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10EA9 (COS 3)

This response demonstrates a sufficient ability to explain effectively. Three reasons
(...taught me to be responsible...introduced me to my favorite hobbies....taught me to
believe in my self...) are given to support the choice of my grandpa Ben as the person
the writer would like to see again. The development of the first reason (...be
responsible) is the strongest section of the response. The elaboration is layered, with
supporting ideas connected from sentence-to-sentence (The way he did so, was by
giving me my own little garden. It had corn, strawberries, and raspberries in it) and
including additional layers of specific details (I had to water, pick and plant them all by
myself. If | didnt | wouldn’t have had a garden) to further explain. The second reason
(...the hobbies I still do today) is the weakest section of the response. While some
specifics are provided, the supporting ideas are listed (...hiking, hunting, and swimming.
| probably wouldn’t have gotten introduced to those things if he wasn't there to teach me
them), lacking a sentence-to-sentence progression of ideas. This type of lapse is
typical of a low 3. The elaboration of the third reason (...believe in myself) is layered
(He was always saying, “Now you listen here Kathy, you can do anything if you try hard
enough and put your mind to it.” Which is very true....he taught me to never let anyone
get me down. “If someone tells you, you cant do something, you better try 10 times
harder to prove ‘em wrong,” is another thing he always said), with ideas connected from
one to the next but specific details are lacking. There is a logical, though extremely
formulaic, organizational pattern to the response with ideas “chunked” together and
basic transitions (One of the main things my grandpa taught me....The second thing he
did....The last, but probably most important thing he taught me...) used in an attempt to
connect ideas. The introduction simply lists the reasons to be discussed (My grandpa
Ben was my best friend, man, | would love to see him again. He taught me to be
responsible, he introduced me to my favorite hobbies, and most importantly, he taught
me to believe in myself, no matter what) and does not add to the response. The
conclusion, however, is stronger, and wraps up the writing (My grandfather, was in my
opinion, the greatest man who has ever lived. He made me who | am today. | was
privlaged to have him as a grandpa. | would love to see him again, without questioning)
without simply re-listing the reasons covered, adding to the sense of wholeness and
completeness. Adequate, appropriate word choices (...my own little garden....wouldn’t
have gotten introduced to those things....try hard enough and put your mind to it....to
prove ‘em wrong) and sentences that are somewhat varied in length and structure give
the reader some sense of the person behind the words. Holistically, the layered
elaboration in the first and third body paragraphs and the inclusion of specific details
allow this response to adequately explain, elevating it above the score of 2. The best-fit
Content, Organization and Style score for this piece of writing is a 3.
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10EA10 (COS 3)

This response demonstrates a sufficient ability to explain effectively. The writer focuses
on his/her choice of Ike Banks as the person he/she would like to see again. In this
logically organized response, two points (...to talk and skate with him) are given to
explain the process of what would happen if | get the chance to meet him again.The
elaboration of the first point (...to catch up with him...) is layered, with ideas connected
from one sentence to the next (...I would ask him if he still skates, what kind of music he
listens to, how school is going, and hundreds of other things) as the writer poses the
guestions he/she would ask and then provides his/her answers (...he would probably
ask me the same questions. So | would answer, | dont skate that much, I listen to all
kinds of metal, such as Job for a Cowboy and High on Fire, and that school is fine but
boring without him) to those questions with some specific details included. The
elaboration of the second point (...skate like we used to) is also layered as the writer
explains the process of what they would do (We would meet at Hills, the gas station, for
some snacks and pops....take off a couple blocks to skate at Gilroy Elementary school
to skate. This school is great for skating at because there is a large, flat cemented
area....we look for more friends to skate with us because it is always fun with more) and
includes some specifics (...we will return to my house, or his if I'm staying at a motel,
and play video games till five in the morning). The introduction (Ike was my best friend
when | was growing up in Seneca....| havn’t talked to him in over two years since |
moved to Langston, so we have a lot of catching up to do) and conclusion (It will be sad
to say goodbye, but at least | had the chance to meet him. When | return to my house
in Langston | will think about going back and spending more time with him) are basic
and frame the body of the piece by providing context for the described day. Adequate
transitions are used both within (For example....Then he would....Then we....Then we
look....When it starts to get dark...) and between (First....Next....It will be hard to say
goodbye...) paragraphs to move the reader through the text. While sentences are not
overly fluent or varied in length and structure (This school is great for skating at
because there is a large, flat cemented area. Then we look for more friends to skate
with us because it is always fun with more), adequate word choices throughout (all
kinds of metal, such as Job for a Cowboy and High on Fire...fine but boring without
him....take off a couple blocks...) provide the reader with some sense of the person
behind the words. The best-fit Content, Organization and Style score for this piece of
writing is a 3.

10EA11 (COS 3)

This response demonstrates a sufficient ability to explain effectively. Three reasons
(...read out loud to our class....made things fun for her students....she was my friend)
are given to support the writer’s choice of Mrs. Day. The development of the first
reason (...read out loud to our class) is the strongest section of the response. The
elaboration is layered (...we did it in a way that you “popcorned” the person you wanted
to read...there was two teams and you tried to pick someone who didn’t know where we
were on the page), with supporting ideas connected from sentence-to-sentence, and
some specific details (...if someone messed up and didn’'t know where we were the
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other team got a point....she, being Mrs. Day gave the winning team candy) as the
writer explains the process used to read out loud to our class. The development of the
second (...made things fun for her students) and third (...she was my friend) reasons is
not as strong. While the elaboration for each is layered (She wasn’t one of those boring
teachers that make you just read and then do a worksheet. Mrs. Day actually interacted
with her classes and made the learning experiences that | had fun) and connected from
one sentence to the next (My whole family knew her, and it would be great to get
together with her again and see how she is doing. And just catch up on this lost time
that we have away from each other), the explanation of each reason lacks specificity
and depth. This type of uneven development is typical of a 3. There is a logical
organizational pattern in the response. A strong, two- paragraph introduction (If | had a
chance to see anyone again | would see Mrs. Day my grade school teacher....She
tought me how to be a good sitizen, student. Basically whatever quality that you could
think of, she could teach you that) provides some context for the response without
simply listing the reasons to come. The ending is strong and adds to the response by
drawing a conclusion (I could tell you 100 ways that this single teacher helped me, but
what really stands out about her is that she was caring. Not just twards me or her dog,
but to everyone that she had ever met). Adequate transitions (I remember in the 7"
grade....She also....Then if....After the reading....Mrs. Day wasn'’t just my teacher, she
was...) are used in an attempt to connect ideas. Even with the uneven depth and
specificity of the elaboration, the layering throughout and good introduction and
conclusion give the response a sense of wholeness and completeness. Word choices
are adequate (...to be a good sitizen, student....you “popcorned” the person....actually
interacted...), which coupled with sentences that are somewhat varied in length and
structure (Mrs. Day wasn'’t just my teacher, she was my friend. My whole family knew
her, and it would be great to get together with her again and see how she is doing) give
the reader some sense of the person behind the words. The best-fit Content,
Organization and Style score for this piece of writing is a 3.

10EA12 (COS 3)

This response demonstrates a sufficient ability to explain effectively. The writer focuses
on Kaleb Washington as the person | would most enjoy seeing again. The effective
introduction provides context (He left to go serve a mission for my church in New
Zealand. He won't be returning home until March of 2009) and sets up the writing (His
brother Sam and my Best friend Aaron ended up getting together and seeing each other
for awhile....You could always count on us, every Friday and Saturday night...) without
simply listing the points to be discussed. One reason (We had so many good times
together) is given to explain the writer’s choice and two examples (...snowboarding....a
usual night...) are used to support the reason. The first example (...snowboarding) is an
anecdote. The elaboration within the anecdote is layered (Kaleb and Sam are a lot
more experienced at snowboarding than Aaron and |, so they tried teaching us how to
carve and how to jump....we would get in a snowball war or make snowmen, and drink
hot chocolate at the car. | wished that day would have never ended) with supporting
ideas connected from one sentence to the next. The connected writing and the specific
details included make this the strongest section of the response. There is a lapse in the
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development of the second example (...a usual night...). The elaboration is thin (...we
would go to the store buy tons of candy and rent a movie. | can’t describe how much
fun we had. We would get the classic movies like “Tommy Boy,” or “Dumb & Dumber”
and repeat the whole movie), but connected and specific. This type of lapse is typical of
a 3. The effective conclusion adds new information (We keep in touch by letters, but it
isn’t the same. | can’t hear his laugh or listen to his voice) and wraps up the response (I
can’t wait til the day that he gets home, and we can be together again just like the old)
without simply listing the points discussed, adding to the sense of wholeness and
completeness. There is a logical organizational pattern in the response with the
effective introduction and conclusion, ideas “chunked” together, and transitions (One trip
we went snowboarding....When we got tired....On a usual night we would....Now that he
is gone...) used to connect ideas. Word choices are adequate and appropriate
(...always count of us, every Friday and Saturday night....how to carve....buy tons of
candy....hear his laugh....listen to his voice) throughout, and sentences are somewhat
varied in length and structure (One trip we went snowboarding. Kaleb and Sam are a
lot more experienced at snowboarding than Aaron and I, so they tried teaching us how
to carve and how to jump) giving the reader some sense of the person behind the
words. The best-fit Content, Organization and Style score for this piece of writing is a 3.

10EA13 (COS 3)

This response demonstrates a sufficient ability to explain effectively. The writer
chooses Mr. Andrews as the person he/she would like to see again and gives two
reasons (...was never boring....he was understanding and supportive) to support the
choice. The development of the first reason (Mr. Andrews was never boring) is the
weakest section of the response. The elaboration, while thin, is layered (He always
made the subjects fun and interesting. To get our attention if we were distracted, he
would yell out the capitol of a state, and we would yell back the state. This generally
worked in getting us back on track) with supporting ideas connected from sentence-to-
sentence, but specific details are lacking. A second idea (...we would mumble and
complain) is introduced in the paragraph and is developed with the same type of thin,
general, but layered elaboration (Mr. Andrews often called us the “Masters of
complaining”. He was joking...but the funny thing is that it was true! He was never,
ever, very strict. He was usually very good-hearted, laid back...). While both ideas are
about Mr. Andrew’s personality, there is a slight shift of focus from the idea of never
boring. This type of lapse is typical of a 3. The explanation of the second reason (...he
was understanding and supportive) is the strongest section of the response. The
elaboration is thoroughly layered (He helped students out when they had trouble with
work. He seemed to know a lot....I especially had a good relationship with him), with
ideas connected from one sentence to the next and specific details are included (Back
then, | tended to get really annoyed even if | make a small mistake. It was Mr. Andrews
who taught me that nobody is perfect....He told me that if | got 100% on all the
tests/projects/homework, there would be no point in him teaching me) to further the
explanation. There is a logical organizational structure in the response. The
introduction (I have had a lot of great teachers in the past, but | don't think has had as
big an impact on my life as him. He has got to be one of the best, if not THE best,
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teachers | ever had) provides some context for the response and sets up the writing
without simply listing the reasons to be discussed. The conclusion (...Mr. Andrews is
probably the best teacher | have ever had. | did not wish to leave 4" grade solely
because of him. | greatly miss him and wish to see him again someday) summarizes
and wraps up the writing without listing the reasons discussed, adding to the sense of
wholeness and completeness. Transitions (Whenever he assigned us
homework....Arguably the thing | like....One day, near the end of 4™ grade...) are used to
connect ideas and move the reader through the text. Word choices are appropriate (...if
we were distracted....back on track....good-hearted, laid back....to show his
appreciation...) and at times engaging (...his constantly quirky personality, shrewd
sense of humor...), which coupled with fluent sentences of varied length and structure
(Whenever he assigned us homework or a project we would usually mumble and
complain. Mr. Andrews often called us the “Masters of complaining”) allow the reader to
sense the person behind the words. While the response is fluent and organized, the
lapse in focus and development in the first body paragraph do not give this response
the level of consistency of a 4. The best-fit Content, Organization and Style score for
this piece of writing is a 3.
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