework in Skagit Valley 

	Dr. Joanne Carney 
	Dr. Joanne Carney 
	Dr. David Carroll 
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	Launched Maestros Para el Pueblo Club at SVC.  
	Launched Maestros Para el Pueblo Club at SVC.  

	William Enriquez 
	William Enriquez 
	Daisy Padilla 
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	University approved conditional acceptance agreement for potential ECE and ELED students from SVC 
	University approved conditional acceptance agreement for potential ECE and ELED students from SVC 

	WWU & Maestros Para el Pueblo 
	WWU & Maestros Para el Pueblo 
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	Conducted poverty simulation 
	Conducted poverty simulation 

	Dr. John Korsmo 
	Dr. John Korsmo 
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	Began the formation of a Parent Action Team 
	Began the formation of a Parent Action Team 

	Dr. John Korsmo 
	Dr. John Korsmo 
	Anne Jones 
	Bill Nutting 
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	1st Group of teachers and university faculty attended DuFour PLC Training 
	1st Group of teachers and university faculty attended DuFour PLC Training 
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	Began exploring use of CLASS for intern preparation and evaluation. Co-Coordinator attended training. 
	Began exploring use of CLASS for intern preparation and evaluation. Co-Coordinator attended training. 

	Susan Donnelly 
	Susan Donnelly 
	Dr. Marilyn Chu 
	Dr. Joanne Carney 
	Dr. David Carroll 
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	Presented at WABE conference about mobile technology and GLAD 
	Presented at WABE conference about mobile technology and GLAD 

	Dr. Joanne Carney 
	Dr. Joanne Carney 
	Dr. Marsha Riddle Buly 
	School staff 
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	Summer 2014 
	Summer 2014 

	Additional school and university faculty attended DuFour PLC Training 
	Additional school and university faculty attended DuFour PLC Training 

	 
	 


	TR
	Span
	 
	 

	Conducted 2nd GLAD training 
	Conducted 2nd GLAD training 

	Dr. Marsha Riddle Buly 
	Dr. Marsha Riddle Buly 
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	Dawn Christiana 
	Dawn Christiana 
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	Fall 2014 
	Fall 2014 

	Ongoing coaching for ELL sheltered instruction and GLAD implementation 
	Ongoing coaching for ELL sheltered instruction and GLAD implementation 

	School staff 
	School staff 
	Dr. Marsha Riddle Buly 
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	Span
	 
	 

	Conducted school review focusing on WELPA scores 
	Conducted school review focusing on WELPA scores 

	CEE 
	CEE 
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	Anne Jones, our Family Engagement Coordinator hired by MVSD to implement family engagement initiatives district wide 
	Anne Jones, our Family Engagement Coordinator hired by MVSD to implement family engagement initiatives district wide 

	 
	 


	TR
	Span
	 
	 

	Conducted evaluation using Bergen model 
	Conducted evaluation using Bergen model 

	Dr. Hope Corbin 
	Dr. Hope Corbin 


	TR
	Span
	 
	 

	Launched implementation of DuFour model PLC process 
	Launched implementation of DuFour model PLC process 

	Bill Nutting 
	Bill Nutting 
	School and university faculty 


	TR
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	Launched 2nd 1-1 iPad classroom with 24/7 access 
	Launched 2nd 1-1 iPad classroom with 24/7 access 

	Vonnie Reep 
	Vonnie Reep 
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	Continued extended day tutoring program 
	Continued extended day tutoring program 
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	Began exploring use of CLASS with interns, CTs and UICs 
	Began exploring use of CLASS with interns, CTs and UICs 

	Susan Donnelly 
	Susan Donnelly 
	Dr. Marilyn Chu 
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	Presented 2 sessions at NNER conference. Article about family engagement work published in NNER Journal. 
	Presented 2 sessions at NNER conference. Article about family engagement work published in NNER Journal. 

	School and university faculty 
	School and university faculty 
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	Conducted fall family visits instead of conventional parent teacher conferences 
	Conducted fall family visits instead of conventional parent teacher conferences 
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	Began exploring CIS model 
	Began exploring CIS model 
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	Winter/Spring 2015 
	Winter/Spring 2015 

	Re-launched Family Literacy Nights adding Spanish class (now Wolf Pack Nights) 
	Re-launched Family Literacy Nights adding Spanish class (now Wolf Pack Nights) 

	Andrea Clancy 
	Andrea Clancy 
	School and university faculty 
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	Worked with Daisy Padilla at SVC to recruit potential teacher candidates 
	Worked with Daisy Padilla at SVC to recruit potential teacher candidates 

	Dr. David Carroll 
	Dr. David Carroll 
	Dr. Joanne Carney 
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	Disseminated report from Dr. Hope Corbin and wrote article for publication 
	Disseminated report from Dr. Hope Corbin and wrote article for publication 

	Dr. Hope Corbin 
	Dr. Hope Corbin 
	Dr. Joanne Carney 
	Dr. Marilyn Chu 
	Susan Donnelly 


	TR
	Span
	 
	 

	Conducted focus groups and surveys to evaluate interns’ and CTs’ experience with TE innovations 
	Conducted focus groups and surveys to evaluate interns’ and CTs’ experience with TE innovations 

	Dr. Joanne Carney 
	Dr. Joanne Carney 
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	Hired a CIS on-site coordinator 
	Hired a CIS on-site coordinator 

	Bill Nutting 
	Bill Nutting 
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	Parent Action Team wrote article for Journal of Educational Controversy and presented at WWU’s Educational Law and Social Justice 
	Parent Action Team wrote article for Journal of Educational Controversy and presented at WWU’s Educational Law and Social Justice 

	Dr. John Korsmo and team members 
	Dr. John Korsmo and team members 
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	Forum 
	Forum 


	TR
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	Began third cohort of interns all placed in Mount Vernon schools 
	Began third cohort of interns all placed in Mount Vernon schools 
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	Fall 2015 
	Fall 2015 

	Ongoing coaching for ELL sheltered instruction and GLAD implementation 
	Ongoing coaching for ELL sheltered instruction and GLAD implementation 

	Dr. Riddle Buly 
	Dr. Riddle Buly 
	School staff 


	TR
	Span
	 
	 

	Continued implementation of DuFour model PLC process 
	Continued implementation of DuFour model PLC process 

	School staff 
	School staff 


	TR
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	Continued implementation of CIS Model 
	Continued implementation of CIS Model 

	Adam Walker 
	Adam Walker 
	School staff 
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	Partnered with WWU Math Education faculty to provide support for adoption of new district math curriculum and mentoring PD. Intern-CT pairs attended together. 
	Partnered with WWU Math Education faculty to provide support for adoption of new district math curriculum and mentoring PD. Intern-CT pairs attended together. 

	WWU Faculty 
	WWU Faculty 
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	Span
	 
	 

	Continued extended day tutoring program 
	Continued extended day tutoring program 

	School staff 
	School staff 


	TR
	Span
	Winter/Spring 2016 
	Winter/Spring 2016 

	Re-launched Wolf Pack Family Nights  
	Re-launched Wolf Pack Family Nights  

	School staff 
	School staff 


	TR
	Span
	 
	 

	Conducted focus groups and surveys to evaluate interns’ and CTs’ experience with TE innovations 
	Conducted focus groups and surveys to evaluate interns’ and CTs’ experience with TE innovations 

	Dr. Joanne Carney 
	Dr. Joanne Carney 
	Susan Donnelly 


	TR
	Span
	 
	 

	Attended and made presentations at NAPDS Conference 
	Attended and made presentations at NAPDS Conference 

	Dr. Marilyn Chu 
	Dr. Marilyn Chu 
	Dr. Marsha Riddle Buly 
	School teachers 
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	MVSD initiated “conditional hiring” of graduating interns and began induction program 
	MVSD initiated “conditional hiring” of graduating interns and began induction program 
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	Began fourth cohort of interns placed in 5 Mount Vernon schools 
	Began fourth cohort of interns placed in 5 Mount Vernon schools 
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	Initiated PD on ACEs awareness and Compassionate Schools Model 
	Initiated PD on ACEs awareness and Compassionate Schools Model 

	Dr. Susan Kincaid 
	Dr. Susan Kincaid 
	School staff 


	TR
	Span
	Fall 2016 
	Fall 2016 

	Ongoing coaching for ELL sheltered instruction and GLAD implementation 
	Ongoing coaching for ELL sheltered instruction and GLAD implementation 

	Dr. Riddle Buly 
	Dr. Riddle Buly 
	School staff 


	TR
	Span
	 
	 

	Continued implementation of DuFour model PLC process 
	Continued implementation of DuFour model PLC process 

	School staff 
	School staff 


	TR
	Span
	 
	 

	Continued implementation of CIS Model 
	Continued implementation of CIS Model 

	Adam Walker 
	Adam Walker 
	School staff 


	TR
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	Continued extended day tutoring program 
	Continued extended day tutoring program 

	School staff 
	School staff 
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	Conducted Tier 1 GLAD training for interns and refresher for teachers 
	Conducted Tier 1 GLAD training for interns and refresher for teachers 

	Dr. Marsha Riddle Buly 
	Dr. Marsha Riddle Buly 
	Dawn Christiana 
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	Early program practicum students placed at Washington 
	Early program practicum students placed at Washington 

	WWU faculty 
	WWU faculty 
	Washington teachers 
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	Development of MOU between 
	Development of MOU between 

	WCE faculty 
	WCE faculty 
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	Woodring and MVSD  
	Woodring and MVSD  

	CSIS Advisory Team 
	CSIS Advisory Team 
	Dr. Carl Bruner 
	Dr. Fracisco Rios 
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	Winter/Spring 2017 
	Winter/Spring 2017 

	Re-launched Wolf Pack Family Nights 
	Re-launched Wolf Pack Family Nights 

	School staff 
	School staff 


	TR
	Span
	 
	 

	Attended and made presentations at NAPDS Conference 
	Attended and made presentations at NAPDS Conference 

	Dr. Marilyn Chu 
	Dr. Marilyn Chu 
	School teachers 
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	Began fifth cohort of interns placed in 5 Mount Vernon schools 
	Began fifth cohort of interns placed in 5 Mount Vernon schools 
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	Developed plans for new intern mentoring/evaluation pilot 
	Developed plans for new intern mentoring/evaluation pilot 

	CSIS Advisory Team 
	CSIS Advisory Team 
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	Purchased and circulated resources for Compassionate School model 
	Purchased and circulated resources for Compassionate School model 

	School staff 
	School staff 
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	Summer 2017 
	Summer 2017 

	Initiated Summer Bookmobile program 
	Initiated Summer Bookmobile program 

	Adam Walker (CIS Coordinator) 
	Adam Walker (CIS Coordinator) 




	 
	 





