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Goal: Ensure poor or minority children are not taught by inexperienced, unqualified, or out-of-field teachers at higher rates than are other children.

Washington’s original No Child Left Behind – Equitable Distribution of Qualified, Experienced Teachers Plan included strategies to address the disparity of the placement of high quality classroom teachers in high-poverty/high-minority and low-poverty/low-minority schools. The plan emphasized high quality professional development focused on student learning standards and student outcomes.  Progress has been made in implementation of the original plan, including strengthening policies and garnering legislative funding for specific needs related to teachers and student learning.
To ensure disparities of highly qualified teachers in high-poverty/high-minority schools are eliminated and prevented from occurring in the future, the Office of Superintendent of Public Instruction (OSPI) continues to address the situation through a two-fold approach:

· Ensure teachers in existing schools are provided with appropriate professional learning opportunities specifically address their ability to provide subject matter knowledge within the context of appropriate learning strategies for diverse student cultures currently residing in teachers’ respective schools.

· Ensure future teachers are prepared to teach deep subject matter at all grades levels—including knowledge of learning strategies most effective with diverse groups of students, particularly for high-poverty, high-minority student populations.

Washington’s Highly Qualified Teacher (HQT) Equitable Distribution of Qualified, Experienced Teachers Plan includes strategies related to the following eight areas. OSPI and stakeholder groups have worked together to develop and implement strategies in these eight focus areas.

1. Data and Reporting Systems

2. Teacher Preparation

3. Out-of-Field Teaching 
4. Recruitment and Retention of Experienced Teachers

5. Professional Development

6. Specialized Knowledge and Skills

7. Working Conditions

8. Policy Coherence

This progress report includes actions and strategies that have taken place or are legislatively scheduled to take place. The annual update of the Equitable Distribution of Qualified, Experienced Teachers Plan will include indepth data reporting Washington’s status of teacher qualifications, placement and AYP in high-low minority and high-low poverty schools. Several areas of measurement related to equitable distribution of teachers are currently undergoing review for possible refinements.

	1.  Data and Reporting Systems 

	The state education agency, the Office of Superintendent of Public Instruction (OSPI) statewide Comprehensive Education data and Research System (CEDARS) allows linkage between student and teacher data that:  

•
Contains the capabilities to track critical information about teachers such as: educational background, teaching assignments, salary schedule, placement, participation in ongoing professional learning experiences and highly qualified teacher requirements.

•
Connects teacher data to student academic achievement data.

•
Provides the capability for school district staff to analyze teacher data and information for decision making processes related to high-poverty, high-minority schools.

•
Allows use of educational entities to analyze teacher and teaching trends to impact policy and teacher program supports.

•
Collects and reports data on teacher salaries by districts and schools to identify inter and intra-district funding inequities and analyze teacher distribution patterns (i.e., concentrations of inexperienced, lower-paid teachers in high-poverty, high-minority schools).

•
Collects and reports data on teacher turnover and projected teacher shortages.



	Longitudinal Data

Washington’s Statewide K-12 Longitudinal Data System (K-12 SLDS) will inform school district, state and federal decision-makers; help educators improve the performance of all students; and provide information to parents and the public regarding our efforts to prepare students to live, learn, and work in the 21st century.  

K-12 SLDS Objectives
1. Build a warehouse for storing statewide longitudinal education data

2. Structure data in the warehouse to ensure efficient reporting

3. Develop processes for extracting, transforming, and loading (ETL) data into the warehouse

4. Load historical data into the warehouse

5. Develop a web-based portal for accessing data in the warehouse

6. Provide a feature-rich reporting tool that allows users to generate and view reports from the data in the warehouse

7. Provide training, documentation and licensing requirements

8. Transfer maintenance and operation of the system to OSPI
K-SLDS Progress

· Fall 2010 selected Choice Solutions from the RFP respondent vendors.

· Contract signed with Choice February 2011.

· Plan to fully implement the solution by early-mid 2012.

· Essentially we are purchasing a data warehouse solution and four public facing reporting tools, Snapshots, Data Tables, Analysis Tools and Research and Reports.

· Research and reports will allow us to more efficiently catalog and index our existing reports.

Progress Report
Collaborative efforts between the OSPI offices of Information Technology, Certification, and Title II, Part A focused on the inclusion of highly qualified teacher information in the electronic certification data system. State teacher tests and subject area endorsements have been cross walked to HQT requirements to populate teacher data files. Remaining HQT data was in testing stages for school district input (Summer 2010). Pilot of HQT data collection and reporting occurred in Spring 2011. For future data collection, OSPI established an Educator Data Committee to address additional data needs related to all educator initiatives.
Upon completion of this data system, and as reports are available to school district decision makers, the identification of equitable distribution of teachers in high/low poverty and high/low minority schools will be more easily attainable.



	2. Teacher Preparation 

	The Professional Educator Standards Board (PESB), as of January 1, 2006, holds authority for policies and rules affecting teacher preparation and certification. Authority was transferred to the PESB from the State Board of Education based on state legislative action. The PESB also provides recommendations to OSPI, the Governor, and Legislature on the full range of issues affecting education professionals. In addition, it is the PESB that oversees the effectiveness of new basic skill and subject matter assessment requirements of new teachers prior to state certification.

· Washington will develop and implement a state-level system for assessing educator preparation program quality that:

· Uses multiple, meaningful indicators to make inferences about program quality.

· Documents explicit connections between pre-service preparation and effective practice.

· Provides useful information for policymakers and the public.
· Teacher competencies are reviewed and refined to ensure teachers are fully prepared with the content knowledge needed, particularly for middle grades teachers.
· Ensure teachers are fully prepared with the knowledge and skills needed.


	Progress Report
From fall 2006 through November 2008, the PESB expanded alternative route programs and managed conditional loan scholarship programs for loan forgiveness for teacher certification in shortage areas. Teacher competencies were updated and new teacher assessments, for all endorsement areas, were developed and implemented. Teacher preparation programs revised their curriculum, based on the updated teacher competencies and state tests. Additionally, the state legislature directed the PESB to develop a program to recruit teachers of under-represented groups. 
State legislation in 2009 required the PESB to:

· Convene a working group with expertise in wide array of cultures and cultural contexts to identify a list of model standards for cultural competency and make recommendations to the education committee of the legislature on strengths and weaknesses of those standards.
· Adopt articulated standards for effective teaching that are evidence-based, measurable, associated with improved student learning, and calibrated on a career continuum.
· Recommend the length of time that a residency certificate is valid and the time period for professional certification.
· Require that teacher preparation programs include methods and strategies to teach English Language Learners (ELL) students.
· Develop a state-level system for assessing educator preparation program quality. 
State legislation in 2010 requires teacher preparation programs to administer a new evidence-based assessment to all pre-service candidates beginning in 2011–12 and extend provisional status for non-supervisory staff (teachers) to three years instead of two. Washington is lead state in a 14-state pilot, lead by the Council of Chief State School Officers and Stanford University, of a nationally-available Teacher Performance Assessment that will require student-based evidence of teaching effectiveness prior to certification.
Motivated by a desire to move away from a preparation program accountability system based on infrequent program site visits with a high degree of reliance on professional judgment, the PESB has begun work on a framework of evidence and data system that will incorporate ongoing and expanded metrics of preparation program quality that can inform program improvement and accountability on an ongoing basis.

At the second-tier level of teacher certification, the PESB has fully implemented the Pro Teach Portfolio Partnering with Live Text and Educational Testing Services, the Pro Teach Portfolio is the first large-scale, consequential portfolio assessment in the country delivered and scored entirely online. 



	3. Out-of-Field Teaching 

	Washington will reduce the incidence of out-of-field teaching (particularly in mathematics, science, special education, and bilingual education/English as a Second Language) in high-poverty, high-minority, and low-performing schools.
· The Professional Educator Standards Board (PESB), in coordination with OSPI, will focus on policy and procedures to ensure that districts meet appropriate state and federal guidelines when placing teachers in teaching assignments.  

· School district requests for issuance of conditional certificates decreases or is eliminated.

· Increase options, access and incentives for educators to gain appropriate subject matter credentials. 
· Minimize or eliminate the hiring and placement of out-of-field teachers in high-poverty, low-performing schools.

· Establish scholarships, loans, and forgivable loans to channel teachers of hard-to-fill subjects toward high-need schools.
· Create targeted teacher preparation programs.
· Expand alternative route programs to allow individuals with relevant training in hard-to-fill subjects to enter the profession.

· Work in partnership with institutions of higher education to train already-licensed teachers to become certified in high-need subject areas.
· Create a state job bank targeted to districts that experience the greatest difficulty competing for teachers of hard-to-fill subjects.

	Progress Report

Washington Administrative Code (WAC 181-81-110) requires that data related to teachers holding an endorsed certificate and who are assigned to teach outside their area of endorsement must be reported annually to the PESB.  Prior to fall 2006, district reporting indicated that less than 1% of all classes taught in Washington schools are taught by teachers out of their area of endorsement. In addition to reporting requirements, a written plan must be developed to ensure the teacher is supported to provide successful instruction in the classroom. To keep the number of out-of-field assignments at a minimum and to eliminate district requests, the following strategies and accomplishments have occurred.
· Washington’s Alternative Route Program is aimed at experienced paraeducators, mid-career professionals, and teachers on conditional certificates. All must be pursuing certification in a subject matter or geographic-related shortage area.  http://www.pesb.wa.gov/AlternativeRoutes/AlternativeRoutes.asp
· The PESB developed additional pathways for existing licensed teachers to gain additional subject matter endorsements in high-need subject areas.
· The PESB’s Educator Retooling Program provides financial support for educators to add endorsements appropriate to their assignment, if a current shortage subject area. 
· School districts, due to ESEA educator requirements, are even more proactive in assignment of teachers to meet compliance with the federal law, particularly in schools with high poverty.
· All Washington school districts are required to develop and implement HQT Plans which include strategies to ensure teachers are equitably placed in hard-to-staff schools.
The PESB continues to address policy related to the limited use of out-of-field teaching assignments.  The biggest challenge is that state data systems still do not allow a link between teacher credentialing and placement, making it impossible to know with complete accuracy, for example, how many teachers teaching math actually hold a state-issued math endorsement.


	4. Recruitment and Retention of Experienced Teachers

	The state will build a critical mass of qualified, experienced teachers willing to work in hard-to-staff schools through the following strategies.
· Create incentives to attract and retain accomplished teachers in hard-to-staff schools.  
· Implement strategies to promote leadership roles of National Board Certified Teachers (NBCT) in hard-to-staff schools such as the “Take One” program. Work towards level of maintenance funding of legislatively funded scholarship program that promotes teachers of high poverty schools to participate in the NBCT program.
· Increase awareness of educators and state policy makers about the impact of accomplished teachers to increase student learning and teacher recruitment and retention strategies to ensure accomplished teachers are placed in hard-to-staff schools.
· Provide alternative route certification programs for existing elementary teachers to complete certification for middle/junior high schools, particularly in hard-to-fill subject area. 

	Progress Report 

· The PESB implemented an Educator Retooling Program to increase the numbers of qualified middle and junior high school teachers.  See www.pesb.wa.gov/Endorsements/EducatorRetoolingProgram.asp for detailed information about this program.
· The OSPI Secondary Education and School Improvement Division provides technical assistance contactors (TACs) to work with principals and staff in a subset of schools in improvement, focused efforts for 17 School Improvement Grant (SIG) schools in the bottom 5% Persistently Lowest Achieving, as well as through the Washington Improvement and Implementation Network (WIIN) working with principals and teachers in an additional 38 districts/93 schools. Implementation efforts include a variety of professional development and classroom assessment tools for math, reading, Special Education and ELL as well as the development of teacher and principal evaluations that include student growth as a measure, implemented in 14 of the 17 SIG schools. 

· Preference is given to teachers in high needs schools when granting state-funded conditional loans used to pursue certification from the National Board for Professional Teaching Standards. This bonus provides NBCTs with up to $5,000 in addition to their base bonus of $5,000 for teaching a public K-12 “challenging school.” According to the legislature, a challenging school is defined as 50% or greater Free and Reduced Lunch Program (FRLP) for high schools, 60% or greater for middle schools and 70% or greater for elementary schools. 25% of all NBCTs in Washington State teach in a challenging school. http://www.k12.wa.us/certification/nbpts/default.aspx.These numbers continue to increase.

· The Washington State legislature established a Quality Education Council (QEC) to address school funding and that also directs a working group that is currently addressing that is charged with developing a new system of teacher compensation by June 2012. 
· The OSPI National Board for Professional Teaching Standards office is supporting implementation of a “Take One” strategy for teachers in high-poverty, high-minority schools.  This strategy will encourage the formation and growth of a building-based learning community focused on student work.  



	5. Professional Development

	Washington will strengthen the skills, knowledge, and qualifications of teachers already working in high-poverty, low-performing schools through the following strategies:

· Develop statewide teacher coaching programs to assist teachers in the lowest-performing schools.
· Develop statewide programs to assign master teachers, coaches to teachers in struggling schools.
· Provide high quality professional development in key subject areas to support research-based instructional strategies; target intensive professional development to out-of-field teachers in high-poverty, low-performing schools.


	Progress Report

Over the last several years, many professional development initiatives existed to strengthen the skills and knowledge of teachers in high-poverty, low-performing schools.  These included the Washington’s Reading First program and a unique supplemental reading curriculum for Native American students in grades K–2. Title II, Part A Program state-level activity funds support a collaborative professional development model with nine Educational Service Districts throughout the state to build the capacity of literacy leaders to provide consistent and high quality professional development aligned with the state’s K–12 reading model. OSPI’s Secondary Education and School Improvement Division continues to operate a professional development center, the Washington Improvement and Implementation Network (WINN), that specifically targets learning experiences for teachers and other educators in high-poverty, academically low- achieving schools. The Title II, Part A funded statewide literacy professional development program is still actively functioning. In the summer of 2011, Title II, Part A, in collaboration with OSPI’s Educational Technology department, funded trainings aimed at using technology for professional development in rural districts.
As a result of Washington’s 2007 state legislative session, Education Centers of Excellence (regional professional development) were established with funding to support implementation. The centers are focused on building capacity to provide professional development in mathematics and science and still functioning throughout the state.
Washington school districts continue to implement teacher instructional coaching programs through the use of Title I, Part A and Title II, Part A funding. Many of the instructional coaches are targeting support for teachers in high-poverty, low-performing schools.
Also notable is Washington’s National Board Certification program. It has grown tremendously over the last several years. As part of the expansion of the program, the Washington State Legislature has focused on the participation of teachers from hard-to-staff schools in the program and continues to provide financial incentives to NBCT teachers in high-poverty schools.  See www.k12.wa.us/certification/nbpts/default.aspx



	6. Specialized Knowledge and Skills

	Washington will ensure that teachers have the specialized knowledge and skills they need to be effective with the populations of students typically served in high-poverty, low-performing schools (including Native American students, English language learners, and other students at risk) through the following strategies:
· Establish certification requirements for cultural competence for teachers.
· Require all teacher training institutions to prepare teachers to work with diverse groups of students.
· Require teachers to participate in professional development designed to improve their ability to effectively teach diverse learners.
· Support and fund grow-your-own programs for teachers or paraprofessionals from the community.
· Require school districts to assess and plan specific professional development needs of teachers who provide instruction to students with diverse learning needs.

	Progress Report 

A range of programs, strategies, and requirements addresses this area of need for Washington’s educators. Certification requirements include a standard that requires teachers to demonstrate cultural sensitivity in teaching and in relationships with students, families, and community members. Also required is knowledge of different approaches to student learning for creating instructional opportunities adapted to learners of both sexes and from diverse cultural or linguistic backgrounds. Prior to 2009, a unique reading program was developed in collaboration with Native American tribal content experts and is used as a supplemental reading curriculum for Native American students in Kindergarten through 2nd grade. OSPI developed a comprehensive K–12 Reading Plan with a focus on instructional strategies and support systems for three-tiered instruction (http://www.k12.wa.us/CurriculumInstruct/Reading/default.aspx). Areas addressed include Response to Intervention (RTI), student assessments, systems support, reading coaches, and detailed explanations for implementation of a comprehensive reading plan at the district level. Extensive, statewide efforts have taken place to develop, build capacity, and implement this system to support student success in reading. 
With 2009 and 2010 state legislation, Engrossed Substitute House Bill (ESHB) 2261 specifically required that the:

· Quality Education Council (QEC) identify measurable goals and priorities for a 10-year period for the educational system, including ongoing strategies to eliminate the achievement gap and reduce dropout rates. 
· Professional Educator Standards Board  (PESB) adopt articulated standards for effective teaching that are evidence-based, measurable, associated with improved student learning, and calibrated on a career continuum.  
During the same time, 2SSB5973 required the PESB to convene a working group with expertise in a wide array of cultures and cultural contexts to identify a list of model standards for cultural competency.  The group made recommendations to the education committees of the legislature on strengths and weaknesses of the standards during the 2010 session. In July, the PESB adopted new knowledge and skills standards for teachers incorporating key components of cultural competency. 
E2SSB 6696 was also passed in 2010 and requires the development and implementation of new classroom teacher and principal four-level rating evaluation systems with specified minimum criteria, including links to student achievement data, when applicable. Work on this initiative began in summer 2011 with the development of a pilot project.
As part of OSPI’s administration of the Title II, Part A LEA program, school districts are required to report how the district ensures that teachers and administrators participating in professional development are provided strategies to address the learning needs of diverse student learners. Additionally, the completion and approval process for school district applications is based on data analysis of teacher learning needs and teaching supports focused on the academic achievement of high-poverty, high-minority students.



	7. Working Conditions

	Washington will improve the conditions in hard-to-staff schools that contribute to excessively high rates of teacher turnover through the following strategies:

· Strengthen leadership in low-performing schools. 
· Reduce disparities in resources across districts by allocating state funds according to need.
· Reduce disparities in teacher salaries across districts. The Compensation Working Group is meeting to discuss this issue currently; the state salary allocation model hasn’t changed since 1979.


	Progress Report
· Most predominant in Washington’s efforts to document the conditions in hard-to-staff schools continue to be those of the state education agency’s Secondary Education and School Improvement Division. This work unit ensures that teachers complete a perception survey on the Common Characteristics of High Performing Schools as they relate to their school and/or district. This process has been in place over a decade and continues to be refined and implemented to apply to schools and districts identified for improvement. http://www.k12.wa.us/Improvement/default.aspx
· A retire-rehire policy which allows teachers and administrators to be rehired without immediate loss of pension benefits, and focuses on hard-to-staff positions is also implemented statewide. Once again, the OSPI Secondary Education and School Improvement Division uses this strategy to place accomplished instructional “facilitators” to assist building and district leadership for those identified in need of improvement. These facilitators act as mentors to district and building leaders and help guide school and district level Professional Learning Communities (PLCs) in their continued improvement efforts.

· The Washington State Legislature in the past three years has focused on establishing strategies to ultimately reform Washington’s Basic Education funding and compensation, support the use of data to make informed data decisions, create more rigorous standards for teacher preparation programs, and focus on measurable goals and priorities for a 10-year period for the educational system, including ongoing strategies to eliminate the achievement gap and reduce dropout rates. Compensation is being looked at through the Compensation workgroup, an initial report of the group is due June 30, 2012.  



	8. Policy Coherence

	Washington will improve internal processes or revise state policies that may inadvertently contribute to local staffing inequities through the following strategies:
· Analyze current education reform efforts to provide support for teacher competencies and equitable distribution of teachers.
· Reduce time required to process teacher certification applications.
· Provide technical assistance to school districts.

	Progress Report 
The Washington State Legislature has vigorously addressed education reform over the last several years that will have significant impact on addressing inequities related to students and teachers.  
OSPI has concentrated efforts in the following areas to ensure equitable placement of teachers in high-poverty, high-minority schools.
· OSPI has made significant improvements in turnaround time to process certification applications through the education data system (EDS). The Certification Office continues to work towards greater efficiencies in issuance of certificates to allow school districts early review and hiring of qualified teacher candidates.
· The OSPI Title II, Part A office encourages school districts to provide highly qualified teachers in high poverty, high-minority and low-performing schools. This process is completed through the completion of annually required school district HQT plans and monitoring the school district’s implementation of HQT procedures and teaching assignments in specific schools and districts.
· OSPI has committed to the development and implementation of a statewide longitudinal education data system that will link educator, student and course data.

· OSPI, the State Board of Education (responsible for student accountability), Professional Educator Standards Board (responsible for educator development), and the Governor’s office will continue to collaborate to strengthen the state’s education system.



Analysis of Elementary and Secondary Classes Taught by Teachers not Highly Qualified 

School Year 2010–11
HQT data for the 2010–11 school year again shows an annual increase in teachers meeting highly qualified requirements resulting in 99.01% of classes taught by teachers meeting HQT requirements.
The 2010–11 data indicates:

· Elementary classes taught by highly qualified (HQ) teachers at high-poverty and low-poverty schools continues to show a slight difference—99.62% classes at high-poverty schools vs. 99.73% classes at low-poverty schools. 
· The percentage of elementary classes taught by HQ teachers is greater than secondary classes taught by HQ teachers, as has been a pattern since HQT reporting began.
· There are 74 classes, out of 24439 total elementary classes that are taught by teachers who do not meet HQT requirements. 
· Out of the 74 classes, 57% of them are taught by general education teachers who have not met HQ, while 38% are taught by teachers in special education programs.  
· Secondary classes taught by HQ teachers at high-poverty and low-poverty schools shows a 1.21 point difference —97.99% at high poverty schools and 99.20% in low poverty schools. 
· There are 1170 classes, out of 101,683 total secondary level classes that are taught by teachers who do not meet HQT requirements.
· Out of the 1170 classes, 37% are taught by general education teachers who do not meet HQT requirements, while 46% are taught by teachers in special education programs.  
Analysis of subject area classes taught by teachers not meeting HQT requirements

Through the 2010–11 HQT data reporting process, numbers are provided for non-highly qualified teachers in each core academic subject area.  
Secondary Subject Area Classes 

· A total of 101683 secondary classes are taught in Washington’s schools.

· 1.15% or 1170 of secondary classes are taught by teachers who do not meet HQT requirements

Secondary Subject Area Teachers
· A total of 24,680 teachers teach subject area classes at the secondary level
· 457 secondary teachers are reported as not highly qualified. (This number counts a teacher more than one time if the teacher is assigned to teach multiple subject areas and does not meet highly qualified requirements in more than one subject area.) 

Table 4

Secondary Classes taught by Teachers not HQ by Subject Areas 

and

 Number of Secondary Teachers who do not meet HQT by Subject Areas 

	Subject Areas
	Number of Subject Area CLASSES taught by teachers who do not meet HQT 
2010-11 
	Number of Secondary Non-HQ Teachers
2010-11 
	Number of Subject Area CLASSES taught by teachers who do not meet HQT

2009-10 
	Number of Secondary Non-HQ Teachers
2009-10 
	Number of Subject Area CLASSES taught by teachers who do not meet HQT

2008-09
	Number of Secondary Non-HQ Teachers

2008-09

	Civics/Government
	32
	19
	14
	10
	33
	25

	Dance
	3
	2
	2
	2
	3
	3

	Economics
	3
	3
	6
	5
	11
	10

	English/Language Arts
	298
	144
	357
	148
	512
	254

	Foreign (World) Languages
	41
	17
	41
	18
	70
	32

	Geography
	18
	13
	20
	15
	48
	36

	History
	190
	94
	217
	121
	358
	208

	Mathematics
	344
	152
	472
	213
	764
	361

	Music
	29
	17
	36
	19
	39
	16

	Reading
	128
	66
	265
	126
	383
	223

	Science
	100
	51
	162
	79
	235
	122

	Theatre
	9
	6
	25
	17
	40
	26

	Visual Arts
	48
	22
	31
	20
	51
	38

	Elementary Curriculum
	35
	12
	51
	12
	44
	13

	Totals
	1278
	618
	1699
	805
	2591
	1367


Summary of subject area classes taught by teachers who do not meet HQT requirements

Washington is reporting for the 2010 –11 school year that 1.15% of all secondary classes were taught by teachers who did not meet HQT requirements. The following observations can be made about this small percentage of secondary subject area classes and teachers of these classes.  

· Mathematics continues to be the subject area where the largest number of teachers is reported as not meeting highly qualified. 

· The five subject areas where the greatest number of teachers is reported as not meeting highly qualified teacher requirements has remained consistent over time.
	
	Teachers in 2010-11 
	Teachers in
2009-10 
	Teachers in 2008-09 

	Mathematics 
	152
	216
	365

	English/Language Arts
	124
	151
	257

	Reading
	66
	127
	238

	Science
	51
	78
	122

	History
	94
	121
	209


Appendix

Table 1

Washington’s Highly Qualified Teacher Data 2010–11  
Consolidated State Performance Report
	School Type


	Number of Core Academic Classes (Total)
	Number of Core Academic Classes Taught by Teachers Who Are Highly Qualified
	Percentage of Core Academic Classes Taught by Teachers Who Are Highly Qualified
	Number of Core Academic Classes Taught by Teachers Who Are NOT Highly Qualified
	Percentage of Core Academic Classes Taught by Teachers Who Are NOT Highly Qualified

	All Schools
	126122
	124878
	99.01
	1244
	0.91%

	Elementary Level

	High-Poverty Schools
	6339
	6315
	99.62
	24
	0.38%

	Low-Poverty Schools
	6206
	6189
	99.73
	17
	0.27%

	All Elementary Schools
	24439
	24365
	99.70
	74
	0.30%

	Secondary Level

	High-Poverty Schools
	23867
	23388
	97.99
	479
	2.01%

	Low-Poverty Schools
	20158
	19996
	99.20
	162
	0.80%

	All Secondary Schools
	101683
	100513
	98.85
	1170
	1.15%


Table 2

Reasons Washington’s Elementary Teachers do not meet HQT Requirements

Table 2 (percentages should add to 100%--use the number of elementary core classes taught by teachers who are NOT highly qualified as the starting point for making calculations):

	Reason For Elementary Teachers Being Classified as Not Highly Qualified
	Percentage

	a) Elementary school classes taught by certified general education teachers who did not pass a subject-knowledge test or (if eligible) have not demonstrated subject-matter competency through HOUSSE
	57%

	b) Elementary school classes taught by certified special education teachers who did not pass a subject-knowledge test or have not demonstrated subject-matter competency through HOUSSE
	38%

	c) Elementary school classes taught by teachers who are not fully certified (and are not in an approved alternative route program)
	0

	d) Other (please explain) Alternate education and bilingual

	5%


Table 3

Reasons Washington’s Secondary Teachers do not meet HQT Requirements

Table 3 (percentages should add to 100%--use the number of secondary core classes taught by teachers who are NOT highly qualified as the starting point for making calculations):

	Reason For Secondary Teachers Not Being Classified as Not Highly Qualified
	Percentage

	a) Secondary school classes taught by certified general education teachers who have not demonstrated subject-matter knowledge in those subjects (e.g., out-of-field teachers)
	37.0%

	b) Secondary school classes taught by certified special education teachers who have not demonstrated subject-matter competency in those subjects
	46.0%

	4c) Secondary school classes taught by teachers who are not fully certified (and are not in an approved alternative route program)
	0

	d) Other (please explain) Alternate Education, juvenile detention centers and bilingual courses

	17.0%



