TRIBAL PERSPECTIVES ON AMERICAN HISTORY

VOLUME 11

GREAT PLAINS

UPPER MISSOURI BASIN

Native Voices DVD & Teacher Guide :: Grades7-12

FIRST EDITION

BY SALLY THOMPSON, HAPPY AVERY, KIM LUGTHART, ELIZABETH SPERRY

The Regional Learning Project collaborates with North American tribal
educators to produce archival quality, primary resource materials
about northwestern Native Americans and their histories.

V7 . . .
@} Regional Learning Project
© 2009 Regional Learning Project, University of Montana, Center for Continuing Education

Regional Learning Project at the University of Montana—Missoula grants teachers permission to
photocopy the activity pages from this book for classroom use. No other part of this publication may
be reproduced in whole or in part, or stored in a retrieval system, or transmitted in any form or by any

means, electronic, mechanical, photocopying, recording, or otherwise, without written permission
of the publisher. For more information regarding permission, write to:
Regional Learning Project, UM Continuing Education, Missoula, MT 59812.




@} Regional Learning Project
TRIBAL PERSPECTIVES

ON AMERICAN HISTORY
SERIES

VOL.I > NORTHWEST (2008)
VOL. II » GREAT PLAINS — UPPER MISSOURI BASIN (2009)




Acknowledgments

We thank the following tribal members for the invaluable contributions
of theirwisdom and experience which have made this guide possible:

Richard Antelope (Arapaho)
Hubert Friday (Arapaho)

Loren Yellow Bird (Arikara)
Robert Four Star (Assiniboine)
Kenneth Helgeson (Assiniboine)
William Longknife (Assiniboine)
Lorilane Walker (Assiniboine)
Linda Juneau (Blackfeet)

Darrell Kipp (Blackfeet)

Curly Bear Wagner (Blackfeet)
Lea Whitford (Blackfeet)

Andy Blackwater (Blood)
Narcisse Blood (Blood)

Mike Bruised Head (Blood)
Delia Cross Child (Blood)
Caroline Russell (Blood)

Patrick Chief Stick (Chippewa-Cree)
Patricia Bauerle (Crow)

Shane Doyle (Crow)

Elizabeth Cook-Lynn (Dakota)
Orville St. Clair (Eastern Shoshone)

Starr Weed (Eastern Shoshone)

Sean Chandler (Gros Ventre)

Everall Fox (Gros Ventre)

George Horse Capture (Gros Ventre)
Darrell Martin (Gros Ventre)

Mario Gonzalez (Lakota)

Denelle High Elk (Lakota)

Myrna Leader Charge (Lakota)
Donovin Sprague (Lakota)

Jesse Taken Alive (Lakota)
Charmaine White Face (Lakota)

Alex White Plume (Laktoa)

Russell Boham (Little Shell Chippewa)
Fred Baker (Mandan-Hidatsa)

Edwin Benson (Mandan-Hidatsa)
Ray Cross (Mandan-Hidatsa)

Mary Elk (Mandan-Hidatsa)

Calvin Grinnell (Mandan-Hidatsa)
Tillie Walker (Mandan-Hidatsa)
Malcolm Wolf (Mandan-Hidatsa)
Richard Little Bear (Northern Cheyenne)

©2009 UM Regional Learning Project



DEDICATED
TO THE MEMORY OF

DARRELL MARTIN (1965-2007)
CURLY BEAR WAGNER (1944-2009)



TABLE OF CONTENTS

Getting Started 11
Pre-Viewing Activities 17
Chapter 1 - Introduction 21
Chapter 2 - Traditional Culture 27
Chapter 3 - Pre-Contact Era: Guns & Horses (1700-1780) 33
Chapter 4 - Early Fur Trade & Exploration (1780-1840) 39
Chapter 5 - Culture Clash & the Fur Trade (1840-1885) 49
Chapter 6 - Treaties (1851-1868) 57
Chapter 7 - Indian Wars and Black Hills Gold (1865-1890) 67
Chapter 8 - After the War (1865-1890) 75
Chapter 9 - Reservation Life (1880-1920) 83
Chapter 10 - Landless Indians & Shrinking Reservations (1880-1920) 97
Chapter 11 - Indian Lands in the 20th Century 107
Chapter 12 - Reflections 113
Appendices
I.  Suggested Resources for Further Study A-3
Il. National and State Content Standards A-8
lll. Excerpt from Plenty Coups, Chief of the Crows A-11
IV. Lewis & Clark Journal Excerpts A-17
V. Treaties A-35
VI. Report to the President by the Indian Peace Commission A-71
VII. DVD Image Sources A-99
Native Voices DVD Inside front cover
Supplemental Maps & Materials Inside back cover

» Northern Plains States map (USGS regional map)

Geographical Base Map of the Great Plains - Upper Missouri River
1861 G. K. Warren map
Tribal Homelands map

Federal Indian Policy Timeline example, and blank timeline
Trade “Tokens”

©2009 UM Regional Learning Project






LETTER FROM THE FILMMAKER

In 2001, videographer, Ken Furrow and | began work on a film project focused on
tribes along the Lewis & Clark Trail. The underlying intention was to provide balance
to the celebrations surrounding the Lewis & Clark Bicentennial by showing how their
journey and its consequences are viewed by the descendants of the Indian tribes
they had encountered along the way. The stories we heard were so compelling that
we decided to expand the scope by bringing Native voices into the classroom. In
2006, working under a grant from the National Park Service, we were able to conduct
additional interviews and to work with tribal advisors to create this DVD and guide.

The content for Tribal Perspectives on American History comes from oral histories
and from visual and narrative sources covering history from tribal experience and
memory. This history begins long before Europeans arrived and continues right up to
the present day. Working with tribal educators to identify appropriate spokespeople,
we conducted in-depth interviews with 90 people from 17 tribes in the Upper Mis-
souri Basin. Their stories of first contact, the fur trade, treaties, mining, Indian Wars,
reservation life, shrinking reservations, and contemporary reflections provide the
content for this easy to use, chaptered format, designed as a supplement to Middle
School American history textbook subjects.

This project is undertaken in cooperation with tribes, working with educators from
the region, and being served by a team of tribal advisors working in a design and re-
view capacity. We want to thank the eight teachers who reviewed the draft material,
especially Marilyn Washek.

As a means to introduce differing perspectives about regional history, the voices and
thoughts expressed here will initiate productive discussions among your students. It
is our hope that the information provided by these tribal elders and educators will
result in an increased understanding of and openness toward the many different cul-
tures that inhabit and shape this region, increased knowledge of regional history, and
increased understanding of the different forms of government in the U.S., including
tribal governments and the basis of Indian sovereignty.

To further your exploration of the subject matter discussed in this DVD, take time to
read some of the recommended materials. We also encourage you to go to www.
trailtribes.org where you’ll find a wealth of primary source materials to extend and
expand the content.

,4%? %AT/ e

Sally Thompson, Ph.D.
Producer—Director
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LETTER FROM A TEACHER

To my Colleagues,

Last year, | tested Tribal Perspectives on American History in the Great Plains
with my class. | have been teaching history for 9 years. | teach 7th and 8th
grade students, mostly Native Americans. | have to teach Native American
studies both years. It is hard to find materials and to know if the ones | do find
are accurate. | have always told my students that if they don't believe in what

| teach, | understand everyone has their own beliefs. With Tribal Perspectives
you don't have to feel that way. | found this DVD and guide to work great with
my students.

Tribal Perspectives can be used in different ways. You can either teach it by
itself or use it with teaching materials you already use. The DVD is easy for the
students to understand and follow. They also enjoy getting out of the history
book. The guide offers a variety of ideas for activities and assignments that
are ready to go or you can modify them as you wish. You can easily integrate
the content into other subjects if you team teach. They give you enough ma-
terials so that you don't have to come up with anything on your own.

All of my students sat very quietly while the DVD was on and listened. One
thing my students enjoyed was picking something out of a section and then
interviewing someone on that topic. This DVD helps students see what really
happened. Sometimes when they just read things they don't really under-
stand. Here they have live people telling them what happened in the past and
what life was like.

The interviews in Tribal Perspectives on American History in the Great Plains
helps things come alive. | believe that after you watch this DVD you will really
feel a need to show this to your class. With this DVD you can't go wrong.

| have never found a program that grabs the students like this one does.

Michelle Washek
New Town Middle School, North Dakota
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GETTING STARTED

Tribal Perspectives on American History: Great Plains - Upper Missouri River is designed
for use at the middle and high school levels. It is a living document introducing some of the
cultural traditions, wisdom and history of indigenous peoples throughout the Great Plains region.
Our goal in creating this Native Voices DVD is to help you include the history of American Indians
throughout the entirety of your American history class. As such, the DVD is not intended to be
viewed in one sitting, rather in segments that can be readily integrated with what your students are
studying as your course progresses.

While viewing the DVD, students will participate in a dialogue on tribal perspectives that are
not commonly heard in today’s public classrooms. This content provides experiences and opinions
from a small sample of tribal elders and educators from tribes of the Upper Missouri region. Know
that many other historical events, experiences and opinions about them could also be told. We
encourage you and your students to take the initiative to learn more from the tribes in your area.

The content of the film is dynamic and multi-faceted. As you move through the material, we
suggest you discuss with your students how each chapter of the DVD relates to the history of the
United States or the particular unit you are presently studying. The topics and themes covered in
the DVD include:

» the importance of understanding American history from tribal perspectives
» the connection between traditional culture and contemporary tribal society
» the impacts of white exploration and settlement

» treaty history and the reservation experience

N

» Indian lands in the twentieth century

» the vitality of contemporary Indian culture

Using the DVD and Teacher Guide

This guide is designed to aid you in extending and expanding classroom exploration of the topics
presented in the DVD.

= Previewing the DVD

Our suggestion is that you preview the DVD in its entirety. Due to the density of information
covered, previewing the DVD will help you determine how to incorporate the material into
your overall coursework. When you are ready to show the DVD in class, we suggest showing
one or two chapters at a time to achieve the greatest understanding among your students
while integrating the history of American Indians into your American history curriculum.

continued »
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In consideration of your teaching responsibilities, we have incorporated learning activities
throughout this guide that meet National and State Standards in Social Science, Language
Arts, and Indian Education (Appendix Il). We have organized the teacher guide and viewing
of the DVD by dividing the learning experiences into chaptered sections. Each chapter is
self-contained with both pre-viewing and post-viewing activities to deepen student under-
standing of the topics covered in the DVD. Everything you will need for these activities is
provided in the appendices or inside the back cover.

To begin, please consult the Pre-Viewing Activities on page 17 to help familiarize students
with the tribes and area covered in the film. Upon completing the Pre-Viewing Activities,
students will be ready to view the DVD.

+ Contents of the DVD
The DVD [2 hours total running time] is divided into twelve chapters ranging from
approximately 4 to 20 minutes in length, listed here with time codes for each:
Chapter 1: Introduction (4:34 minutes)
Chapter 2: Traditional Era (8:10 minutes)
Chapter 3: Pre-Contact Era: Guns & Horses (4:40 minutes)
Chapter 4: Early Fur Trade & Exploration (16:39 minutes)
Chapter 5: Culture Clash & the Fur Trade (5:36 minutes)
Chapter 6: Treaties (11:12 minutes)
Chapter 7: Indian Wars & Black Hills Gold (7:18 minutes)
Chapter 8: After the War (6:45 minutes)
Chapter 9: Reservation Life (21:54 minutes)
Chapter 10: Landless Indians & Shrinking Reservations (14:40 minutes)
Chapter 11: Indian Lands in the 20th Century (8:52 minutes)
Chapter 12: Reflections (6:49 minutes)

= Features in each Chapter are arranged as follows:
Pre-Viewing Activities
Key CONCEPTS
VOCABULARY
PLACES
PEOPLE
ESSENTIAL QUESTIONS

Viewing
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Post-Viewing Activities

Transcript of DVD (verbatim text from each chapter of DVD film)

These features will help orient students to historical and cultural concepts, new vocabulary,
geography, and people of the Great Plains region.

- Pre-Viewing Activities (KEy CONCEPTS, VOCABULARY, PLACES, PEOPLE, ESSENTIAL QUESTIONS)
are intended to highlight the main themes and enhance your students’ overall understanding
of the information presented in each chapter of the DVD.

- Viewing feature provides a convenient reminder of each chapter’s total running time as well
as a reminder to provide copies of the Transcript Text as an easy reference for you and your
students while viewing each chapter. To expand on the learning opportunities presented here,
we have also provided Post-Viewing Activities for each chapter.

- Transcript Text of the tribal representatives’ interviews follows the pre- and post-viewing
activities in each chapter of this guide. This text is an exact rendition of each individual’s
interview and reflects the nuances of each speaker regardless of language usage. In these
pages of the guide, we have provided space for you and your students to take notes alongside
the transcript text.

- Appendices at the end of this guide provide Suggested Resources for Further Study, national
content standards specific to this guide and DVD, and resources for the pre- and post-viewing
activities.

Visit www.trailtribes.org as well as the official tribal websites for additional information

on the culture and history of the Great Plains tribes featured in this DVD.

= Examples of Pre-Viewing Activities

Below are examples of the features found in each chapter of this guide. Specific suggestions on
how to integrate the film's content into your curriculum are included at the beginning of each
chapter.

KEY CONCEPTS — Predicting Activities

Although some chapters vary, most offer directions for “predicting activities” to help you
orient students to the key concepts as follows:

- Divide class into equal groups.
- Assign each group one key concept to investigate.

- Each group works together to predict what their assigned concept means.
Discuss how each concept might relate to what you are presently studying in
your American history class.

continued »
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- After watching the DVD chapter, have the students review their predictions.
Were they correct? What are some of the context clues in the DVD that
helped students understand the actual meaning of the key concepts?

VOCABULARY ACTIVITIES - building vocabulary

Although suggestions for introducing highlighted vocabulary vary, most chapters offer the
following directions for activities to help familiarize students with important words and
phrases:

- Alone, in pairs, or in groups, have students develop a working definition for each
vocabulary word or phrase.

Optional — Have students report on how each vocabulary word or phrase was used after
viewing the chapter.

Optional — Have students find real world or researched instances of each word or phrase
during their study of this unit (not just its occurrence in the DVD).

NOTE: As you familiarize yourself with this guide, you will see that in most chapters we have
highlighted many new words and phrases. We suggest you pass out copies of the transcripts
before viewing each chapter and give students an opportunity to highlight unfamiliar words
and phrases and look them up so they will fully understand the content as they watch the film.

PLACES ACTIVITIES

As a geographic orientation, consider providing copies of the maps provided inside the back
cover to each student. The maps will allow them to track the locations mentioned and, where
applicable, to deepen their understanding of how federal policies influenced local people.

- Consider the place names provided at the beginning of each chapter and whether they
can be located on the contemporary or historic maps. If not, speculate on why. How are
these places important to the story being told? Can you locate each place on a map,
using a web quest if needed?

« Use the Tribal Homelands map and the Northern Plains States map to compare historic
and contemporary locations of Indians from the Great Plains.

PEOPLE ACTIVITIES

- Consider the names of people provided at the beginning of each chapter. Determine
whether they are the names of tribes, individuals, groups of people, etc.

- If they are names of tribes, try to find historic and contemporary locations on the maps
provided. If they are names of individuals, what do you already know about them? What
can you find out about them? (Students could start a regional biography project). If they
are groups of people, how are they important to the history being told?

©2009 UM Regional Learning Project
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ESSENTIAL QUESTIONS ACTIVITIES

In each chapter you will find “essential questions” for students to consider as they watch the
DVD. Directions for both you and your students are included to help get the most out of
the experience:

Teacher Directions

Before your students view each chapter, read aloud the essential questions and have
students think of their initial responses to the questions. Ideas can be expressed orally
or in writing.

Make individual students or student groups responsible for becoming “experts” on
questions you assign them and report back to the class after they view the chapter.

Student Directions

Alone, in pairs, or in groups, focus on the essential questions your teacher assigns to
you. Think about the questions during and after viewing the chapter.

Prepare a response to your assigned questions and share with your group or class, as
directed by your teacher.

©2009 UM Regional Learning Project
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PRE-VIEWING ACTIVITIES

We provide three specific pre-viewing activities that can assist you in establishing the context for
the history of the Great Plains region before your students watch the DVD. These activities are
intended to:

(1) help orient students geographically to the region they will learn about

(2) approach American history from tribal perspectives.

I - Indigenous Land Basics

This exercise is designed to determine what your students already know about the geographic

locations of the tribal groups represented in the DVD. It is not intended to be a test, rather an

informal assessment of students’ current knowledge of native people from the Upper Missouri

region. Ideally, your students will revisit this activity as your course progresses and their knowl-
edge expands.

List the tribal groups to be located on the board (see below) and distribute copies of the
Geographical Base Map of the Great Plains — Upper Missouri River (inside back cover).

Arikara Assiniboine
Blackfeet Blood

Chippewa Cree

Crow Dakota

Eastern Shoshone Gros Ventre
Hidatsa Lakota

Mandan Northern Arapaho

Northern Cheyenne

Help students get oriented to their map. Ask them to find four landmarks with which they are
familiar. Have them trace the Missouri River. Ask them to fill in with a pencil where they think each
tribal group lives now and where they lived before reservations were created. They can leave off
the map any groups that they are completely unfamiliar with for now.

Save your students’ work and as your class moves through the content of the DVD, re-distribute
their maps and have students change or add to them, reflecting what they have learned.

©2009 UM Regional Learning Project
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II - Tracing History through Maps

The following exercise is designed to assist students in understanding the changing history of the
Upper Missouri region. In addition to the Geographical Base map, students will work with three
maps of the region: the Tribal Homelands map, the Northern Plains States map, and the his-
torical 1861 G. K. Warren map (all inside back cover).

Students can work individually, in pairs, or in groups. Each individual, pair, or group should have
one copy of each map. Plan to spend at least one class period on these geographical orientation
activities. Knowing the lands in question is essential to understanding Indian history, and map
reading skills are life enhancing. Finally, history happened in places — not just in concept. You
will find that your students’ interst in history grows exponentially once a place-based approach is
included. Have fun with this! You might improve your map skills as well.

Have students look over the Northern Plains States map and find the same
landmarks they found during the previous map activity. They should easily be
able to find modern towns and highways. Have them highlight Indian reservations,
important landmarks, mountain ranges, and rivers.

Next have them look over the Tribal Homelands map and transfer the boundar-
ies of tribal territories shown on that map onto the Geographical Base map.

Next have them look over the Warren map. Can they find the same landmarks?
What tribal locations are noted? What roads? How do these roads compare to
modern ones shown on the Northern Plains States map? What places are impor-
tant in this 1850s map that are now considered historic?

Encourage students to identify any discrepancies between the contemporary
Northern Plains States and the historical Warren map. For example, do they
notice any differences between locations of historic tribal territories and
present-day reservations? Ask students to write one or two questions addressing
a discrepancy they do not understand, and/or write a short paragraph about any
discrepancy they think can be explained. As students view the DVD, have them
look for answers to their questions and the accuracy of their initial explanations.

Have students keep their map sets handy whenever you review a new chapter of
the DVD so that they can follow along and see what else they can learn from them.
Have them continue to embellish their maps as they integrate new information.

III - Timeline Assignment
This exercise can be adapted in different ways to help students reflect on their own identities
based on family traditions and geography. The examples outlined below offer some suggestions.

Our knowledge of American history is typically drawn from the written records of European-
Americans who explored, settled, and governed the vast territories that comprise the Americas.

Native American people have developed other ingenious ways to preserve their tribal
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histories, including systematic and ceremonial recounting of Oral Traditions and Winter Counts.
The following activity is a variation of the winter count and is designed for students to reflect on
their own stories about who they are and where they live.

Using the Federal Indian Policy Timeline as an example, provide each student with a blank spiral
timeline (inside the back cover). Students can create symbols, drawings, photographs, collages
from old magazines, etc. to illustrate any of the following timelines, depending on your learning
objectives. Begin in the center and work your way outward.

Example One: Personal history

What are the main events of your life? Pick five to ten significant events to illustrate the history
of your life. Place them accordingly on the timeline.

Example Two: Family history

What do you know about your family history? Where do your ancestors come from? How far
back can you trace your family? What are some stories that help identify your heritage?

Example Three: City/Town history

What is the history of your town? Describe some key historical events? How has your town
changed over time?

Example Four: Natural Events

Does your family tell stories about amazing natural events that affected them? The Great Dust
Bowl? Floods? Earthquakes? Lightening storms or wildfires? What are some examples of
natural events that help tell the story of your own family history?

Example Five: Geographical Landmarks

What are the special places you associate with as part of your family history? What landforms
or landmarks are connected to important experiences in your life? A landmark or “place”
might include a mountain, an ocean, a desert, butte, river, or canyon.

NOTE: As indicated above, this activity can be adapted in numerous ways. We encourage teach-
ers to develop timeline activities that are relevant to their individual students and classrooms.

©2009 UM Regional Learning Project
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Teacher (utide

Tribes represented in this DVD are listed here,

with the name they call themselves.

COMMON NAME FOR TRIBE

Arikara
Assiniboine
Blackfeet

Blood

Chippewa (Ojibwe)
Cree

Crow

Dakota

Eastern Shoshone
Gros Ventre
Hidatsa

Lakota

Mandan

Northern Arapaho

Northern Cheyenne

NAME TRIBE CALLS THEMSELVES

Sahnish

Nakoda

Pikuni band of the Niitsitapi
Kainai band of the Niitsitapi
Annishinabe

Ne-i-yah-wahk

Apsaalooke

Santee

Doiyai

A'aninin

Hidatsa

Teton

Nueta

Hinono'ei

Tsististas and So'taa’eo’o
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Chapter One
INTRODUCTION

The purpose of this chapter is to help students understand why it is important for tribal people
to tell their own history in their own words. Tribal representatives discuss the impact of written
history on our perception of native people and emphasize the need to recognize and appreciate
tribal histories alongside mainstream American history.

Suggestion: Integrate Chapters One and Two into the beginning your American history class.

Pre - Viewing Activities (20-40 minutes)

Key CONCEPTS
- Written history and the power of defining people
- Recognition and appreciation of tribal histories
- Philosophy of Manifest Destiny
« Oral tradition and science
- Native cultures as living cultures

« Indian tribes as sovereign nations

PREDICTING ACTIVITY

Break students into six groups, each group taking one of the key concepts
above. Ask each group to predict what their concept means and how it might
relate to what they are presently studying in your American history class.

Report predictions back to the class. Groups will revisit their predictions after
viewing the DVD.

VOCABULARY
« Assimilation
- Dominant society culture
» Manifest Destiny
« Psychological violence

- Oral tradition / oral history continued »
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- Creation stories
« Theory

- Heritage

- Credence

Alone, in pairs, or in groups, have students develop a working definition for each
word or phrase.

Optional - Have students report on how each word or phrase was used after
viewing this chapter.

Optional — Have students find real world or researched instances of each word
or phrase during their study of this unit (not just its occurrence in the DVD).

PEOPLE
« Christopher Columbus
« Eric the Red

Ask students to listen for these names while viewing the chapter and pay attention
to how they relate to tribal histories.

PLACES
- Bering Strait
- Newfoundland

Locate these places on a map of North America, then ask your students why these
places might be important to American Indians in the Great Plains region.

ESSENTIAL QUESTIONS

(make this a part of the student transcript handout, if you wish)

- Why is it important for any group (ethnic, cultural or otherwise) to exercise
their own voice in telling their history the way they know it?

- What might be some lasting effects, both individually and collectively, in telling
one's own story — especially if it differs from the ‘authority's’ perspective?

« Why is oral history discounted or relegated to ‘myth’ in the dominant culture?

- In what ways is oral history a valid account of the past?

©2009 UM Regional Learning Project
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Teacher Directions

Before your students view this chapter, read aloud the Essential Questions and have
students think of their initial responses to the questions. Ideas can be expressed
orally or in writing.

Make individual students or student groups responsible for becoming “experts” on
questions you assign them and report back to the class after they view this chapter.

Student Directions

Alone, in pairs, or in groups, focus on the Essential Questions your teacher assigns
to you. Think about the questions during and after viewing this chapter.

Prepare a response to your assigned questions and share with your group or class, as
directed by your teacher.

Viewing (4:34 minutes)
Teacher transcript

Student transcript, complete with Essential Questions and spaces for notes.

Post - Viewing Activities (20-30 minutes)

The theme of this chapter concerns the degree to which Indian history and culture is
represented in local, regional and national history. For example, many community-
based histories begin their account with the settlement of whites, while Indian inhab-
itants of a particular area are relegated to the distant past or are ignored altogether.

The following questions serve to engage students in critically assessing written his-
tory. Allow students to finish their notes and reflections. After viewing this chapter,
have key concept groups revisit their predictions. Make revisions based on new
understanding from the DVD. Share ideas.

- Consider one or more sources of written history in your community, region or state.
— How is the history of Native American people represented in this history?

- What does this representation suggest about these histories?

» The inclusion of Indian history in dominant histories is sometimes viewed as
“revisionist history.’

- What does this mean?
— What does this statement reflect about the opinions and attitudes of dominant

society toward incorporating Indian history?

©2009 UM Regional Learning Project
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Teacher (Fetide

:: TRANSCRIPT ::

Transcript text is an exact rendition of each interview,
without corrections for grammar, etc.

Chapter 1 - Introduction
(4:34 minutes)

Darvrell Kipp - Blackfeet

Many of the early day, and even maybe
contemporary history books today left out
whole swaths of American History. We're sort
of a sidebar, a casual mention. We're either
chasing the wagon train hooping or hollering,
or we're crying around about losing our land.
We're not given any comfortable or reason-
able or logical place in history.

Patricia Bauerle - Crow

The appreciation or even recognition of our

tribal histories was | think explicitly left out so
that we could be assimilated, | mean, those
are the words we know now. Learn the ways
of the dominant society and it left an empty
feeling, | mean, what about us? Because, |
hear these stories at home that are so rich.

Russell Boham - Little Shell Chippewa

Non-Indian people tend to believe that they
don't have a culture, but they do. And it's a
dominant society culture. There’s a philoso-
phy that existed long ago called “Manifest
Desitiny”” And basically that's a belief that the
European people have a God-given right to
occupy the United States from one coast to
the next. And that whatever means it took

to make that happen was acceptable. The
philosophy of “Manifest Destiny” is a proud
heritage of non-Indian people. They talk
about that in their history books, and when

American Progress

Library of Congress
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you're Indian you come to class and you hear
about the “conquering of the West," it doesn't
honor your heritage and furthermore, to

me, what it does is it creates a psychological
violence that exists.

Caroline Russell - Blood

A lot of what we would learn in history class
would take us up to the treaties based on
native people, and you would get this im-
age that we were defeated people; that we
surrendered the land. And then after the
treaties nothing’s said about native people,
like they fell off the face of the earth or they
still live in tipis on the reserve.

Pat Bauerle - Crow

Oral history — oral tradition — does have
credence. And | use the example with the
students that oral history may not, does not
typically use science as its foundation and,
kind of timely, talking about Christopher Co-
lumbus, 1492. Scientists or anthropologists
or cultural anthropologists can prove that he
came over, where he landed, we see the ef-
fect of that centuries later.

| said, “But what about the Viking guy
that came over in about 900?" Didn't write it
down, science couldn't prove it, and then the
kids are on the edge of their seat, “Who was
the Viking guy?” Well, “was it Eric the Red
who said they landed in Newfoundland?” |
said, and his descendants sing their stories for
500 years, and then scientists. | said, “Not until
about 1960 was science able to prove that.
Oh, here's the remains of a Viking village! It
must have been true!”

Jesse Taken Alive - Lakota

We're here, we've always been here, our cre-
ation stories are of here. Contrary to what we
were taught growing up that we came across
the Bering Strait and other theories. Our
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belief in our heart is that we've always been
here, and we'll always remain here. We have
our own culture, our own history, language -
everything that makes all nations of the world
nations, we have all those ingredients.

Darrell Martin - Gros Ventre

The reason that | feel so strongly in the educa-
tion of American Indians to the people that
don't know anything about American Indians
is to give them a true sense of who we really
are and where we came from. That we're not
a past culture but we're a living culture today
and | think America is missing the boat if they
don't take advantage of a living culture. »-«

e

Crow Fair 2008
Photo by Sally Thompson
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Chapter Two

TRADITIONAL CULTURE

This chapter presents dialogue on the traditional values, beliefs and customs of tribal societies
throughout the Great Plains. It reinforces the value of oral tradition and the interconnectedness
between native people and their environment.

Suggestion: Integrate Chapters One and Two into the beginning of your American history class.

Pre - Viewing Activities (20-40 minutes)

KEY CONCEPTS

- Legend stories/origin stories
- Qualifying one's self through virtuous actions

- Respect of all living things

PREDICTING ACTIVITY

- Break students into three groups, each group taking one of the key concepts above.
Ask each group to predict what their concept means and how it might relate to what
they are presently studying in your American history class.

- Report predictions back to the class. Groups will revisit their predictions after

viewing the DVD.
VOCABULARY
- Metaphysical/Dream world - Okan/Sun Dance
« Extrinsic institutions - Thunder Beings
- Dignity - White Buffalo Calf Pipe
- Light-heartedness - Vision quest / fasts
- Virtue - Indigenous
- Generosity/Giveaway - Buffalo People
« Respect « Count Coup
- Revitalize - Status
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Alone, in pairs, or in groups, have students develop a working definition for
each vocabulary word or phrase.

Optional - Have students report on how each vocabulary word or phrase was
used after viewing this chapter.

Optional — Have students find real world or researched instances of each word
or phrase during their study of this unit (not just its occurrence in the DVD).

PEOPLE
- Northern Arapaho

Ask students to listen for references to this tribe and make notes about what they
learn about them. Point out their tribal homeland on the Tribal Homelands map
(inside back cover).

PLACES
- Harney Peak (South Dakota)
« Devils Tower (Wyoming)

Ask students what they know about these places? What can they learn about them
from this chapter? What is important about these places?

ESSENTIAL QUESTIONS
(make this a part of the student transcript handout, if you wish)

-+ What are some key values of traditional Plains cultures as expressed in this
chapter of the DVD?

- How did Indian people define the extent of their homeland? How does this
differ from mainstream society?

. How were leaders selected?

Teacher Directions

Before your students view this chapter, read aloud the essential questions and have
students think of their initial responses to the questions. Ideas can be expressed
orally or in writing.

Make individual students or student groups responsible for becoming the “experts”
on the questions you assign them and report back to the class after they view this
chapter.
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Student Directions

Alone, in pairs, or in groups, focus on the essential questions your teacher assigns to
you. Think about the questions during and after viewing this chapter.

Prepare a response to your assigned questions and share with your group or class,
as directed by your teacher.

Viewing (8:10 minutes)

- Teacher transcript

- Student transcript, complete with essential questions (at the beginning), spaces for
notes and personal reflections.

Post - Viewing Activities (20-30 minutes)

« Allow students time to finish their notes and reflections.

- After viewing this chapter, have key concept groups revisit their predictions and
make revisions based on new understanding from the DVD. Share ideas.

« Ask your students how their conceptions have changed about the way native
people lived in the traditional era.

- If appropriate, ask “How does this chapter relate to what we are studying now in
our American history class?”

Optional - Discuss, debate, ponder, write on the following statement: “The cre-
ation beliefs of Indian nations in this area are just as valid as other groups'’ creation
beliefs”

Optional - Create a graphic in response to one or more of the assigned questions
(potential for homework or extra credit).

For further study, see the website www.trailtribes.org.
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:: TRANSCRIPT ::

Transcript text is an exact rendition of each interview,
without corrections for grammar, etc.

Chapter 2 - Traditional Era

(8:10 minutes)

Mike Bruised Head - Blood

How did all of the ceremonies start? Why
did we have lichens, the stars, the moon, the
Dipper, the Seven Brothers, Morning Star, the
Grandmother Moon? Why did we have all
those? The old people talk about it that it's

a dream world where it's abstract — big word
metaphysical. Through the dream world the
transformation into human reality is what we
have - the ceremonies, the sweat lodge, the
Sun Dance (the Okan), the drums, the tipi
designs, the bundles, the animals, the songs
from the animals. It came through that dream
world. Each tribe have their legend stories.
Each tribe has their point of origin stories,
how their sweat lodges came to them, how
the healing, how the sacred paints were used,
how the roots were used. The plants, the

herbs...

Buffalo Dance

Pen and colored pencil by Walter Bone Shirt or “Never Misses”

Plains Indian Ledger Art, http://www.plainsledgerart.org

Shane Doyle - Crow

These tribal societies, these Plains Indian
cultures were societies that functioned fully

with no jails, or prisons, or old folks homes,
they had no mental institutions, they had no
orphanages, they had no public schooling.

All of these institutions that we look at in our
society as basically pillars of our culture, what
would happen to our society if we took away
our public schools? What would happen if
we took away jails? And, you know, when you
pose that question to people it makes them
ponder, “What is it that keeps our society
together?” And oftentimes, it's these extrinsic
institutions. To me the fascinating thing about
Plains Indian culture, it wasn't the extrinsic in-
stitutions that kept the society together, it was
the family unit that was the basic heart of the
society, and that's what kept people in check,
that's what kept them minding their manners,
that's what kept them walking in dignity.

Curly Bear Wagner - Blackfeet

First Nations people or the Indian people
have a great sense of humor. And the great
sense of humor comes from generations
going back, way back in time, because every-
thing we did it would seem to be hard, but
we made a joke out of it. If you messed up
in Indian Country they didn't cuss you out,
but they teased you so bad that everybody
would laugh, so we were very light-hearted
people.

Richard Antelope - Arapaho

The Northern Arapahos are giving people.
They'll walk up to you and they'll [say] “come
over and eat with me; come stay with me for
a few days, we'll talk” We used to have our
grandpa and grandma to tell us, you know,
be kind to people ‘cause that's the way that
Arapaho is, it's a sharing people, a caring
people.

Myrna Leader Charge - Lakota

It's a part of gaining status in the indigenous

©2009 UM Regional Learning Project



Chapter 2

culture. To be able to stand in front of your
people at a social gathering and to be able
to give away and to feed everybody. Didn't
matter if they ate everything in sight, it was
a virtue and it showed you were a generous
person.

Starr Weed - Eastern Shoshone

Our people in them days respected their old
people. Alot of times they wouldn't walk
behind their old people because they had a
meaning. Our old people, they went through
a lot of ceremonies to get their powers and
all that, and we'd ask them before we'd go
behind them.

Narcisse Blood - Blood

To quote somebody else that once said, “Our
land is where our ancestors lie;" so, our ances-
tors are part of this beautiful area. And it was
not like we had a permanent place because
we needed the land to, you know, revitalize -
grow again — so you wouldn't have problems
with overgrazing or destroying that. So we're
always moving.

Lorilane Walker - Assiniboine

We're a buffalo people. We move with the
way the earth moves. The buffalo come from
the north...winter in the north and they come
down in the summer grazing and they go
back up. So we're buffalo people, the buffalo
is our protectors, the number one protector
for us, and provided all of the things that we
needed to live. It provided our house, our
food, our clothing, utensils...

Hubert Friday - Arapaho

Woman was important in our Arapaho ‘cause
they're the ones that manage the camp, the
food — they prepared the food - the lodge,
and then the clothing. The buffalo, that's what

we used all the parts of buffalo, you know,
the robe for moccasins and leggings and what
not. So, the buffalo was...they say it came
from above so the Indian would survive.

Myrna Leader Charge - Lakota

At certain times of the year, we were to per-
form ceremonies in the hills, Harney Peak, to
welcome back the Thunder Beings; Sun Dance
over by Devils Tower. There were ceremo-
nies that we were told that we had to do in
order to keep our universe and our lives go-
ing in a good, strong direction.

Donovin Sprague - Lakota

Pipe carriers were important, especially

with medicine. The White Buffalo Calf pipe

is housed (of the Lakota) is housed at my
reservation at Cheyenne River at Green Grass.
And the current keeper is Arvil Looking

L=

Martha Bad Warrior, Keeper of the Sacred Calf Pipe
(great aunt of Arvol Looking Horse)
From Quest for the Pipe of the Sioux by Wilbur A. Riegert, Chippewa, 1975.
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Horse and it's in the nineteenth generation of
keepers. But then from there you could have
your own family pipes too. And whoever was
a good person and thought in a good way
and had a good life could possibly be select-
ed as the person who would carry that pipe
and be Pipe Carrier.

Hubert Friday - Arapaho

There's places where they fasted, vision
quests. That's what you call them, you know,
but we call them Fasts. You know, for three
days, three nights, and stuff. You know, that’s
where you get your spiritual power.

Andy Blackwater - Blood

[Speaking Blackfoot]. They go on these
quests. Especially the younger people, like
they go on the warpath, on a raid, to get
horses or from the enemy to count coup.
And that gives them that status or authority
to speak on certain things, they more or less
qualify themselves.

Malcolm Wolf - Mandan-Hidatsa

[speaking Mandan-Hidatsa], which means
“the respect of". It could be the respect of
you, it could be the respect of the animals,
the four-legged animals. It could be respect
of our environment. And that is the key word
to our culture. »e«
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PRE-CONTACT — GUNS & HORSES

(1700-1780)

The presence of horses and guns in the Great Plains region preceded the westward (and north-
ward) advancement of Euro-Americans. In this chapter, tribal members discuss the acquisition of
these items and how they were incorporated into Plains life.

Suggestion: Integrate this chapter into your study of “Early America,’ or the Colonial Era.

Pre - Viewing Activities (20 minutes)
Key CONCEPTS
- Redistribution of wealth in tribal societies
« Vision of the coming of whites
- Predicting Activity

Ask students to write or discuss how the acquisition of horses and guns may have
affected the way native people lived before direct contact with Europeans.

Ask students to write or discuss how the arrival of horses and guns on the Great
Plains could have been viewed as a sign of things to come.

VOCABULARY
. Coalition
- Big Dog (horse)

Ask students to define the terms listed above and pay attention to how they are
used throughout this chapter of the DVD.

PLACES
- Milky Way

Ask students what they know about the Milky Way. Encourage students to think
about it as a symbolic place for native cultures.
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ESSENTIAL QUESTIONS

(make this a part of the student transcript handout, if you wish)

+ How did the acquisition of horses and guns change relationships
between tribal groups?

- Compare and contrast the way Plains Indian societies lived before and
after acquiring horses and guns.

Teacher Directions

Before your students view this chapter, read aloud the essential questions and have
students think of their initial responses to the questions. Ideas can be expressed
orally or in writing.

Make individual students or student groups responsible for becoming the “experts”
on the questions you assign them and report back to the class after they view this
chapter.

Student Directions

Alone, in pairs, or in groups, focus on the essential questions your teacher assigns to
you. Think about the questions during and after viewing this chapter.

Prepare a response to your assigned questions and share with your group or class,
as directed by your teacher.

Viewing (4:40 minutes)

Teacher transcript

Student transcript, complete with essential questions (at the beginning), spaces for
notes and personal reflections.

Post - Viewing Activities (20-30 minutes)

. Allow students to finish their notes and reflections.

- Have "experts” report back to the class with answers to their assigned essential
questions.
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- If appropriate, ask the question, "How does this chapter relate to what we are
studying now in our American history class?”

« In the beginning of this chapter, Patrick Chief Stick (Chippewa-Cree) discusses
a vision of an elder concerning the coming of whites. A similar vision is shared
in an excerpt from Plenty Coups, Chief of the Crows (Appendix IlI).

Distribute copies of this excerpt and allow students a few minutes to read the
story, noting anything that stands out to them in light of what they learned from
viewing this chapter of the DVD. After everyone finishes reading, have students
share their impressions and interpretations of the story and how it relates to the
themes of this chapter.

For further study, see the website www.trailtribes.org.

©2009 UM Regional Learning Project



Greal Plans — Upper Missowuri Kiver

Teacher (utide

:: TRANSCRIPT ::

Transcript text is an exact rendition of each interview,

without corrections for grammar, etc.

Chapter 3 - Pre-Contact-Guns & Horses
(4:40 minutes)

Patrick Chief Stick - Chippewa-Cree

At one time it was told that there was an elder
that had a vision that the white people were
coming. He said, “We're going to have visi-
tors. They're coming from different country!”
They described their complexion as white
with brown eyes, green eyes, blue eyes, what-
ever, and their hair was cut short. They didn't
braid like the Indian people. And then the
way they dress and everything like that. Then,
that old man said, “We'll have to greet ‘em,
we'll have to shake hands with them; we have
to make friends with them!

George Horse Capture - Gros Ventre

In 1700s, we were trying to make a living out
there on buffalo and traveling around and
things like that. And meanwhile the pressure
from the East began to build, and the white
men were coming, and their products always
preceded them as well as their diseases. And
one of the elements was guns. They would
arm the Cree and they would arm the Assini-
boine with guns. And they formed this coali-
tion and they would go out and they'd hunt
fur-bearing animals. And they would stretch
the hides and sell them to the white man.

Meanwhile, you go a little further west.
There was the Blackfeet and then there were
us. And there were Shoshones down from the
south. But they wouldn't be there long. And
so we began to feel that pressure of the guns
because we didn't have guns.

Hubert Friday - Arapaho

The legend that was told to me was there
was....they had two choices. Buffalo — you
ride the buffalo or the horse. So the buf-
falo and the horse had a race. So whoever
wins, the Indians rode, and that’s how they
gotit. So | guess, you know that Milky Way?
It kinda goes off? | guess they started run-
ning and the buffalo was ahead first, then the
horse passed him up. That's when the buffalo
veered off and that’s what that Milky Way is.
And that’s the story, and then we rode the
horse. That really helped our people to move
around, you know. Before they used to just
walk and use dogs for pack. And then they
carried their own tents and stuff. But it was a
pretty hard life until the horse came.

William Longknife - Assiniboine

From the [noontime side] they brought back
a "big dog,’ meaning a horse. So after that
was when the horse really came in. They
decided they needed more horses and that
was one way of getting them was going down
there and send a band; get some reckless fel-
las to go!

George Horse Capture - Gros Ventre

My father’s, father’s, father's, father - as far

as we could trace back - his name was Horse
Capture. The first time we've ever tracked
that down. Because that was, in some tribes,
that's more important to steal one's horse
from them than to kill them in battle, or to
count coup. That was the top honor because
you went in there, you could've done him
harm, but you never. You just embarrassed
him by taking his horse. »+«
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Chapter Four

EARLY FUR TRADE & EXPLORATION
(1780 - 1840)

This chapter explores the relationships that evolved between native people and non-Indian fur
traders and explorers. This chapter also addresses the role of tribal people during the fur trade
and exploration periods of American history, emphasizing the variety of relationships that evolved
between Indian people and early non-Indian fur-traders/trappers and explorers.

Suggestion: Integrate this chapter into your unit on the era of Thomas Jefferson.

Pre - Viewing Activities (20-40 minutes)

KEY CONCEPTS

- Invasion vs. scientific exploration
« Colonial & Imperialistic Law

« The American Myth

- Disease and population decline
« Whiskey Trade

- Democracy in trade relations

PREDICTING ACTIVITY

Breaks students into six groups, each group taking one of the key concepts above. Ask
each group to predict what their concept means and how it might relate to what they are
presently studying in your American history class.

Report predictions back to the class. Groups will revisit their predictions after viewing the

DVD.
VOCABULARY
- Pipe Holder + Scalp
- Venture « Blemished
- Obstreperous - Eons
- Savages » Skirmish
- Epidemic disease - Siege
« Black Sore Disease (smallpox) « Treason
« Louisiana Purchase - "Save face”
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Alone, in pairs, or in groups, have students develop a working definition for each word
or phrase.

Optional - Have students report on how their vocabulary word or phrase was used
after viewing this chapter.

Optional — Have students find real world or researched instances of each word or
phrase during their study of this unit (not just its occurrence in the DVD).

PLACES

- Musselshell River (Montana)
- Snake Butte (Montana)
- Fort Belknap (Montana)

Locate these places on the Northern Plains States map (inside back cover).

PEOPLE
- Alexander Hendry - Crow
« Hugh Monroe - Cheyenne
- Peter Fidler - Oglala (Tetowan)
- Antoine Larocque - Sheheke (Mandan-Hidatsa)
- Lakota - Arikara
- Oren Libby - Piegan Nation
- Gun That Guards the House - Lewis & Clark

- Rosebud (great, great grandfather of Robert Four Star)

Ask students to listen for the names of the individuals as they are mentioned in this
chapter and to pay attention to what impact each had on the tribes in the region.
Have students locate the tribal groups on the Tribal Homelands map (inside back
cover).

ESSENTIAL QUESTIONS
(make this a part of the student transcript handout, if you wish)

- How were the relationships between non-Indian fur traders/trappers,
explorers and Indian tribes mutually beneficial? How were they not
beneficial?

- Discuss the Lewis & Clark Expedition as both a “scientific exploration” and as
an “invasion”.
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Teacher Directions

Before your students view this chapter, read aloud the essential questions and
have students think of their initial responses to the questions. Ideas can be
expressed orally or in writing.

Make individual students or student groups responsible for becoming the “experts”
on the questions you assign them and report back to the class after they view this
chapter.

Student Directions

Alone, in pairs, or in groups, focus on the essential questions your teacher assigns
to you. Think about the questions during and after viewing this chapter.

Prepare a response to your assigned questions and share with your group or class,
as directed by your teacher.

Viewing (16:39 minutes)

« Teacher transcript
- Student transcript, complete with essential questions (at the beginning), spaces
for notes and personal reflections.

Post - Viewing Activities (20-30 minutes)

. Allow students to finish their notes and reflections.

After viewing this chapter, have key concept groups revisit their predictions. Make
revisions based on new understanding from the DVD. Share ideas.

- If appropriate, ask the question, "How does this chapter relate to what we are
studying now in our American history class?”

- Compare and contrast the perspectives of European contact with Indian people as
“westward expansion” vs. “invasion” from the East.

The Lewis and Clark expedition was a major event in American history and has
sparked significant controversy regarding its impact and legacy for American
Indians. As such, native people in this chapter of the DVD share their perspectives
— perspectives that are not necessarily consistent with what Lewis and Clark them-
selves recorded in their journals about their encounters with various tribal groups.
In this activity students can compare and contrast what these contemporary tribal
voices say about the expedition with what Lewis and Clark said in their journals.

Copy and distribute the excerpts from the Lewis and Clark Journals (Appendix [V).
Students should already have a copy of the DVD transcript text for viewing
this chapter.
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Have students read one at a time the transcripts of Elizabeth Cook-Lynn, Robert
Four Star, Darrell Kipp, Fred Baker and Tillie Walker, found under the sub-heading
Lewis & Clark. After reading each transcript, have students read the correspond-
ing excerpt from the Lewis and Clark Journals. Lead a class discussion to compare
and contrast the tribal perspective with that of Lewis and Clark.

Note: The Lewis and Clark Journals in their entirety can be accessed online

at www.lewisandclarkjournals.unl.edu/.

For further study, see the website www.trailtribes.org.
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:: TRANSCRIPT ::

Transcript text is an exact rendition of each interview,
without corrections for grammar, etc.

Chapter 4 - Early Fur Trade & Exploration
(16:39 minutes)

« Early Trade Era
« Lewis & Clark
e Disease

Early Trade Era

Curly Bear Wagner - Blackfeet

First white man to make contact was a guy by
the name of Alexander Hendry in 1754 and
when he came in he noticed that the Black-
feet had many horses and they had many
rifles. They also had the steel pots and the
arrowheads, and we were getting some of our
canvas lodges were coming to existence at
that time.

Linda Juneau - Blackfeet

The traders had goods that the Blackfeet
wanted. It seems to be they got along really
well. Hugh Monroe, he was asked by the
Hudson's Bay Company to travel with the
band of Blackfeet called the Small Robes.
Hugh Monroe married one of the chief’s
daughters. They wouldn't have agreed to
take him along if they...if there was that much
animosity between traders and the Blackfeet.
And Peter Fidler found that out too. He was
able to travel with the Blood band of the
Blackfeet. And it would have been early, early
1800s — 1801, 1802, before Lewis and Clark.

Donovin Sprague - Lakota

The French were great in our area for the fur
trade and they didn't want any conflict. They
wanted peaceful relations with our people.

And then they usually took Native American,
in this case, Lakota wives. And then by the
time conflict came later between Europeans
and the Lakota, these Frenchmen and families
were married right into the tribe and they
had children. And they were ready to stand
beside the Lakota in defense of their land and
their family who is now Lakota.

Ill.ll
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Cree trading at Hudson Bay Trading post

Canadian Indian History, Dick Garneau

http://www.telusplanet.net/public/dgarneau/indian.htm

Shane Doyle - Crow

If you look at the notes of the fur trappers
and traders who came to live with the Indians,
whether it was the Crows or the Cheyennes
or the Siouxs, most of them all had one thing
to say about the Indians, and it was this, “In
domestic affairs, the Indians are our superi-
ors” And another good example that comes
from the very first fur trapper, Antoine Laroc-
que, is just a basic example of the dynamic
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nature of the Indian democracy. Larocque
was out on a hunt with several men and the
leader made a decision that the other men
didn't agree with. But the men followed him
anyway for about a day, and then the next
day when they woke up, they were all getting
ready and the men approached this leader
and they said, “We decided we didn't want to
do it, we didn't want to head over toward the
east like you said. We all want to go back to
the west” And Larocque says that immedia-
tely the Pipe Holder says, “I'll pass this pipe to
this man now. He can be the leader because
that's what you guys decided” And Larocque
was kind of stunned by this because, to him, it
was like an act of treason. But what he discov-
ered was when they got back to camp, that
man had saved face is what had happened
because the people in his group they kept
respect for him because he listened to them.

Lewis & Clark

George Horse Capture - Gros Ventre

I've been on many committees when this
Lewis and Clark fever started to spread. | was
interested at first, but then | thought, “"Oh,

it goes on and on and on - they're tough,
they're heroes” And then | just couldn't con-
tain myself one time, | says, “These guys went
from St. Louis to the west coast, and through
snow and sub-zero," and | says, "My people
have been doing that for 20,000 years. That
is no big deal!”

Elizabeth Cook-Lynn - Dakota

The placement of Colonial and Imperialistic
Law that confronted American Indians from
the very beginning started very early. And it
starts with the journey of Lewis and Clark. It
starts before that, of course, but that's when it
becomes the American Myth.

Denelle High EIK - Lakota

The Lewis and Clark journals is only half of the
story. And who says that story is correct? So,
the other half is coming from our perspective.

Donovin Sprague - Lakota

When they get into our territory they've al-
ready ended up with some horses. And they
had to have taken those from our people.
And horses were very valued and important
in our society, and if somebody took your
horse you'd be looking for that and going
after it yourself.

Elizabeth Cook-Lynn - Dakota

The Lewis and Clark venture was an invasion.
It has never been portrayed as what it actu-
ally was. It's been portrayed as a scientific
exploration to find a way to the Pacific Ocean.
It was not that at all. It was an invasion of
Indian lands. And the stories that are told
about when the Tetowan, the Oglalas, met
them on the Missouri River, wouldn't let them
pass, got on their boats, wouldn't get off.
They demanded gifts and you know, became
very obstreperous. Well, what they were
actually saying was “We will direct the traffic
on this river. This is ours.” And so, the Lewis
and Clark people wrote in their diaries that
the Tetowan are the vilest miscreants of the
human race. But the Sioux were telling them,
“Look, you are invading this country of ours
and you pay a price.”

Jesse Taken Alive - Lakota

Lewis and Clark, as they began to research
(before they made their trip out here), the
Sioux nation and they label this as “savages”
and what not. And once you begin to do
that to anything, in any manner, lot of times
the true story of what a person or a race of
people is, is blemished for a long, long time.
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And certainly that's what's happened to us as
indigenous peoples of the United States of
America.

Myrna Leader Charge - Lakota

When the white people came with the west-
ward expansion, they had no consideration
for what was already here; what's been here
for eons. And so Lewis and Clark is kind of
humorous in a way that if they thought they
could come in and define it by their own
criteria...

Elizabeth Cook-Lynn - Dakota

And, of course, they carried all sorts of
whiskey with them. And at every stop they
brought out the whiskey barrels. . .it's an ugly
history. And | think that the ideas that we con-
tend with today begin in that kind of history.
It's alright to invade these people because
they're ignorant savages anyway. It's alright
to bring whiskey here and do whatever you
want because they have no standing. They're
not white people.

Loren Yellow Bird - Arikara

THE FIRST ARRIVAL.

The First Arrival (whiskey barrel)
Life on the Mississippi, Mark Twain.

Boston: James R. Osgood and Company, 1883.

When | think about the Lewis and Clark Ex-
pedition, | think about what they had missed
in terms of the Arikara encounters and stuff
like that. For instance, when | think about
their journal entries, you hear about how they
made chiefs. And according to the Arikara
tradition, we did have a way that chiefs are
made already. One of the chiefs that they
made said, “l gave my stuff up to another
because he’s...he was more recognized!

Another one was the alcohol that they
used. You know, and | think that's just part of,
you know, back East, the Euro-American idea
of “sealing the deal” so to speak, that they use
alcohol. And it wasn't looked upon by the
Arikara as a good thing. The tribe was asking,
you know, “Why would the Great Father give
us something that makes us act like fools?”

Fred Baker - Mandan-Hidatsa

When Lewis and Clark came to us, you know,
twenty years after the smallpox epidemic,
we were...we'd gone from this large group
of people, you know, of 10 villages or better,
down to only two. We were trying to regain,
or trying figure out how we were going to
survive. And when they
saw Lewis and Clark, they
thought of them as new
trade partners. And we'd
been dealing with the French
since as early as 1700, so
we had about 100 years of
dealing with Europeans. The
difference was that usually
the French came and they
would adapt themselves to
our village. Like they would
take on a wife or they'd live
in alodge. Well, these guys
came along, you know, they
didn't want to live with us.
They had to have their own
place, you know. They built
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a fort, you know, and kind of were somewhat
standoffish. We were a highly structured and
highly civilized society, but that was com-
pletely missed. They came out thinking that
there was really nothing beyond the Missis-
sippi except, you know, these wild, savage
Indians. And so that’s what they wanted to
find. And so they looked for and interpreted
everything as being savage.

Tillie Walker - Mandan-Hidatsa

It isn't a journey about two, you know, a
group of white men coming up the river. You
know, we helped them survive. And one of
the leaders, Sheheke, said to them, you know,
“if we eat, you eat” And if you read the jour-
nals they did exactly that. They took them
out and they helped them hunt. They traded
corn with them, and they helped them survive
that winter.

Calvin Grinnell - Mandan-Hidatsa

In 1908, | think Oren Libby recorded some
of the elders and one of them was Gun That
Guards The House, who says that no one
welcomed them, which kind of differs from
Lewis' sort of pompous speeches, “we were
greatly welcome” and it was really, you know,
“they were glad to see us." It sounds like that
he was stretching it a little bit. Sheheke seems
to take pity on him, and helps him cure their
soreness — it must have been muscle soreness
or something like that. So there’s a little dif-
ference there in viewpoints and opinions of
what really happened.

Robert Four Star - Assiniboine

The story retained by my great, great grandfa-
ther Rosebud, who said that we heard people
were coming up the river. “We seen some
people, so our scouts had come back and
said there's some people coming and they're
dragging boats. And there’s an Indian woman

with them,’ they said. They didn’t know what
she was. “This man with hair on his face is
following her around and we think that's the
man she's with”

And so in the end what the council said
was, “Trail them to the mouth of the Mus-
selshell River. Even if they shoot at you don't
shoot back at them. We don’t want to hurt
them. Don't let them see you. Just follow
them. Make sure nobody gets hurt. And
once they reached the Musselshell, you go up
to Fort Belknap, there’s a place called Snake
Butte. You go up there and let everybody
know that they had left our country!”

Sheheke — "Big White” Mandan (1807)
by Charles Balthazar Julien Febret de Saint Memin.

Collection of the New York Historical Society, No. 1860.95

Darrell Kipp - Blackfeet

They had tried to skirt the Piegan Nation.
Their early day information said that, you
know, this was a very powerful, homogenous
group, very territorial, and | think that might
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be why they waited till the return trip to sort
of make this excursion — night excursion — into
the territory that resulted in a skirmish. It
resulted in the death of two Blackfeet shot

in the back. The irony is then that as a result
of that particular skirmish, the Blackfeet tribe
then had no official contact with the United
States government for another 47 years. And
| guess if you take it even further, it could be
maybe possibly why the Blackfeet tribe later
on came so seriously under siege.

Curly Bear Wagner - Blackfeet

From 1809 to 1891, there were 50 major bat-
tles the United States fought with the Indian
people. But it all relates back to the Louisiana
Purchase and the coming of Lewis and Clark.

Darrell Martin - Gros Ventre

After Lewis and Clark, everything starts shift-
ing towards looking towards the West — how
to move west, how to expand west. How to
do that is how do you replace the people that
are there without killing your own? How do
you go in there and actually make it safe for
settlers and families to go in and settle? One
of the big things that happened was they put
a price tag on an Indian scalp. It was 5 cents
a scalp. So they actually would send this
message out to trappers or anybody that was
out in the West, “If you bring back this many
scalps you can actually earn money that way"”

Narcisse Blood - Blood

That was the beginning of the downfall of our
people, you know. Not the complete down-
fall, but the domination.

continued »
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Disease

Epidemic diseases were a significant factor in
the decline of Native American populations.

Spotted fever, measles, influenza, bubonic
plague, mumps, whooping cough, and syphilis
all contributed to the decline of native popula-
tions, but smallpox was particularly devastating.

George Horse Capture - Gros Ventre

As the white people came, so did these
diseases. So it was decimating lives, and then
when so many lives are lost, your civilization
begins to suffer from it.

Mike Bruised Head - Blood

The ship St. Peter’s and the two blankets that
my ancestors talk about, [speaking Blackfoot],
the two blankets that started this whole black
sore disease, the virus called smallpox, it was
a very devastating period where you had

to be maybe 50 yards, 100 yards from your
relatives, and you know they had the disease.
You could see them falling down, and yet you
couldn't go close to them to comfort them.
Nature has a way of healing itself, | guess.
Thank the Creator for giving us snow. Cold

weather. It killed the virus. The winter of 1837.

Tillie Walker - Mandan-Hidatsa

The stories we heard were smallpox, were
really what happened to your family during
the smallpox epidemic. And none of them
were really completed because they were

so devastating. It was just such an emotional
issue when your whole family was wiped out.
Maybe you were the sole survivor - that kind
of story.

Mike Bruised Head - Blood
We're talking about one month; 6,000 to die.

It is mind-boggling if it was intentionally done.

Darrell Martin - Gros Ventre

My tribe, over 80 percent of my tribe was
killed by smallpox. So how do you recover
from that? You don't. So you submit to the
power that be. »e«
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Chapter Five

CULTURE CLASH & THE FUR TRADE
(1840 - 1885)

Building on Chapter Four, this chapter exposes the conflicts between cultures during the fur trade
era. Tribal representatives discuss how increased competition for natural resources affected rela-
tions among Indians and between Indians and non-Indians, and how these relationships height-
ened inter-tribal conflict.

Suggestion: Integrate this chapter into your Manifest Destiny unit.

Pre - Viewing Activities (20 minutes)

KEY CONCEPTS

Manifest Destiny

PREDICTING ACTIVITY

In the 1840s, Morning News editor, John O'Sullivan, introduced this famous
concept when he insisted that it was “our Manifest Destiny to overspread the
continent” Ask your students what they think O'Sullivan meant by this? What
would it mean for American Indians?

VOCABULARY

- Misunderstanding / miscommunication
- Beaver trade

« Respect

- Language barrier

- Gender roles

Alone, in pairs, or in groups, have students develop a working definition for each
vocabulary word or phrase.
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Optional - Have students report on how each vocabulary word or phrase was used
after viewing this chapter.

PLACES

« Little Bighorn (Montana)
- “The Lower 48"

Ask students what they know about these places? Do they know where they are
or what they are referring to?

PEOPLE

« Hudson's Bay Company
- Northwest Company

- Cree

- Assiniboine

- Iroquois

- Crow

- Mandan-Hidatsa

- Blackfeet

- Manuel Lisa

Ask students to listen for the names of the fur trading companies listed above and
pay attention to how each interacted with the tribes in the area.

Ask students to listen for the names of the tribes listed above and locate their
territories on the Tribal Homelands map. Are there any you cannot locate?
Why not? Who was Manuel Lisa?

ESSENTIAL QUESTIONS

(make this a part of the student transcript handout, if you wish)

- How did the presence of trading posts create a “power shift” among tribal
groups?

- How did various tribal groups try to control trade in their territory and why?
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Chapter s

Teacher Directions

Before your students view this chapter, read aloud the essential questions and have
students think of their initial responses to the questions. Ideas can be expressed orally
or in writing.

Make individual students or student groups responsible for becoming the “experts” on
the questions you assign them and report back to the class after they view this chapter.

Student Directions

Alone, in pairs, or in groups, focus on the essential questions your teacher assigns to you.
Think about the questions during and after viewing this chapter.

Prepare a response to your assigned questions and share with your group or class, as
directed by your teacher.

Viewing (5:36 minutes)

- Teacher transcript

- Student transcript, complete with essential questions (at the beginning), spaces
for notes and personal reflections.

Post - Viewing Activities (20-30 minutes)

. Allow students time to finish their notes and reflections.

- Have "experts” report back to the class with answers to their assigned Essential
Questions.

« Ask students, "How does this chapter relate to what we are studying now in our
American history class?”

- Discuss the kinds of things Native Americans traded to their visitors. What items
did they receive through trading and what did they do with them?

Optional — Have students engage in an interactive trading session of their own.
Trade activities among Indians and non-Indians were social, political and economic
exchanges that affected the way both groups lived on the Great Plains.

You can orchestrate a trade session with your class by dividing students into several
small groups representing different tribes and some non-Indians (e.g. one group
could be French trappers while others could represent bands of Sioux, Crow, Man-
dans, etc). You can use the “tokens” provided (located inside the back cover) and
create others to represent various goods that can be used in trading. Only include
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items that would have been traded on the Great Plains by Native groups and fur
traders.

Distribute these “goods” among the groups, thinking about where and how each
group lived and their unique needs for food, shelter, warmth, and transportation.
Each group decides with whom they should trade to acquire what they need or
want.

There might be some overlap and/or political rivalries among tribal groups, so
some might choose not to trade with another. This activity could be planned to
take place after students have had an opportunity to research what their respective
groups would have to offer and need to gain through trade.

For further study, see the website

www.trailtribes.org - Fur Trade pages for each tribal group.

©2009 UM Regional Learning Project



Chapter s

:: TRANSCRIPT ::

Transcript text is an exact rendition of each interview,
without corrections for grammar, etc.

Chapter 5 - Culture Clash & The Fur Trade

(5:36 minutes)

The Lewis & Clark Expedition initiated the
Manifest Destiny ethic. Their efforts propelled
the advancement of the fur trade, the success
of which relied upon the cooperation of na-
tive people who maintained control over the
resources. Indian tribes across the Great Plains
had their own values and relationships to the
land and its resources.

Some tribes willingly trapped beaver and
thus easily accommodated the dictates of the
fur trade. For other tribes, trapping beaver
threatened their beliefs and values.

In general, the fur trade era brought about a
conflict of values. This conflict intensified rivalry
between tribes, and escalated conflict between
tribes and non-Indian trappers and traders.

Linda Juneau - Blackfeet

It was just such a total misunderstanding. A
miscommunication. It was two cultures who
really didn't have any idea that both their
beliefs were so valid within the context of the
worlds that they lived in.

Narcisse Blood -Blood

The clash of Manifest Destiny, based on Chris-
tian precepts — “We're gonna dominate the
animals, the rivers,” and so forth, you know,
“for our use!” And look what it’s doing. As
opposed to saying, “Well, yeah. Everybody
has a right to live here. We could live side-
by-side with these trees, with these animals,
without destroying them. And we can still
survive.'

Curly Bear Wagner - Blackfeet

The Hudson Bay people, when they came on
in and they gained great wealth from the bea-
ver. The beaver was sent back East and also
overseas where they made the top hat. The
higher the hat was, the richer the person was.
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Hunting the Beaver

George Catlin, ca. 1833. Philadelphia: 1891

Linda Juneau - Blackfeet

The fur traders were battling back and forth
for power. The Northwest Company was bat-
tling with the Hudson's Bay Company, and so
Indians were sort of playing both sides more
or less. We had a lot of Crees and Assini-
boines and Iroquois who came from the East
who were, by then, well into the fur trade. But
what the great misunderstanding came from
with the Blackfeet, in my opinion, is their rev-
erence for the Beaver Bundle. They warned
people, “Don't trap in our country”” A lot of
the trappers lost their lives because of it.

Curly Bear Wagner - Blackfeet

Manuel Lisa was the first trading post built
here in what is now the state of Montana. It
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was built at the mouth of the Little Bighorn.
Now, Manuel Lisa was very gutsy person, but
he had a good trading relationship with the
Crow Indians, who are our enemies. And they
began to go up and trap, course, they get into
Blackfeet country and so we were killing a lot
of these trappers. And one year we killed
over 20 of these trappers so a lot of these
companies were moving out.

“ CONTINENTAL" “NAVY?
COCKED HAT. COCKED HAT.
(1800)

(1776)

CLERICAL.
(Eighteenth Century)

CIVIL.

@

(THE REGENT.)
(1825)

(THE D'ORSAY.)
(1820)

MODIFICATIONS OF THE BEAVER HAT

Modifications of the Beaver Hat
from Castorologia, H. T. Martin, Montreal:W. Drysdale, 1892

http://www.collectionscanada.gc.ca

Darrell Martin - Gros Ventre

When Hudson Bay came in through the
Canadian border act