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Goal: Ensure that poor or minority children are not taught by inexperienced, unqualified, or out-of-field teachers at higher rates than are other children.

Washington stated in the 2006 Equitable Distribution of Qualified, Experienced Teachers State Plan that “Washington’s educators care deeply about the success of all Washington’s students.  Our goal is that they be prepared for success in college, work, and life in the 21st century.” This goal continues to be paramount to the educators in Washington State.
When State Superintendent Bergeson announced the 2008 student learning assessment results she reiterated this goal by stating “All ethnic groups in the Class of 2009 are at or above the percent meeting standard on the reading and writing WASLs compared to this time last year with their Class of 2008 peers. In the latest Class of 2008 numbers, the achievement gap for four ethnic student groups (American Indians, Pacific Islanders, African Americans and Hispanics) narrowed to 5 to 8 percent on the WASL when compared to their Asian and white counterparts. The same improvement (6 percent) holds true for low-income students.
"This is an issue we must continue to address," Bergeson said. "We’re are making great progress with the students who stay engaged with us, but if we’re going to reduce the gap, we’ve got to reach out much more effectively to the students we are losing and find more ways to meet their needs."

Leaders in Washington State, in addition to the State Superintendent Bergeson, recognize the importance of working together to achieve the goal of all students having access to a quality education to ensure their success. To this end, Washington Learns was established as a result of legislative action in 2005 and led by Governor Gregoire and advisory committees in early learning, K-12 and higher education.  The recommendations developed by Washington Learns (see below) fundamentally changed educational expectations, delivery and results.  
Washington Learn’s goals relate to the preparation of all students to succeed in today’s global economy.
· Fully integrate our early learning, K–12 and post-secondary education systems so that the transition from one step to the next is seamless. 

· Ensure all children thrive early in life and are prepared to enter school. 

· Ensure all students master the skills they need to participate thoughtfully and productively in their work and their communities. 

· Close the achievement gap that academically sidelines low-income and minority students. 

· Make higher education and workforce training opportunities relevant and affordable so our workforce can compete within a global economy.
Washington Learns’ 2005 Interim Report spurred significant gains for education in the 2006 legislative session, including:

· Creation of a cabinet-level Department of Early Learning that consolidates more than a half-dozen childcare and early learning programs, giving real focus to helping our youngest learners thrive early in life. 

· Programs and funding to help high school students achieve graduation standards. 

· Mentor and apprenticeship programs that help middle and high school students prepare for life after graduation whether entering the workforce or college. 

Many of the recommendations from the 2006 Final Report were passed by the 2007 legislative session, including:

· Expansion of all-day kindergarten. 

· Programs to ensure better math and science teaching and learning. 

· Scholarship programs and grants to give more people access to higher education. 

Access to detailed information related to legislative actions as a result of Washington Learns is provided below:

2006-07 Sessions
	Bill Number
	               Title

	HB 1906
	Improving Math and Science Education

	HB 1779
	GET Ready for Math and Science Scholarship Program

	HB 2262
	Professional Teaching Standards

	EHJR 4204
	School Levy Simple Majority

	SB 5098
	Washington College Bound Scholarships

	SB 5114
	Student Transportation 

	SB 5806
	Statewide Funding and Tuition Policy

	SB 5828
	Early Child Development and Learning

	SB 5841
	Enhancing Student Learning Opportunities and Achievement

	SB 5843
	Establishing an Education Data Center

	SB 5955
	Regarding Educator Preparation, Professional Development, and Compensation


2005-06 Sessions
	Bill Number
	                    Title

	HB 2789
	Running Start

	HB 2964 
	The Department of Early Learning 

	SB 6255
	Navigation 101


Through the recommendations of Washington Learns, supporting education is a collaborative, focused process to promote student learning. Washington Learns http://www.washingtonlearns.wa.gov/default.htm  drives education policy and funding decisions and the state education agency, the Office of Superintendent of Public Instruction, is an integral component and benefactor of this process.
Washington’s 2006 No Child Left Behind – Equitable Distribution Plan included strategies to address the disparity of the placement of high quality classroom teachers in high-poverty/high-minority and low-poverty/low-minority schools. The plan emphasizes high quality professional development that is focused on student learning standards and explicit in student outcomes.  Over the last two years, progress has been made in implementation of the 2006 plan, including strengthening policies and garnering legislative funding for specific needs related to teachers and student learning.
OSPI ensures highly qualified educators are in the classroom through a number of policies and programs that support teachers in the development of skills and subject area knowledge. 

· OSPI provides tiered assistance and resources to schools and districts as demonstrated by student academic achievement, with the most in need receiving focused assistance.  

· Schools and districts identified as in need of improvement, are “highly encouraged” to participate in focused, in-depth assistance with administrative resources through the School/District Improvement office of the state education agency.  

· Schools in the middle, or identified as at-risk based on their student academic achievement, are encouraged to become involved with professional learning opportunities provided by the state education agency and their partners such as educational service districts.

· Educators of all schools receive access to professional learning experiences sponsored by the state education agency through regional summer institutes, subject area workshops, and a major winter conference focused on research based strategies to support student learning.  In addition, high quality professional development opportunities are provided by educational service districts.

· The Professional Educator Standards Board, in coordination with OSPI, colleges and universities, has implemented teacher alternative route programs to strengthen the diversity of the teaching force in high-minority and high-poverty schools.  These programs target where teacher shortages could exist and focus on recruiting paraeducators from geographically and minority diverse regions of the state. 
· OSPI ensures school districts comply with NCLB requirements related to HQT.  These efforts are demonstrated through: 

· Management of federal Title programs, use of state level Title IIA funds for focused professional learning for teachers, recruitment and retention strategies, and the NCLB highly qualified teacher requirements.

· Consolidated Program Review (CPR) processes, a school district monitoring program, that targets compliance and assistance for districts meeting “at risk criteria,” including inequitable distribution of teachers in high-poverty/high-minority schools and schools/districts not making AYP.

· Technical assistance efforts by ESEA Title program staff regarding equitable distribution of teachers in high-poverty, high-minority schools.
To ensure disparities of highly qualified teachers in high-poverty/high-minority schools are eliminated and prevented from occurring in the future, OSPI has addressed the situation through a two-fold approach:

1. Ensure teachers in existing schools are provided with appropriate professional learning opportunities that specifically address their ability to provide subject matter knowledge within the context of appropriate learning strategies for diverse student cultures currently residing in teachers’ respective schools.

2. Ensure future teachers are prepared to teach deep subject matter at all grades levels, but specifically in middle schools—including knowledge of learning strategies most effective with diverse groups of students, particularly for high-poverty, high-minority student populations.

Washington’s HQT Equitable Distribution of Qualified, Experienced Teachers Plan includes strategies related to the following eight areas. The OSPI, the Professional Educator Standards Board (PESB), the State Board of Education (SBE) and other stakeholder groups have worked together over the last two years to implement strategies in these eight focus areas.

1. Data and Reporting Systems

a. Retool existing data systems.

b. Seek additional legislative support for a more robust teacher data system.

Teacher Preparation

c. Refine subject area endorsement competencies to include additional specificity related to content area knowledge.

d. Conduct review and revisions of K–8 elementary education endorsement to ensure appropriate in-depth subject area knowledge for middle grades.  

2. Out-of-Field Teaching – 

a. Review and refine Washington Administrative Code (WAC) related to teacher placement in subject areas outside areas of preparation with additional accountability provisions.

b. Educate school district administrators and teachers with methods and strategies to ensure teachers are highly qualified prior to reassignments.

3. Recruitment and Retention of Experienced Teachers

a. Replicate or expand current alternative route programs to recruit and endorse elementary teachers into the middle grades endorsement areas of Middle Level Humanities and Middle Level Science/Math endorsements.

b. Educate school district administrators and building principals about strategies to recruit existing successful teachers into high-poverty/high-minority schools and hard-to-fill subject areas.

c. Collaborate with the Washington Education Association (WEA) to promote strategies and methods for school districts to provide teacher incentives related to hard-to-fill teaching assignments.

4. Professional Development

a. Ensure high quality professional development is available for teachers who do not meet highly qualified teacher requirements and for teachers in schools where AYP goals are not met.

b. Ensure high quality professional development is consistent with research-based strategies to support student learning.

c. Target professional development to specific areas where students are reported as not meeting academic standards.

d. Encourage the formation of more school district and college/university partnerships for school-based professional learning experiences.

5. Specialized Knowledge and Skills

a. Develop or support development of classes and coursework that specializes in knowledge and skills needed by teachers and other educators to be more effective with student populations typically served in high-poverty, low-performing schools.

6. Working Conditions

a. Identify working conditions in high-poverty, high-minority schools that teachers and building principals can address to promote a collegial learning environment focused on student learning.

b. Identify strategies that increase teacher retention in hard-to-staff schools—share information with building principals and other district administrators.

7. Policy Coherence

a. Ensure school districts provide high quality teachers in all schools irrespective of school poverty and minority student statistics.  

b. Reevaluate Washington’s education system to enable provisions that support more equitable funding and support incentives for teachers and administrators.

	1. Data and Reporting Systems

How is the state planning to develop the teacher data and reporting systems needed to identify and correct inequities in teacher distribution in high-poverty/high-minority schools vs. low-poverty/low-minority schools?

	Strategies
	Policies and Programs

	1. Develop electronic teacher data systems to provide current data on teacher certificates held and ensure that all teachers are properly credentialed in the subjects they are assigned to teach.
	· Washington initiated an eCert system in 2005–06 (https://eds.ospi.k12.wa.us/pda/) that enables the collection of teacher preparation data at time of certification.  

	2. Collect and report data on teacher salaries by districts and schools to identify inter and intra-district funding inequities and analyze teacher distribution patterns (i.e., concentrations of inexperienced, lower-paid teachers in high-poverty, high-minority schools).
	· Washington’s apportionment database (S-275 report) http://www.k12.wa.us/safs/PUB/PER/0506/ps.asp provides information that can be analyzed related to equitable distribution of teacher education level, teacher experience, and teacher salary by district.  

· The Washington Initiative for NBPTS Certification program staff at OSPI keeps a database that shows the distribution of National Board Certified teachers by school district and school building.  http://www.k12.wa.us/certification/nbpts/default.aspx 

	3. Collect and report school and district level data on working conditions associated with high teacher turnover.
	· Washington’s state education agency office is responsible to coordinate supports and services for schools and districts identified for improvement, ensures that teachers complete a perception survey on the Common Characteristics of High Performing Schools as they relate to their school and/or district. http://www.k12.wa.us/SchoolImprovement/pubdocs/PerceptionSurveys/Staff-survey.pdf and http://www.k12.wa.us/SchoolImprovement/ 

	4. Collect and report data on teacher turnover and projected teacher shortages.
	· Collect and report statewide data on trends in teacher certification and placement (Annual Certificates Issued and Personnel Placement Statistics Report—http://www.k12.wa.us/certification/profed/PlacementReport.aspx)

· Collect and report statewide data on trends in teacher hiring and administrator perceptions related to anticipated vacancies and perceived shortages – Biennial process (Supply and Demand Report—http://www.k12.wa.us/certification/pubdocs/supplydemand2004.pdf)

· A university-based research project published in 2005 addressed teacher retention in twenty (20) selected Washington school districts. This project provides initial teacher retention data over a five-year period, representing approximately 14,000 teachers in a range of district sizes, poverty levels, and regions of the state who teach 276,641 students—over a quarter of Washington state’s students. http://www.cstp-wa.org/ Navigational/Commissionedresearch/Research_reports/Research_reports.htm 



	5. Develop state teacher data systems that allow teacher qualifications to be linked to student achievement.
	· Washington, while limited currently in relational capabilities and capacity, is developing a teacher data system which will allow linkages between teacher qualifications (certification) and teaching assignments to student demographics and student achievement data.  

	Specific strategies Washington will adopt:

	Create a teacher data and reporting system that supports the work of NCLB requirements with the ability to synthesize teacher data for use in program analysis and to correspond to student learning data is of the highest priority for OSPI. 

Specific strategies that Washington will adopt include:

1. Develop and implement a data system that contains the capabilities to track critical information about teachers such as: educational background, teaching assignments, salary schedule, placement, participation in ongoing professional learning experiences and highly qualified requirements.

2. Develop and implement relational data systems to connect existing and new teacher data to student academic achievement data.

3. Promote collaborative efforts of teacher stakeholder groups to identify critical information needs to meet federal and state requirements.

4. Collaborate with the Professional Educator Standards Board (PESB) in seeking additional legislatively appropriated funding support for a more robust teacher data system.




	Measures Washington will use to evaluate and publicly report progress:

	See the following section entitled “Washington’s Progress – Requirement 1” for action items related to these measures.

1. Course identifiers are established

2. Pilot study with program refinements is complete.

3. Unique teacher identification is established.

4. School districts have access to pre-populated teacher components in teacher database.

5. School district staff use teacher database to analyze teacher assignments and retention strategies for high-poverty, high-minority schools.

6. OSPI program staff use teacher database to analyze support services to schools not meeting AYP and identification of districts not meeting NCLB requirements.

7. OSPI and PESB teacher database to analyze teacher and teaching trends to impact policy and teacher program supports.

8. Teacher data is posted on the OSPI website.




Washington’s Progress - Requirement 1:
The Washington state education agency, the Office of Superintendent of Public Instruction (OSPI), is in the early implementation stages of a statewide student and teacher data warehouse.  Since Washington’s Highly Qualified Teacher (HQT) State Plan was submitted fall 2006, the following progress has been made towards development and implementation of a statewide educator data system.

· A design and data gathering capabilities pilot test was conducted by OSPI during the 2006-2007 school year. This effort resulted in the early stages of the development of a Comprehensive Education Data and Research System (CEDARS) system, which includes student and teacher data.

· A proposal was put forth to the 2007 Washington State Legislature requesting funding for a student and teacher data warehouse and the upgrading of the state apportionment system.

· The 2007 state legislature granted funding for the upgrade/rehosting of the state apportionment system, which included minimal funding to upgrade the data system that contains Washington’s teacher certification data, but was not able to provide funding to support the CEDARS project.

· On July 22, 2007 state legislated Senate Bill 5843 (Washington Learns Initiative) was signed into law, requesting that OSPI accomplish four tasks to identify the feasibility of a comprehensive student data system.  With SB 5843, the data collection centers on staff data. This project is aligned to OSPI’s comprehensive data project and is considered somewhat of a “light”CEDARS.
· Collect teacher to course data, using NCES course codes and teacher certification numbers as the unique teacher identifier, student course enrollments using the state student identification numbers, and
· Coordinate a diverse workgroup to consider additional data elements to collect from all school districts, and

· Pilot the collection of additional elements in at least  two school districts, and

· Submit a report by November 2008 on the feasibility of the expanded data collection.

· OSPI and stakeholder school districts efforts have continued on the CEDARS project with minimal funding. Efforts are currently underway to secure funding from outside sources and to go back to the state legislature to support ongoing work of the comprehensive data warehouse project. 

· Through collaborative efforts between OSPI’s IT, Certification and Title II offices, work has begun to include highly qualified teacher information for each teacher in the electronic certification data system.  Additional design and development work is currently underway, with some HQT information becoming available by mid-November 2008. Teacher data on file at OSPI will pre-populate the HQT data using the eCert system.
· The HQT data collection and reporting procedures currently in place to collect aggregate HQT data by building/district has been refined to gather information related to subject areas classes and teacher data.

· This data is incorporated into the procedures for the HQT Improvement plan and Accountability plans/agreement required in Section 2141.

As part of the HQT data collection and reporting requirements, data information is gathered from multiple sources in order to complete the HQT data, data gathering, analysis and reporting processes.  OSPI Title II staff provides support by:
· Educating school district staff and teachers to ensure they are knowledgeable about HQT requirements and procedures

· Reviewing school district reporting of HQT data, including the reporting of teacher and subject area information when teachers are not highly qualified.

· Reviewing school building and district demographic and student achievement data that is secured from and maintained by the state education agency’s Information Technology Services (IT) department.

· Populating the OSPI School Report Card site at  http://reportcard.ospi.k12.wa.us/ with HQT data

HQT identification, completion of records, and data reporting processes are conducted by school district human resource/personnel staff or, in some cases, superintendents or business managers by:

· Completing a scripted identification form for each teacher assigned to teach a core academic subject.  See NCLB Highly Qualified Teacher Workbook at http://www.k12.wa.us/TitleIIA/HighlyQualifiedTeachers.aspx.  The same website provides individual listings of identification forms and worksheets specific to grade level teachers and general education or special education programs.

· Completing a scripted HOUSSE worksheet, when indicated.

· Identifying school-level core academic subject classes and counts and identify classes and class counts of teachers who do not meet HQT. 

· Reporting non-highly qualified teachers, schools where teaching, teaching assignments, programs and subject areas at the same time HQT teacher and class counts are reported.  Data is reported to OSPI through EDS, a secure web-based reporting tool accessible only to limited, authorized staff of the school district.

Analysis of Elementary and Secondary Classes Taught by Teachers not Highly Qualified 
HQT data for the 2007-08 school again shows an annual increase in teachers meeting highly qualified requirements resulting in 98.77% of classes taught by teachers meeting HQT requirements

The 2007–08 data indicate that:

· Elementary classes taught by highly qualified (HQ) teachers at high-poverty and low-poverty schools continues to show a slight difference—99.48% classes at high-poverty schools vs. 99.59% classes at low-poverty schools. 
· The percentage of elementary classes taught by HQ teachers is greater than secondary classes taught by HQ teachers, as has been a pattern since HQT reporting began.
· There are 92 classes, out of 25,196 total elementary classes that are taught by teachers who do not meet HQT requirements. Surprisingly, out of the 92 classes, 56% of them are taught by general education teachers who have not met HQ, while 38% are taught by teachers in special education programs.  The remaining 6% include 1% classes in alternative education programs and 5% in Bilingual/ESL programs.
· Secondary classes taught by HQ teachers at high-poverty and low-poverty schools shows a 1.76 point difference between, with 97.43% at high poverty schools and 99.19% in low poverty schools. 
· There are 1,548 classes, out of 107,826 total secondary level classes that are taught by teachers who do not meet HQT requirements.
· Out of the 1,548 classes, 59% are taught by general education teachers who do not meet HQT requirements, while 27% are taught by teachers in special education programs.  The remaining 14% includes 11% of the classes taught in alternative education programs, 2% in Bilingual/ESL programs and 1% in juvenile institutions.
· See  Appendix, Tables 1 through Table 3 
Analysis of subject area classes taught by teachers not meeting HQT requirements

Through the 2007-08  HQT data reporting process, numbers are provided for non-highly qualified teachers in each core academic subject area.  
Secondary Subject Area Classes 

· A total of 107,826 secondary classes are taught in Washington’s schools.

· 1.43% or 1,539* of secondary classes are taught by teachers who do not meet HQT requirements

Secondary Subject Area Teachers
· A total of 24,590 teachers teach subject area classes at the secondary level
· 784** secondary teachers are reported as not highly qualified. This number signifies teachers assigned to teach multiple subject areas who are not meeting highly qualified requirements in more than one subject area. 

Table 4

Secondary Classes taught by teachers not HQ by Subject Areas 

And
 Number of Secondary Teachers who do not meet HQT for 2005-06 and 2007-08 by Subject Areas 

	Subject Areas
	Number of Subject Area CLASSES taught by teachers who do not meet HQT – 2007-08
	Number of Secondary Non-HQ TEACHERS*
2007-08
	Number of Secondary Non-HQ TEACHERS*
2005-06

	Civics/Government
	26
	17
	133

	Dance
	2
	2
	3

	Economics
	13
	5
	96

	English/Language Arts
	292
	139
	469

	Foreign (World) Languages
	84
	33
	50

	Geography
	35
	21
	168

	History
	 152
	90
	427

	Mathematics
	485
	213
	571

	Music
	22
	9
	14

	Reading
	177
	102
	423

	Science
	197 
	96
	261

	Theatre
	26
	18
	26

	Visual Arts
	54
	35
	60

	Elementary Curriculum
	4
	4
	0

	Totals
	1569*
	784**
	2701


*
There is a slight discrepancy between classes taught (1.43% vs. 1.46% or 30 classes) due to identification of K-8 and K-12 school data collection and reporting capabilities.

** 
This data reflects duplicate count of teachers who do not meet HQ whereas

Summary of subject area classes taught by teachers who do not meet HQT requirements

Washington is reporting for the 2007-08 school year that 1.43% of all secondary classes were taught by teachers who did not meet HQT requirements. The following observations can be made about this small percentage of secondary subject area classes and teachers of these classes.  

· Washington is reporting that there are far fewer secondary teachers that did not meet HQT requirements for the 2007-08 school year than the 2005-06 school year.  The number reported as not meeting HQT for 2007-08 is 784 teachers, while 2005-06 Washington reported 2,701 teachers not meeting HQT requirements.  Note:  The numbers reported for both school years includes teachers who may be counted more than once if they are teaching in more than one subject area in which they do not meet HQT.  

· Mathematics continues to be the subject area where the largest number of teachers is reported as not meeting highly qualified. However, the number has decreased from 571 to 213.

· The five subject areas where the greatest number of teachers is reported as not meeting highly qualified teacher requirements is noted in the following chart.  These subject areas remain the same from 2005-06 to 2007-08, with science and history changing places between 4th and 5th places. Once again, there is a significant decrease in the numbers of non-highly qualified teachers in all subject areas.

	
	Teachers in 2007-08
	Teachers in 2005-06

	Mathematics 
	213
	571

	English/Language Arts
	139
	469

	Reading
	102
	423

	Science
	96
	261

	History
	90
	427


Equitable Distribution of Qualified Teachers in Schools
Elementary Schools

Elementary schools continue to outperform secondary schools in providing 100% classes taught by highly qualified teachers.  School year 2007-08 data reflects 93.77% of Washington’s 1,060 elementary schools reported 100% classes taught in schools.  Of the 994 schools that report 100% classes taught by HQT, 54.6% did not make AYP while 45.4% did make AYP.  Surprisingly, of the 8 schools that reported between70-90% classes taught by HQ teachers, 5 of the 7 schools in the 80-90% range met AYP and the 1school reporting between 70-80% classes taught by HQT also met AYP.  
Elementary Schools - HQT and AYP Data 2007-08
	
	Did Not Make AYP

(579/1060 - 54.6% Schools)
	Met AYP

(481/1060 – 45.4% Schools)
	Total

(1060 Schools)

	
	Number
	% of did not meet AYP
	Number
	% of met AYP
	Number
	% of all schools

	100% of classes are taught by HQT
	539
	93.1%
	455
	94.6%
	994
	93.77%

	90% or more classes are taught by HQT
	38
	6.6%
	20
	4.2%
	58
	5.47%

	80% or more classes are taught by HQT
	2
	0.3%
	5
	1.0%
	7
	0.66%

	70% or more classes are taught by HQT
	0
	0
	1
	0.2%
	1
	0.09%


When comparing data related to the highest and lowest poverty elementary schools (See Table 4 in Appendix) the following trends are noted.
· The percentage of low poverty schools (73.3%) making AYP is greater than high poverty schools (19.9%).

· The percentage difference of schools with 100% teachers was very small between schools making AYP and schools not making AYP in low and high poverty schools.

· There is a slight difference between the percentages of teachers holding at least a Master’s degree in high and low poverty schools, with the low poverty schools having a slight edge to this benefit.  However, where this is most noticeable, the schools did not make AYP.

· Corresponding to the statement above, both the low and high poverty schools that made AYP have a slightly less experienced teaching staff.
· Review of schools with the highest and lowest minority student population indicate the same trends as schools with the highest/lowest poverty rates. See Table 5
Secondary Schools
Secondary schools continue to struggle with meeting 100% classes taught by teachers who meet highly qualified requirements. Of 1,000 secondary schools, 736 report 100% classes taught by teachers who meet HQT.  Of the 736 schools, 229 made AYP for the 2007-08 school year. An additional 203 schools report that 90-99% classes are taught by teachers who meet HQT requirements.  Together this accounts for 93.9% of secondary schools.  Schools of highest concern are reporting less than 80% of classes taught by highly qualified teachers.  These 24 schools will receive more detailed analysis of their HQT data and will be provided with in-depth technical assistance by OSPI’s Title II staff. 
Secondary Schools - HQT and AYP Data 2007-08
	
	Did Not Make AYP

(715/1000 -  71.5% Schools)
	Met AYP

(285/1000 – 28.5% Schools)
	Total

(1000 Schools)

	
	Number
	% of did not meet AYP
	Number
	% of met AYP
	Number
	% of all schools

	100% of classes are taught by HQT
	507
	70.9%
	229
	80.4%
	736
	73.6%

	90% or more classes are taught by HQT
	172
	24.1%
	31
	10.9%
	203
	20.3%

	80% or more classes are taught by HQT
	27
	3.8%
	10
	3.5%
	37
	3.7%

	70% or more classes are taught by HQT
	3
	0.4%
	3
	1.1%
	6
	0.6%

	Less than 70%

	6
	0.8%
	12
	4.2%
	18
	1.8%



When comparing data related to the highest and lowest poverty secondary schools (see Table 6 in Appendix) the following trends are noted.

· Lowest poverty secondary schools are more likely to make AYP than the highest poverty schools.
· There are fewer highest poverty schools with 100% teachers meeting requirements (68.8%) than lowest poverty schools (78.5%).

· Highest poverty schools have a much higher percentage (58.4%) of being identified for school improvement than lowest poverty schools (25.9%).
· Data from both high and low poverty schools that made AYP had a higher rate of no data reported related to teacher information such as Master’s degree and average years teachers’ educational experience.  However, having said that, the following statements seem to indicate some trends.

· Secondary schools reporting 100% HQT and making AYP, both at high and low poverty have a comparable % of teachers with Master’s degrees per building – upper 40% and possibly a little higher.  The same holds true for schools in the same categories that did not make AYP – but the percentage is in the 70%.
· It appears that schools with 100% HQT who did and did not make AYP, have a higher percentage of teachers with Master’s degrees.  However, low poverty schools making AYP with 100% teachers have a slightly higher percentage of teachers with Master’s degrees.
· High poverty schools appear to have less experienced teachers – a trend seen between high and low poverty schools that did and did not make AYP.  This also holds true for schools with 100% HQT and schools reporting less than 100% HQT.
· Data for secondary schools with the highest and lowest minority student population (see Table 7 in Appendix) generally reflects the same trends as secondary schools with high/low poverty rates.
· 69.2% of high minority schools reported 100% HQT, while 81.7% of low minority schools report 100% HQTs.

· Of schools that reported less than 100% HQ teachers, 75.6% did not make AYP while 24.4% did make AYP.

· Of schools that reported 100% HQ teachers, 61.6% did not make AYP, while 38.4% did make AYP.  

· In both of the above cases, low minority schools reported more positive percentages of making AYP than high poverty schools.
· A combination of high and low minority schools that reported 100% HQ teachers and made AYP, indicated more teachers with less experience than other high/low minority schools with 100% HQ teachers that did not make AYP.

Findings and Actions Related to Equitable Distribution of Teachers in High/Low Poverty and High/Low Minority Schools
· There is a trend that indicates a discrepancy between the placements of comparably qualified teachers in high and low poverty and minority schools.

· Teacher data needs better definition and reporting to be considered as more relevant and meaningful.
· Data analysis at a deeper level is needed – building by building with the construction of a building profile for schools at highest risk.
· Action steps include focused analysis of the 24 secondary schools with low numbers of classes taught by highly qualified teachers to identify situations to ensure appropriate technical assistance.
· Identify and align high quality professional development for teachers in schools that did not make AYP – particularly secondary schools where there is a higher rate of schools not making AYP.

	2. Teacher Preparation

How is the state planning to build a pipeline of prospective teachers for high-poverty, low-performing schools?

	State Strategies
	Policies and Practices

	1. Evaluate and report the impact of teacher reforms to assess their strengths and weaknesses and make mid-course corrections.
	· The Professional Educator Standards Board completed a comprehensive analysis of the strengths and weaknesses of Washington’s system of educator preparation and certification upon which they have built their strategic plan.  (Washington’s System of Preparing and Certifying Educators—December 2005) pesb.wa.gov/Publications/reports/2005/ComprehensiveAnalysis.htm   Additional information provided through the PESB can be accessed at pesb.wa.gov/Publications/reports/index.htm. 
Action: This report was the foundation for the PESB’s Strategic Plan.  See http://www.pesb.wa.gov/Policy/documents/StrategicPlan.pdf   
· Higher education teacher preparation programs are required to produce significant data related to various aspects of program quality. However, these data are not systematically compiled in a way that provides a comprehensive picture that can be accessed and reviewed by policymakers and the public. 
Action: The PESB has assembled a committee that has identified a collection of meaningful indicators that will be included in profiles for each educator preparation program.  This profile will be produced annually beginning in 2009 
· Preparation program completer survey data is collected annually—disaggregated by program—to identify trends in performance and program strengths and weaknesses.
Action:  Due to a general shortfall in available state funds, improvements to this survey instrument have been halted.

	2. Establish college scholarships, loans, and loan forgiveness programs to channel prospective teachers toward schools that have difficulty attracting sufficient numbers of qualified teachers.
	· The Future Teachers Scholarship Program (managed by Washington’s SAHE, the Higher Education Coordination board) is aimed at attracting individuals to teaching shortage areas.

· The Alternative Routes Conditional Loan Scholarship provides loan forgiveness to experienced paraeducators and mid-career professionals seeking teacher certification in shortage areas (managed by the Professional Educator Standards Board—PESB). 
Action:  This program continues to operate and additional information can be viewed at http://www.pesb.wa.gov/documents/AlternativeRotesBriefUpdatedAugust08.pdf 

	3. Establish grow-your-own programs to encourage middle and high school students to pursue teaching careers in high-need schools.
	· Washington State University has greatly increased the ethnic diversity of its teacher candidates through a focused system-wide recruitment effort.

· Washington has encouraged elective courses in high schools to give interested students opportunities to learn about and practice teaching through a program called “Teachers Recruiting Future Teachers.”



	4. Expand and support high-quality alternative route programs.
	· Washington’s Alternative Routes Program, since 2002, has transitioned 539 paraeducators, mid-career professionals, and conditional certificate holders to a new career teaching in shortage areas, such as math, science or special education.  Seventy-six percent (76%) of mentor teachers and principals surveyed report Alternative Route Program completers are better prepared than teachers from traditional routes. (http://www.pesb.wa.gov/AlternativeRoutes/AlternativeRoutes.asp 

Action:  See www.pesb.wa.gov/documents/AlternativeRoutesBriefUpdatedAugust08 

	5. Create charter colleges of education.
	· Washington’s Alternative Routes Partnership Program meets the same criteria as Ohio’s charter colleges of education, which was established to prepare highly qualified teachers for high-poverty and urban areas.   Private entities may partner with higher education institutions, as in Ohio.


	Specific strategies Washington will adopt:

	The Professional Educator Standards Board (PESB), as of January 1, 2006, holds authority for policies and rules affecting teacher certification and licensure. Authority was transferred to the PESB from the State Board of Education based on state legislative action.  The PESB also provides recommendations to OSPI, the Governor, and Legislature on the full range of issues affecting education professionals, including recruitment, hiring, preparation, certification, mentoring, professional growth, retention, governance, assessment and evaluation.  In addition, it is the PESB that oversees the effectiveness of new basic skill and subject matter assessment requirements of new teachers prior to state certification.

1. Washington plans to develop a state-level system for assessing educator preparation program quality that:

· Uses multiple, meaningful indicators to make inferences about program quality.

· Documents explicit connections between pre-service preparation and effective practice.

· Provides useful information for policymakers and the public.
2. Review teacher subject area competencies and the K–8 elementary education endorsement competencies to ensure teachers are fully prepared with the content knowledge needed for middle grades teachers.
Action:  In 2007 the PESB revised and updated the K-8 endorsement competencies, along with all 33 endorsements, ensuring far greater rigor and relevance.  Teams of highly-qualified educators, together with both content and methods faculty, in each endorsement area reviewed the previous competencies comparing them with national standards and updated student standards.  Preparation programs have made revisions to their curriculum based on these updated competencies.  In addition, the PESB has adopted a new subject knowledge tests (WEST-E) for all endorsements, including K-8, that will better align with and assess each competency.  Successful passage of a subject knowledge test is required for endorsement.  Individuals endorsed in K-8 are advised by programs, PESB and OSPI that if they wish to teach at the middle-level, they must successfully pass an additional WEST-E subject knowledge test in the core content area they will be teaching.  




	Measures Washington will use to evaluate and publicly report progress:

	Measures for Steps 1–5: 

Preparation programs and state policy makers will utilize measures of preparation program quality contained in public reports to inform continuous improvements.

Measures for Steps 6–8: 

· Increased number of Alternative Route Program completers.

· Prospective teachers would report adequate access to preparation programs that meet their needs.

· Continued positive evaluations of alternative preparation program completers.

· Districts report greater ease in finding teachers to fill shortage areas.


	Means of reporting 
Annual reporting and OSPI website

Action:  In 2009 the PESB will also be releasing new institutional profiles that contain numerous quality and productivity indicators for each approved higher education preparation program institution 

Action:  PESB and OSPI are developing a new instrument to survey beginning teachers, their principals and mentors re: their preparation


Washington’s Progress – Requirement 2
The Professional Educator Standards Board (PESB) has worked towards and completed areas of emphasis to support policy related to educators through the following action items:
· The PESB’s Strategic Plan was developed using a prior study.  The plan can be viewed at http://www.pesb.wa.gov/Policy/documents/StrategicPlan.pdf   
· The Recruiting Washington Teachers Program was created and provides grants to partnerships of school districts and teacher preparation programs to:

· Recruit, train and support underrepresented, multicultural and multilingual students for teacher careers;

· Design and deliver programs aimed at encouraging high school students to consider and explore teaching careers in state-identified shortage areas – particularly mathematics, science, bilingual education; and

· Coordinate and integrate support services designed to overcome barriers for underrepresented populations to complete higher education teacher preparation programs and enter the teaching profession. See www.pesb.wa.gov for additional information.

· Other PESB Action areas are noted within this section.
	3. Out-of-Field Teaching

How is the state planning to reduce the incidence of out-of-field teaching (particularly in mathematics, science, special education, and bilingual education/English as a Second Language) in high-poverty, high-minority, and low-performing schools?



	Strategies
	Policies and Practices

	1. Minimize/eliminate the hiring and placement of out-of-field teachers in high-poverty, low-performing schools.
	· Washington Administrative Code (WAC 181-81-110) requires that data related to teachers holding an endorsed certificate and who are assigned to teach outside their area of endorsement must be reported annually to the Professional Educator Standards Board (PESB).  District reporting indicates that less than 1% of all classes taught in Washington schools are taught by teachers out of their area of endorsement.  In addition to reporting requirements, a written plan must be developed to ensure the teacher is supported to provide successful instruction in the classroom.

	2. Establish scholarships, loans, and forgivable loans to channel teachers of hard-to-fill subjects toward high-need schools.
	· The Future Teachers Scholarship Program, managed by the Higher Education Coordinating Board, may be used by existing teachers to add subject endorsements or pursue a master’s in teaching degree in exchange for teaching service in a shortage area.

	3. Create targeted teacher preparation programs.
	· Washington’s Alternative Route Program is aimed at experienced paraeducators, mid-career professionals, and teachers on conditional certificates.  All must be pursuing certification in a subject matter or geographic-related shortage area.  http://www.pesb.wa.gov/AlternativeRoutes/AlternativeRoutes.asp 

	4. Expand alternative route programs to allow individuals with relevant training in hard-to-fill subjects to enter the profession.
	· Washington’s Alternative Route Program recruits and provides financial incentives to mid-career professionals with subject-matter expertise in hard-to-fill subjects.

	5. Work in partnership with institutions of higher education to train already-licensed teachers to become certified in high-need subject areas.
	· The Professional Educator Standards Board has developed three (3) Alternative Pathways for existing licensed teachers to gain additional subject matter endorsements in high-need subject areas.

	6. Create a state job bank targeted to districts that experience the greatest difficulty competing for teachers of hard-to-fill subjects.
	· WATEACH.com is a statewide electronic teacher database and matchmaking service available free of charge to school districts (employers) and candidates for employment.

· TEACHERS-TEACHERS.com is an electronic matchmaker service provided free to districts, specifically to help them recruit teachers in special education.

	7. Establish formal arrangements that enable districts to recruit and hire qualified international teachers of hard-to-fill subjects and specializations.
	· OSPI and the PESB have formalized exchange agreements with Spain and Mexico for teaching permits for teachers from those countries

· The PESB is currently exploring, in conjunction with officials of the Chinese government and local state organizations, an initiative (to be called the Confucius Institute) that will encourage teachers from China to come to the U.S. and enhance the teaching of Chinese language and culture in Washington State schools.

	8. Disseminate information about other federal, state, or local initiatives intended to reduce out-of-field teaching in hard-to-staff schools.
	· Washington has received both Transition to Teaching Grant and Fund for Improvement of Postsecondary Education Grant funding aimed at providing incentives for individuals to become teachers in shortage areas via Alternative Routes, thus reducing the need for out-of-field teaching.

· OSPI’s Troops-to-Teachers program provides information about funding available to retiring/separating military members at nearby bases (McChord AFB, Ft. Lewis, Bremerton Naval Base, etc.).  The Troops to Teachers program yields significantly higher proportions of math and science backgrounds, minority ethnic groups, and male elementary school teachers.

	9. Expand the use of distance learning to permit student access to qualified teachers in other schools.
	· Electronic high schools (including in Federal Way SD and Quillayute Valley SD) now operate in Washington with statewide clientele.

	10. Require and fund mentoring and induction for teachers of hard-to-fill subjects in low-performing schools.
	· The Washington State Legislature funds mentoring and induction programs for all first-year teachers, including those assigned to teach hard-to-fill subjects and those in low-performing schools.  Funding inadequacy and variability has negatively affected district participation, particularly in small and rural districts.

· Washington is developing research-based statewide standards for high-quality induction programs.


	Specific strategies Washington will adopt:

	The PESB, in coordination with OSPI, will continue to focus on policy and procedures to ensure that districts meet appropriate state and federal guidelines when placing teachers in teaching assignments.  

The PESB will evaluate and refine policies related to implementation of more restrictive requirements for assignments or reassignment of teachers who have less than two years of successful teacher experience.

The PESB will continue to explore, in conjunction with officials of the Chinese government and local state organizations, an initiative (to be called the Confucius Institute) that will encourage teachers from China to come to the US and enhance the teaching of Chinese language and culture in Washington State schools.
Action: No further action will be taken on this project.




	Measures Washington will use to evaluate and publicly report progress:

	1. Implementation of teacher data and reporting system—usability at state and district level

· Districts indicate staffing changes and reassignments based on proactive analysis of teacher qualifications and experience.

Action:  This project is currently underway.  Continuation and completion of project is dependent on ability of OSPI to secure funding.
· School district requests for issuance of conditional certificates decreases or is eliminated.

Action:  The PESB expects the issuance of conditional certificates to increase, but only in those cases where individuals are enrolled in an Alternative Route while teaching on a conditional certificate for one year.
· Increase options, access and incentives for educators to gain appropriate subject matter credentials. 
Action:  The PESB has expanded alternative pathways for adding endorsements.  The Retooling WA Educators Scholarships are incentive / funds for teachers to gain endorsements in shortage areas.  See www.pesb.wa.gov/Endorsements/EducatorRetoolingProgram.asp    www.pesb.wa.gov/AlternativeRoutes/Altenative Routes.asp  

2. Actively pursue, as part of the OSPI state budget, a legislative funding request to support a more robust mentoring and induction program for new teachers.  Successful implementation of this strategy would be demonstrated by issuance of additional state funding.
Action:  Additional funding for the Teacher Assistance Program, Washington’s mentoring  and induction program for new teachers), continues to be
3. School districts are proactive in assignment of teachers and in compliance with NCLB HQT requirements to ensure well-prepared and experienced teachers are assigned to hard-to-staff schools.

Action:  All Washington school districts are required to submit HQT Plans which include strategies to ensure teachers are equitably placed in hard-to-staff schools.
Action:  Washington school districts are monitored during the Consolidated Program Review process to ensure compliance.



	4. Recruitment and Retention of Experienced Teachers

How is the state planning to build a critical mass of qualified, experienced teachers willing to work in hard-to-staff schools?



	Strategies
	Policies and Practices

	1. Create programs to recruit accomplished teachers to serve on teams to assist low-performing schools.
	· The OSPI District/School Improvement program provides a school improvement facilitator to work with each building principal and staff of schools in improvement.  Facilitators have demonstrated their ability to bring about positive changes in buildings.  Facilitators also act as mentors to principals to increase instructional leadership skills.  



	2. Create incentives to attract and retain accomplished teachers in hard-to-staff schools.  


	· Preference is given to teachers in high needs schools when granting state funded scholarships used to pursue certification from the National Board for Professional Teaching Standards.  Washington has 900 National Board Certified teachers.  Of this 900, 47% are in schools with 30% to 50% students receiving free/reduced lunch and 21% are in schools with 50% to 100% of students receiving free/reduced lunch.  http://www.k12.wa.us/certification/nbpts/default.aspx  

· The OSPI National Board for Professional Teaching Standards office is currently investigating the implementation of a “Take One” strategy for teachers in high-poverty, high-minority schools.  This strategy will encourage the formation and growth of a building-based learning community focused on student work.  Teachers have reported that having the opportunity and time to work collaboratively and focus on teaching all students is a high priority and incentive to stay in hard-to-staff schools. (See http://www.teachingquality.org/twc/twcbriefs.htm   http://www.teachingquality.org/publications/reports.htm.)

· The K–12 Education Advisory Committee of Washington Learns, legislated student accountability and funding system study, will include recommendations to restructure the system of educator development, improvement and compensation, including wage premiums for teachers in hard-to-staff schools. See Appendix A.

	3. Experiment with new forms of teacher compensation that reward teachers willing to take on more challenging. assignments
	· Governor Gregoire’s Washington Learns initiative includes examination of alternative compensation models.  The K–12 Education Advisory Committee of Washington Learns legislated student accountability and funding system study, included in their Report to the Steering Committee on July 10, 2006, a recommendation to restructure the system of educator development, improvement and compensation, including wage premiums for teachers in hard-to-staff schools. See Appendix A. 
Action:  PESB and OSPI continue to advocate to legislature for changes in compensation system that better recognize performance and assignment.

	4. Rehire retired teachers and principals specifically to work in high-need schools.
	· The Washington State Legislature authorized a retire-rehire policy which allows teachers and administrators to be rehired without loss of pension benefits, and focuses on hard-to-staff positions.

· The OSPI District/School Improvement program provides a school improvement facilitator to work with each building principal and staff of schools in improvement.  This facilitator has demonstrated their ability to bring about positive changes in buildings.  Facilitators act as mentors to principals to increase instructional leadership skills.  Based on information from the study “Teacher Working Conditions are Student Learning Conditions,”  completed in 2004 in North Carolina, leadership is critical to improving work conditions, and teacher working conditions are important predictors of student performance. 

(See http://www.teachingquality.org/pdfs/TWC_FullReport.pdf and 

http://www.teachingquality.org/twc/whatweknow.htm.)

To further support the mentoring of principals of schools in improvement, the District/School Improvement program office at OSPI is working with the Association of Washington School Principals to ensure principals are well versed in the ISLLC Standards for principal leadership.  A survey instrument is currently in pilot.  OSPI and AWSP staff is exploring details for expanding access of the survey instrument to additional principals.  

	5. Provide school districts information on teacher retention strategies and incentives.
	· The Center for the Strengthening of the Teaching Professional (CSTP), a Washington-based non-profit organization at http://www.cstp-wa.org/index.html, commissioned a study by the University of Washington to determine the rate of teacher retention in Washington’s schools.  As a result of the study, the CSTP published a document that is available for school districts to use when identifying and addressing concerns about teacher retention.  This publication is accessible to all school district personnel at cstp-wa.org/Navigational/Commissionedresearch/Researchreports/Retention/RetentionReportshort.pdf.

	6. Target additional state funding for teacher mentoring and induction to hard-to-staff schools.
	· The Washington State Legislature allocates funding to provide mentors for first year teachers.  Several school districts also use Title II Part A funds to strengthen mentoring and induction supports for new teachers.

http://www.k12.wa.us/ProfDev/tap/default.aspx 



	Specific strategies Washington will adopt:

	Maintain and promote existing program/project initiatives to encourage greater numbers of experienced teachers and principals at hard-to-staff schools.

Implement strategies to promote leadership roles of National Board Certified teachers in hard-to-staff schools such as the “Take One” program.  Continue to work towards level of maintenance funding of legislatively 
funded scholarship program that promotes teachers of high poverty schools to participate in the program.

Increase awareness of educators and state policy makers about the impact of accomplished teachers to increase student learning and teacher recruitment and retention strategies to ensure accomplished teachers in hard-to-staff schools.

Provide more robust mentoring and induction program supports for high-poverty, high-minority, low-performing schools.

The state, through the PESB, is working with the Paul G. Allen Foundation to provide additional funding for a pilot teacher induction program in small/remote school districts.

Provide alternative route certification programs for existing elementary teachers to complete certification for middle/junior high schools, particularly in hard-to-fill subject areas such as reading, mathematics, and English/Language Arts.  
Action:  The PESB has implemented the Educator Retooling Program to increase the numbers of qualified middle and junior high school teachers.  See www.pesb.wa.gov/Endorsements/EducatorRetoolingProgram.asp for detailed information about this program.



	Specific steps to implementation:

	1. Identify research-based strategies that are proven to retain teachers in high-poverty, high-minority schools.

2. Provide synthesis of research supporting recruitment and retention strategies to school district and OSPI staff at workshops, conferences, and online.

3. Ensure districts and schools with high-poverty, high minority student populations receive information about retention strategies and incentives to recruit successful teachers. 

4. Conduct pilot program in which National Board Certification teachers fill leadership roles to provide professional development in a collegial atmosphere at the building level of hard-to-staff schools where NBC teachers are employed.

5. Encourage district and building administrators to minimize or eliminate placement of inexperienced and/or beginning teachers to high-poverty, high-minority, low-performing schools.



	Measures Washington will use to evaluate and publicly report progress:

	1. Increase awareness and need for robust mentoring and induction program for new teachers, resulting in issue of additional state funding.

     Action:  PESB continues to advocate for full funding and increased school district participation.

2. Complete materials on synthesis of research on teacher retention and recruitment strategies. Action: This project is being addressed this school year.
3. Provide teacher recruitment and retention information to educators and policy makers.

· Title IIA school district applications reflect increased use of funds for recruitment and retention supports.
4. School districts report during on-site Consolidated Program Review visitations by OSPI that data is used for placement of teachers.

Action:  School districts are monitored during the Consolidated Program Review process.  



	5. Professional Development

How is the state planning to strengthen the skills, knowledge, and qualifications of teachers already working in high-poverty, low-performing schools?

	State strategies
	Policies and Practices

	1. Develop statewide teacher coaching programs to assist teachers in the lowest-performing schools.
	· The Washington State Legislature in 1999 established the Washington Mathematics Helping Corp (MHC) as part of the K–12 Accountability and Assistance Act and assigned the administration of the program to OSPI.  The MHC was established to provide assistance to elementary, middle and junior high schools with low student performance in mathematics.  The program began with eight (8) mathematics coaches providing services to 16 schools.  The program now has 11 staff that assists 11 schools and provides assistance to a MHC cadre representing 80 schools in Washington. http://www.k12.wa.us/curriculuminstruct/mathematics/MHC/default.aspx http://www.k12.wa.us/curriculuminstruct/mathematics/MHC/history.aspx 

· OSPI is currently establishing a statewide Literacy Leadership Cadre.  The cadre will consist of district-funded literacy coaches who will participate in extensive professional development in technical coaching in reading during August. Additional professional development and meetings are scheduled throughout the coming school year.  The cadre consists of 80 literacy coaches representing school districts throughout the state and is funded by Title II Part A funds.  Coaching will focus on implementation of the five research-based components of reading.

· Washington school districts have implemented teacher coaching programs through the use of Title I Part A and Title II Part A.  Many of the instructional coaches are targeting support for teachers in high-poverty, low-performing schools. 

	2. Develop statewide programs to assign master teachers, coaches to teachers in struggling schools.
	· The OSPI District/School Improvement program provides a school improvement facilitator to work with each building principal and staff of schools in improvement.  Facilitators have demonstrated their ability to bring about positive changes in buildings.  Facilitators also act as mentors to principals to increase instructional leadership skills.  http://www.k12.wa.us/SchoolImprovement/default.aspx 

· Governor Gregoire’s Washington Learns initiative includes examination of alternative compensation models.  See Appendix A.

	3. Provide high quality professional development in key subject areas to support research-based instrumental strategies; target intensive professional development to out-of-field teachers in high-poverty, low-performing schools.
	· OSPI and Washington’s SAHE [the Higher Education Coordinating (HEC) Board] program administrator of the Title II Part A Subpart 3 program, coordinated efforts to provide access to professional development in scientific reading research-based (SRRB) strategies for 300 special education classroom teachers responsible for providing reading instruction.  The three-day professional development opportunity, targeting special education teachers was conducted fall 2005. Ongoing professional learning experiences were provided throughout the 2005–06 school year and into the current summer using additional funding through special education grants and Title II Part A state level activity funding.  Teachers participating in this professional development might not be considered to be teaching out-of-field, but might not meet NCLB HQT requirements for subject area coursework.  

· The Washington Reading First program (http://www.k12.wa.us/curriculuminstruct/reading/readingfirst/default.aspx) provides comprehensive, scientific reading research-based programs to improve reading instruction at selected Reading First schools, as well as more broadly in the state. Building off of the success of its predecessor, Reading Excellence Act, Washington Reading First achieves this goal through intense professional development and technical assistance support of Reading First subgrantees throughout the state.  Schools participating in Reading First efforts meet specific criteria, including placement in schools which are identified as high-poverty and low performing.  This intensive professional development provides all teachers in these educational settings the opportunity to provide scientifically based reading strategies to struggling readers.

· OSPI annually conducts Summer Institutes for teachers, administrators and other educators.  Summer Institutes provide professional development with a focus on closing the achievement gap with concentrations on instructional strategies for use with diverse learners such as ELL, equity/cultural competence, family/community involvement, guidance/counseling, and core academic subject areas.  Additional information can be accessed at http://www.k12.wa.us/conferences/summerinstitute2006/default.aspx.

· OSPI has entered into agreements with the nine (9) educational service districts in Washington to provide focused professional development in reading.  This professional development reinforces the instructional strategies provided through the Reading First program and helps expand Reading First strategies into schools and grades beyond those which are covered in the Reading First program. These professional development efforts in reading are supported by Title II Part A state-level funding.

· Washington’s Title I Part A program and the U.S. Department of Education have collaborated to provide professional development to a group of Washington schools to participate in the Expanding the Reach program—a Reading First-like—program.

· OSPI in collaboration and consultation with tribal content experts, curriculum specialists and cultural teachers, developed a research-based, culturally-relevant, supplemental reading curriculum for Native American students in kindergarten through 2nd grade.  This interdisciplinary curriculum combines learning components for reading, writing, communication, and social studies and aligns with Washington’s essential academic learning requirements (EALRs) for student learning.  This curriculum was used as a tool to transform how teachers approached the teaching and learning of reading to Native American students.  This curriculum was developed specifically for use in seven schools identified as having the highest percentages of historically underachieving Native American students in our state, and also available to all teachers in all schools.




	Specific strategies Washington will adopt:

	OSPI is forging new relationships with our educational service districts (ESDs) to develop a statewide professional development system – one where quality control is maintained at the state-level, but delivered regionally.  Our most highly qualified teachers will be trained as mentors and coaches.  We are restructuring our four Summer Institutes to deeply focus on core content areas and phase in 9 regional areas across the state – Centers of Excellence.  This will be done through modeling Reading First and other research based professional development modes to support teachers and classroom instruction.  Teachers will have access to high quality professional development, followed by job-embedded support at the district and building level via coaches and mentors.  Areas where help is needed most will be targeted first.  The 2005-06 HQT data collection reaffirms the critical need for implementing teacher learning experiences and will voice these needs to the state legislature to the governor and state legislature for funding.

OSPI will use teacher data to ensure that existing teachers, who are placed in out-of-field assignments or who have not met HQT requirements, receive access to appropriate and meaningful researched-based professional development opportunities, such as specialized classes and OSPI-sponsored workshops.

OSPI will continue to support and maintain efforts to provide multi-faceted professional development programs which support educators and administrators.

OSPI will provide high quality professional development that supports teacher’s instructional skills and content knowledge for increased student learning as identified by schools not making AYP.

Promote school district and college/university partnerships for school-based professional learning experiences.


	Measures Washington will use to evaluate and publicly report progress:

	1. Professional development is more closely aligned and accessible for teachers in hard-to-staff schools.

Action:  Title IIA iGrant applications ensure that professional development for teachers of struggling students is aligned with student learning needs.
Action:  OSPI in collaboration with the 9 Educational Service Districts in Washington State provide systemic based high quality, research-based professional development in reading.
Action:  The OSPI Reading staff and the Title II Office teamed up to provide specialized professional development for secondary teachers in a number of targeted schools identified as having the greatest needs to increase student learning.  The Secondary Reading project has provided incredible insight and learning opportunities for secondary teachers in hard-to-staff schools 

Action:  The OSPI Professional Development office ensures that the OSPI sponsored January Conference and Summer Institutes provide high quality professional development aligned with student learning expectations.
Action:  Washington’s National Board Certification program has grown tremendously over the last two years.  As part of the expansion of the program, the Washington State Legislature has focused on the participation of teachers from hard-to-staff schools in the program.  See www.k12.wa.us/certification/nbpts/default.aspx
2. OSPI staff and educational entities are working together to address learning needs of teachers to strengthen support for classroom instruction that promotes additional strategies for students with diverse learning needs.

Action:  OSPI, as a partner of the Washington Learns Initiative, collaborates with other educational and policy entities to provide high quality professional development. See detailed information in the beginning section of this report. 

3. Maintain strategies to highly publicize professional learning opportunities for teachers and administrators.

Action:  OSPI sponsored professional learning opportunities are publicized through the OSPI Events Manager, the home page on the OSPI website, personal contact with educational leaders and collaborative planning for learning opportunities.



	6. Specialized Knowledge and Skills

How is the state planning to ensure that teachers have the specialized knowledge and skills they need to be effective with the populations of students typically served in high-poverty, low-performing schools (including Native American students, English language learners, and other students at risk)?



	State Strategies
	Policies and Practices

	1. Develop professional development and training materials for teachers.
	· OSPI developed a state professional development planning guide that helps teachers focus on professional development activities targeting student achievement. http://www.k12.wa.us/ProfDev/default.aspx
· Professional Teacher Certificate program (for all teachers during their 3rd–7th years of teaching) standards focus on diverse populations in one of seven key criteria: Demonstrating cultural sensitivity in teaching and in relationships with students, families, and community members.

· TAP (for new teachers during their 1st year) targets the Professional Teaching certificate standards, including the above diversity standard. http://www.k12.wa.us/ProfDev/tap/default.aspx 

· OSPI has a comprehensive reading plan that assists school districts in the development of a K–12 system to support reading research-based strategies adhered to by the Reading First program.  The plan informs and advises school district staff of tiered reading assistance for students. OSPI is assisting school districts in the development and implementation of reading support through professional development for classroom teachers, reading coaches and district administrators. http://www.k12.wa.us/curriculuminstruct/reading/Resources.aspx 

· Provide information on reading instructional resources that address and focus on use for students with needs related to English Language Learners. http://www.k12.wa.us/CurriculumInstruct/Reading/pubdocs/K3EnglishandSpanishRdngCoreCompInstMatrlsRpt406.pdf  and http://www.k12.wa.us/CurriculumInstruct/Reading/default.aspx 

· OSPI has developed a comprehensive K–12 Reading Plan with particular focus on instructional strategies and support systems for three-tiered instruction. http://www.k12.wa.us/CurriculumInstruct/Reading/default.aspx  Instructional strategies include Response to Intervention (RTI), student assessments, systems support, reading coaches and detailed explanations for implementation of a comprehensive reading plan at the district level.

	2. Establish certification requirements for cultural competence for teachers.
	· The standards for Washington’s first- and second-tier certification include expectations related to cultural competence. 

· First Peoples Language and Culture certificate program has encouraged the teaching of native peoples language and culture in the following tribes: Colville, Cowlitz, S’Klallam, Kalispell, Lower Elwa Klallam, Makah, Nooksack, Skokomish, Spokane, Suquamish, and Tulalip

	3. Support and fund grow-your-own programs for teachers or paraprofessionals from the community.
	· Washington’s Alternative routes program, since 2002, has transitioned 539 paraeducators, mid-career professionals, and conditional certificate holders to a new career teaching in shortage areas, such as math, science or special education.  Seventy-six percent (76%) of mentor teachers and principals surveyed report Alternative Route Program completers are better prepared than teachers from traditional routes. http://www.pesb.wa.gov/AlternativeRoutes/AlternativeRoutes.asp

	4. Require all teacher training institutions to prepare teachers to work with diverse groups of students.
	· Teacher standards include, as part of effective teaching, different student approaches to learning for creating instructional opportunities adapted to learners of both sexes and from diverse cultural or linguistic backgrounds.

	5. Require teachers to participate in professional development designed to improve their ability to teach diverse learners effectively.
	· Professional Teacher Certificate program (required of all new teachers in their 3rd–7th year of teaching) standards include “Designing and/or adapting challenging curriculum that is based on the diverse needs of each student.”  “Demonstrating cultural sensitivity in teaching and in relationships with students, families and community members, and advocating for curriculum, instruction, learning environments that meet the diverse needs of each student.”

· As part of OSPI’s administration of the Title II Part A LEA program, school districts are required to report on their application for funds, how the district ensures that teachers and administrators participating in professional development are provided strategies to address the learning needs of diverse student learners.  Additionally, the completion and approval process for the same school district application is based on data analysis of teacher learning needs and teaching supports based on the academic achievement of high-poverty, high-minority students.

	6. Require state or district mentoring and induction programs for new teachers to include instruction in the teaching of diverse learners.
	· The new teacher assistance program targets the same standards as the Professional Teacher certificate program, one of which specifically relates to teaching diverse populations and is required of all new teachers.



	7. Require school districts to assess and plan specific professional development needs of teachers who provide instruction to students with diverse learning needs.
	· The Title II Part A application process requires that school districts identify and describe how they ensure teachers in their district are better prepared to provide instruction to meet the needs of all students, specifically students who are identified as performing below academic level of their peers.  Districts are held accountable to provide this information prior to release of their Title II Part A allocations.


	Specific strategies Washington will adopt:

	OSPI will maintain efforts on current strategies and programs that provide specialized skills and knowledge for teachers.

OSPI will analyze teacher data to identify additional needs to support teachers and administrators to better meet the needs of students with diverse learning needs and supports to enlist family involvement in the learning of students. 

OSPI and the PESB will partner with large urban district staff and with a partnering university to develop a syllabus for a teacher preparation course (and piloted as an extended workshop for current teachers) designed to acclimate teachers of cultural factors related to high poverty, high minority students in urban areas.




	Specific steps to implementation:

	1. OSPI will analyze NCLB HQ teacher and AYP data to identify and provide specific professional development need areas for teachers not meeting HQT requirements and teachers assigned to teach in high-minority/high-poverty schools.

2. OSPI will provide technical assistance and professional development to school district and educational service district educators.

3. OSPI will provide specific professional development to build the capacity and knowledge of reading coaches currently employed in school districts to ensure district-based professional development is based on reading research based strategies and components.

OSPI will target availability of researched based professional development to all educators, with an emphasis on educators in high-minority/high-poverty schools.

	Measures Washington will use to evaluate and publicly report progress:

	1. All levels of school district staff are aware of reading research-based practices and can apply them to their individual practice.

Action:  OSPI and Educational Service Districts have provided extensive professional development opportunities in reading.  Information will be available for review during the onsite monitoring visit, November 18-19.
2. Reading coaches at the district and building level provide consistent and uniform research-based professional development to other educators

Action:  The OSPI Reading Office and the Title IIA Section have teamed up to provide extensive professional development for approximately 150 school district personnel serving in leadership and reading content area coaches throughout the state.  As part of this comprehensive professional development project, Educational Service District personnel has participated in the same comprehensive learning opportunities, resulting in a process to build the capacity to network reading leadership and coaches.  This process was established to provide more systemic researched based professional development and continue and expand further learning experiences of educators, focused at the regional networking level.

3. Schools identified as participants in School Improvement processes are actively engaged in reading research-based practices at the school/classroom level.

Information is this area will be available for review during the onside monitoring visit, November 18-19.


	7. Working Conditions

How is the state planning to improve the conditions in hard-to-staff schools that contribute to excessively high rates of teacher turnover?



	State Strategies
	Policies and Practices

	1. Survey teachers to identify and correct conditions that contribute to staffing shortages in certain schools.
	· First year teachers complete a survey indicating Collected for first year teachers through the state-funded mentoring program.

· University of Washington study of 20 selected school districts conducted in 2003–04 and commissioned by the Center for Strengthening the Teaching Profession (CSTP) identified several areas that teachers made recommendations for what they need and want to improve instruction. These include:

· Giving teachers more help in learning how to meet the needs of the students they have (ability to teach to a highly diverse group of student learning).

· Creating work environments that promote learning together as professionals.

· Building an accessible, reliable state database to evaluate the state’s investment in professional development.  Additional information regarding this data can be accessed at http://www.cstp-wa.org/Navigational/Commissionedresearch/Research_reports/Research_reports.htm.



	2. Strengthen leadership in  low-performing schools.
	· The Washington State Legislature authorized a retire-rehire policy which allows teachers and administrators to be rehired without loss of pension benefits, and focuses on hard-to-staff positions.

· The OSPI District/School Improvement program provides a school improvement facilitator to work with each building principal of schools in improvement.  Facilitators act as mentors to principals to increase instructional leadership skills.  The “Teacher Working Conditions are Student Learning Conditions” study completed in 2004 in North Carolina, identified leadership as critical to improving work conditions, and that teacher working conditions are important predictors of student performance. http://www.teachingquality.org/pdfs/TWC_FullReport.pdf and http://www.teachingquality.org/twc/whatweknow.htm
To provide additional support in mentoring principals, the District/School Improvement program office at OSPI is working with the Association of Washington School Principals to promote use of the ISLLC Standards for principal leadership. A survey instrument is currently in pilot, and OSPI and AWSP staff is conducting conversations regarding details for expanding access to the survey instrument to additional principals.  

	3. Reduce disparities in resources across districts by allocating state funds according to need.
	· “State funding is distributed to school districts through numerous formulas and grants to assure equitable funding that recognizes variable costs of districts and the special needs of disadvantaged students.  State funding is supplemented with federal and local funding.  Local levy funding is limited by the state’s levy lid law.  However, the state also partially equalizes local levy funding by providing local effort assistance to property pool school districts.”  See publication for more specific details: http://www.k12.wa.us/safs/PUB/PRI/primer99.pdf.

	4. Reduce disparities in teacher salaries across districts.
	· Washington teacher salaries are governed by legislative requirements (RCW 28A.400.200 (2) and RCW 28A.400.200 (3).  These requirements establish minimum allocated salary based on the teacher’s education and experience.  In addition Section 3 of the RCW requires that a “district’s actual average salary paid to basic education and special education certificated instructional employees shall not be greater than the district’s state allocated salary for formula staff units.  This salary limit applies to the base contract salaries, which do not include supplemental pay for additional time, responsibilities, and incentives.” http://www.k12.wa.us/safs/PUB/ORG/06/2006OrgFin_Final.pdf 

See Chapter 11: http://www.k12.wa.us/safs/PUB/ORG/06/2006OrgFin_Final.pdf.

· Governor Gregoire’s Washington Learns initiative includes examination of alternative compensation models.  The K–12 Education Advisory Committee of Washington Learns—a legislated student accountability and funding system study—included in their Report to the Steering Committee on July 10, 2006, a recommendation to restructure the system of educator development, improvement and compensation, including wage premiums for teachers in hard-to-staff schools. See Appendix A.


	B. Specific strategies Washington will adopt:

	1. Identify appropriate teacher surveys for use by schools and provide access to schools for their use. 
2. Encourage school districts to survey teachers on working conditions in high-poverty, high-minority schools, low-performing schools.
3. Identify successful strategies that support positive working conditions and share with building principals and district administrators.



	Measures Washington will use to evaluate and publicly report progress:

	1. School districts, other than those in improvement programs, implement the use of teacher working condition surveys or perception surveys
Action:  This project is currently on hold.




	8. Policy Coherence

How is the state planning to improve internal processes or revise state policies that may inadvertently contribute to local staffing inequities?



	State Strategies
	Policies and Practices

	1. Reduce time required to process teacher certification applications.
	· OSPI has made significant improvements in turnaround time to process certification applications through the recently developed eCert system, and will continue to work towards greater efficiencies in issuance of certificates. 

	2. Analyze current education reform efforts to provide support for teacher competencies and equitable distribution of teachers.
	· Governor Gregoire’s Washington Learns initiative includes examination of alternative compensation models.  Recommendations related to this initiative are expected in November, 2006.




	Specific strategies Washington will adopt:

	OSPI will maintain existing efforts to increase efficiencies in certification procedures.

OSPI staff will ensure school districts provide high quality teachers in schools of high poverty, high-minority and low-performing schools through completion of annually required school district HQT plans in Title II Part A program applications with special emphasis in schools where teachers are reported as not highly qualified, and monitoring school districts through the Consolidated Program Review process with one of 13 risk factors being teachers who do not meet HQT requirements. OSPI Title IIA staff will review plans and monitor implementation of HQT plans in specific schools. HQT school information will be shared with OSPI School Improvement staff to align with assistance and resources for school improvement.

OSPI will continue to collaborate with the Governor’s office to identify reform efforts for funding and implementation – Washington Learns.

OSPI will continue to actively seek support from the legislature to implement key components of Washington Learns initiatives.




	Specific steps to implementation:

	1. Continue efficiency work with electronic based certification system.
2. Coordinate certification system with the development of a teacher data and reporting system.
3. Continue collaborative efforts between newly constituted State Board of Education (responsible for student accountability), the Professional Educator Standards Board (responsible for educator development), OSPI, and the Governor’s office to strengthen the state’s education system.

 


	Measures Washington will use to evaluate and publicly report progress:

	1. Efficiency in time to issue certificates continues to improve

Action:  OSPI Certification has implemented a new communication system which enhances the ability to respond more quickly to certification.  Ongoing work continues in this area.  See http://www.k12.wa.us/certification/nbpts/default.aspx  

2. Teacher data and reporting system becomes available for use by OSPI and school district staff.

Action:  See Requirement 1for updates and progress towards development and implementation of a comprehensive data system, including student, course and staff data.
3. Education reform efforts are prioritized and funded.

Action:  Washington Learns http://www.washingtonlearns.wa.gov/default.htm  drives education policy and funding decisions and the state education agency, the Office of Superintendent of Public Instruction, is an integral component and benefactor of this process.  See the Introduction of this report for additional information.



Appendix

Table 1

Washington’s Highly Qualified Teacher Data 2007–08

	School Type


	Number of Core Academic Classes (Total)
	Number of Core Academic Classes Taught by Teachers Who Are Highly Qualified
	Percentage of Core Academic Classes Taught by Teachers Who Are Highly Qualified
	Number of Core Academic Classes Taught by Teachers Who Are NOT Highly Qualified
	Percentage of Core Academic Classes Taught by Teachers Who Are NOT Highly Qualified

	All Schools
	133,144
	131,483
	98.77
	1,631
	1.23%

	Elementary Level

	High-Poverty Schools
	6,755
	6,720
	99.48
	35
	0.52%

	Low-Poverty Schools
	5,164
	5,143
	99.59
	21
	0.41%

	All Elementary Schools
	25,288
	25,196
	99.64
	92
	0.36%

	Secondary Level

	High-Poverty Schools
	23,427
	22,826
	97.43
	601
	2.57%

	Low-Poverty Schools
	23,037
	22,850
	99.19
	187
	0.81%

	All Secondary Schools
	107,826
	106,287
	98.57
	1,539
	1.43%


Table 2

Reasons Washington’s Elementary Teachers do not meet HQT Requirements

Table 2 (percentages should add to 100%--use the number of elementary core classes taught by teachers who are NOT highly qualified as the starting point for making calculations):

	Reason For Elementary Teachers Being Classified as Not Highly Qualified
	Percentage

	a) Elementary school classes taught by certified general education teachers who did not pass a subject-knowledge test or (if eligible) have not demonstrated subject-matter competency through HOUSSE
	56%

	b) Elementary school classes taught by certified special education teachers who did not pass a subject-knowledge test or have not demonstrated subject-matter competency through HOUSSE
	38%

	c) Elementary school classes taught by teachers who are not fully certified (and are not in an approved alternative route program)
	0

	d) Other (please explain)
· Alternative Education Program Teachers who do not meet HQT Requirements – 1.0%

· Bilingual/ESL Program Teachers who do not meet HQT Requirements – 5%
	6%


Table 3

Reasons Washington’s Secondary Teachers do not meet HQT Requirements

Table 3 (percentages should add to 100%--use the number of secondary core classes taught by teachers who are NOT highly qualified as the starting point for making calculations):
	Reason For Secondary Teachers Not Being Classified as Not Highly Qualified
	Percentage

	a) Secondary school classes taught by certified general education teachers who have not demonstrated subject-matter knowledge in those subjects (e.g., out-of-field teachers)
	59

	b) Secondary school classes taught by certified special education teachers who have not demonstrated subject-matter competency in those subjects
	27%

	c) Secondary school classes taught by teachers who are not fully certified (and are not in an approved alternative route program)
	0

	d) Other (please explain)

· Alternative Education Program Teachers who do not meet HQT Requirements – 11%

· Bilingual/ESL Program Teachers who do not meet HQT Requirements – 2%

· Juvenile Institution Teachers who do not meet HQT Requirements – 1%


	14%


Table 4:  Elementary Schools – Highest and Lowest Poverty

AYP and Teacher Distribution Status for 2007-08 School Year

	
	Made AYP
	Did Not Make AYP

	
	High Poverty

(267)
	Low Poverty

(266)
	High Poverty

(267)
	Low Poverty

(266)

	Number/% of Schools
	53
	19.9%
	195
	73.3%
	214
	80.1%
	71
	26.7%

	Schools with non-HQT
	4
	7.5%
	13
	6.7%
	18
	8.4%
	4
	5.6%

	Schools with non-HQT & in Improvement
	0
	0%
	0
	0%
	12
	66.7%
	0
	0%

	% of Teachers with Master’s Degree
	
	
	
	

	0-24%
	1
	25%
	0
	0%
	0
	0%
	0
	0%

	25-49%
	1
	25%
	2
	15.4%
	4
	22.2%
	0
	0%

	50-74%
	2
	50%
	7
	53.8%
	13
	72.2%
	3
	75%

	75-89%
	0
	0%
	4
	30.8%
	1
	5.6%
	1
	25%

	90-100%
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	No Data Reported
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	Avg Years Teachers’ Educational  Experience
	
	
	
	

	0-5
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	6-10
	2
	50%
	6
	46.2%
	6
	33.3%
	1
	25%

	11-15
	1
	25%
	6
	46.2%
	12
	66.7%
	2
	50%

	16-20
	1
	25%
	1
	7.6%
	0
	0%
	1
	25%

	21 + 
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	No Data Reported
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	Schools with 100% HQT
	49
	92.5%
	182
	93.3%
	196
	91.6%
	67
	94.4%

	Schools with HQT & in Improvement
	0
	0%
	0
	0%
	96
	49%
	3
	4.5%

	% of Teachers with Master’s Degree
	
	
	
	

	0-24%
	1
	2.0%
	2
	1.1%
	1
	0.5%
	0
	0%

	25-49%
	8
	16.3%
	23
	12.6%
	42
	21.4%
	6
	9.0%

	50-74%
	30
	61.2%
	110
	60.4%
	127
	64.8%
	47
	70.1%

	75-89%
	5
	10.2%
	35
	19.2%
	21
	10.7%
	13
	19.4%

	90-100%
	2
	4.1%
	3
	1.7%
	3
	1.5%
	0
	0%

	No Data Reported
	3
	6.1%
	9
	5%
	2
	1.0%
	1
	1.5%

	Avg Years Teachers’ Educational Experience
	
	
	
	

	0-5
	2
	4.1%
	2
	1.1%
	3
	1.5%
	0
	0%

	6-10
	12
	24.5%
	39
	21.4%
	64
	32.7%
	12
	17.9%

	11-15
	28
	57.1%
	107
	58.8%
	114
	58.2%
	50
	74.6%

	16-20
	4
	8.2%
	24
	13.2%
	13
	6.6%
	4
	5.9%

	21 + 
	1
	2.0%
	3
	1.7%
	0
	0%
	0
	0%

	No Data Reported
	2
	4.1%
	7
	3.8%
	2
	1.0%
	1
	1.5%


Table 5:  Elementary Schools – Highest and Lowest Minority

AYP and Teacher Distribution Status for 2007-08 School Year

	
	Made AYP

Minority Status of Schools
	Did Not Make AYP

Minority Status of Schools

	
	High Minority
(266)
	Low Minority

(267)
	High Minority 

(266)
	Low Minority 

(267)

	Number/% of Schools
	49
	18.4%
	178
	66.7%
	217
	81.6%
	89
	33.3%

	Schools with non-HQT
	5
	10.2%
	7
	3.9%
	16
	7.4%
	3
	3.4%

	Schools with non-HQT & in Improvement
	0
	0%
	0
	0%
	12
	75%
	1
	33.3%

	% of Teachers with Master’s Degree
	
	
	
	

	0-24%
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	25-49%
	1
	20%
	1
	41.3%
	4
	25%
	0
	0%

	50-74%
	3
	60%
	3
	42.9%
	11
	68.8%
	2
	66.7%

	75-89%
	1
	20%
	3
	42.9%
	1
	6.2%
	1
	33.3%

	90-100%
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	No Data Reported
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	Avg Years Teachers’ Educational  Experience
	
	
	
	

	0-5
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	6-10
	3
	60%
	4
	57.1%
	5
	31.3%
	0
	0%

	11-15
	1
	20%
	3
	42.9%
	10
	62.5%
	3
	100%

	16-20
	1
	20%
	0
	0%
	1
	6.2%
	0
	0%

	21 + 
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	No Data Reported
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	Schools with 100% HQT
	44
	89.8%
	171
	96.1%
	201
	92.6%
	86
	96.6%

	Schools with HQT & in Improvement
	0
	0%
	0
	0%
	100
	49.8%
	15
	17.4%

	% of Teachers with Master’s Degree
	
	
	
	

	0-24%
	0
	0%
	0
	0%
	1
	0.5%
	0
	0%

	25-49%
	8
	18.2%
	19
	11.1%
	41
	20.4%
	8
	9.3%

	50-74%
	24
	54.5%
	95
	55.6%
	136
	67.7%
	58
	67.4%

	75-89%
	7
	15.9%
	44
	25.7%
	20
	9.9%
	20
	23.3%

	90-100%
	1
	2.3%
	6
	3.5%
	0
	0%
	0
	0%

	No Data Reported
	4
	9.1%
	7
	4.1%
	3
	1.5%
	0
	0%

	Avg Years Teachers’ Educational Experience
	
	
	
	

	0-5
	2
	4.5%
	1
	0.6%
	3
	1.5%
	0
	0%

	6-10
	15
	34.1%
	27
	15.8%
	81
	40.3%
	11
	12.8%

	11-15
	21
	47.7%
	104
	60.8%
	106
	52.7%
	65
	75.6%

	16-20
	3
	6.8%
	29
	17%
	8
	4%
	10
	11.6%

	21 + 
	0
	0%
	5
	2.9%
	0
	0%
	0
	0%

	No Data Reported
	3
	6.8%
	5
	2.9%
	3
	1.5%
	0
	0%


Table 6:  Secondary Schools - Highest and Lowest Poverty

AYP and Teacher Distribution Status for 2007-08 School Year

	
	Made AYP
	Did Not Make AYP

	
	High Poverty 

(250)
	Low Poverty 

(251)
	High Poverty 

(250)
	Low Poverty 

(251)

	Number/% of Schools
	62
	24.8%
	107
	42.6%
	188
	75.2%
	144
	57.4%

	Schools with non-HQT
	15
	24.2%
	11
	10.3%
	63
	33.5%
	43
	29.9%

	Schools with non-HQT & in Improvement
	0
	0%
	1
	9.1%
	52
	82.5%
	21
	48.8%

	% of Teachers with Master’s Degree
	
	
	
	

	0-24%
	0
	0%
	0
	0%
	1 
	1.6%
	0
	0%

	25-49%
	3
	20%
	1
	9.1%
	10 
	15.8%
	2
	4.7%

	50-74%
	6
	40%
	5
	45.4%
	44 
	69.8%
	30
	69.8%

	75-89%
	1
	6.6%
	1
	9.1%
	5 
	7.9%
	8
	18.6%

	90-100%
	1
	6.6%
	0
	0%
	0 
	0%
	0
	0%

	No Data Reported
	4
	26.7%
	4
	36.4%
	3 
	4.8%
	3
	6.9%

	Avg Years Teachers’ Educational  Experience
	
	
	
	

	0-5
	2
	13.3%
	1
	9.1%
	5
	7.9%
	0
	0%

	6-10
	2
	13.3%
	2
	18.1%
	30
	47.6%
	12
	28%

	11-15
	7
	46.7%
	4
	36.4%
	25
	39.7%
	25
	58.1%

	16-20
	0
	0%
	0
	0%
	3
	4.8%
	3
	6.9%

	21 + 
	1
	6.6%
	0
	0%
	0
	0%
	0
	0%

	No Data Reported
	3
	20%
	4
	36.4%
	0
	0%
	3
	6.9%

	Schools with 100% HQT
	47
	75.8%
	96
	89.7%
	125
	66.5%
	101
	70.1%

	Schools with HQT & in Improvement
	4
	8.5%
	2
	2.1%
	90
	72%
	42
	41.6%

	% of Teachers with Master’s Degree
	
	
	
	

	0-24%
	0
	0%
	1
	1.0%
	0
	0%
	0
	0%

	25-49%
	5
	10.6%
	6
	6.3%
	18
	14.4%
	5
	5.0%

	50-74%
	17
	36.2%
	39
	40.6%
	82
	65.6%
	68
	67.3%

	75-89%
	3
	6.4%
	18
	18.8%
	12
	9.6%
	10
	9.9%

	90-100%
	4
	8.5%
	9
	9.4%
	6
	4.8%
	6
	5.9%

	No Data Reported
	18
	38.3%
	23
	24%
	7
	5.6%
	12
	11.9%

	Avg Years Teachers’ Educational Experience
	
	
	
	

	0-5
	4
	8.5%
	5
	5.2%
	7
	5.6%
	1
	1.0%

	6-10
	7
	14.9%
	22
	22.9%
	37
	29.6%
	24
	23.8%

	11-15
	14
	29.8%
	36
	37.5%
	66
	52.8%
	58
	57.4%

	16-20
	4
	8.5%
	9
	9.4%
	11
	8.8%
	6
	5.9%

	21 + 
	2
	4.3%
	4
	4.2%
	4
	3.2%
	0
	0%

	No Data Reported
	16
	34%
	20
	20.8%
	0
	0%
	12
	11.9%


Table 7:  Secondary Schools - Highest and Lowest Minority

AYP & Teacher Distribution Status for 2007-08 School Year

	
	Made AYP
	Did Not Make AYP

	
	High Minority 

(250)
	Low Minority 

(251)
	High Minority 

(250)
	Low Minority 

(251)

	Number/% of Schools
	56
	22.4%
	119
	47.4%
	194
	77.6%
	132
	52.6%

	Schools with non-HQT
	5
	8.9%
	25
	21%
	72
	37.1%
	21
	15.9%

	Schools with non-HQT & in Improvement
	0
	0%
	1
	4%
	59
	81.9%
	10
	47.6%

	% of Teachers with Master’s Degree
	
	
	
	

	0-24%
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	25-49%
	0
	0%
	1
	4%
	10
	13.9%
	4
	19%

	50-74%
	3
	60%
	8
	32%
	53
	73.6%
	7
	33.3%

	75-89%
	0
	0%
	7
	28%
	5
	6.9%
	7
	33.3%

	90-100%
	0
	0%
	1
	4%
	0
	0%
	2
	9.5%

	No Data Reported
	2
	40%
	8
	32%
	4
	5.6%
	1
	4.8%

	Avg Years Teachers’ Educational  Experience
	
	
	
	

	0-5
	0
	0%
	1
	4%
	2
	2.8%
	2
	9.5%

	6-10
	1
	20%
	5
	20%
	30
	41.7%
	5
	23.8%

	11-15
	2
	40%
	9
	36%
	32
	44.4%
	14
	66.7%

	16-20
	0
	0%
	2
	8%
	3
	4.2%
	0
	0%

	21 + 
	0
	0%
	1
	4%
	1
	1.4%
	0
	0%

	No Data Reported
	2
	40%
	7
	28%
	4
	5.6%
	0
	0%

	Schools with 100% HQT
	51
	91.1%
	94
	79%
	122
	62.9%
	111
	84.1%

	Schools with HQT & in Improvement
	4
	7.8%
	1
	1.1%
	97
	79.5%
	1
	0.9%

	% of Teachers with Master’s Degree
	
	
	
	

	0-24%
	0
	0%
	2
	2.1%
	0
	0%
	0
	0%

	25-49%
	4
	7.8%
	9
	9.6%
	15
	12.3%
	8
	7.2%

	50-74%
	22
	43.1%
	40
	42.6%
	85
	69.7%
	67
	60.4%

	75-89%
	6
	11.8%
	17
	18.1%
	13
	10.7%
	21
	18.9%

	90-100%
	6
	11.8%
	3
	3.2%
	2
	1.6%
	5
	4.5%

	No Data Reported
	13
	25.5%
	21
	22.3%
	7
	5.7%
	10
	9.0%

	Avg Years Teachers’ Educational Experience
	
	
	
	

	0-5
	3
	5.9%
	6
	6.4%
	0
	0%
	1
	0.9%

	6-10
	10
	19.6%
	17
	18.1%
	42
	34.4%
	11
	9.9%

	11-15
	17
	33.3%
	39
	41.5%
	66
	54.1%
	74
	66.7%

	16-20
	4
	7.8%
	12
	12.8%
	6
	4.9%
	14
	12.6%

	21 + 
	4
	7.8%
	3
	3.2%
	1
	0.8%
	2
	1.8%

	No Data Reported
	13
	25.5%
	17
	18.1%
	7
	5.7%
	9
	8.1%
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