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ASIAN AMERICANS IN WASHINGTON STATE:
CLOSING THEIR HIDDEN ACHIEVEMENT GAPS

Executive Summary

Prepared by
Shirley Hune, Ph.D.
David T. Takeuchi, Ph.D.
University of Washington Seattle

THE ASIAN AMERICAN STUDY

Background. This report funded by the State Legislature (HB26&c. 119, 1&2) and
submitted December 2008 fulfills the requiremenaiefagreement with the State of
Washington Commission on Asian Pacific Americanaik (CAPAA) to conduct a
study on the achievement gap of Asian Americant) atiention to their subgroups.
There is a separate report on Pacific Islanders.

Framework and Process of StudyThe study began on August 1, 2008. It uses data
from the U.S. Census, Office of the Superintendewit Public Instruction (OSPI), Seattle
School District, and other sources. The study featdisaggregated data on Asian
Americans and community-based studies to uncovygeaement gaps hidden by the
“model minority” stereotype, the practice of lumgiAsian American ethnic groups
together, and a predominant reliance on mainstseances. We also reviewed State
education reports, conducted a survey of AsiantASiaerican teachers, consulted with
youth and social service agencies, and met momthhyan advisory committee of
community representatives.

Brief Overview of Asian Americans.Asian Americans are persons with ancestry from
Asian countries and islands in the Pacific Rim wie in the United States. Integral to
Washington’s past, present, and future, they &%&f the State’s population (2007)

and diverse in ethnicities, languages, socioecoatackgrounds, educational attainment,
and English language proficiency. Chinese, Filigindietnamese, Koreans, and Asian
Indians are the five largest groups in the Stateréhtly, most are foreign-born. Not all
are economically or educationally successful.

FINDINGS: HIDDEN AND EVIDENT ACHIEVEMENT GAPS

Washington Public SchoolsAsian Americans are 8% of the State’s studentsn@ily

in 20 school districts) and speak more than 10Quages and dialects. The five largest
language groups are Vietnamese, Korean, Chiness@zse, Tagalog, and Khmer
(Cambodian). More than 50% of English Language hesa (ELLS) receive Free/
Reduced Price Lunch. In aggregate their WASL paréorce is strong compared with
other racial/ethnic groups, but uneven by subjesd,agrade level, and student subgroup.
They are not performing well in math, contraryheit stereotype. Girls are
outperforming boys in every subject across grades.
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Seattle SchoolsSeattle schools have the largest concentration ti2%sian American
students in the State. Chinese, Vietnamese, aipinéilare the major groups. There are
disparities by ethnic group. Of Southeast AsiaB8p4re not living with both parents,
compared with 16% for Chinese. The highest higlosttiropout rates are among Other
Southeast Asians (14%), Other Asians (14%), andifrds (9%). School dropout data
are not reliable, likely underestimated, and afsxdude students who report being pushed
out or kicked out by authorities. Japanese Amesaar doing well in all WASL subjects.
Filipino Americans are struggling academically.

Disengaged ELL StudentsAsian American ELL students are underserved,
undersupported, and experience academic diffiul@amly one third of Asian non native
English speakers are in ELL programs. Teacher tyuathid years of support are also
inadequate. Monolingualism in English (but not reseeily English proficiency), rather
than bilingualism, tends to be the result, whichasmful to student-parent relations and
communications. Learning communities that value iandrporate families and their
cultures enhance ELL student learning.

An Unsupportive School Climate.Asian American students experience marginalization
in schools to varying degrees, but WASL data retteat Filipino and Southeast Asian
American students are most at risk. Qualitativeissifind that teachers favor East Asian
students over them. They are seen as low achiamelr'gang members. They feel no one
cares when they are not in the curriculum, and theg bullying and racial violence.

Peer group pressure and mental health problemssares. Asian American teachers play
a vital role in supporting students of color. Unisiey of Washington—Beyond High
School data find ethnic group differences in paaksthool participation and college
attendance. More Southeast Asians and Filipinosnatemmunity colleges than 4-year
institutions. Korean and Chinese Americans are myieally in 4-year universities.

School, Family and Community RelationsAsian American parents emphasize
education as a hedge against discrimination ircialrelimate. The pressures they place
on children to succeed can contribute to studesttedis. Ethnic-based out-of-school time
(OST) programs supplement public schooling, suppgtioth high achievers and
struggling students. Community-based youth andasserrvice agencies intervene to
support students in academic need, as well as dtsamd gang members, help bridge
cultural and generational differences within fagsliand assist in school-student
relations. Models of school-community organizatamtnerships that increase parental
engagement in schools can help close achievempst ga

RECOMMENDATIONS

1. Adopt a Data Collection, Research, and EvaluatioPlan. To assess the reduction of
achievement gaps over time, collect accurate daswments’ backgrounds and
academic outcomes. Disaggregated data by Asianidameethnic groups and in student
subgroups is essential. Alone, aggregate datzsrplete. Develop common forms for
all school districts to OSPI. Establish links betwdC SRS and other data sets to facilitate
comparative and longitudinal assessment. ConstltAgian American groups in data
development and research questions. Follow up stittient dropouts and graduates.
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2. Create a Seamless Pipeline Pre-K through 1Bnsure that all Asian American
ethnic groups, especially those at-risk, are inetlish academic and co-curricular
programs from early education through K-16. To eckaoutreach and partnerships,
collaborate with community groups and higher edooanstitutions.

3. Broaden and Enhance Measurements and AccountabilityJse a range of
measurements to evaluate student performance. &atamgnitive-based tests with other
forms; qualitative with quantitative data likewigeducate students and families about
measurements, standards, and requirements. Ressassament methods and materials
for cultural biases. Engage all stakeholders taenpositive not punitive measurements.

4. Foster Culturally Responsive Approaches and Practes.A supportive school
climate for Asian Americans is positive, individizald, free of stereotypes, and views
them as assets. Eliminate institutional barrieas tlisengage students, such as
discrimination, bullying, and expectations basedt@nmodel minority stereotype.
Incorporate culturally responsive teaching andicula. Train all school personnel to
work more effectively with Asian Americans. Recrudtain, and advance effective
Asian American teachers and administrators.

5. Adopt Effective ELL Programs. Adopt effective ELL programs and support them
for the time necessary for students to achasademidcEnglish proficiency. Ensure all
Asian American ELLs are well served. Employ higbffective and well-trained
bilingual/ESL teachers, aides, and counselors.

6. Address Teacher Quality and Effectivenes®ecruit, support, and reward teachers
who demonstrate effectiveness in closing Asian Acaerachievement gaps. We
recommend teachers develop positive relations faitilies and communities; view
students as individuals not stereotypes; know stedents by gaining knowledge of
Asian American ethnic groups; use multiple teaclsitydes; and provide challenging and
engaging curricula that also incorporates Asian Acaa histories and cultures.

7. Engage Asian American Families in School8any foreign-born parents are
unfamiliar with U.S. practices, such as what teesl@d schools expect of them and
what they can expect of teachers and schools. Engsign American parents in ways
that are meaningful to them. To be more welcomsabpol leaders are encouraged to
know their communities, recognize Asian Americamifees and cultures as resources,
and help them navigate the U.S. school system. kébdmation meetings on
community sites. Eliminate language barriers imjpmaterials and with translators.

8. Strengthen School-Community PartnershipsAsian American community groups
have wide-ranging networks and experts. Commurageld organizations (CBOs) have
skills and experience working with Asian Americamilies, youth, and their issues.
Schools are encouraged to collaborate with commgndgups and organizations to meet
the educational needs of Asian American studerdsoatter serve their families.
Partnerships and resource sharing can enhanceottkeoiboth schools and communities
in closing student achievement gaps, especialfydifficult budget period.



[. INTRODUCTION
1. Framework of the Study

Why a closing the achievement gap report on AsiareAcans? Are Asian Americans
not a “success story” with relatively high educa#ibattainment in K-12 and beyond?
Indeed, there are many Asian American studentsasdigh achievers and doing well
academically. Others are stressed out from thespreof parents, teachers, and society
to perform at very high levels. Still others amuggling academically, alienated from
schooling and performing below their abilities oopping out. Why do we not know
about them?

The report seeks to make visible Asian Americanea@ment gaps that aneddenby (1)
their racial stereotyping as a “model minority” gp (2) the practice of combining all
Asian American ethnic groups into a single categang (3) a predominant reliance on
mainstream sources, with little attention to comitydbased research, to explain Asian
American educational status and experiences.

The Limits of the “Model Minority” Stereotype. This popular image of high-achieving
Asian Americans is exaggerated by stories of sameessful Asian Americans and
ignores those who are not successful. High edutaltattainment does not extendalb
Asian Americans. Instead the stereotype masksdheemic struggles of Asian
Americans, silences students’ voices, and sepaia@t@Bes and communities from
assistance that will benefit youth in learning émdving in school.

The Limits of Aggregate Data on Asian AmericansThe hidden Asian American
achievement gaps are also obscured by using ontpic@d or aggregate data. Asian
Americans are not homogeneous. They are a colieofimore than two dozen ethnic
groups with distinct histories and cultures in th@melands. Their varying experiences
in the United States and with the U.S. governmentrdute to differences in academic
success within and acroeeir ethnic groups. Used alone, aggregate datanines the
ability of educators and others to identify andsissudents with academic difficulties.

The Value of Disaggregated Data on Asian AmericarisThe report uses data that
disaggregates by Asian American ethnicity and ogiieibutes. By giving attention to
struggling sectors of the Asian American populatsuch as recent immigrants or
refugees, English Language Learners, the workimg,gamilies with health issues and
limited networks or whose youth are engaged in gamgl drugs, educators and
policymakers can begin to truly understand and stppeir educational development.
Student subgroup data also reveal different acadlehallenges.

The Value of Community StudiesWe incorporate qualitative research on Asian
American communities. Community-based and ethngjtgcific studies reveal multiple
challenges that particular ethnic groups have Whighschool system. They also provide
us with students’ perspectives and voices to ggreater understanding of their
experiences.



In short, the report identifies areas where Asiamefican students are academically
stressed and focuses on those aspects and AsiancAmstudent groups most at-risk.
The report acknowledges “strivers,” those achiewdhgreat odds.

Asian American community groups celebrate theiedsity and complexity. They are
very proud of the numbers of their youth who corteol@gh school and continue on to
college and beyond, oftentimes in the midst of iicgmnt family sacrifices and
commitments. But not all Asian American studenessrcceeding in school. The report
will explore in greater detail why this is so.

2. Background of the Study

In April 2008, the Washington State Commission @ieA Pacific American Affairs
(CAPAA) invited Dr. Shirley Hune, Professor of Edtional Leadership and Policy
Studies in the College of Education, Universitydéshington Seattle, to serve as project
director for a study of the achievement gaps oBAfdmerican and Pacific Islander
American students in Washington State. The progeftinded from the General Fund—
State Appropriation through HB-2687 Sec. 119 (1&2).

It is a path-breaking move for legislators to acklemlge acute differences between
Asian Americans and Pacific Islanders despite theling “lumped together” as a single
category for decades and to provide funding for teorts. Two research teams were
formed, and they worked both separately and togethth Dr. David T. Takeuchi as the
second lead researcher. The studies commencedgusil, 2008, with final reports
submitted at the end of December 2008. See alsgefparate report on Pacific Islander
academic achievement.

The Asian American and Pacific Islander reportspame of a larger effort of the State to
close its achievement gap. Studies on African Acagrj American Indian/Alaska Native,
and Latino students are also being developed uhdeauspices of their respective
Commissions. During the process, researchers fnemwadrious studies shared ideas and
resources. Commonalities across the groups williéetified upon the completion of all
reports.

The Multi-Ethnic Think Tank Position Statement (20@). The CAPAA agreement
directed the researchers to begin their analysts the 2002 position statement of the
Multi-Ethnic Think Tank (METT). The METT statemeista bold call to action, seeking
educational transformation with an emphasis onegjuitable and culturally competent
education for all students in Washington Statesingles out four conditions that
contribute to an inequitable education for minogtpups:

A Eurocentric paradigm that devalues and margieal@her understandings.
The State’s overinvestment in narrow and culturaigsed standardized tests.



Socioeconomic disparities, including poverty, crimgangs, drugs, and
community problems.

The State’s “insufficient data collection and repag,” which have provided
“incoherent and unreliable” information on the eali@nal status of racial and
ethnic groups and their subgroups.

The statement also pointed out that the Statessants and its diverse communities
would be better served by assisting more low-incame minority students to be college
eligible and to obtain high-skilled jobs and incansaifficient to support a family in the
current economy.

Aims of the Asian American Study.A strategic next step is to provide more complete
data on specific racial and ethnic groups, inclgdheir subgroups. Toward a better
assessment of the educational status of Asian Amestudents, CAPAA directed
researchers to provide the following:

1. A detailed analysis of the achievement gap for Mgieerican students that
includes:

A review of the demographic characteristics of stdsf Asian Americans in
Washington State.
Consideration of the effects of demographic treardeng Asian Americans in
state educational systems (early learning, K-1@ hegiher education).
An analysis of disaggregated data for Asian Amesaan the Washington
Assessment of Student Learning (WASL).
An analysis of other disaggregated data for AsiareAcans related to student
success and positive impact on student learning.
An analysis of school, family, and community supsystems for subsets of
Asian Americans in Washington State.
Study and review of current quantitative data reéigar Asian American students.

2. Recommendations for a comprehensive plan to desadhievement (opportunity)
gap for all students, with particular attentiorat@l emphasis upon strategies that
positively impact Asian American students, inclygdilew Americans.

3. ldentification of performance measures suitablgo@sonalizing instruction for
Asian American students, school accountability, state accountability (including
federal requirements under the No Child Left Betatiregarding adequate yearly
progressy.

A Community-Based Approach.The researchers are representative of and have
expertise in several Asian American and Pacifiarider communities. Some have
extensive research experience in education anttdelields. We had a short time (5
months) to conduct and write the study.

We first examined key State publications relatel+d2 and beyond. For example, three
reports provide a vision, new initiatives, and titen to reducing educational disparities



and expanding opportunities for minority groupse¥ylare: theAddressing the
Achievement Gagtudy (2002) of the Office of the Superintenderd Rublic Instruction
(OSPI)? the final report of Washington Learns (200@)d the Washington Higher
Education Coordinating Board’s 2008 Strategic MaBtan for Higher Educatioh.
Though insightful of the issues, these and othgonts offer an organizational (top-down)
view to closing the achievement gap.

This study proposes that a community-based andbgsiscorporated as well in
evaluating Asian American student data and expee&nSuch an approach from the
ground up utilizes knowledge of their histories aodmunities and considers students,
families, and communities as contributors and astim closing their achievement gaps.

The report uses a range of quantitative data oarA8mericans: the U.S. Census, the
State’s Office of Superintendent and Public Ingiaunc(OSPI), the Seattle Public School
District, and the University of Washington—BeyonjiHSchool (UW-BHS) project. We
sought out data that separated Asian American$anilic Islanders, as well as data on
Asian American subgroups. In some cases, we incdad®éined Asian American and
Pacific Islander (API) data because disaggregadta alre not available. To complement
and supplement the data, which were limited in samas, the report includes research
findings on Asian Americans and their educationtimer states.

We ground the study in reports of educational dasoas and community organizations.
We listened to community members and former stugdiati about their encounters with
the education system. We conducted a survey oinA&san American teachers in
Washington State and sought their insights. Theysalso consulted with youth and
social service center leaders. We met monthly antladvisory committee of community
representatives and were guided by them. A confleieh publications is sounding an
alarm about the marginalization of Asian Americaudsnts in educational policy and of
growing socioeconomic disparities within and amémejr communities. The report

joins this concern.

The report is divided into three parts: (1) an exi®e summary; (2) a narrative,
accompanied by a map, tables, and figures, witbrgggns of Asian American
immigration history and demographics; analysesdoicational data; discussions of key
at-risk groups and issues of school, family, antimanity engagement; and
recommendations, with “best practices” being disedsat different stages of the report;
and (3) appendices with additional demographic,dsi@cted bibliographic materials,
and brief notes on the lead researchers and réstzme.



[I. WHO ARE ASIAN AMERICANS?
1. Asian Americans as a Racial Category

Defining Asian Americans.Asian Americans are persons with ancestry frommtroes

on the Asian continent and islands in the Pacifia Rho live in and call the United
States their home. The map on the following pagatifles their original locales.
Although classified as a single racial categoryis. census and institutional data, Asian
Americans are a collection of many national grogpjrmaking them a diverse and
complex populationAsian Americans a fluid, flexible, and some would say, politiga
determined term that is subject to various intégirens by different persons and
situations.

The Asian American Category in the U.S. Censu€omplicating the matter, in 1977
federal agencies combined Asian American and Rasifander into a single racial
category, Asian and Pacific Islander, for admiaiste and statistical reporting.
Although useful in some respects, the two commesmitound the consolidated category
to be a disservice to them in resource and sealigeations and called for two separate
categories. In the 2000 census, there are sematdor Asians and Native Hawaiian or
Other Pacific Islanders (NHPI) and disaggregatdd tta the two categories. Table 1
identifies the 24 groups in the U.S. census urtdeAisian American category and the
extent of their ethnic diversity.

Because the U.S. Census collects data on Filisadssian Americans, we include them
in this report. We note that some Filipinos constiemselves part of the Pacific
Islander category.

Table 1. U.S. Census 2000: Asian American Ethnic Gups

Asian Indian Filipino Laotian Singaporean
Bangladeshi Hmong Malaysian Sri Lankan
Bhutanese Indo Chinese Maldivian Taiwanese
Burmese Iwo Jiman Nepalese Thai
Cambodian Japanese Okinawan Vietnamese
Chinese Korean Pakistani Other Asian

Source: National Commission on Asian American aadfie Islander Research in
Education (CARE)Asian Americans and Pacific Islanders, Facts, Niotién: Setting
the Record StraightNew York: The College Board, 2008, 16.



The Map of Asia: Countries of Asian American Origin
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Asian American ethnic groups also have commonajisach as how they are treated by
U.S. institutions and other Americans. Across tagom, they come together in pan-
Asian organizations, and oftentimes with Paciflartsler groups in Asian Pacific Islander
or Asian Pacific American (terms are used intergeably) associations, to address
shared concerns. This can be seen in Washingto®, Eiaexample, in churches, ethnic
newspapers, and social agencies. The historic p@mAommunity of Seattle’s
Chinatown/International District and the pan-Asard Pacific Islander focus of the
Wing Luke Asian Museum are models of ways in whdan American and Pacific
Islander groups coexist and collaborate.

2. Knowing Asian American Immigration History

Knowledge of Asian American history is beneficialdducators and policy makers
addressing their achievement gaps. The historystdmmAmericans begins with the sea
trade. Filipino seamen sent to Mexico on Spanislegas settled in southeastern
Louisiana in the mid-1760s. East Indians (Asianidnd) transported on English and
American vessels in the 1790s as part of the Ilmdde could be found as household
servants of sea captains in Massachusetts andestimed servants or slaves in
Pennsylvanid.

First Wave of Asian Immigrants: 1840s—1930sThree large-scale waves of Asian
migration, interspersed with U.S. immigration reston laws, mark Asian American
history and demographics. The first wave of neanyillion Asians, most of them young
men, was significant in the economic developmenhefwestern states and Hawai'i. The
370,000 Chinese (1840s-1880s), 400,000 Japane’@s@A®20), and 180,000 Filipinos,
7,000 Koreans, and 7,000 Asian Indians (1900s—18&0)ecognized as pioneers in
developing processes, industries, and serviceethiahed the natioh.

Asians in the Pacific Northwest.The Chinese mined gold and coal and built moghef
railroad lines and connections before 1900. Thedege worked on the railroads and in
construction. Filipinos were important in farm wahkd the canneries, as were Koreans,
and were active union organizers. Asian Indiansvedso agricultural workers. All
groups started small businesses as well. Durirgypdiiod, Washington’s economic
growth benefited significantly from their labor akow-how?

Anti-Asian Activities. Asian American history prior to the end of Worldawl is also
one of racism and xenophobia that included antaA$aws, violence, school and
housing segregation, job discrimination, and aights violations Two transformative
events impacted all Asian groups: (1) the Chinesgusion Acts (1882—-1943) that
initiated a series of anti-Asian immigration aatsl 2) the removal of about 110,000
Japanese Americans from the West Coast during WeddIl and their internment in
“war relocation camps,” based largely on raciakbiwaar hysteria, and failed political
leadership at the highest levels.



Washington has had its share of anti-Asian actisitFor example, 700 Chinese residents
were expelled from Tacoma in 1885, the largest@htnese demonstration in the State.
Japanese and Filipinos were restricted from owningasing land by anti-alien land

laws passed in the 1920s and not repealed untll.1®&ans also faced major opposition
when they sought to socialize and especially taynautside their racé.

Asian immigration did not begin again until afteetMcCarran-Walter Act of 1952.
Among the immigrants were Chinese, Japanese, areaavives of Asian and non-
Asian servicemen from World War Il and the KoreaaMWT'he second large-scale wave
of Asian immigration began after 1965 and contintoethe present.

Second Wave of Asian Immigrants: Post-1963he 1965 Immigration Act is a
watershed in U.S. and Asian American history. Asiaanticipated outcome of
immigration reform, it increased and diversifiedasimmigration by (1) providing
Asian states with annual quotas after removingiotgins based on national origin (i.e.,
anti-Asian legislation); (2) giving priority to faig reunification, which allowed Asian
Americans to sponsor close relatives, and (3) thtoing economic visa preferences to
meet U.S. labor needs.

Socioeconomic Diversity by Economic Visa PreferenseSelective Asian migration to
the U.S. contributes to their socioeconomic anctational differences. Some new Asian
immigrants have limited English and little formaueation. Many of them arrive under a
visa preference to fill low-skill low-paying jobsh&re there are labor shortages as
determined by the Department of Labor. Others hadtier education degrees. As part of
a global circulation of talent, professionals aeruited for exceptional ability as nurses,
physicians, scientists, engineers, and other higkilled specialists. They are a “brain
gain” to the United States and a “brain drain’heit homeland. Aerospace, high-tech,
and biotech industries in Washington benefit frowms preference.

Third Wave: Southeast Asian Refugees, 1975 and AfteRefugees are persons who do
not willingly choose to leave their homelands. Thied wave, made up largely of
refugees, is an outcome of the U.S. military ineohent in Southeast Asia. U.S. refugee
acts after 1975 sought to resettle Southeast Asiisptaced from their war-torn countries.
One million Vietnamese, Cambodian, Hmong, Mien, atieér Laotians arrived between
1975 and 1990 alone. Most started their new limeSmerica with few material goods,
their remaining family members scattered or lost] aften traumatized by wartime, their
escape, and many years in refugee camps. Soutk&astgroups are part of the new
ethnic landscape of Washington. Their challengesdke up for the disruptions of their
lives and livelihoods are significantly differembm those who come as traditional or
“voluntary” immigrants with plans and establishedial networks.

Asians in the DiasporaAsian American ethnic identity and community binlglis also
enriched by the Asian diaspora. Asians settledheroparts of the globe in earlier
centuries and acquired new cultural forms and e&pees before subsequently
immigrating to the United States. What does it mieane Chinese when one’s family has
resided in Vietnam, Peru, the Caribbean, Canaddear Zealand for more than one



generation? “Chino Latinos” include those of Chaelapanese, and/or Korean heritage
from Latin America; they may often cite SpanisHPartuguese as a primary language.
How are Filipinos from Fiji, Guam, or Hawai'i simail to or different from those coming
directly from the Philippines? There are also Bagians from the Caribbean and Africa
whose families originated in South Asia. Moreovkere are incredible cultural
diversities within each Asian country.

Adoptees and Mixed-Race Asian American#sian adoptees, notably Koreans and
Chinese, are also Asian Americans. Another chasiffeei growing numbers of mixed-
race Asian Americans with bi/multiracial, bi/muliltural, and also transnational
experiences. The 2006 U.S. Census cited Seattleria®Bellevue as having the highest
concentration of mixed-race people (nearly 4% efalea’s population) of the nation’s
25 largest metropolitan areas. Many of them ar@amgimericans.

Becoming an Asian American and an EthnicAll New Americans face challenges in
acculturating. The process goes beyond acquiripgmp@ocuments and other forms of
identification. It is about learning different wagtbeing, doing, and thinking, and very
often, a new language. For Asian Americans, thekigles becoming an ethnic group
member as designated by U.S. policies and
practices. Shifting one’s identity from
Vietnamese national to being a Vietname: e
American, for example, generally takes

I~ ) Searching for the American
more than one generation in the United

States. Becoming comfortable in a new Dream

ethnic identity takes time and support. It i¢

heavily influenced by how one is treated it~ Some Asian Americans have
the larger society and its institutions. achieved the American dream;

Schools play a vital role and have always others still struggle to achieve it.
been sites for both reinforcing inequality

and providing opportunities for greater

equality.

3. Asian Americans Today

The dynamics of Asian migration discussed aboveedttected in Washington’s Asian
American population today.

Population Growth and Size.Asian Americans are the second fastest growiniglrac
ethnic group in the United States after Latinossfidhicsf Like Latinos, this increase is
due primarily to immigration. In 2007, Asians alanade up 4.4% (13.2 million) of the
U.S. population and 6.6% (429,406) of the Statejsutation. Asian Americans are the
largest racial minority group in Washington, folledvby African Americans (3.4%).
Asian Americans constitute an even larger groupj8fe State, when Asians alone or
in any combination with one or more other racescaresidered (Appendix A, Table Al).
Washington ranks fifth in the nation in the peregya of Asians alone after Hawai'i,



California, New Jersey, and New York (Appendix Apble A2). They are concentrated
in King, Snohomish, and Pierce counti@ppendix A, Table A3).

Largest Asian American Ethnic Groups.Figurel compares Asian American groups in
the United States and Washington State in 2007 fiVadargest groups in the State are
the Chinese, Filipinos, Vietnamese, Koreans, andrAmdians. In comparison, the five
largest groups nationwide are the Chinese, Asidraihs, Filipinos, Vietnamese, and
Koreans. Some groups, such as Filipinos, Korearsnaarly all Southeast Asian groups,
are proportionally larger in the State than inrtadon. Washington’s Asian Indian
population has increased to such an extent th#& plens to open a consulate in Seattle
next year. The State’s Asian American population is growidigerse, and ever

changing.
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Figure 1. Ethnic Group Percentages of Asian Amerigas
in the United States and Washington State, 2007
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Source: U.S. Census Bureau, 2007 American Comm@iuityey. Table B02006. Asian Alone by
Selected Groups—Universe: Total Asian Alone PomiaData Set; 2007 American Community Survey 1-
Year Estimates.
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Foreign Born versus Native Born Together, second- and third-wave Asians have
shifted Asian Americans to a predominantly forelgprn population. They outnumber
those native born 2 to 1 (69% nationally and 67%/eshington of all Asian Americans).
This is vastly different from other racial and athgroups in the State. Whites, Blacks,
American Indian and Alaska Native (AIAN), Native Waiian and Pacific Islander
(NHPI), and Latinos are 5%, 8%, 3%, 27%, and 38B&i¢m born, respectively. There
are differences among Asian American ethnic grotqus,In the State, most Japanese
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Americans (about 59%) are U.S. born and many géoasaAmerican, but all other
Asian American ethnic groups are predominantlyitprdorn. Of the largest groups in
Washington, nearly 66% of Filipinos, 69% of Chine&&% of Viethamese, and 78% of
Koreans are foreign born (Appendix A, Table A4).

4. Socioeconomic CharacteristicsSuccess Story” or Struggling to Survive

Two indicators, median family income and educaattainment, are used often to show
that Asian Americans are not in need of attentromfpolicy makers and educators.
Disaggregated data within socioeconomic indicaamics immigration history give a
different picture. Some are successful; many auggting to survive.

Median Family Income. Median family income suggests Asian Americans are
successful until we consider subgroup data. In \Mgsbn State in 2000, Asian
American families ($54,611) earned more than th®nal average ($53,760) and
slightly less than Whites ($55,856). However, satmmic groups have median family
incomes far below the Asian American average in Mraggon State. This includes
Cambodian, Hmong, and Indonesian families with imes of $34,801, $27,955, and
$34,239, respectively (Appendix A, Table A4).

Per Capita Income and Household Sizé?er capita income more accurately measures
economic well-being than does median family incofirfee average Asian American
household size in 2000 was 3.1, larger than themat general (2.6). But this too differs.
It is common for individuals in most Southeast Asggoups to live in households of 5 or
more peoplé.In Washington, per capita income of Asian Amer&g$0,141) is less
than the U.S. average ($22,973) and that of Wii#24,674), given (or reflecting) the
larger Asian American household size. Per capitarite of Cambodians ($10,584),
Hmong ($6,445), Laotians ($12,911), and Vietnan{$4d,553) in the State are much
lower than the U.S. and Washington State average&sian Americans (Appendix A,
Table A4).

Poverty and Health Care.In Washington, 13% of Asian Americans live in pdyge

which is slightly higher than the State averag&Xff. Poverty rates are much higher
than the State average for certain ethnic grouptspty the Hmong (46%), Indonesians
(26%), and Cambodians (25%) (Appendix A, Table AdBalth care statistics also reveal
the fragility of Asian American communities. Ninetepercent of Asian Americans
lacked health insurance, similar to Blacks (19.5%@ne 3-year period (1998—-2000). In
Asian American families whose income is below tbeegsty level, the uninsured rate for
children is almost 28%.

Home Ownership.Home ownership is a measure of achieving the Acaardream. In
2000, only 53% of Asian Americans lived in homesytibwned, compared with 66% for
all Americans. All Asian American ethnic groups baelow-average homeownership
rates, but there are differences. Consider thegotigms of home owners among the
following: Japanese (60%), Filipinos (59%), andr@&sie (58%), compared with
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Pakistanis (40%), Koreans (41%), and Cambodiar&)4Moreover, many households
live in overcrowded conditiors.

Educational Attainment. Figure 2 provides data on bachelor’s or highereegheld by
Asian Americans in Washington in 2000. Asian Amani€ in aggregate are the most
educated group in the State by this indicator.

~
Figure 2. Educational Attainment (Bachelor's Degreer Higher) among

Race/Ethnicity and Asian American Ethnic Groups inWashington State, 2000
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Source: U.S. Census Bureau. 2000 Decennial Cehabes DP-2. Profile of Selected Social
Characteristics: 2000. Data Set: Census 2000 Suynrilar4 (SF 4)-Sample Data.

Disaggregated data, however, reveals wide dispariimong Taiwanese and Asian
Indians, 67% and 58%, respectively, hold colleggreles, whereas other Asian American
ethnic groups, notably some Southeast Asian grdajppdelow Blacks, American

Indians and Alaska Native, Native Hawaiians andffedslanders, and Latinos in

earning college degrees. Their high and low edaoatttainment reflects the selective
migration of Asian professionals and those witthelior no formal education, including
many refugees.
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A truer measure of Asian American educational attainm ent takes into account

the opportunities (or lack of them) available in th e K-16 pipeline, whether they
be newcomers or two or more generations in America. Combining the
educational attainment of the brain gain, which is based on immigration
selectivity, with this measure inflates Asian Ameri can degree gains and
distorts any assessment of the academic achievement of Asian Americans

within the American educational system.

English Language Proficiency English language proficiency broadens accessdo an
opportunities for schooling and employment. Figdireveals that nearly 40% of all
Asian Americans in Washington are of limited Englpoficiency (LEP), that is, they
spoke “English less than ‘very well” in the 2008nsus; their rate is higher than that of
Latinos (nearly 37%) in the State. Again, therewaide disparities, with Vietnamese
(65.6%), Hmong (61.5%), Laotians (51%), and Camdnsl(49.5%) having very high
LEP rates.

Figure 3 shows the extent to which specific Asianekican ethnic groups are considered
LEP. The challenges that adult Asian Americans fa@me matter, but for students,
being an English Language Learner is a significdastacle to their academic
achievement and one we will examine in the report.

To summarize, Asian Americans are a diverse angapopulation; not all are
successful. In addition to ethnic group disparjttesre are within-group socioeconomic
differences. One study of distressed or job poeasfor Asian Americans noted the
Seattle area bound on the west by S. Airport Walyamthe east by Highway 157. Asian
Americans in distressed areas have a high foreogn-birth rate, poor English language
abilities, low levels of education, and the needdmmute elsewhere for wotk.

The implications for grades K—12 are challengingiah Americans are also younger
than the U.S. population as a whiléttention to their early education in the State is
needed. Most important, being largely foreign-band raised in countries other than the
United States, most families and students are uh&arwith the State’s educational
system and American cultural practices of how tateeto school$?
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Figure 3. Percentage of Limited English Proficienc{LEP) by Race/
Ethnicity and Asian American Ethnic Groups in Washington State, 2000
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Source: U.S. Census Bureau. 2000 Decennial Cehabes DP-2. Profile of Selected Social
Characteristics. Data Set: Census 2000 SummarylFid- 4)-Sample Data.
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lll. ASIAN AMERICAN STUDENTS IN WASHINGTON STATE PUBLIC
SCHOOLS: OSPI DATA

OSPI Data. To examine the status and progress of Asian Amerstudents in the State,
we relied on two data sets from the Office of th&intendent and Public Instruction
(OSPI): 2007-2008 Core Student Record System (C&R$YWashington Assessment of
Student Learning (WASL) data. The WASL is a statlnassessment tool to measure
student academic performance. It serves as a neeasaccountability for schools and
districts and meets the requirements of the 200é&r& education law No Child Left
Behind (NCLB).

Beginning in 2004, OSPI provided separate dat@&m@n American and Pacific Islander
students. This allows for analyses of each commuflie CSRS is designed to provide
comprehensive information regarding student denpigea and academic tracks in
response to federal and state reporting requiresn&he WASL tests students in four
subject areas at different grade levels: readimgd€s 3-8 and 10), writing (Grades 4, 7,
and 10), mathematics (Grades 3-8 and 10), andcgc{@rades 5, 8, and 10). WASL
data focus on individual scores, levels, and pagailan meeting standards for every
subject tested in each grade. Although the two skt function as highly qualified
sources for our analysis, they also pose diffiesilti

Limitations of OSPI Data. The data do not disaggregate for Asian Ameri¢anie
subgroups other than by language codes and hindamnalysis of disparities across their
ethnicities. Though the two data sets were expdotée identical in terms of student
demographics, such as grade and language, we thscrépancies when merging them.
For example, language codes for the WASL and CS&® different. Some districts
provided incorrect or incomplete information fons® students, particularly those who
transferred in or out, and in

regard to ethnic codes. [~ _ , . )
Some districts lumped Figure 4. Asian American K-12 Enrollment in
together Asian Americans | Washington State, 1997-2007
and Pacific Islanders in 90,0007 —— AA enroliment T 9.0%
their CSRS report. This 80,000 + 8.0%

. o ’ —e— % of Total Enroliment — 9|
compromised our ability to | ;4 g0+ o + 7.0%
provide an accurate 60000 1 6.0%
gem(_)gra[r)]hlc p(;pflle. | 50,000+ ™ 1 50%
Bearing these discrepancies 40,000 1 20%
in mind, we provide key

o . 30,000+ + 3.0%
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Note: Prior to the school year of 2004, OSPI comtiAA and PI| date
Source: OSPI Enroliment Data

Figure 4 shows Asian
American enrollment N 4
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increasing from 2.4% of the State’s students in71@9nearly 8% in 2007, or from less
than 20,000 to more than 80,000 over three decddhes: increased presence requires
the appropriate attention of schools.

2. Geographical Concentration of Asian American Stdents by School District
and Language Group

Table 2 delineates the school districts where Adianrericans and Asian language
students are enrolled. Nearly three quarters cisimericans (74%) are in 20 school
districts around the Seattle Puget Sound area &t County. Seattle Public Schools is
the largest school district and has 12% of all Addanerican students in the State.

Asian language groups are concentrated in diffefistricts (Table 2). For example,
40% of Vietnamese-speaking students are enroll&kattle (24%), Renton (8%), and
Highline (8%) school districts, whereas nearly 40BPKorean-speaking students are in
Federal Way (19%), Bellevue (14%), and Mukilteo §7% another interesting
comparison, 42% of Chinese Cantonese-speakingrgtidee enrolled in Seattle Public
Schools, whereas 40% of Chinese Mandarin-speakinagssts are in the Bellevue school
district. Hence, districts have different challesge assisting parents and students.

OSPI language group data, however, is an incompdgt@sentation of both ethnic group
data and language group data. It is not a proxetionic diversity, because some Asian
American students are English-speaking only. Oftstan Americans are not in the
language group database because their familie ¢taigo identify them in this manner.
Many families believe that placing their childreninglish Language Learner (ELL)
programs penalizes them or is a liability to theiegration into the mainstream. Some
families simply are not given the appropriate infation or lack a comprehension of the
language programs and their forms to utilize thamsifuation made more complicated by
the parents’ own limited English proficiency. Yetany children considered limited
English proficient (LEP) might benefit from receng ELL services. On the other hand,
there are also Asian American students in ELL pxogr who should not have been
placed there and others who are languishing in tednwould find their academic
development enhanced in regular programs.
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Table 2. Geographical Concentration of Asian Amerian Students by School District and by Asian LanguagGroup, 2007

All Asian Viethamese Korean Cantonese Tagalog Cambodian Punjabi Mandarin
Top 20 School Districts (N =83,226) (N=7,939) N=4463) (N=2629) (N=2,619) (N=2,294) (N=1,660) (N=1,352)
No. % No. % No. % No. % No. % No. % No. % No. %
Seattle 10,311 124 1,934 244 78 1.7 1,097 417 638 244 389 17.0 23 1.4 218 16.1
Bellevue 4,378 5.3 228 29 619 13.9 480 18.3 78 3.0 42 1.8 11 0.7 545 40.3
Kent 4,352 5.2 561 7.1 124 2.8 90 34 254 9.7 164 7.1 566 34.1 33 2.4
Highline 3,857 4.6 636 80 5 0.1 6 0.2 76 2.9 100 4.4 107 6.4 3 0.2
Tacoma 3,637 4.4 577 7.3 123 2.8 18 0.7 31 1.2 595 25.9 6 0.4 0 0.0
Lake Washington 3,629 4.4 144 1.8 95 2.1 72 2.7 24 0.9 48 2.1 15 0.9 80 5.9
Federal Way 3,513 4.2 288 3.6 859 19.2 56 2.1 166 6.3 93 4.1 118 7.1 19 1.4
Renton 3,464 4.2 669 8.4 43 1.0 258 9.8 174 6.6 85 3.7 53 3.2 35 2.6
Issaquah 3,342 4.0 83 1.0 188 4.2 33 1.3 10 0.4 3 0.1 6 0.4 37 2.7
Edmonds 3,043 3.7 354 45 255 5.7 83 3.2 83 3.2 62 2.7 60 3.6 34 2.5
Northshore 2,274 2.7 88 1.1 112 25 0 0.0 23 0.9 17 0.7 15 0.9 33 2.4
Everett 2,263 2.7 344 4.3 197 4.4 12 0.5 65 2.5 76 3.3 55 3.3 9 0.7
Mukilteo 2,186 2.6 236 3.0 316 7.1 33 13 60 2.3 73 3.2 53 3.2 21 1.6
Evergeen 2,028 24 244 31 75 1.7 40 15 41 1.6 46 2.0 38 2.3 69 51
North Thurston 1,808 2.2 86 1.1 64 1.4 19 0.7 14 0.5 37 1.6 0 0.0 0 0.0
Shoreline 1,719 2.1 131 1.7 201 4.5 143 54 105 4.0 17 0.7 27 1.6 56 4.1
Auburn 1,660 2.0 108 1.4 58 1.3 0 0.0 64 24 37 1.6 96 5.8 0 0.0
Bethel 1,657 2.0 5 0.1 36 0.8 5 0.2 20 0.8 21 0.9 2 0.1 0 0.0
Puyallup 1,234 15 19 0.2 32 0.7 2 0.1 9 0.3 14 0.6 20 1.2 9 0.7
Vancouver 1,040 1.2 151 19 51 1.1 35 1.3 29 1.1 37 1.6 21 1.3 14 1.0
Top 20 Total 61,395 738 6,886 86.7 3,531 79.1 2482 944 1964 750 1956 853 1292 778 1,215 89.9

Source: OSPI CSRS October data, 2007
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3. Linguistic and Socioeconomic Characteristics of Aan American Students

Asian American students in Washington are lingoaly diverse. They speak more than
100 languages and dialects. As Table 3 indicat®%, df them speak languages other
than English as their primary language. Of the leggs spoken by more than 1,000
Asian American students, the largest non-Englisiglage group is Vietnamese,
followed by Korean, Chinese-Cantonese, Tagalog, &hiunjabi, Chinese-Mandarin,
and Japanese. Tagalog is used by Filipinos. Althdhg term&ambodiarandKhmer

are often used interchangeably, Khmer is the propare of the language of the
Cambodian communityThese, the eight largest Asian non—English speadgiaups in
the State, constitute 29% of the total Asian Anaaristudent population and 73% of its
non—English-speaking population.

More than one third (36%) of Asian American studesgeaking these eight languages
are English Language Learners (ELL), ranging fr@%2o 42% depending on the ethnic
group. Language barriers are an impediment to ac@dechievement for all students.
For some ethnic groups, these obstacles are madedifficult by their families’ low
socioeconomic position. More than 50% of Asian Aicaar ELL students are receiving
Free/Reduced Price Lunch, a much higher rate thagetof Asian Americans overall
(31%) and the State student population (36%).

Table 3. Linguistic and Socioeconomic Characterists of Asian American Students
in Washington’s Public Schools, 2007

No. of % of % of Asian % of % of
Students Total Asian Non-English TBIP FRPL
Speakers
All Asian 83,226
TBIP (ELL) 11,676 14 NA NA 51
FRPL 25,750 31 NA 23 NA
Languages with 1,008 Speakers

English 50,204 60 NA NA 23
Vietnamese 7,939 10 24 38 55
Korean 4,463 5 14 32 19
Chinese-Cantonese 2,629 3 8 29 43
Tagalog 2,619 3 8 39 39
Khmer (Cambodian) 2,294 3 7 37 64
Punjabi 1,660 2 5 42 60
Chinese-Mandarin 1,352 2 4 29 20
Japanese 1,000 1 3 37 12

Note: Chinese-unspecified language group (N = 1), i8&xcluded from this analysis due to the in&piid
identify their languages. TBIP = Transitional Bdumal Instruction Program; ELL = English Language
Learner; FRPL = Free/Reduced Price Lunch.

Source: OSPI CSRS October Data, 2007.
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Table 3 also reveals ethnic disparities in paréitgn in Transitional Bilingual

Instruction (TBIP) and Free/Reduced Price Lunclgmms. Khmer, Punjabi, and
Vietnamese language speakers have higher rates@fing Free/Reduced Price Lunch
(64%, 60%, and 55%, respectively) than Korean amidé€se-Mandarin language
speakers have (19% and 20%, respectively). Thdughatter ethnic groups have higher
household incomes, English language proficiencyaraman issue for them as well.

4. Asian American Academic Disparities: WASL Perfomance

The WASL and standards testing in general are widslicussed by educators but are
outside the scope of our report. We focus herantarpreting WASL data as it pertains to
Asian American students. They in aggregate (alaAsperform better than any other
racial or ethnic group in Washington State in teah¥/ASL achievement, but this
performance is uneven by grade level, subject ar@hstudent subgroup.

4 )
Figure 5. Asian American WASL Performance

by Grade and by Subject Area, 2007-08
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Source: OSPI WASL Data, 2007-08

Grade Level and Subject AreaAs Figure 5 illustrates,"grade Asian American

students earn their highest passing rate in WA&Hirg, whereas"7and 18' graders
perform best in writing. Across grade¥! grade has the largest gap between reading and
writing, an almost 10% difference, closing to ab®¥ in the higher grades. Overall"1.0
graders perform best in both reading and writingcdntrast, math performance is
associated negatively with grade level, with lowsth performance at the higher grade.
In addition, the gap between math and reading as&® significantly as the grade level
goes up. For example, iff grade, the gap between these two subjects is 4Bt but

in 10" grade the gap reaches almost 27%. More than 4086iah American high school
students are at risk of academic failure in math.



Math Challenges.These findings (Figure 5) challenge the stereobfp&sian American
students as “whiz kids” with exceptional math ala. Asian Americans show
consistently discouraging performance in math (Fédd). The gap between math and
reading persists with a large discrepancy of mioa@ 20%. Among student subgroups,
there is a wide disparity from 33.3% to 64%.
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How do we account for the gap between the mathesaafrWashington’s Asian
Americans and those of the “model minority” prafilef Asian Americans who do excel
in math? The research literature offers a clue ofdiag to one cross-cultural study of
math-talented students, countries that value, eagey and reward mathematical
problem solving for both boys and girls have beemithating international math
competitions for some time. East Asian and Eadtemopean states stand out, and many
of their exceptional math scholars have come tdhiged States. The study, however,
finds a different cultural context in the Unitedaféts. American students view being good
in math as a negative social stigma and prefepénd their time in other forms of
activities. Furthermore, very few are provided witjorous math-solving activities in
their classroom3.n short, the U.S. educational system is failiighenerican students in
math preparation and that includes Asian Americans.

It is immigrant students from countries where mathgcs is greatly valued who are
excelling at very high levels. U.S.-born studenkovare exceptional in math are more
likely to attend a special public or elite privaiigh school, seek out college-level math
courses, and develop their math skills with a pandro is highly knowledgeable in
mathematics and may even hold degrees in the fid$d, some exceptional math
students do not go to school but are home-schdoled.

20



This explains why some
Asian American students,

those raised in immigrant What’s Cool? Math or Sports?
households with educated o _ o
parents who share their ...in China math is regarded as an essential skill
math skills with them, do that everyone should try to develop at some level.
well in math. Asian Parents in China...view math as parents in the

Americans who lack such a

home environment rely
heavily on the public Here everybody plays baseball...If you don't play

schools to gain math well, it's OK. Everybody gives you a few claps. But
proficiency. The math (and people [in the U.S.] don't treat math that way.
science) crisis in the State is

a much larger national and —Dr. Zuming Feng, who teaches math
cultural issue that needs to
include Asian American
students in the discussion.

United States do baseball, hockey, and soccer.

at Phillips Exeter Academy, New Hampshire *

ELL Challenges.Table 4 disaggregates by Asian American studergrsuip, and we
find significant achievement gaps among them. Bineekt performers are ELL students.
They participate in the Transitional Bilingual Ingttion Program, which most
commonly practices either the pull-out or sheltarextlel.

Table 4. Asian American WASL Performance by SubjecArea and by ELL, Non-
ELL, and All Asian, 2007-2008

Reading, % Writing, % Math, % Science, %

10th Grade 84.2 86.5 57.6 43.9

ELL 51.9 46.6 33.3 9.0

Non-ELL 87.1 90.1 59.7 46.7
7th Grade 75.7 78.3 65.6

ELL 22.7 35.1 24.0 N/A

Non ELL 80.3 82.4 69.5 N/A
4th Grade 83.0 74.3 68.0

ELL 48.7 39.4 31.4 N/A

Non-ELL 87.6 79.0 72.9 N/A

Source: OSPI WASL data, 2007—2008.

Like all students, Asian American ELL students r@guired to meet state standards. To
graduate and obtain a high school degree, they passtthe I0grade WASL test in
reading and writing. Currently, students are nquineed to pass the math and science
WASL tests for graduation, but there is a challagghath graduation requirement.
Students must either pass the high school math WAS& legislatively approved
alternative) or earn two math credits aftel’ fpade and take an annual math assessment
such as the WASL, SAT, ACT, or advanced placem&R) exam.
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Due to their language barrier, ELL students are liggly to be in AP classes and meet
the math requirement through other national testBigen that two out of three Asian
American ELL students are failing the high schoatimWASL and have a much lower
achievement level than non-ELL students, they &sse@re limitations in graduating from
high school and pursuing higher education. Moreo&sran American ELL students find
their greatest challenge in science, which, as séaghington State educators point out,
requires reading and comprehension skills in Ehgiswell as knowledge of the subject.
Only 9% of Asian American ELL students met the d&ad in science, compared with
43.9% of all Asian Americans and 46.7% of non-EL&ig%k Americans. The
achievement gap faced by Asian American ELL stuslenso severe we give special
attention to this group in a later section.

Gender Differences Asian American female students show the highestsrat meeting
standards in every subject across grade (TablEng) most significant gender gap is in
writing. In 4" grade, boys are underperforming, showing a nd&%g difference in
meeting the standard in writing (82% for girls wes$8% for boys). However, in math
and science the gap is less than 5%, with fematiests still outperforming their male
peers. Overall, boys begin to close that gendeinrg#pe higher grades.

Table 5 examines student participation in varia®sl| programs by gender. Asian
American boys are more likely to be in an ELL am@&®pecial education program than
their female peers are. This is most acute in speducation, where the number of boys
is almost twice that of girls and 9% and 5%, retipely.

Available data do not allow a deeper analysis oidge differences across Asian
American ethnic groups at the K-12 level. In thgragate, Asian American girls are at
parity or performing slightly higher than their ragleers across subjects and areas and
within student subgroups. Girls generally are stgvacademically to be college ready.
This is visible in higher education, where the @aged gains of women in all racial and
ethnic groups, including Asian American females\vglent in their associate, bachelor,
master’s, professional, and doctoral degrees eawerdthe past two decades.

One study concludes that female students are nmageful” for their future in contrast
to the academic underachievement of “troubled Bayss is most acute in urban
schools, where research has focused almost exelysin African American and Latino
males’ Scholars are beginning to address the impact®ptienomenon on Asian
American male studenfs.

Though some Asian immigrant (first-generation) pgseare more restrictive of second-
generation girls’ activities in and out of schabkere is widespread encouragement for
both daughters and sons to gain academic credetia will provide jobs to improve

the families’ economic situation. Asian immigramigyare positively inclined to persist
against cultural and structural barriers, seeingducation as a path to a better life. Asian
immigrant boys and men, on the other hand, oftehddoss of place, status, and
meaning as American males. The dominant mainstresions of masculinity place
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much lower value on males who lack physical statare quiet, and are considered
“nerdy.” Some males respond by becoming diseng&ged schooling, which adds to
diminished self-worth and a lower achievement eat®ng Asian American boys.

Another study notes that some Asian American ymgtead adopt hyper-masculine
postures, which teachers identify as gang actsjitie counter the negative image in the
general society of Asian American males as ineffecf Gender differences in academic
performance and persistence are issues that rateitention of State educators as
well as Asian American families and communities.

Table 5. Asian American Student Profile and WASL Pdormance by Gender,
2007-2008

Overall Girls Boys
No. % No. % No. %
83,226 40,969 49 42,257 51
By Program
ELL Served 11,676 14 | 5,149 13 6,527 15
Special Education 5,693 7 1,857 S 3,836 9
Gifted Program 4,274 5 2,168 5 2,106
Grant 21st Century 1,001 1 493 1 508 1
Free/Reduced Price Lunch 25,814 31 12,510 31 13,304 31
WASL Performance
10" Grade
Reading 84.2 86.5 81.9
Writing 86.5 89.9 83.3
Math 57.6 58.6 56.7
Science 43.9 45.9 41.8
7thGrade
Reading 75.7 80.3 71.2
Writing 78.3 86.1 70.8
Math 65.6 66.5 64.6
4" Grade
Reading 83.0 86.8 79.3
Writing 74.3 81.6 67.2
Math 68.0 69.1 66.8

Source: OSPI CSRS October data, 2007.
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IV. ASIAN AMERICAN STUDENTS IN SEATTLE PUBLIC SCHOO LS
1. Enrollment and Ethnic Group Diversity

In this section, we utilize Seattle Public Schodtbict data. They have the largest
concentration of Asian American students (10,312007; see Table 2), about 12% of all
Asian American students in the State. Most impaytde District collects disaggregated
data on Asian American students enabling us to eatheir academic performance by
ethnic diversity. Moreover, Seattle is a major urlbanter with a diverse and complex
population, much as Asian Americans are.

Figure 7 shows that the Chinese are the largestceginoup in the Seattle Public Schools,
being 6% of total Seattle students and 26% of edit®e Asian American students,
followed by the Viethamese (5% and 24%, respect)\eahd Filipinos (4% and 19%,
respectively).

a )
Figure 7. Ethnic Group Diversity of Asian Americansin

Seattle Public Schools, 2007-08
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Filipino, 1823

0] 0,
Japanese, 75 19% (4%)
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Note: East Indian refers to persons whose ancestigfimated in India, Sri Lanka
(Ceylon), Pakistan and Bangladesh. More contempdeams are Asian Indians, when
referring only to those from India and South Asiforsa larger collective term, including
other countries in the subcontinent. Other South&sians are those whose ancestors
originated in Cambodia, Laos, Thailand, IndoneBiama or Malaysia. Other Asian are
persons with ancestry in parts of Asia not listbdwe.

Source: 2007 District Report, Seattle Public Sciool
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2. Family Structure, Socioeconomic Status, and ScbhbPerformance

Family Structure. Table 6 reveals that 28% of Asian American stuslangé not living
with both parents. But the gap between ethnic gsasigubstantial, being 16% for
Chinese Americans and 46% for Other Southeast Agiamps (Cambodian, Laotian,
Hmong, Mien). Although a perception persists thataA Americans live in intact,
multigenerational family structures, the data shioat many of their youth in Seattle
Public Schools live in single-parent households.

Socioeconomic StatusTable 3 noted that nearly one out of three (31%iaA American
students in Washington State are in Free/Reduded Punch programs. In Seattle, it is
almost half, with great disparities among theimatlgroups. Japanese and Koreans (10%
and 13%, respectively) have the lowest rates @ivewy Free/Reduced Price Lunch,
whereas almost two thirds of Viethamese and Otbatt®ast Asians (68% and 60%,
respectively) depend on the Free/Reduced PricelLBnogram (Table 6). Given that
poverty is related closely to academic performatieehigh rates of specific ethnic
groups receiving Free/Reduced Price Lunch are algriihese and other hardships
reflect the overall struggles of many Asian Ameni¢amilies in Seattle.

Table 6. Characteristics of Asian American Ethnic Goups in Seattle Public Schools,
2007-2008

Total Not Living Free/ High School  High School High
Enrollment With Both Reduced Short-Term Long-Term  School
Parents, Price Lunch, Suspensions, Suspensions, Dropout,
% % %** % %
All Asian 9,761* 28 47 3 1 8
Chinese 2,548 16 45 2 0 3
East Indian 305 17 33 6 1 2
Filipino 1,823 31 39 4 0 9
Japanese 752 17 10 3 1 4
Korean 332 17 13 3 0 7
Vietnamese 2,313 35 68 3 1 8
Other Asian 539 33 43 9 1 14
Other Southeast 1,149 46 60 3 1 14

* The total enroliment for All Asian in this tableay be slightly different from what is found in Tal2 in
this report due to data inconsistency.

** A suspension is a removal from a single subjetdss period, or full schedule of classes forfanie
period of time. WAC 180-40-205(2). “Short-term sespion” shall mean a suspension for any portioa of
calendar day up to and not exceeding 10 consecstiveol days. “Long-term suspension” shall mean a
suspension that exceeds a “short-term suspenstodéfined above.

Source: 2007 District Report, Seattle Public School

Suspensions and DropoutsAs an aggregate, Asian American students showothest
rates of suspensions and dropouts compared widr cdloial and ethnic groups. However,
the significant differences among their ethnic grouneed attention. Table 5 shows that
East Indians have the lowest rate (2%) of high sctimpout, but are twice as likely as
the overall Asian American student population tabsociated with short-term
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suspensions (6% versus 3%). Since short-term sspecan evolve into more serious
matters, this requires more attention from eduesafbine most troubled ethnic groups are
those identified as Other Southeast Asian, Oth@rsand Filipino, with dropout rates

of 14%, 14%, and 9%, respectively.

Dropouts, Push Outs and Kick OutsWe lack sufficient data and explanations for why
Asian American students drop out in Washington,dbudlies conducted elsewhere shed
some light. A study of Asian American students EwNYork City’s public schools, aptly
namedHidden in Plain Viewconducted student interviews. It found that amAs@gn
American dropouts are those who leave school bediey are being pushed out. The
students expressed isolation and disconnectiontivtin studies and the curriculum, as
well as feelings of being lost among so many sttelédther reasons included missing
class, falling behind on assignments, and feelgweight of meeting the standards tests.
Mostly, students became disempowered. With dotnatisthey can catch up academically
and lacking appropriate assistance from teachetgaiiance counselors, the students
come to believe that dropping out is an acceptsdillgion. Some students

begin a—llcting out or resisting school rules andheaexpectations prior to not returning to
school.

Still another study identified schools in differestates that purposefully pushed out or
allowed Asian American ELL students to drop outhwittle or no intervention on the

part of school personnel. Asian American studelsis laave been expelled under dubious
situations. The latter has been referred to agg&inked out.” One explanation given is
that ELL students would likely score low on No Ghileft Behind—mandated
standardized tests and harm the school’s retord.

Asian American dropout rates are considered tonoerestimated, given limitations in
tracking students, incomplete or inaccurate datd,cuestions surrounding the validity
and reliability of graduate rates. More importanthe recognition that the dropout, push-
out, and kick-out issue in Washington is more caxrythan a statistit.

3. Ethnic Group Academic Disparities: WASL Performance

Using aggregate data, the overall Asian Americgrufadion exceeds the state levels of
WASL achievement in every subject (OSPI data). gsiisaggregated data by ethnic
group, we find achievement gaps.

Table 7 compares the largest Asian American etiiaaps in Seattle Public Schools.
Japanese American students, the vast majority ohwére not only U.S. born but often
two or more generations American, are doing wedvary subject. Filipino students,
some of whom are long-time Seattleites and othéis ave new immigrants, are more
likely to be at risk of academic failure, showimg ttowest rates among the ethnic groups
of meeting the set standard in every WASL subje@007-2008, with the exception of
reading, where Koreans are the lowest ranked.ikdipmerican performance also
declined in all four subject areas from 2006—2092007-2008.
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Table 7. 18" Grade WASL Performance by Asian American Ethnic Graip, Seattle
Public Schools, 2006—2007 and 2007-2008

Seattle Public Reading, % Writing, % Math, % Science, %

Schools 2006-07 2007-08 2006-07 2007-08 2006-07 2007-08 2006-07 2007-08

All Asian 83.4 80.5 79.9 83.0 57.5 51.8 350  31.7
Chinese 85.2 84.4 83.2 83.1 717 701 442 447
East Indian 86.4 84.2 86.4 89.5 68.2 412 571 412
Filipino 89.9 77.2 84.5 79.3 45.0 382 273 221
Japanese 96.1 89.8 90.2 95.0 80.0 787 620  66.7
Korean 84.6 75.0 76.9 86.7 61.5 750 423  56.3
Vietnamese 80.3 83.0 715 87.3 55.4 561  27.9  31.1
Other Asian 83.3 82.1 78.9 86.5 36.8 30.6 158  21.1
Other Southeast  73.6 78.1 75.3 79.6 33.8 33.3 19.710.5

Source: 2007 District Report, Seattle Public School

The Vietnamese also are doing poorly in scienceatriperforming well in reading and
writing. They also made small gains from 2006—2@0Z007-2008 in all four subject
areas. Cambodians, Hmong, Mien, and other Laotiemtumped together as Other
Southeast Asians. In 2007-2008, whereas theirmgahd writing performance was
74% and 78% respectively, two thirds were failingtimand nearly 90% were failing
science in 2007-2008 (Table 7).

That many Asian American students in WashingtoreHaw math and science
performance (as discussed in Part Ill) is evidemehn greater detail by the ethnic group
diversity in Seattle Public Schools data. By viegvksian American students as all the
same, educators are providing a disservice to ngpétie academic needs of individual
students and of particular ethnic group membespatific subject areas. Greater
knowledge of their diverse communities can helgeltheir achievement gaps.
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V. STUDENT (DIS)ENGAGEMENT: ASIAN AMERICAN ELL STUD ENTS

Student engagement is critical to performance amsgigtence. In this section we address
challenges faced by ELL students. Part VI focuseBibpinos and Southeast Asian
students. The difficulties these three groups entullustrate key ways in which Asian
American students become disengaged from schodimgarying degrees, all Asian
American student subgroups and ethnic groups consimilar hurdles. We provide
strategies (best practices) from the researclatitez for academically engaging Asian
American students toward closing their achievengaps.

1. English Language Learners: Underserved and Undsupported

A 2008 OSPI report concludes that ELL studentsnoffi@ve lower levels of academic
performance and higher dropout rates than theitifirgroficient peers.All ELL
students have challenges, including poverty anddiin single-parent and linguistically
isolated households. It is often argued that waitioeconomic conditions are fixed,
schools cannot improve the achievement gap of Eutlests. Or can they?

What is the State doing to academically preparaigimerican ELL students? In 2007,
more than 30,000 Asian American students in Wasbmgere non-English speakers,
but only 14% of them are currently in the TrangiibBilingual Instruction Program
(TBIP) (Table 3), meaning they are severely undeesk

There are 13 Asian language groups with at lea3ELQ. students in the given language.
Among those, Viethnamese-, Korean-, and Tagalogkspgagroups are the largest with
more than 1,000 ELL students each (Table 3). Ihityeéew school districts adequately
support them. The Seattle School District has loegicized for not providing services to
52% of Asian American ELL students, much highenttiee percentage of African (32%)
and Latino ELL (33%) students not being serfed.

Furthermore, Asian Americans who spend hours lapkimwords in the dictionary to
make sense of lessons taught in English find tBelr deficiencies are not fully
addressed. Teachers tend to reward hard work amdl lgghavior, assuming that Asian
American students are smart and do not need the kentis of assistance as other ELL
students. One report named this “an invisible srfSi

It is ironic that Asian American ELL students’ nseate so poorly supported. After all, it
was Chinese American parents who filed the clagsrasuit that culminated in the 1974
U.S. Supreme Court Decisidrau v. Nicholsand extended equal education rights to
language minority groups.

Washington’s ELL Program WeaknessesOSPI reports are self-critical about
weaknesses in the State’s ELL programs and ackuagelthat better models and
practices exist. The State’s Transitional Bilinglnatruction Program is failing to meet
its objective for ELL students to develop their@aic English competence. The
program has at least five different ELL instrucabmodels (i.e., dual language, early
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exit, late exit, sheltered, and ESL pullout/push Iout most districts depend on either
ESL pullout or sheltered rather than dual languagate exit. Moreover, these models
are not utilized consistently across the State,ingaik difficult to evaluate the program’s
effectiveness.

Though OSPI recognizes that primary language iostm is necessary for ELL students
to achieve academic competency, many districtsaelystruction in English rather than
in a student’s primary language. This practiceois@mmon that the meaning and
functionality of TBIP is lost. In some school dists, ELL programs work like an

English immersion program with no primary languagsistance and push ELL students
into mainstream classes without their being re8egause the State loosely defines ELL
standards by mixing them with mainstream standatrfis)s to assist ELL students in
mastering course content. Consequently, TBIP daurtis to students becoming
monolingual in English, but not necessarily Englsbficient. Maintenance or late-exit
programs emphasize bilingualism and biliteracy,chlgtrengthens immigrant family
relations.

The State’s ELL students are often in teacher-cedtprograms, yet student-centered
ones are more effective. All students benefit filangorous curriculum; ELL students
are provided with a less rigorous curriculum thagitmainstream peers are. The State
also has a shortage of qualified teachers. Teaates with heritage language skills often
are underutilized for instruction. Most studentguiee a minimum of 5 to 7 years of
program support to achieve English language pericy. However, such sustained
assistance is often not made available to thenrelisea gap between OSPI's knowledge
of what works better for limited English proficignstudents and the programs that the
State funds$.

Many ELL students do not communicate in Englishlwabugh at school to be accepted
and are stigmatized by their peers. They repasihge of hostile interactions from
schoolmates, from ridicule for their accents toro¥@ms of bullying and racist attacks.
Being marginalized in and outside the classroontrdmrtes to Asian American students
becoming disengaged from schooling, as seen irstfaworth, a diminished sense of
belonging, suspensions, and dropping’out.

Given budget and teacher preparation issues, thevament gap for Asian ELL
students and other ELL students will continue utegre is a significant intervention.

Reframing Non-English Language UseA new framework is in order nationwide.
Historically, America’s prevailing view of cultudgland linguistically diverse people is
one of ambivalence at best. Oftentimes, people avhalifferent are distrusted, even
feared, and are excluded. Assimilation, understodge conforming to White
mainstream or Euro-centered culture, is the preedrmodel of successful adaptation for
new immigrants. Multiculturalism and cultural pltisan on equal footing is far from a
reality, and appreciation of difference is too nftekenized.
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In the current global economy, knowledge of othdtures and languages makes a
people and nation more—not less—competitive arttericn many ways. Having home-
grown Asian-language speakers is an asset, nabiditly to the State’s present and future,
and as cultural and linguistic resources they@odrnportant to be tossed aside.

To the contrary, though, school practice is to enage non-English speakers to suppress
or lose their language and replace it with Englistmically, the nation then seeks experts
in non-English languages for critical positions amiversities are expected to teach these

languages.

2. Student Engagement: Creating Learning Communitie and Building Relations

Community-based research offers alternative petsfgscto closing the achievement gap
for ELL students. For example, Danling Fu (see Hokpwed four Laotian siblings in

California who came as
refugees in the 1990s. Sitting
through their English as a
Second Language (ESL)
classes and meetings with
tutors, she found their
learning enhanced with a
student-centered approach in
conjunction with multiple
teaching methods that
supported their individual
strengths and weaknesses.
Approaches that integrated
students’ cultural values into
literacy learning and allowed
the students to bring their
family’s history and
experiences in Laos into the
learning process enhanced
their self-esteem and
achievement. Institutional
arrangements are also
important. Fu found that
well-meaning teachers need

Creating a Learning Community
That Supports ELL Students

As an educator, | want to help those students who
are suffering the same humiliation, frustration and
alienation in their reading and writing as | did
when | first came to study in America. . . .. once
reading and writing connect with students’
backgrounds and experiences, everyone can read
and write. It is not that some of our students are
unable to learn; it is our teaching approach that
sometimes fails to reach them, to discover their
potential as learners, to invite them into our

learning community.

—Danling Fu ’

more time and flexibility to teach and use materi&lhe also recommended greater
recognition of their professional role from othehgol personnel and opportunities to
learn from others, these could include communityniners and those working in the

field of multicultural studie$.

A study of a Khmer Bilingual Program in southerrifoania in the 1990s also showed
how a lack of trained teachers and materials t&kwwth Cambodian students could be
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overcome. Recruitment efforts in Cambodian comnywehues resulted in 23
Cambodian American teachers being hired betwee8 488 2000, along with teacher
aides. Khmer translations of English materials weeated inexpensively on computers
and were used in the District’'s standards-basessas®ents as well. These efforts had a
positive impact on Cambodian family and communéiations with schools and enabled
students to become bilingual and more academicaltyident. Regrettably, this
successful program was dismantled after the pasgd@@position 227, which was
designed to essentially eliminate bilingual edwrath California®

Overall, being dismissive and disrespectful of¢bkures and languages of students—
“subtractive schooling”—disengages and disempowerdents from learning. An active
“authentic caring” and culturally integrated apprioas more academically sound and a
best practicé.Multiple teaching methods that recognize indivicstadent needs are
another positive stratedy).

Research also finds that Asian American parentsgraze the need for their children to
learn English, but not at the expense of their htanguage. Losing one’s native
language restricts interactions with parents aaddparents and contributes to a loss of
knowledge about one’s heritage.
Adults who have limited

English skills also find
intergenerational communicatior
and relations compromised, anc
cultural differences can further
exacerbate parent-youth tensior's.
Moreover, as many adults are
dependent on their children to
negotiate with the English- parents. When they study Khmer there are
speaking world for them, many things their parents can help them with
whether it be the landlord or
health care workers, parent-chil¢
relations become skewed unless
students also learn skills from students, rather than seeing their parents as
their parents (see box at right). helpless, see their parents with more respect.
ELL programs that do not
preserve the home language
undermine the very family
relations that U.S. society when they make progress in English, they
praises in Asian American really see the value of their Khmer language
households and weakens the
capacity of ethnic groups to
develop community resources
and leadership that they are Khmer.

Building Self Esteem, Cultural Pride,
and Intergenerational Relations

[Cambodian] students who learn Khmer have

better and closer relationships with their

from school. When students learn English, their

parents are usually unable to help them. Thus,

The students pride themselves in their

knowledge of Khmer language and culture. And

ability. The students who learn in nonbilingual

programs, often they are too ashamed to admit

—Wayne E. Wright *?
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VI. AN UNSUPPORTIVE SCHOOL CLIMATE: ASIAN AMERICAN  STUDENTS
AT RISK

1. Focus: Filipino and Southeast Asian American Stients

Two Asian American ethnic groupings stand out rmte of needing attention from
schools and society.

Filipino Americans are one of the oldest Asian Aitean immigrant groups in the State
and currently the second largest. They include \igsbnians of several generations,
some of whom are mixed race, and newcomers. Thestitate 9% of all Asian
Americans in the State (Figure 1). Seattle has heédrcontinues to be a vital center of
Filipino American activities and community orgartipas for the nation.

Compared with adults in other Asian American groupany more Filipino American
adults are English proficient and hold professigraitions. However, many youth face
challenges, including growing up in single-paremtiseholds and having academic
difficulties. Some are helping their immigrant fdies make cultural and social
transitions; others are more acculturated.

Southeast Asian groups in Washington make up neagf of all Asian Americans
(Figure 1). They include Cambodians (2.6%), Hmdnh§%), Laotians (2.7%), and
Vietnamese (16%). Their youth are generally U.3npbut their family’s settlement in
the United States as refugees still inform theedi Southeast Asians have fewer
community resources and networks than other groups.

Most Laotians lacked possibilities for formal ediima in Laos. Many educated
Cambodians were killed under Pol Pot’s policieslgsthose who spent time during the
Khmer Rouge regime in labor camps or, later, ingete camps were denied or lacked
educational opportunities, respectively. Some adaré unable to parent well due to
mental and physical traumas. They are less aldedist in their children’s schooling and
know little of how the U.S. educational system wodkd what is expected of them.
Some are ambivalent, even a bit distrustful of stihg, because they did not receive a
formal education themselvés.

Southeast Asian American youth often live in lirdiénglish proficient, low-income,

and single-parent households. Many encounter lagegaad cultural difficulties in
negotiating between home and school lives. Theghtmrhoods may lack resources and
positive stimulations. Parents may work long haursot at all. Youth frequently have
responsibilities at home at a young age, such rasgctor siblings, preparing meals, and
translating for parents. Schools can support teesgents by recognizing the “bicultural
strengths” they develop to cope with their compiess?

There are Cambodian, Filipino, Hmong, Laotian, Miand Viethamese American
students who continue on to college, demonstratihgyh degree of resilience. They
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have indeed overcome significant socioeconomiccattdral barriers. More research
needs to be done on high-achieving minority youth.

Nonetheless, as demonstrated by WASL performandeapout rates, many Filipino
and Southeast Asian American students in Washingtestruggling academicallyhe
State’s emphasis on cognitive measurements andgéstds fault with student
deficiencies. The qualitative research literatuag's other things. It brings attention to
how school, personnel, peer group, and relatedofgatontribute to gaps in Asian
American academic achievemeflthough we focus on Southeast Asians and Filipino
here, all Asian American ethnic groups share mdrliesame experiences in the public
schools to different degrees.

2. Feeling Like No One Cares

Model Minority Stereotyping. Teacher expectations of Asian American student
attitudes and behaviors are formed by the modebntinstereotype, which grew out of
earlier encounters with East Asian students, nan@ljnese, Japanese, and Korean
Americans. Filipino, Southeast Asian, and othemAsghmericans suffer from teacher
biases that center on East Asians and view thoseashdifferently from them as being
less intelligent, not as hard working, and cultyrdkficient? Asian American students
also observe that educators give more attentidinetdigh achievers among them.

Teacher Biases and Expectation®©ne study has compared the experiences of Falipin
and Chinese American high school students. Althdaagih groups found negative
stereotypes of Asian Americans in general in thelmools, they were treated differently
from each other. Chinese students reported presfom teachers and counselors to
behave like a model minority and perform at a yagh level. Filipino students
concluded teachers and counselors did not care #tem. The unsupportive school
climate they described included being seen asaladints or failures, being tracked into
less academically demanding courses (making stadesd ready for college), and being
denied information that could better prepare thentbllege admission. Moreover,
Filipino American males felt teachers saw themasggnembers, as did some of their
peers. With these low expectations from schoolgersl and others, Filipino American
students distanced themselves from schodling.

Southeast Asian Americans in one
study stated that many teachers had W
negative stereotypes and low hy | Dropped Out
expectations of them. Cambodian and  They [the teachers] pretended that

Laotian students, in particular, felt that | wasn't there. They treated me like a

due to their clothing style, music little kid, and | did not like that.

choice, and manner of speaking, [He wanted to learn and be challenged.]
t_eachers saw them as low achievers, it —Vietnamese male student,
risk, and even “gangsters.” Hence, Washington State public school ’

teachers and guidance counselors did
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not spend time or resources to support their acadéevelopment.

Hmong Americans found that teachers saw them aBdotually and culturally deficient
and would refer them to ESL classes rather thachtdegem in mainstream classes. In
another situation, schools in Wisconsin soughtleyiate the lower status of females in
Hmong households by giving more assistance to Hngintgyand neglecting the
education of Hmong boys, whom they frequently stgfged as gang members. This
strategy has had a negative impact on Hmong bogsale and academic achievem@nt.

Aggregate data also contribute to schools and $geyeonnel treating members of the
many Asian American ethnic groups as one succesgp@nd not as individuals with
academic strengths and weaknesses. Some studemtgavim need of academic support
find that teachers have very high expectationsieit that are out of their reach. This
only adds to their sense of failure.

Curriculum and Pedagogy That Marginalize and Aliende. Minority students often
point out how overlooked, distorted, and invisitiley are in the curriculum, all of which
affects their self-confidence, sense of belongmgahool, and ultimately their academic
achievement. Second-generation Southeast Asianiéanestudents feel marginalized by
a largely Eurocentric curriculum that ignores amtabspects their historic homelands,
history, and culture in high school curricula. Exgetopic such as the Vietnam War is
absent or glossed over.

Teachers also know little
about Filipino American

history and culture and are Questioning What we are Taught About
frequently disrespectful of the Ourselves = Acting Out

cultural knowledge that

minority and immigrant [In high school] the only thing I learned about the
students bring to the classroor. Philippines or Filipinos was a paragraph about
Filipino American students the Spanish-American War. Acquiring this belief

often experience cultural

conflict in the different led from one stereotype to another, such as

messages they receive about being passive and foreign... Collectively, we
being Filipino—the began to question facts in textbooks especially in
personal/cultural knowledge our history and American government classes as

taught in the home versus the

“ . » demonstration of resistance to the stereotypes
academic/formal” knowledge yp

of the classroom, which we internalize (lazy, troublemaker, under
undermines their self- achiever). This was seen by educators as “acting
. 0
confidence' out”
Moreover, when students of —Filipino American graduate student

color, in particular, question
what they are being taught,
they are often seen as
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behaving inappropriately, which can result in tigeispension or other disciplinary action
(see box above).

Lack of Teacher Role Models
Ethnic and immigrant youth

Asian American Teachers Speak Up comment on the lack of teachers and
counselors who look like them or

Students are more willing to approach me understand them and their many

and seek me out to intervene with other challenges. Asian American
staff.” teachers provide some insights on
the vital role that they play in
“Minorities feel the difference (of my countering an unwelcoming school
presence). Be it any minority. Students share environment for Asian American
: , students.
more of their cultural heritage and . .

_ _ Another best practice to close Asian
differences more readily because they know American achievement gaps is for
I've felt it too.” schools to have more Asian

American teachers and others who
“Students of Asian descent marvel at the are culturally responsive and able to
idea of having an Asian teacher.” work with students as individuals

and not as stereotypes. In turn, all
“...Asian students who are so shy tend to instructional personnel can be
interact with me sooner than other provided with training to strengthen

their ability to work with a wide
range of culturally and linguistically
diverse students and to use multiple
teaching approaches.

teachers.”

“Students are able to relate to shared

experiences of immigration, ethnic duality,

identity, and race [discrimination].” 1

Peer Group and Popular Culture
Influences. Like all students, Asian
Americans face peer group pressure
and are influenced by popular youth culture. Hip i®often viewed by the dominant
culture and by parents as counter-productive tagloiell in school. One study of

Filipino American education suggests that hip hog ather forms of dancing and
singing distract many Filipino students from acaiteactivities'? Teachers of Hmong
American students in Wisconsin also concludedhiahop culture was to blame for

their academic difficultie$®

Most adults of a certain age can recall how thepypar culture choices as youth were
dismissed and even denigrated. Blaming Americanfaogulture for low student
achievement is a misunderstanding of Asian Amergstadent experiences. It is the
alienation they experience in schools and thefradilties in gaining a positive ethnic
identity that draws them to find meaning elsewhelip.hop is a cultural phenomenon
that many youth embrace, because it allows perswaativity and recognition through
individual expression. For some it is a positive anccessful activity that promotes their
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staying in school (see box: The Value of Hip Ha)g.an “oppositional style” it is a sign

of deeper schooling issues among y

Bullying and Racial Violence.
Asian American students find that
teachers’ tendencies to reward
model minority—type student
behavior in the classroom
contribute to tensions between
themselves and other racial and
ethnic groups. They report
resentment against Asian
Americans, even if they
themselves are academically
struggling. Such hostility can be ir;
the form of verbal and physical
harassment and occurs in and
outside of classrooms, including
the cafeteria, the bathroom, and
school hallways, making school ar
unsafe place for ther.

Such activities as bullying, racial
harassment, and violence are pari
of an inhospitable school climate.
It is even more distressful becaus:
it is largely conducted by peers.
Many Asian American students
become depressed, demoralized,
and disempowered because they
are reminded every day that they
look, speak, and may dress and e it
differently from their classmaté$.
Southeast Asian Americans repotrt
feeling looked down upon because

adth.

The Value of Hip Hop:
One Student’s Perspective

Hip hop has a positive influence in my life
and | always utilize it to address social
issues. It is one of my motivating factors,
why I'm in school and helping my
community. | know a lot of young Filipino
Americans that are contributing to foster
reflective citizenship in our pluralistic
society are a part of hip hop. Hip hop's
intent was to give voice to the voiceless. |
think most recent immigrant parents think
that hip hop is counter-productive because
it's "black" music and it's an easy
scapegoat because they have been
conditioned to equate "blackness" as
inferior. ... [blaming hip hop] is an easy
scapegoat for the [school] system's failure.
Have they ever asked the kids if hip hop is

the problem?

—TFilipino American male doctoral student

their families came as refugees, and their comnasiinks to the U.S. wars in
Southeast Asia are still filled with bitternéSdfter 9/11 South Asian Americans have
experienced more racially motivated attacks nea® students.

Mental Health Issues Asian Americans have mental health issues, likeaial and
ethnic groups. Growing up a person of color andhasiren of immigrant and refugee
communities are added stressors. Identity formatarguage barriers, acculturation,
bridging different cultures and generations, argpoasibilities for helping parents
negotiate the English-speaking world are a losstadents to carry. Getting appropriate
assistance is not addressed when health care agemnd personnel overlook Asian
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Americans as a community with mental health needsb&cause Asian Americans often
do not seek help in the early stages before sehiatra is doné®

Among Asian American youth, incidents of depresstboughts of suicide and suicide
attempts are higher than among White peers. S@woalsite of alienation,
marginalization, pressure to perform, and cultarad physical conflict is a contributing
factor. One survey of high school students in the Biego Unified School District
identified Filipino American males and females sgexially at risk for depression and
suicide. Contributing factors included difficultiaegotiating cultural conflicts, social
pressures to assimilate, racial harassment, aedieedor more guidance from adults,
including parents?

Issues around sexuality are other factors in stisderll-being and academic success.
As more Asian Americans seek support for their ¢gshian, bisexual, or transgender
identities, often in the midst of peer, family, as@mmunity hostility, schools have
increasing responsibilities to support Asian Ameni in these areas as Wall.

Gang Involvement.What do
some young men (and women) do

when school is failing to address Why 1 Joined a Gang
their academic concerns? Gangs

have been an outlet for some My family situation was pretty tough at the
youth of all ethnic and racial time...my two older brothers, they were
backgrounds who find their troublemakers. They were the ones who were
ambitions and opportunities rejected by the schools and were influenced by

blocked in socially acceptable
channels, such as schools. In
today’s global, competitive
economy where low-paying —Vietnamese male
service jobs that do not support & [t the age of 10] | was peer pressured by friends.
family prevail and where blue-
collar jobs that once provided
entry into the middle class are in

peer pressure to fit in. They got involved with
gangs and illegal things.

They consistently come up to my face everyday

telling me to go with them and do things...l wanted

short supply, young people feel to be part of the boys, so | did whatever they
overwhelmed about their future. did...l was involved in robbery...I got locked up
Living in households with several times, but | still kept on kickin’ with the ~ m.

differences over cultural values,
gender roles, and generational
concerns and in neighborhoods
that have few positive activities me...They didn’t really want to teach me, so |
(but do have an abundance of decided to skip...[school wasn't safe,] kids were
crime, drugs, and others ways to always getting into arguments and fights. Half the
make quick money, gain a suppoit
group, and feel important), some _ "
Southeast Asian American youth —Cambodian male
participate in gangs.

—Mien male

Teachers didn't really know how to listen to

students were gang affiliated and it was racist.
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Listening to students’ descriptions of how theydrae involved in gangs (see box above)
raises the question: How could a more supportiheaicenvironment have made a
difference?

3. Beyond High School: More Achievement Gaps

Asian American students struggle under family, camity, and societal pressures to
achieve and go on to college. The University of i#agton—Beyond High School (UW-
BHS) project” surveyed students in their senior year of higtosthbout their
educational goals and transition from high schoaldllege. Selected data from the
surveys reveal hidden gaps in Asian American aemmnt and are informative of the
perspectives of high school students and theimpsiia the State.

Parental Expectations and Engagemen#ccording to UW-BHS data (2008), the vast
majority of Asian American parents (N = 370) hawghHevels of educational aspiration
and expectations for their youth to go to a 4-yedliege and beyond. More than two

fifths of the students (N = 1,722), however, pereditheir parents as not being interested
in their school activities and events. Among subgs) Cambodian and Viethamese
students are most disadvantaged, having lowerdefgdarental school participatih.

This lack of participation is generally not dueattack of interest, but limited information
and experience on the part of parents about colegess. Parents also may lack time or
are too embarrassed by their limited English terattschool functions. Generally, Asian
American parents (over)trust the schools to beglwihat is right for their kids.

Student Aspiration, Expectation, and AchievementThe UW-BHS data reveal that
Asian American students have higher levels of etiloical aspirations, expectations, and
achievement than their non-Asian counterparts RakMewever, there is a significant gap
between their ambitions and 4-year college atteceldrigure 8 reveals that 43% of
Asian Americans students in the study were attenpdid-year institution, but there are
wide ethnic group differences, from lows of 23% &8&o for Cambodians and Laotians,
respectively, to highs of 60% and 57% for Koreams @hinese, respectively.

Why are so many Southeast Asian and Filipino stisd@r2-year institutions? In this
study, 48% of Viethamese, 43% of Laotians, 40% arinBodians, and 36% of Filipinos
made this choice. Confounding a popular belief &gaan Americans are largely in elite
and 4-year institutions, their proportion in 2-y@astitutions has remained relatively
constant over the years. In 2005 nationwide, 47%stdn Americans in college were in
2-year institution$>

Some students may not be academically eligible fyear institution. Even so, 2-year
institutions are often a first choice of many figeneration low-income students due to
their lower tuition, location, and practical degadterings. Many Asian American
students must live at home and work to support faeiilies. Immigrant parents are also
fearful that if their children go too far, they Wibse them to American societ§yTwo-
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year colleges provide more flexibility to maintdamily responsibilities, and many of
their offerings appeal to students’ career goals.

Other students report they are being tracked aveay higher education by not being
provided by high school staff with information alb@ollege itself, the application
process, and requirements needed to be eligibteate the appropriate decisions.
Southeast Asian parents, in particular, lack expees with U.S. education to provide
guidance; students must rely on older siblingeniilis, and themselves regarding college
choice issue$’ Community college participation reflects the secionomic challenges

of many Asian American households, while meetisgualent’s goal of pursuing college
as a strategy for economic survival and reducingmgal concerns of leaving the family.

e )
Figure 8. College Attendance among Asian Americant&dents,
Classes of 2000, 2002, and 2003

) O 2 Yr College % O4 Yr College %
Vietnamese (N=279) 48 | 40 |
Korean (N=407) | 24 | 60 |
Chinese (N=93)7 27 | 57 |
Japanese (157; 24 | 50 |
Filipino (N=311) | 36 | 37 |
Laotian (N=28) | 43 | 29 |
Asian Indian (N=52) ] 27 | 42 |
Cambodian (N:243)7 40 [ 23 |
All Asian (N=1646) | 34 [ 43 | )

Source: University of Washington—Beyond High SaHeroject, 2008.

An achievement gap also occurs when Asian Amestatsients who are eligible for and
seek out 4-year colleges are guided into 2-yeditutions by teachers, counselors, and
parents, sometimes with well-meaning intentionsl, #wen face challenges when they
seek a BA or BS degree. South Seattle Communitie@®has a strong record of helping
students negotiate the college transfer to 4-yesitutions. But the process can be
daunting without appropriate supports. More eff@éds to be made by teachers and
counselors at high schools and colleges to pregraieassist the most disadvantaged
groups within the Asian American population in thallege choice goals, decisions, and
transfers.
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VII. SCHOOL, FAMILY, AND COMMUNITY: STRENGTHENING
ENGAGEMENT AND PARTNERSHIPS

1. Reframing Asian American Educational Reform

Closing the hidden achievement gaps of Asian Araesaequires a new approach. In
this final section, we consider new concepts ofcational reform drawn from current
research. To address educational inequities, sechtmimers have focused narrowly on
schools, programs, school personnel, and more ttgcstandards and testing. A broader

approach, one that betters serves

Asian Americans in general,
and those in low-income and
urban communities specifically,
are to improve schools in
conjunction with community
development. The box above
offers one view of this
collaborative approach.

Community development
groups that provide family
services and seek to revitalize
neighborhoods can benefit

schools if they are better linked.

What if school reformers and
community builders work more
closely together? A centerpiece
is the role of parents who have
been neglected by or are
disengaged from the schools
their children attend. One study
finds that community-based
organizations (CBOs) that have
the support of ethnic

Appreciating and Building
Parent-Community Partnerships
with Schools

...educators need to shift from seeing
children, their families, and their
communities as problems to be fixed toward
an appreciation of their potential strengths
and contributions. Such a paradigm shift
recognizes the potential of schools, in
partnership with community organizations,
to create agency among all stakeholders and
to build the capacity for change. This
requires providing parents and community
members with opportunities for meaningful
and powerful forms of participation in

school and community life. *

communities can act as go-betweens by assistirgpkofficials to gain a better cultural

understanding of the families and ethnic groupy #eve. They can also help parents to
become more engaged in school activities. In tschpols can recognize that they are not
islands but are situated in communities with faesii-schools benefit by seeing ethnic
communities as resources and by partnering with £B0me schools and communities
already do this, and those working in this directi@mve shown positive resufts.

Accordingly, greater inclusion of Asian Americarrgats and communities with schools
is a needed strategy. Where large numbers of Adsmagrican students are concerned,
there are within Asian American ethnic communitiesl organizations untapped sources
of leadership, expertise, and resources to be ¢edsand to use as partners. It does take
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a village (or more) to raise a child, and all sde@nd communities are rich in different
kinds of resources.

2. Family-School Involvement: How Asian Immigrant Parents Understand It

What is the current involvement of Asian Americamgnts in education? We provide
three broad aspects of Asian American parent-stegtdrool dynamics to help educators
and policy makers better understand the perspeacéind actions of their families with
respect to U.S. education. Bear in mind that Agiarerican ethnic groups are diverse
and so are their capacities to provide supportsi@r youth.

Understanding Why Asian American Parents Emphasiz&ducation. Historically,
racism, stereotyping, and other barriers to empkyinexperienced by Asian Americans
have contributed to parents encouraging childregotto college, because a college
degree represents a hedge against further disaiimmin the workplace. Asian
American parents also emphasize practical degseeh, as engineering, the sciences,
health care, and accounting, because these fieddsghly valued; provide job security,
possibilities for advancement, good wages, andstand are less likely to be eliminated
in a difficult economy. Just as important, empl@yand the American public have not
considered Asian Americans to be suitable for pmsstin the entertainment, political,
sports, and corporate arenas until very recentlg,abain to racial practices and biases.

With these limitations, many Asian American paresdeclude that their children must
perform in school because it is a known pathwaytem to do well in life. Therefore,
they pressure students to study, study, and stumtg.rifhey can be highly demanding of
students’ academic performance, giving them lttttee and encouragement to “play” and
develop other interests and abilities. Knowing metseut Asian American parental
motives and histories in America can help schoot@anel better serve and guide
students and families.

Asian American Family Interdependency—"a Two-EdgedSword.” Youth in
immigrant households, be they of Asian, Pacifiansler, Latino, African/Afro-
Caribbean, or European backgrounds, place more &sigpbn family interdependency
than do youth with U.S.-born parents. This is amnemic necessity, not simply a
cultural choice. Immigrant (first-generation Amen) parents rely on children to
translate, take care of siblings, do major chaxad, oftentimes to work part time while in
school to support the household or as unpaid labarfamily workplace.

Asian American youth are motivated to do well ih@al, knowing how hard their

parents work and sacrifice for the family. Studeatgentiveness in school contributes to
high academic achievement for many, but it hasvendale as well. Parental pressures
and always putting family needs first add to theglvethat young people carry in having
to fulfill school and societal expectations of leenmodel minority, especially when
adults do not understand their difficulties as Etudents and/or as students of color and
are not responsive to their academic limitationeew/Asian American students cannot
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perform at the high academic levels that their pisrer teachers expect, or feel pushed to
do well in fields of study that do not interestrheor are distressed in school because
classmates don't like them due to academic andlratgreotypes, they can become
depressed, feel disempowered, and often lose #tterschooling.

School-Parent Involvement versus Engagementhe limited involvement of
immigrant parents in schools, especially among iloeome households, is a frequent
observation of school officials. This is not ne@eyg the case of U.S.-born Asian
American parents (i.e., second or third generadioh beyond). Noninvolvement is
generally measured by lack of participation in PAdhivities, bake sales or other fund-
raisers, and sports events. These are traditioagsd wf doing things and have meaning
for schools, but may be less relevant for Asian igramts. The reasons are often stated
as: Immigrant parents have poor English languadis,stton’t question school or teacher
policies, are working, don’t have time or interestdon’t understand the importance of
such activities. To the contrary, the vast majooityAsian American parents are very
much interested in their children’s education; thest express it differentl§.

Asian American educators have a different perspedi school-parent involvement. A
school-focused view seeks parental involvementohioa terms, but that is not
engagemenEngagemenis a two-way street that is authentic and meanirfgf both
parties. To form school-parent partnerships thatwalcoming, schools are encouraged
to reach out to immigrant parents in ways thatcatturally responsive and to provide
opportunities for them to share their knowledgdtuca, and expertise.

It is necessary to utilize newsletters or othem®iof communication in a language
parents understand and staff members or voluntegch, as family advocates or liaisons,
who can translate. Events planned with Asian Anagrigarents and representatives of
Asian American communities in visible positiongtet school send a positive message
that the school truly cares. Through different\atiés, schools can assist immigrant and
low-income parents in understanding how the U.Bogksystem works and the role that
parents can play in supporting their children. &mple, parents need to know more
about the value of their youth participating inrexurricular activities. Providing English
classes or other skills-based classes and healthamal services are other ways to bring
parents to schools. Schools can help families lpetod feel part of a larger community
and this, in turn, enhances their participation stadient academic achievement. By
acknowledging immigrant families as assets to t®sl community, everyone—school
personnel, students, and parents of all backgrexhesefits®

3. School-Community Engagement

Asian American communities support their childresthooling outside of school in
many ways. We identify the role of “out-of-schomhé” (OST) learning in
supplementing and enhancing school learning asdsprattice. The Seattle Public
Schools Office for Community Learning also speakaligning OST with student
learning. Students who attend high-quality aftdrest programs have better peer
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relations, grades, emotional adjustment, and @tigbutes than peers who are not in
after-school progran.

Asian American groups have long operated OST progiaecause their social and
cultural needs have not been adequately met byddctety. We provide examples to
illustrate how their work aligns with regular sclhpoograms. These OST programs are
valuable community resources that are largely wgeized by school officials.

Ethnic-Based Schools as Supplementary Educatiokthnic-based language and
cultural schools are long-time American institus@mong immigrant communities,
including European groups. Today, nonprofit, comityabased language schools, most
notably among Chinese and Korean communities, supgiit and enrich the education
that Asian American youth receive in public schowhether after school or on
weekends from New York City to Los Angeles and 8eaa broad curriculum of
language, arts, music, dance, and athletics iseafféargely to immigrant children. Many
schools also provide tutoring in U.S. school susieiocluding English and mathematics.

Parents with greater resources may send theirrehilis private, for-profit schools. Here
parents anxious to get their children into the lbefieges are informed of the intricacies
of the U.S. education system. The Chinese-run ‘tarXi or “kumon” program and the
Korean-run “hagwons” are noted for their SAT, PSAmd AP preparation. These
nonprofit and for-profit community-supported scheobklp explain, along with selective
immigration that has brought highly educated Agasfessionals to the United States,
why many Chinese Americans and Korean Americans@demically successful in U.S.
schools so quickly as recent immigrant group mesier

The Filipino American Educators of Washington, augr of about 30 educators from the
Seattle and Renton school districts, has been girayspelling bees, essay contests, and
tutoring programs for middle-school students topeiment and support their academics.
The Filipino Community of Seattle (FCS) is alscsnag funds to expand a Saturday
WASL Test Prep Program, which was begun in 2004 s&ven students and recently
served two dozen students, to include other aietsvids well

Not all Asian American families have such resoumasdo all Asian American ethnic
groups have such enterprises. Nor should it beg$gonsibility of parents and ethnic
communities to fill in all the gaps of the U.S. fialschool system where they are failing
to educate Asian American children. Nonethelessjietbased language and cultural
schools do play an important role in Asian Amerieaademic achievement. They are
also a form of community-based, culturally respeasichooling. The public schools and
ethnic communities could partner to develop progrémaddress the lower academic
performance of specific ethnic groups within theadssAmerican community.

Community-Based Organizations (CBOs)Nonprofit community-based organizations,
especially youth and social service agencies, beped in to help at-risk youth and
their relations with families and schools. Increg$y, they are filling in the “spaces” (see
box) through OST programs to support Asian Ameri@eademic development. New
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research proposes that CBO collaboration with pwathools has the potential of
enhancing parental engagement in schools. Whergesoal's disconnection from
families and communities
weakens its effectiveness,
CBOs that serve
neighborhoods and ethnic
families whose children
attend public schools can
help close Asian American
achievement gaps.

Community-Based Organizations:
“They See Us as Resource”

Because one institution cannot provide all the
services required, “schools need to work
together with a wide array of community-based
In greater Seattle, the staff
of the Chinese Information
and Service Center (CISC)
speaks several Asian
languages and dialects as
well as Spanish, Russian,
and English. The Center
helps Viethamese and Sout’
Asian families in addition to
Chinese immigrants. Their
after-school programs assist
students with school work
and study skills. Staff broker
relations between
generations and bridge the

organizations.” ...As a result of the rise in
standardization and accountability and the
increase in class size, the curriculum and
pedagogy of schools serving students of color
and working-class and poor students are

affected nationwide.

OST programs serve as critical partners in
assisting schools to fill these gaps...Schools
are not the only place where learning happens,
rather “community-based organizations...are

also [themselves] settings for learning and

cultural barriers between
school, home, and the largel
American culture. The
Center also has leadership
training programs to prepare
youth for college and
careers. In short, the

engagement.” After-school settings offer a
unique context and “because they are not
necessarily associated with the expectations of
school or other major institutions, students
may feel more at home in intermediary

spaces.” 12

academic and social/cultural
support of CISC promotes
the success of immigrant youth and is developingva generation of leadet.

SafeFutures Youth Center, which serves King Coynyyides comprehensive services
to primarily Southeast Asian, East African, AfricAmerican, and Pacific Islander youth
and their families. It plays a critical role ingaig community awareness about juvenile
delinquency, promoting mutual understanding androamication between generations,
developing leaders among youth of color, and hegliiem complete their studies. The
Center works with youth who have been kicked, pdsbedropped out of schools and
with those who are in gangs or trying to leave gahgmotivating youth to do well in
school, finding alternative schools and activifi@sthem, and increasing the number of
GED recipients, it provides new possibilities ftnuggling youth. In supporting family
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members to connect with each other and in bridgaigol and community, SafeFutures
is an important safety net for youth. In trainirauth counselors, it is building capacity in
ethnic communitie&®

These examples suggest that CBOs are picking ugldbk for schools in some cases. In
this economy, their staffing and financial resosraee stretched thin, which limits their
services. Increased engagement between schootoandunities through partnerships
with CBOs can enhance student academic achieveandreverage limited resources.

School-Community-Teacher Preparation Partnership Another example is a
formalized school-community partnership in San Eiseco. Pin@y Educational
Partnerships (PEP) was established in 2001 av&aédearning collaborative teaching
pipeline involving San Francisco State Universit&san American Studies Department,
San Francisco public schools, and the Filipino Camity Center. The chief focus is on
utilizing upper-division undergraduates and gradwsatidents at the University interested
in education careers to work with students in ttesls at all levels, but especially with
those who are underperforming. One aspect of thgram is to co-teach courses and
provide a curriculum of the history and culturetod Philippines and Filipino Americans
to help keep children academically motivat&dt.is a model that aligns various interests
and schooling sites and connects their expertisiés,sand resources.

4. Closing Remarks

The researchers recognize the challenges that Iscta@e and how hard teachers and
school officials are working to educate studentseyTknow the demands placed on
public schools to meet societal needs along witlestt needs, which are made more
difficult by budget constraints.

Parents want and expect their children to be vegitesd by the State’s public schools.
Ethnic communities want and expect schools to beeroolturally responsive, because
they see themselves not as liabilities, but asritutbrs and assets in working with
teachers and the public schools.

All kids can learn. Many Asian American students doing well in school. Others are
strivers or struggling. The report has highlighsethgroups most at risk (i.e., ELL
students and Filipino and Southeast Asian Americdngall Asian American students
deserve to be academically prepared and supported.

What is most prevalent in the research and pratiterature is that Asian American
students do not want to be treated as stereotypey. seek inclusion in all aspects of
school life. They want to be understood as indigldwvith rich ethnic and cultural
heritages and histories. They also desire brogoleortunities, information, and guidance
to develop their whole selves; to better prepagenelves for high school completion,
college, and other possibilities; and to make wisgices in their personal and school
lives pre K-16 and beyond so they can participaitg &s adults in a democratic society.
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VIIl. RECOMMENDATIONS

In this report, we distributed findings, strategiasd best practices throughout the text.
We wrote separate contents for the Asian AmericahRacific Islander reports, but
combined our efforts to develop some guiding pples to shape reforms that will affect
Asian American students and their families. Sontemenendations overlap with the
Pacific Islander study; others are distinct toAlsgan American community. The
recommendations are numbered for convenience ametaly follow the outline of the
report. We consider them to be equally important.

1. Adopt a Data Collection, Research, and EvaluatioPlan to Assess the Reduction
of the Achievement Gaps Over TimeSuch a plan would benefit all racial and ethnic
groups. Specifically, to improve Asian Americandsat evaluation:

Implement systematic data collection that can gtewaccurate, precise, and
guality information on students’ demographic backgrds and academic
outcomes.

Collect disaggregated data by Asian American ethabigroups and within
student subgroups for any meaningful analysis @if ticademic participation and
performance. Alone, aggregate data is incomplete.

Develop standard forms for students’ demograpHarimation, including
ethnicity and language, from enrollment to grachratiecords, from schools
through districts to OSPI to ensure consistencgsacdifferent data sets.

Establish data linkages between the CSRS and d#tarsets, including WASL,
to enable the examination of various student fadieat contribute to their
educational outcomes and academic achievementbatparatively and
longitudinally.

Engage a community-based advisory group to advisgata development and
research questions about academic achievemerdarthateaningful for schools
and Asian American communities.

Conduct follow-up of students who drop out of arftbvgraduate from
Washington State high schools. Such studies afeatrio understanding the
short- and long-term consequences of schoolingarState.

2. Create a Seamless Pipeline Pre-K Through High&tducation. Include Asian
Americans, with particular attention to at-risk gps, in all academic and co-curricular
programs, from early education (such as Thrive ig)Rhrough K—12 and on to college
access, information, and recruitment opportunifiéste specifically:

Collaborate with community-based organizationsytwease resources, including
linguistic and cultural experts, and to identifynidies and ethnic groups who can
most benefit.
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Consult with Asian American teachers, counselatmjiaistrators, other school
personnel, and specialists on Asian American edutat

Develop partnerships with higher education, inalgd2-year and 4-year
institutions.

Collect and analyze aggregate and disaggregatacdahsian American student
participation, performance and outcomes at alllfgyae-K-16.

3. Broaden and Enhance School Measurements and Accdability. Given that single
(high-stakes) measurements tend to demoralize isisidad limit teacher effectiveness,
the following are recommended:

Balance cognitive-based measurement with assessmsi@gtother forms of
knowledge acquisition and skills building, sucksasial and emotional learning.

Adopt qualitative ethnographic studies along witlaugtitative data about student
progress and performance.

Inform students and families about measuremerasdatds, performance, and
related matters in culturally responsive ways.

Review assessment methods and materials to efmayrare free of cultural
biases.

Engage with all stakeholders, students, familiemymunities, educators,
specialists, and others at local, regional ancdnatilevels to ensure
measurements are appropriate, meaningful, andyemsitot punitive.

4. Foster Culturally Responsive Approaches and Praices.Develop and implement a
strategic plan that encourages the cultural respensss of the school system to Asian
Americans and all racial and ethnic minority grogpshe system is positive,
individualized, free of stereotypes, and views tremsmassets. No single intervention will
effectively enhance the academic achievement aitatlents in Washington State and
simultaneously eliminate the gap of academic perémce between some ethnic groups
over others. What is needed at this time is a cehmarsive and coordinated plan that will:

Address institutional barriers such as discrimoratbullying, stereotyping, and
inappropriate testing that create a hostile schihwlate and disengage students
from learning in the classroom or participatingahool activities.

Incorporate culturally responsive teaching andicula that include appropriate
materials on Asian American groups and capitalizetadents’ cultural
backgrounds. These have been shown to be effentideshould be considered as
possible interventions in overcoming some of thasgtutional barriers.

Recruit, retain, and advance effective teachersaaimuinistrators from Asian
American communities.

Train all teachers and administrators to work nedfectively with diverse groups
of Asian American students and their families.
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5. Adopt Effective ELL Programs. The achievement gap for Asian American ELL
students and all ELL students must be closed. ®h@xfing are recommended:

Adopt effective ELL programs and support them far time that students require
them to achievacademidenglish proficiency.

Enhance equal access for ELL students to informapcograms, and opportunity
for higher education.

Ensure that all Asian American students who are Efudents or who could
benefit from such programs are well served in them.

Employ highly effective and well-trained bilinguaBL teachers and counselors.

6. Address TeacheQuality and Effectiveness.Teachers should expect success for all
children regardless of their ethnicity, primary kpo language, socioeconomic status,
family configuration, age, religion, ability, gendand physical characteristics. Schools
need to support and reward teachers who demonsffatgiveness in closing Asian
American achievement gaps. We encourage teachgaged with Asian American
students to:

Initiate positive, interactive relationships witdnilies and communities as they
participate in their children’s education.

Know students by gaining greater knowledge of Adlamerican ethnic groups,
their histories and cultures here in the UnitedeStaand in their ancestral
countries. Incorporate such information in the staem and related school
activities.

Use multiple teaching styles to support studenfg&@mrnt learning styles.

Provide all students with access to challengingenghging curricula.
7. Engage Asian American Families in Schoolgs noted in the report, the research
literature and practice fields offer many suggesifor reaching out to Asian American
families, especially to parents born and raisedidatthe United States who are less
familiar with how U.S. schools work, what teachexpect of them, and what they can
expect of schools. Greater effort needs to be n@mdagage parents in ways that are
meaningful to them; school-defined involvementa$ @nough. To be more welcoming,
schools can, for example:

Recognize families’ rich and varied backgrounds lgedexperiences.

Hold information meetings for families on commursijes with translators and
eliminate language barriers in print materials ahcheetings.

Provide families with needed information to navegtlte U.S. school system.
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Hire family advocates and parent academic liaisassitilized, for example, by
the Shoreline School District, to bridge relatiopshbetween teachers and
families. Such personnel can provide access tairees and facilitate discussion
and patrticipation in schools in families’ heritdgaguages.

Collaborate with Asian American community groups aommunity-based
organizations to enhance resources and to makescbons with families (see
Recommendation 8 below).

Encourage school leaders and personnel to knowadimenunities they serve.

8. Strengthen School-Community Partnershipsin the course of this study, we have
been impressed with the talents, insights, motwatand initiative of different groups.
The Multi-Ethnic Think Tank, the Asian Pacific Ialder American Think Tank, and the
Pacific Islander Community Advisory Group, for exale have extensive community
networks that make them potentially strategic padrmn helping schools meet the
educational needs of Asian Americans. Ethnic ogiuns have other resources,
including cultural and heritage language supp@tsnmunity-based organizations
(CBOs), in particular, have extensive knowledge @xypkerience working with Asian
American families and students.

The operative word in this recommendatiopastnership Partnerships involve
collaborative relationships that reduce power irabeés and share responsibility in
identifying the problem or issue, discussing ide@seloping solutions, and evaluating
results of policy or programmatic interventionssBarce sharing is a strategy that can
enhance the work of both schools and CBOs.

Closing thehiddenachievement gaps of Asian Americans will requie support of all
stakeholders. Our kids need all of us working tbgefor their success.

49



ENDNOTES
l. INTRODUCTION

! For one of the first publications to use disaggtedaata on Asian Americans to
disclose educational and other disparities acrodsaathin ethnic groups, see Shirley
Hune and Kenyon S. Chan, “Special Focus: Asianfiea&merican Demographic and
Educational Trends,” in5" Annual Status Report on Minorities in Higher Edtima, ed.
Deborah J. Carter and Reginald Wilson, 39-67, 103{¥ashington, DC: American
Council on Education, 1997).

2 Call to Action: Mandating an Equitable and CultusaCompetent Education for All
Students in Washington State: Position Statemetiteoiylulti-Ethnic Think Tank
Revised October 2002. METT is a collectivity of ikikn American, American
Indian/Alaska Native, Asian Pacific Islander Amang Hispanic, and Low Socio-
Economic think tanks in the State.

% Interagency agreement between the State of Washit@pmmission on Asian Pacific
American Affairs and the University of Washingtdu)y 24, 2008.

* G. Sue Shannon and Pete Bylsiddressing the Achievement Gap: A Challenge for
Washington State Educat@lympia, WA: Office of Superintendent of Public
Instruction, Research and Evaluation Office, Noven002)lts strategies for closing
the achievement gap includeldanging beliefs and attitudes, being more cultyral
responsive, creating greater learning opportunfoestudents, developing more
effective instruction, and increasing family andarncounity involvement.

® Washington Learn@November 2006), the report prepared by the WagbinLearns
Steering Committee, sets forth long-term goals;2® ouncil to monitor progress, and
high expectations to provide a “world-class, leafioeused, seamless education” from
pre-K through higher education.

® Washington Higher Education Coordinating Boavidying the Blue Arrow: Pathways
to Educational OpportunitgDecember 2007). The Board seeks a high-qualitiydrig
education system as an engine for the State’s ezierionovation and prosperity. The
report sets high goals for expanding educationpbdpnities for all Washingtonians and
makes student diversity in higher education oniésdéroad strategies.

’ For demographic and education reports, see Appahdi

50



Il. WHO ARE ASIAN AMERICANS?

! Gary Y. Okihiro,Margins and Mainstream¢Seattle: University of Washington Press,
1994).

2 Sucheng Changdjsian Americans: An Interpretive HistofBoston: Twayne, 1991).
Other historical studies continuing into the conpenary period are: Ronald Takaki,
Strangers from a Different Shore: A History of AsfamericangBoston: Little, Brown
& Co., 1989); and Shirley Hune and Gail M. Nomuweds.Asian/Pacific Islander
American Women: A Historical Antholo@few York: New York University Press,
2003).

% Asian Pacific American Heritage Resource GuioleWashington State K—12 Schools.
State of Washington Commission on Asian Pacific Acam Affairs, 2001. A copy of
this 74-page document is available in pdf form frime CAPAA Web site at:
http://www.capaa.wa.gov/pdf/community/APAHM_RG_08Q1pdf

* Asian Pacific American Heritage Resource Guide

® Lornet Turnbull, “This Is Who | Am,The Seattle TimeSeptember 28, 2008.

® U.S. Census Burealihe Asian Population: 2000, Census 2000 Brief: Acaer
Community Survey, 2002—-0Vables C02003. Race—-Universe: Total Populatitve. U.S.

Census data considers Hispanics (Latinos) an etmoig, not a racial group.

" “India to Open Consulate in Seattle as Commurfitynmigrants Grows, The Seattle
Times November 4, 2008.

8 Max Niedzwiecki and T.C. Duon&outheast Asian American Statistical Profile
(Washington, DC: Southeast Asia Resource Action@dB8EARAC], 2004), 27.

° Elizabeth A. Segal, Keith M. Kilty, and Rebeccakim, “Social and Economic
Inequality and Asian Americans in the United Stit@surnal of Povertys, no. 4 (2002):
13-14.

19 Asian Pacific American Legal Center of SouthertifGaia, A Community of
Contrasts: Asian Americans and Pacific Islanderthie United State@Vashington, DC:
Asian American Justice Center, Asian Law Caucug,Asian American Institute, 2006),
8.

1 Douglas Miller and Douglas HoustdDistressed Asian American Neighborhoods,”
aapi nexusl, no. 1 (2003): 67-84.

12 A Community of Contrasts.

51



13 This is not an issue confined to poor urban nedghtlods. One middle-class suburban
school district in New York State is developing n&twategies to involve Asian parents.
Asian parents, in turn, are learning about cultprattices in the United States and a
parent’s role in their child’s education. Winnie HA School District Asks: Where Are
the Parents?The New York Timedlovember 12, 2008.

lIl. ASIAN AMERICAN STUDENTS IN WASHINGTON STATE PU BLIC
SCHOOLS

! Wayne E. Wright, “The Success and Demise of a Kh(@ambodian) Bilingual
Education Program: A Case Study,”’Asian American Identities, Families, and
Schoolinged. Clara C. Park, A. Lin Goodwin, and Stacey &, 12819 (Greenwich, CT:
Information Age Publishing, 2003).

2 OSPI CSRS Data, 2007.

% Titu Andreescu, Joseph A. Gallian, Jonathan M.e€amd Janet E. Mertz, “Cross-
Cultural Analysis of Students with Exceptional Talen Mathematical Problem
Solving,” Notices of the American Mathematical Sockiy no. 10 (2008): 1248-1260.

* Quoted in Sara Rimer, “Math Skills Suffer in U.Study Finds, The New York Times
October 10, 2008.

®> Andreescu et al., “Cross-Cultural Analysis of Stois.”

® Shirley Hune, “Asian Pacific American Women andrMe Higher Education,” in
“Strangers” of the Academyed. Guofang Li and Gulbhar H. Beckett, 15—-36 r{ig;,
VA: Stylus, 2006).

" Nancy LopezHopeful Girls, Troubled Boyélew York: Routledge, 2003).

® The lead author was an invited participant at Théege Board—sponsored Dialogue
Day: Examining the Decline of Minority Male Parpation and Achievement in
Secondary and Postsecondary Education held in @entibco, September 18-19, 2008,
to address the status of Asian American and Pdsiaander American male students.

® Stacey J. Lee with K. Kumashir&,Report on the Status of Asian Americans and
Pacific Islanders in Education: Beyond the “Modeindrity” Stereotype(Washington,
DC: National Education Association, 2005), 6—7.

193, Lei, “(Un)Necessary Toughness?: Those ‘LoudBlairls’ and Those ‘Quiet Asian
Boys,” Anthropology & Education Quarterl$4, no. 2 (2003): 158-181.

52



IV. ASIAN AMERICAN STUDENTS IN SEATTLE PUBLIC SCHOO LS

The Coalition for Asian American Children and FdesI[CACF],Hidden in Plain View:
An Overview of the Needs of Asian American Studenitee Public School Systgiew
York: The Coalition for Asian American Children aRdmilies, 2004), 16-18; and
Khatharya UmA Dream Denied: Educational Experiences of South&amn American
Youth(Washington, DC: Southeast Asia Resource Actiomt€&@gSEARAC], 2003).

2 Asian American Legal Defense and Education FUrdLBEF]. Left in the Margins:
Asian American Students & the No Child Left Belat(New York: AALDEF, 2008).

3 CACF,Hidden in Plain View6-18.

V. STUDENT (DIS)ENGAGEMENT: ASIAN AMERICAN ELL STUD ENTS

! Helen Magalon and Howard De Leeuw, “Executive Suamyyi Educating English
Language Learners in Washington State, 2005-06oRé&pLegislaturgOlympia, WA:
Washington State Superintendent of Public InstomgtMarch 2008).

2 Council of the Great City SchooRaising the Achievement of English Language
Learners in the Seattle Public Scho(@X5CS, Summer 2008).

3 Laurie OlsenAn Invisible Crisis: The Educational Needs of Adratific American
Youth(Asian Americans/Pacific Islanders in Philanthr¢paPIP], 1997).

* Pete BylsmaEducating Limited-English-Proficient Students indMagton State
(Olympia, WA: Office of the State Superintendenfaiblic Instruction, December 2000);
and Malagon and De Leeuwducating English Language Learners

® Anti-Asian racism in schools and its impact ordstut learning and intergroup relations
is well documented. For example, Rosalind S. ChmabJoe R. Feagif,he Myth of the
Model Minority: Asian Americans Facing Raci¢Boulder: Paradigm Publishers, 2008);
Vivian Tseng, Ruth K. Chao, and Inna Artati Padnthaja, “Asian Americans’
Education Experiences,” ilandbook of Asian American Psycholpg} ed., edited by
Frederick T. L. Leong, Arpana G. Inman, Angela Bbileawrence Hsin Yang, Lisa
Marie Kinoshita, and Michi Fu, 105-123 (Thousank©&AGE Publications, 2007);
and OlsenAn Invisible Crisis 1997).

® Danling Fu,“My Trouble is My English”: Asian Students and tAenerican Dream
(Portsmouth, NH: Boynton/Cook Publishers, 1995).

" Fu,“My Trouble is My English.”

53



8 Wright, “The Success and Demise of a Khmer (Carigmdilingual Education
Program.”

® Angela ValenzuelaSubtractiveSchooling: U.S.-Mexican Youth and the Politics of
Caring (Albany: State University of New York Press, 19%)d chapters i8truggling
to Be Heard: The Unmet Needs of Asian Pacific AcaerChildren ed. Valerie Ooka
Pang and Li-Rong Lilly Cheng (Albany: State Univgr®f New York Press, 1998).

19 Fu,“My Trouble is My English.”See strategies iisian-American Education:
Prospects and Challengesd. Clara C. Park and Marilyn Mei-Ying Chi (Westp CT:
Bergin & Garvey, 1999) and other volumes listedppendix B, Key Edited Volumes.

X The works of L. Wong Fillmore discussed in ValgBieka Pang, Peter N. Kiang, and
Yoon K. Pak, “Asian Pacific American Students: Géadjing a Biased Education
System,” inHandbook of Research on Multicultural Educatiaff ed., edited by J. A.
Banks, 553 (San Francisco: Jossey-Bass, 2004) aightV'The Success and Demise of
a Khmer (Cambodian) Bilingual Education Program.”

12\Wright, “The Success and Demise of a Khmer (Cansmdilingual Education
Program,” 237.

VI. AN UNSUPPORTIVE SCHOOL CLIMATE: ASIAN AMERICAN  STUDENTS
AT-RISK

! pang, Kiang, and Pak, “Asian Pacific American 8tud,” andA. Barretto Ogilvie,
Filipino American K-12 Public School Students: AtiNaal Survey(Washington, DC:
National Federation of Filipino American Associaiso Draft Report, January 2008), 121.

2Um, A Dream DeniegdNancy J. Smith-HefneKhmer American: Identity and Moral
Education in a Diasporic CommuniBerkeley: University of California Press, 1999);
and shared by Sory Svy, SafeFutures Youth Centecdidber 2008).

3 Peter Nien-chu Kiang, “Bicultural Strengths ancu§gles of Southeast Asian
Americans in School,” ilCulture and Differenceed. Antonia Darder, 201-225
(Westport, CT: Bergin & Garvey, 1995).

* Stacey J. LedJp Against Whiteness: Race, School and Immigranthvdlew York:
Teachers College Press, 2005); and Penelope \e<;It¥ilipino American Students:
Actively Carving a Sense of Identity,” in Pang dldeng,Struggling to Be Heard27—
43.

54



®> Robert T. Teranishi, “Asian Pacific Americans &xitical Race Theory: An
Examination of School Racial Climaté&Zquity & Excellence in Educatiodb, no. 2
(2002):144-154.

® Bic Ngo and Stacey J. Lee, “Complicating the Imefyjsodel Minority Success: A
Review of Southeast Asian American Educatid®eview of Educational Resear¢i,
no. 4 (2007): 415-453; and U,Dream Denied

" Mao TheamSafeFutures Youth's Where Are They Noi@@@ne 2002), 23.
8 Lee,Up Against Whiteness

® Lee,Up Against Whitenesand Um A Dream Denied]5.

19 patricia C. EspirituCollisions, Conjunctions, and Community: How FifipiAmerican
Students Experience a Curriculum About §HD diss., University of Washington,
College of Education, 2001).

1 We designed and sent out a survey to current Assen American teachers in
Washington State in November 2008 asking thembBest practices” and comments
about their experiences. These comments were drawnthat survey.

12 Ogilvie, Filipino American K-12 Public School Studertg1.

13 Lee,Up Against Whiteness

14 Lee,Up Against Whitenesand Teranishi, “Asian Pacific Americans and €&tiRace
Theory”

15 pang, Kiang, and Pak, “Asian Pacific Americandgfts,” 543; and Tseng, Chao and
Padmawidjaja, “Asian Americans’ Education Experes)t 114-115.

16 Olsen An Invisible Crisis22.

7 Um, A Dream Denied

18 Chi-Ah Chun and Stanley Sue, “Mental Health IssDescerning Asian Pacific
American Children.” In Pang and Cheng, 1998, 75-87.

19 pang, Kiang, and Pak, “Asian Pacific American 8nid,” 354.

20 Kevin KumashiroThe Seduction of Common Sense: How the Right lzamdtt the
Debate on America’s Schoolgew York: Teachers’ College, 2008).

1 Aihwa Ong,Buddha is Hiding: Refugees, Citizenship, the Newerfoa (Berkeley:
University of California Press, 2003), 229-241.

55



*The University of Washington-Beyond High School (kBMS) project is a study of
more than 9,600 students in Washington State pahlicprivate high schools with
diverse racial/ethnic and socioeconomic backgroufideee of nine public high schools
participate in the Washington State Achievers (WBA)gram; another three schools are
private. The WSA Program targets talented studeois low-income families across 16
designated high schools. It aims to encourage tesients to attend college by offering
scholarships, tutoring, and school reform. Reciggieme selected on the basis of
academic promise, teacher recommendations, andregdf overcoming hardship.

UW-BHS seeks to describe and explain differencekertransition from high school to
college by race and ethnicity, socioeconomic oggfamily structure, and other
characteristics. Students first completed a sucomgring about 200 items in the spring
of their senior year in high school and followedlupear later by phone, e-mail, or letter.
Three baseline surveys were conducted in 2000,,20@22003. For more information,
see their Web site: https://depts.washington.edblshproject.shtmi

ZNine out of 10 Asian parents would like their child to go to a 4-year college and
beyond. More than eight of them expect their cleidio do so. More than two fifths of
Asian American students (N = 1,722) respond thait {parents never or raretlyscuss
school activities and events of particular inteteghem. More than half of Asian
American students (N = 1,724) perceive that tharepts never or rarely help with or
check on their homework. More than two thirds ofrtbadian and more than half of
Vietnamese students perceive their parents as lengerested in their school activities
or events. Source: Beyond High School, Universitiashington, 2008.

24 Eightypercent of Asian American students aspired to @9d Faid they expected a
BA or BS degree, compared with 74% and 67% for Asians, respectively. Source:
Beyond High School, University of Washington, 2008.

%> The Chronicle of Higher Education, “College Ennaint by Racial and Ethnic Group,
Selected Years,The 2005-06 Almana@005).

26 Smith-HefnerKhmer American: Identity and Moral Education

27 Um, A Dream Denied
VIl. SCHOOL, FAMILY, AND COMMUNITY: STRENGTHENING

ENGAGEMENT AND PARTNERSHIPS

! Mark R. Warren, “Communities and Schools: A Nevewiof Urban Education
Reform,”Harvard Education Review5, no. 2 (Summer 2005). Retrieved from:
http://www.edreview.org/harvard05/2005su05/s08/esautntm

56



*Mark R. Warren, Soo Hong, Carolyn Leung, and PhitsaSychitkokhong Uy,
“Beyond the Bake Sale: A Community-based, Relatidqgroach to Parent
Engagement in SchoolsTeachers College Recoftbrthcoming).

3Warren, “Communities and Schools: A New View.”

* Hune and Chan, “Special Focus,” 44-45; and S.aBdeS. Okazaki, “Asian American
Educational Achievements: A Phenomenon in Searemdixplanation,American
Psychologis#5, no. 8 (1990): 913-920.

® Vivian Tseng, “Family Interdependence and Acadefjustment in College: Youth
from Immigrant and U.S.-born Familiehild Development5, no. 3 (2004): 966—983.
Tseng uses the tentwo-edged sword

® Shirley Hune and Gigi G. Gomez, “Examining thel€gé Opportunities and
Experiences of Talented, Low Income Asian Ameriaad Pacific Islander Gates
Millennium Scholars and Non-Recipients,”"Readings on Equal Educatipowol. 23,
chap. 4 (New York: AMS Press, 2008); and TsengniiRalnterdependence and
Academic Adjustment in College.”

" Olsen An Invisible Crisis

8 Olsen,An Invisible Crisisand Winnie Hu, “A School District Asks: Where Atree
Parents?” For example, Sau-Fong Siu, “An Ethnogcaptudy of Chinese American
Family Involvement in Young Children’s Educatioti’Research on the Education of
Asian and Pacific Americansed. Clara C. Park, A. Lin Goodwin, and Staceyeg,
105-128 (Greenwich, CT: IAP Publishing, 2001).

® Office for Community Learning, Seattle Public Solso
http://www.seattleschools.org/area/ocl/index.dxml

19 Min Zhou and Susan S. Kim, “Community Forces, SbCiapital, and Educational
Achievement: The Case of Supplementary EducatiadhdrChinese and Korean
Immigrant Communities,Harvard Education Reviews6, no. 1 (2006): 1-26.

1 Ogilvie, Filipino American K-12 Public School Student&1.

12 Nga-Wing Anjela Wong, “They See Us as Resourtée Role of a Community-
Based Youth Center in Supporting the Academic Lafelsow-Income Chinese
American Youth,”Anthropology & Education Quarterl$9, no. 2 (2008): 184.

13 Warren, et al., “Beyond the Bake Sale.”

Y“Discussions with Aaric Bien, executive directortioé Chinese Information and Service
Center. See also N. Wong, “They See Us as Resgdurce

57



15 Theam SafeFutures Youth’s Where Are They Noav®l discussions with Sorya Svy,
executive director of SafeFutures Youth Center.

16 More information about Pin@y Educational Partn@sKPEP) can be accessed
through their Web site at http://pepsf.org/defaisibx

58



